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Phone: 1-877-820-7831 
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AGENDA 

 
Thursday, February 13th, 2020  
 
 
A. COMMISSION WORK 

1. Agenda Review / Approval (Action Item)  
2. Minutes Review / Approval (Action Item) 

 
B. PUBLIC COMMENT 

Public comment will be limited to three minutes per person. If you wish to provide 
public comment, or if auxiliary aids or services are needed for individuals with 
disabilities, please contact the PCSC office at (208) 332-1561 at least 24 hours in 
advance of the meeting, or sign in at the meeting location before the meeting opens. 
 
Written comment may be submitted to the PCSC during the meeting, via mail at 
P.O. Box 83720, Boise, Idaho, 83720, or electronically at 
mailto:pcsc@osbe.idaho.gov. 
 

C. CONSIDERATION OF TRANSFER PETITION 
1. Anser Charter School (Action Item) 

 
D. CONSIDERATION OF PERFORMANCE CERTIFICATE ADOPTION 

1. Doral Academy of Idaho (Action Item) 
2. Pinecrest Academy of Idaho (Action Item) 

  

mailto:pcsc@osbe.idaho.gov


 
 

 
E. CONSIDERATION OF PERFORMANCE CERTIFICATE AMENDMENT 

1. Elevate Academy (Action Item) 
 

F. CONSIDERATION OF PERFORMANCE CERTIFICATE NEGOTIATION  
1. Heritage Academy (Action Item) 

 
G. PCSC DIRECTOR’S REPORT 

The director will provide a brief update of management actions for informational 
purposes.   

 
H. RENEWAL COMMITTEE UPDATE 

Commissioner Quinn, chair of the Renewal Committee, will provide an update on 
committee progress for informational purposes.  
 

I. PCSC DISCUSSION 
1.  Consideration of location for 2020 regular meetings. (Action Item) 
2.  Legislative update.  (Action Item) 
3.  PCSC policy review. (Action Item) 
 
 



February 13, 2020  
 

COMMISSION WORK TAB A1 - Page 1
   

1. Agenda Approval 
  

Does the Public Charter School Commission (PCSC) have any changes or 
additions to the agenda? 

  
COMMISSION ACTION 

 
A motion to approve the agenda as submitted. 
 

2. Minutes Approval 
   

Does the PCSC have any changes or additions to the meeting minutes from 
December 12-13, 2019? 
 
COMMISSION ACTION 

 
A motion to approve the meeting minutes from December 12-13, 2019, as 
submitted.  
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DRAFT MEETING MINUTES 
IDAHO PUBLIC CHARTER SCHOOL COMMISSION 

 
December 12-13, 2019 

700 W. Jefferson Street, Boise, Idaho 
Idaho State Capitol Building, East Wing 41 

 
The meeting was called to order by Chairman Reed at 9:07 a.m. The following 
Commissioners were in attendance: 
 

Alan Reed 
Brian Scigliano  
Wanda Quinn  
Nils Peterson 
Kitty Kunz 
Sherrilynn Bair 
Julie VanOrden  

 
TAB A: COMMISSION WORK  
 

1. Agenda Review/Approval 
 

M/S (Kunz/Bair) To approve the agenda as presented. The motion passed 
unanimously. 
 

2. Minutes Review/Approval 
 
M/S (Scigliano/Peterson) To approve the minutes as presented. The motion 
passed unanimously. 

 
TAB B: PUBLIC COMMENT 

  
Susan Lux, Principal, PIE-Nampa spoke in support of the Pathways in Education – 
Idaho Falls new charter petition. Susan believes that there is need for this type of 
school in Idaho Falls and stated that PIE-Nampa has been successful reaching at-risk 
and alternative students.  
 
Riley Bell, student PIE-Nampa spoke in support of the Pathways in  
Education – Idaho Falls new charter petition from the perspective of a student. She 
stated PIE-Nampa allowed her to work toward a high school diploma instead of a 
GED.   
 
Ed Klopfenstein, Chairman, Board of Trustees West Ada School District, spoke in 
opposition to the Doral Academy of Idaho new charter petition. The school district has 
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concerns about Academica and adding another arts-based school to a district with 
existing arts-based schools.   
 

TAB C: CONSIDERATION OF NEW CHARTER PETITIONS 
 

1. Doral Academy of Idaho (DAI):  Board Chair, Jade Millington introduced the  
board directors and presented the new charter petition which will be located in 
the West Ada School District. He explained the arts integration model. The 
school will serve grades K-8.  
 
The school plans to lease the church currently occupied by Compass Charter 
School. Compass intends to move to a new campus.  
 
Doral will partner with an education service provider, Academica. The school 
will also partner with Doral Academy for additional services. 
 
Commissioners asked for clarification about the management fees charged by 
Academica and the services they provide. 

 
Commissioner Peterson asked if PCSC staff would be able to provide 
governance orientation and training with the reduced staff in the office. Director 
Baysinger stated that the trainings are already developed and the staffing 
shortage would not impact the training. 
 
M/S (Quinn/Van Orden) A motion to approve the new charter petition for Doral 
Academy Idaho with the following conditions:  
 

• All board directors shall participate in a staff-facilitated governance 
orientation within 60 days of approval and no less than six hours of staff 
approved governance training addressing the governance role in 
financial, operational, academic oversight, and legal compliance prior to 
May 11, 2020. 
 

• The governing board shall present the executed facility lease and/or 
purchase agreement, record of any long-term debt incurred to date, and 
a year-one operational budget based on post-lottery enrollment 
estimates that evidences financial sustainability by May 11, 2020.  
  

 The motion passed 4-2 with Commissioners Peterson and Scigliano opposing 
the motion. 
 
Roll Call: Commissioner Scigliano: Nay, Commissioner Quinn: Aye, 
Commissioner Peterson: Nay, Commissioner Kunz: Aye, Commissioner Bair: 
Aye, Commissioner Van Orden: Aye.  
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2. Pathways in Education – Idaho Falls (PIE-IF): Board members Monica 
Bitrick and Katie Rhodenbaugh presented the new charter petition. Jessica 
James and Hailey Mack attended by phone. Ms. Bitrick pointed out changes 
that had been made to the petition on the recommendation of PCSC staff after 
the final petition was submitted. 
 
Monica shared the need for this type of school in east Idaho. She also pointed 
out that there is currently a PIE-Nampa that has been successful with at-risk 
students. This model is a traditional school for at-risk youth. They plan to 
partner with Idaho Falls School District to identify youth that have dropped out 
of school or are on the path to drop out of school.  

 
Commissioner Kunz asked about transportation from Fort Hall. Board member 
Jessica James explained that there is Tribal Transit available to students if 
needed. 
 
Discussion followed about the management fees and management services to 
be provided by Pathways Management Group.   
 
M/S (Peterson/Bair) A motion to deny the petition for a new charter school for 
Pathways in Education – Idaho Falls. After further discussion the motion 
passed 6-1 with Commission Kunz opposing the motion.  
 
Roll Call: Commissioner Scigliano: Aye, Commissioner Quinn: Aye, 
Commissioner Peterson: Aye, Commissioner Kunz: Nay, Commissioner Bair: 
Aye, Commissioner Van Orden: Aye. 
 
Director Baysinger explained the appeal process and the option of bringing 
forth a new petition at a later date. 

 
TAB D: CONSIDERATION OF TRANSFER PETITIONS 
 

1. Thomas Jefferson Charter School: Jodi Endicott, Principal introduced the 
board directors for TJCS.  
 
Jodi Endicott explained the school’s mission and attendance requirements. 
She stated that the students consistently score above average on all state 
testing. The school uses the Harbor Method.  
 
Ms. Endicott stated that enrollment is between 374 to 400 and that the school 
owns its facility along with an adjacent parcel of land. The school operates debt-
free and has enough cash on hand for four months of emergency operations. 
Transportation is provided by Brown Bus Company. 
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M/S (Bair/Peterson) A motion to approve the charter transfer petition for     
Thomas Jefferson Charter School. Commissioner Kunz recused herself. The 
motion passed unanimously.  

 
2. Hayden Canyon Charter School: Commission Peterson disclosed that he 

provided help with the original petition in 2010 or 2011. Josh Fletcher, Vice 
President  of Hayden Canyon Charter School (HCCS) introduced the board 
directors. Mr. Fletcher mentioned the architect and Red Apple Financial Group 
were also present.  
 
Cynthia Lamb, Administrator explained their Expeditionary Learning (EL) 
model. She stated that the school’s focus will be on state standards, character 
development, and academic performance. Petitioners also discussed the 
school’s delayed opening under Lakeland School District’s authorization and 
the school’s financial and facilities plans.  
 
 
Commissioner Peterson asked about professional development. Ms. Lamb 
described their plan for EL instruction and training.  
 
M/S (Peterson/Kunz) A motion to approve the charter transfer petition for 
Hayden Canyon Charter School. The motion passed unanimously.  
 

TAB E: OTHER 
 

1. Renewal Committee Update: Director Baysinger provided an update of the 
Renewal Committee’s December 11th, 2019 meeting. The Renewal Committee 
had been asked to look into additional academic framework flexibilities within 
the performance framework.  

 
66% of PCSC portfolio schools responded to a stakeholder survey. The 
Renewal Committee hosted a discussion with stakeholders on December 11th 
to clarify the issues. In January and February, additional committee meetings 
will be held to gather more information and hear proposed solutions.  The 
Renewal Committee will make a recommendation to the PCSC at its regular 
April meeting.  

 
2. Commission Discussion: Invitation to Participate in A-GAME Network: 

Program Manager, Jenn Thompson explained the purpose of A-GAME. This is 
sponsored by the National Charter School Institute. It’s a three year project with 
the primary goal of improving charter authorizing of schools with at-risk factors.  

 
We have been asked to participate in regional meetings to discuss challenges 
and successes in authorizing schools with at-risk youth.  
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The commitment would require three two-day meetings and working with PCSC 
portfolio schools who serve at-risk students to identify local solutions. 

 
Commissioner Kunz stated that she would prefer that the participating staff 
member is a Program Manager rather than the Director.  

 
M/S (Bair/Van Orden) A motion to approve participation in the A-GAME 
Project. The motion passed unanimously.  

 
Commissioners Quinn and Van Order thanked Director Baysinger for her time 
with the commission.  

 
M/S (Scigliano/Peterson) A motion to adjourn for the day. The meeting 
adjourned at 12:30 p.m. The motion passed unanimously. 

 
The meeting was reconvened by Chairman Reed at 9:00 a.m., Friday, December 13, 
2019. The following Commissioners were in attendance: 
 

Alan Reed 
Brian Scigliano  
Wanda Quinn (By phone until 10:45 am) 
Nils Peterson 
Kitty Kunz 
Sherrilynn Bair 
Julie VanOrden (Absent) 

 
TAB F: CONSIDERATION OF PERFORMANCE CERTIFICATION 
 

1. Gem Prep: Meridian North: Director Baysinger summarized the 
performance certificate to be executed. 
 
M/S (Scigliano/Kunz) A motion to execute the performance certificate for 
Gem Prep: Meridian North as presented. The motion passed unanimously.  

 
TAB G: IDAHO TECHNICAL CAREER ACADEMY UPDATE: CAREER 
TECHNICAL PROGRAMS 
 

1. ITCA Update on Career Technical Programs:  Monti Pittman, Head of 
School presented information concerning the school’s programs and the 
impact of mobility on student achievement and testing scores. A binder was 
shared with the commissioners and staff highlighting their programs. 
ITCA’s mobility rate for 2017-2018 was 67%.  
 
Mr. Pittman presented the demographics of their students and noted the 
percentage that were credit deficient.  
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Mr. Pittman also spoke about the career path programs offered by the 
school and highlighted the student scores in these programs, which exceed 
the state averages. He shared that the school’s success is measured in 
other ways rather than testing scores. 
 
This agenda item was informational only; no action was taken. 

 
TAB H: CONSIDERATION OF NEW CHARTER PETITION 
 

1. Pinecrest Academy of Idaho: Board Chair, Connie Stopher introduced 
the other board directors and presented the Pinecrest STEAM model. The 
school intends to serve grades K-8 in the Twin Falls area. 
 
The school’s vision is to prepare students for college and to perform at their 
highest level possible. The school proposes to lease space from the 
Reformed Church in Twin Falls. 
 
Commissioners asked petitioners to explain the education services 
provided by Academica. Kyle McOmber from Academica answered 
questions concerning the fees charged for their services.  
 
M/S (Kunz) A motion to approve the new charter petition for Pinecrest 
Academy of Idaho. There was no second and the motion failed.  
 
The Commission discussed Academica and directed questions concerning 
fees and financial information to John Barlow, also a representative from 
Academica. 
 
M/S (Peterson/Scigliano) A motion to approve the new charter petition for 
Pinecrest Academy of Idaho with the following conditions:  
 

• All board directors shall participate in a staff facilitated governance 
orientation within 60 days of approval and no less than six hours of staff 
approved governance training addressing the governance role in 
financial, operational, academic oversight, and legal compliance prior to 
May 11, 2020. 
 

• The governing board shall present the executed facility lease and/or 
purchase agreement, record of any long-term debt incurred to date, and 
a year-one operational budget based on post-lottery enrollment 
estimates that evidences financial sustainability by May 11, 2020.  

 

The motion passed unanimously.  
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TAB I: COMMISSION EDUCATION 
 

1. Commission Education: Guidelines for School Visitation: Director 
Baysinger spoke about school visits as part of commission meetings and  
recommended that the commission delay planned visits until the staff was 
back at full capacity. However, visiting schools during events already 
intended for the public would not be problematic. Director Baysinger 
introduced Rachel Newton, Deputy Attorney General.  
 
Ms. Newton presented information on school visits and open meeting laws 
and stressed the importance of communication with staff and disclosure of 
any information that may inform a commissioner’s vote.  

 
2. National Summit on Education Reform Report:  Commissioners Bair 

and Scigliano attended the recent conference and shared their experience.  
 
M/S: (Peterson/Scigliano) A motion to adjourn. The motion passed 
unanimously.  
 
The meeting was adjourned at 11:43 a.m. 
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PUBLIC COMMENT TAB B1 - Page 1
   

Public Comment 
  

Public comment will be limited to three minutes per person. If you wish to provide public 
comment, or if auxiliary aids or services are needed for individuals with disabilities, please 
contact the PCSC office at (208) 332-1561 at least 24 hours in advance of the meeting, 
or sign in at the meeting location before the meeting opens. 
 
Written comment may be submitted to the PCSC during the meeting, via mail at P.O. Box 
83720, Boise, Idaho, 83720, or electronically at pcsc@osbe.idaho.gov. 

  
 
 
 
 

 
 
 

 

mailto:pcsc@osbe.idaho.gov
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SUBJECT 

 Anser Charter School Transfer Charter Petition  
 

APPLICABLE STATUTE, RULE, OR POLICY 
I.C. §33-5205A Public Charter Schools 
IDAPA 08.02.04 Rules Governing Public Charter Schools 
 

BACKGROUND 
Anser of Idaho, Inc. (dba Anser Charter School) is petitioning to transfer the 
authorization of its charter from Boise Independent School District to the 
PCSC. 
 
Anser was founded in 1998 and has been serving grades K-8 for over 20 
years.  The school implements an Expeditionary Learning instructional 
model, and has a history of high academic performance.  
  

DISCUSSION 
Materials related to this agenda item include a Petition Evaluation Report, 
prepared by PCSC staff, a transfer petition prepared by Anser Charter 
School, and a proposed performance certificate.   
 
The Boise Independent School District and Anser Charter School’s board 
of directors have both approved this transfer proposal, including all 
associated charter and performance certificate amendments.  
 

IMPACT 
If the PCSC approves the transfer petition and the proposed performance 
certificate, the transfer will be effective July 1, 2020. Immediate 
effectiveness is not possible due to funding streams that cannot be 
impacted mid-year.    
     
If the PCSC denies the petition, the petitioners could appeal to the State 
Board of Education, or they could decide to not proceed further. 
 

STAFF COMMENTS AND RECOMMENDATIONS 
Staff recommends that the PCSC approve the transfer charter petition for 
Anser Charter School and execute the performance certificate as presented 
in these materials, effective July 1, 2020. 
 

COMMISSION ACTION 
A motion to approve the transfer charter petition for Anser Charter School 
and execute the performance certificate as presented in these materials, 
effective July 1, 2020. 
 
OR 
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A motion to deny the Anser Charter School transfer petition on the following 
grounds:____________________________. 
 
Moved by _______ Seconded by _______ Carried Yes ______ No ______ 



  Anser Charter School 
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PETITION EVALUATION REPORT  

Anser Charter School  
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Petition Review Summary 
 

Summary 
 
Anser Charter School has served students in the Boise area for 20 years. The school is 
successful academically and operationally. Anser serves as a mentor school within the 
national network of Expeditionary Learning Schools and has a strong retention rate for 
students, employees, and board directors.   
 
Anser is currently authorized by the Boise School District. The board is seeking to transfer 
authorization to the PCSC, effective July 1, 2020. Anser intends to expand from 
approximately 350 students to 672 students, continuing to serve grades K-8.   
 
The school has a strong facility plan and is financially in good standing.   
 

In addition to an evaluation of the petition, this report also includes:  

• The Governance Capacity Interview Summary 

Staff recommends that the PCSC approve the transfer charter petition for Anser   
Charter School and execute the performance certificate as presented in these 
materials, effective July 1, 2020.  

 
 
 

Summary of Section Ratings 

  

Section 1: Educational Program ⇓   Section 2: Financial & Facilities Plan ⇓ 

EXCEEDS STANDARD  MEETS STANDARD 

   
Section 3: Board Capacity and 
Governance Structure ⇓ 

 Section 4: Student Demand & Primary 
Attendance Area ⇓ 

MEETS STANDARD  MEETS STANDARD 

   
Section 5: School Leadership and 
Management ⇓ 

 
Section 6: Virtual Schools ⇓ 

MEETS STANDARD  NOT APPLICABLE 
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Section I:  Educational Program 

 
 

Comments 
Anser presents a strong academic plan reflective of years of refining their EL model. 
Embedded in the academic model is a strong commitment to student leadership and 
public service.  

 
Detail 

Strengths: 

• Anser maintains AdvancEd accreditation status.  
 

• Anser is an EL credentialed school, which requires an accreditation process 
specific to EL Schools. Credentials are based on exemplary implementation of 
the EL Core Principles, which is included as Appendix F5.   
 

• Anser’s academic proficiency and growth in Math and ELA are above both those 
of their local district and the state.   

 
Concerns: 

• No concerns 

  

EXCEEDS STANDARD READ MORE:  Standards of Quality 
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Section II:  Financial and Facilities Plan 

 
 

Comments 
Anser intends to maintain its current location, accommodating additional students through 
remodeling and expansion into a second, adjacent facility. Anser has $2 million in equity 
in the current facility and has already purchased the second facility with cash in 
anticipation of the expansion.   
 
A project quote from Building Hope is included.  It is anticipated that when the project is 
complete, the school’s total annual facility cost will remain under 12% of the school’s 
annual revenue.  Charter school facilities are commonly closer to 20%.        

 
Detail 

Strengths: 

• The school’s Organization Director is a long time employee.  
• The school is currently in good financial standing.  
• BLUUM has assisted with preparing the expansion budget plan.  
• Building Hope appears to be partnering on this project. See Appendix F9. 

 
Concerns: 

• No concerns 
  

MEETS STANDARD READ MORE:  Standards of Quality 
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Section III:  Board Capacity and Governance Structure 

 
 

Comments 
Anser’s board consists of 12 directors.  The co-directors of the school give regular reports 
to the board as does the parent organization.  The school community is engaged in the 
successful operations of the school.  
 
Please see the Governance Capacity Interview Summary for more information.  

 
Detail 

Strengths: 

• The board includes directors experienced in charter school governance and 
with Anser specifically. 

 
Concerns: 

• No concerns 

  

MEETS STANDARD READ MORE:  Standards of Quality 
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Section IV:  Student Demand and Primary Attendance Area 

 
 

Comments 
Anser currently serves approximately 350 students. The school intends to begin a slow 
growth plan by which the size of the school would increase to 672 students over six years.  
 
If the PCSC approves the transfer application, the school’s proposed growth would 
increase the yield rate of the Boise district slightly next year. However, the total yield 
would remain within state and national averages. See the chart below. 
 

Charter School Yield Rate* for Boise School District % Yield 
Most Recent Year Yield (2018-2019) 9.41% 
Anticipated Yield 2020-21  9.5% 
Potential Yield Rate  
(if all operating charters enrolled to capacity) 

13.23% 

Idaho Average  11% 
National Average  10-15% 

*Yield rate is the percentage of students served by public schools located  
  in a district’s boundaries who choose to attend a charter school.  

 
Detail 

Strengths: 

• The school reports a lottery of 400 students for 40 open seats last year.  They 
regularly have large waitlists.  
 

• The proposed expansion would allow the school opportunity to recruit 
underserved populations and promote a demographic that more authentically 
reflects the Boise district and the neighborhood in which the school is located. 
Please see the Student Demand and Primary Attendance Area section of the 
petition (page 35).  

 
Concerns: 

• No concerns 
  

MEETS STANDARD READ MORE:  Standards of Quality 
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Section V:  School Leadership and Management  

 
 

Comments 
Anser implements a co-director model of leadership.  The Education Director manages 
academic performance, instruction, assessment, and teacher coaching.  The Organization 
Director manages finances, HR, vendor management, and relationships with the various 
stakeholders.  This leadership structure has been successful at the school since 2004.  
 
In preparation for a gradual expansion, the school is phasing in several new positions, 
including a relations and engagement position, which was filled for the 2019-20 school 
year.  

 
Detail 

Strengths: 

• The leadership team is experienced and has been with the school for many 
years.  

 
Concerns: 

• No concerns 

MEETS STANDARD READ MORE:  Standards of Quality 
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Idaho Public Charter School Commission 
Transfer Petition 

Governance Capacity 
 

 
PCSC staff interviewed the Anser Charter School board of directors on December 10, 2019.  
This governing board has been operational for 20 years, and several board directors have 
served as directors for more than one consecutive term.   
 
During the interview, PCSC Staff and Anser Board Directors discussed the nature of the 
relationship between authorizers and charter schools.  We discussed the school’s academic 
performance and its successes and challenges.  
 
Directors are well-informed about the performance of their school and have a strong 
understanding of the separation of governance and management work.  The relationship 
between the board and the school’s administration is supportive and collaborative.  The board 
utilizes a committee structure to ensure they are sufficiently informed, and regularly engages 
in self-reflection exercises and board training.  This is an exemplary board.  
 
Strengths of the board: 

• The board is experienced in charter school governance 
• The board effectively utilizes a committee structure 

 
Areas of Concern: 

• PCSC staff expresses no significant concerns.  
 
 
 

  

Petitioning School Anser Charter School  
Date of Interviews  
PCSC Staff who Conducted Interview Tamara Baysinger, PCSC Director 
 Jenn Thompson, Program Manager 
  
Board Members Interviewed Nichoel Baird Spencer, President 
 Caitlyn Scales, Vice President 
 Maridee Lemieux, Treasurer 
 Lora Breen 
 Leslie Brown 
 Staci Shaw (joined virtually) 
 AnnMarie Johnson 
 Maggie Chase 
 Jeff Tonkin 
 Kristin Reed  
 Amy York 
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STANDARDS OF QUALITY 
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Introduction Checklist 
 

1.  Formatting  

☒ All pages are legible in the final PDF (i.e. font size, quality of copy, etc.) 
☒ Petition is continuously paginated 
☒ Section headings and references to appendices are bookmarked and/or hyperlinked  

 
2.  Cover Page Requirements 

☒ Name of the school  
☒ Year the school intends to open 
☒ General location of the school (such as school district, county, city, etc.)  
☒ Contact information for the primary representative of the petitioning group (including 
name, address, phone number, and e-mail address) 

 
3.  Table of Contents  

☒ Organized in alignment with the New Charter Petitioner Guidance document 
☒ Page numbers are accurate  
☒ Section titles are hyperlinked to the corresponding page of the petition 

 
4.  Executive Summary  

☒ One page maximum 
☒ Introduces the school’s organizational structure 
☒ Introduces the school’s educational program 
☒ Provides an overview of the community need for such a program 
☒ Summarizes student outcome expectations 

 
5. Mission Statement 

 
☒ Succinctly relays the purpose and educational philosophy of the school  
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Section I:  Educational Program 
 
1. General Standards of Quality  

a. Thorough and Compliant - The petition provides a thorough explanation of the 
intended educational program.   

b. Supported and Credible - The petition includes references to relevant research and 
documentation of the success of the proposed model. Alternatively, if the model is 
new and research is unavailable, the petition describes the reasoning behind the 
approach.   

c. Connected and Cohesive - The petition presents an overall educational program 
that is aligned to the mission and vision and is cohesive with other sections of the 
petition.   

 
2.  Educational Philosophy (New Charter Petitioner Guidance, Pg.8) 

a. The educational philosophy clearly relates to the school’s mission and instructional 
model.  

b. Research and widely accepted best practices support the educational philosophy.  
 

3.  Student Academic Achievement Standards (New Charter Petitioner Guidance, Pg.8-9) 

a. Academic and programmatic goals convey the educational program’s anticipated 
achievement outcomes. 

b. Academic and programmatic goals reflect high standards for the target population.   
c. The goals are logically connected to the school’s mission. 

 

4. Key Educational Design Elements, Curricula, Tools, & Instructional Methods (New 
Charter Petitioner Guidance, Pg.9-10)  

a. Key design elements are thorough and directly relate to the educational program as 
well as the mission and vision of the proposed school. 

b. Explanations and examples of instructional practices, types of curricula, and tools are 
detailed, realistic, and consistent with the proposed educational program. 

 

5. Strategies for Serving Special Populations (New Charter Petitioner Guidance, Pg. 10 – 
11) 

a. The special services plan is complete and addresses the needs of special populations, 
including, but not limited to: special education, at-risk, gifted, and English Language 
Learners.  
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c. The special populations plan appears feasible within the constraints of the proposed 
academic program.  

d. The plan demonstrates an understanding of the unique needs of the special 
populations in the proposed target market.  

 
6. Professional Development Plan (New Charter Petitioner Guidance, Pg. 11) 

a. The professional development plan addresses new teacher orientation and onboarding.  
b. The professional development plan includes training specific to the proposed 

educational model as well as the systems and structures for efficient school 
operations.   

c. The plan aligns with the school calendar and provides learning opportunities for both 
groups and individuals as well as varied delivery formats such as guest professionals, 
off-site trainings, and professional learning communities. 

 

Section 1:  Related Appendices 
 

Appendix F:  Optional Supporting Documents 

a. No appendices are required for Section I.  Optional appendices support the 
educational program’s credibility.  

b. Each document is numbered within this section (i.e. F1, F2, F3, etc.).   

Back to petition evaluation report 
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Section II:  Financial and Facilities Plans 
1. General Standards of Quality  

a. Thorough and Compliant - The financial plan and budget template evidence a 
thorough understanding of federal and state funding mechanisms and distributions as 
well as the costs associated with school operations. Revenue estimates include 
realistic variables and restricted funds are used appropriately. 

b. Supported and Credible - The petition includes sufficient documentation, 
assumptions, and details to demonstrate the validity of revenue and expenditure 
estimates.  

c. Connected and Cohesive - The petition’s financial and facilities plan meets the 
stated needs of the academic program and the intended student body. The financial 
narrative and the budget template are aligned. 

 
2.  Fiscal Philosophy and Spending Priorities (New Charter Petitioner Guidance, Pg.12) 

a. The fiscal philosophy and spending priorities align to the mission and vision of the 
school. 

b. The spending priorities provide for effective school operations. 
c. The spending priorities present appropriate use of taxpayer dollars.  

 
3.  Transportation and Food Service Plans (New Charter Petitioner Guidance, Pg.12) 

a. The transportation plan (if provided) is compliant and meets the needs of the intended 
student population.   

b. The nutrition plan (if provided) is compliant and meets the needs of the intended 
student population.  

c. Cost estimates are credible and supported.  
d. The facility design and staffing plan appropriately support the stated plans for 

transportation and nutrition.  
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4.  Financial Management and Monitoring Plan (New Charter Petitioner Guidance, Pg.12)  

a. The financial management and monitoring plan identifies the board’s fiscal 
governance role. 

b. The organizational structure ensures appropriate accounting expertise either by 
including a business manager in the staffing plan or by contracting out services to an 
experienced organization. (If contracting out for services, the petition outlines the 
specific duties to be contracted and includes any contracts or MOUs executed to date.) 

c. The plan evidences an understanding of financial policy including accounting 
practices, internal controls, and related internal procedures.  

 
5.  Facilities Plan (New Charter Petitioner Guidance, Pg.13) 

a. The two facility options are detailed, realistic, and meet the school’s programmatic 
needs. 

b. The proposed school location(s) is easily accessible to the intended student population 
and lies within the primary attendance area. 

c. The square footage, outdoor space, and specialty features meet the needs of the 
educational model.  

 

Section II:  Related Appendices 
 

Appendix A1: Financial Summary  

a. See New Charter Petitioner Guidance, pg.20-21, for more information. 
b. The financial summary, which automatically populates, provides a one-page overview 

of the school’s plan.   

 
Appendix A2:  Pre-Opening Budget  

a. See New Charter Petitioner Guidance, pg.20-21 for more information. 
b. The pre-opening budget is aligned to the school’s start-up plan (as described 

throughout the narrative) through June 30th of the pre-operational year.  Revenues 
and expenditures are supported and credible.  

 
Appendix A3: Three-Year Operating Budget and Break-Even Year 1 Scenario  

a. See New Charter Petitioner Guidance, pg. 20-21, for more information. 
b. The three–year budget provides appropriate detail for the first few years of the 

school’s operation based on realistic enrollment expectations.   
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c. The budget includes a functional break-even, or “plan B” budget for the first year of 
operation that shows how the school can survive if it does not meet anticipated 
enrollment numbers. Revenues and expenditures are supported and credible.  

 
Appendix A4: Cash Flow Projection for Initial Operating Year  

a. See New Charter Petitioner Guidance, pg. 20-21, for more information. 
b. The cash flow aligns to the “full enrollment year 1 budget” column on the Operational 

Budgets tab. The presented budget appropriately accounts for the staggered timing of 
state distributions of funds and the appropriate timing of various expenditures. 

 
Appendix A5: Facility Options  

a. See New Charter Petitioner Guidance, pg. 20-21, for more information. 
b. The two or more facility options, outlined on the PCSC facilities template, are 

realistic.  
c. Cost estimates are realistic and consider soft and hard costs of the proposed facility.  

 
Appendix F: Optional Supporting Documents 

a. Additional appendices to support the Financial and Facilities Plan Section may be 
included in Appendix F.  

b. Each document is numbered within this section (i.e. F2, F3, F4, etc.).   

Back to petition evaluation report 
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Section III:  Board Capacity and Governance Structure 
 

1.  General Standards of Quality  

a. Thorough and Compliant - The articles and of incorporation and bylaws are legally 
compliant and address all necessary content. The petition demonstrates an 
understanding of the charter school board’s legal responsibilities. The narrative and 
attachments effectively communicate the board’s capacity to govern.  

b. Supported and Credible - The petition includes documentation of executed bylaws 
and filed articles of incorporation. 

c. Connected and Cohesive - The board membership and structure match the needs of 
the educational program and the oversight of school operations.  

 
2.  Governance Structure (New Charter Petitioner Guidance, Pg.13) 

a. The governance structure includes detailed descriptions of the roles that officers and 
board committees will play.   

b. The division of duties between governance and management are clear and 
appropriate.  

c. The governance structure grants the board direct oversight over school leadership and 
the evaluation of school leaders.  

d. The articles of incorporation and bylaws are consistent with the petition narrative.  

 
3.  Board Member Qualifications (New Charter Petitioner Guidance, Pg.13) 

a. The board member qualifications section includes a list of directors currently serving, 
states each director’s term of service, and establishes each director’s capacity to 
govern (qualifications, experience, etc.). 

b. Board membership reflects diverse experience and skills (such as education, law, real 
estate, management, financial planning, and/or community outreach).   

 
4.  Transition Plan (New Charter Petitioner Guidance, Pg.13-14) 

a. The board’s transition plan from founding to the work of governance is clear and likely 
to be effective.    

b. The transition plan addresses concrete ways to avoid the pitfalls of “founders’ 
syndrome.”  

c. The plan includes a list of the current board members who intend to resign in order to 
apply for a paid position, if the school is approved.  

d. The transition plan accounts for the consistent stewardship of the school’s mission and 
vision.  
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5.  Board Member Recruitment and Training (New Charter Petitioner Guidance, Pg.14) 

a. A comprehensive board training plan for sustaining high-quality governance includes an 
identification of the scope of skills the board desires to maintain, strategies for 
recruitment, and processes for grooming, selecting, and onboarding new directors.  

b. Board training is detailed, specific, and comprehensive, and addresses the needs of 
the initial board as well as future board members.  

c. The board training plan allows for self-reflection and opportunities for stakeholders to 
provide feedback. 

Section III:  Related Appendices 
 

Appendix B: Articles of Incorporation and Corporate Bylaws (New Charter Petitioner 
Guidance, Pg.22-23) 

a. Articles of incorporation are filed with the secretary of state prior to submitting the 
petition for review by the PCSC. The petition includes a signed copy of the articles.     

b. Included bylaws are signed and outline a clear process for selection of members of the 
school’s board of directors, including:  number and designation of seats, board 
member terms, elections vs. appointments, nomination and voting procedures, eligible 
voters, applicable definitions, etc. 
 

Appendix C: Board of Directors and Petitioning Group (New Charter Petitioner Guidance, 
Pg.23) 

a. Resumes establish each board member’s credibility with regard to their service on the 
board. 

b. Includes a list of all persons in the petitioning group who are significantly involved in 
the development of the proposed school and their relevant skills. 

c. “Founders” are defined for the purposes of the enrollment lottery preference are 
listed.  

 
Appendix F: Optional Supporting Documents 

a. Additional appendices to support the Board Capacity and Governance Structure Section 
may be included in Appendix F.  

b. Each document is numbered within this section (i.e. F2, F3, F4, etc.).  

Back to petition evaluation report 
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Section IV:  Student Demand and Primary Attendance Area 
 

1.  General Standards of Quality  

a. Thorough and Compliant - The petition’s proposed educational program reflects the 
needs and demands of the local community.  

b. Supported and Credible - The petition includes evidence of research to document 
demographics and student demand. 

c. Connected and Cohesive - The information presented in this section aligns with the 
structure and intent of the educational program and facility plans.  

 

2.  Primary Attendance Area (New Charter Petitioner Guidance, Pg.15) 

a. The primary attendance area is clearly described and appears appropriate. 

 
3.  Student Demand (New Charter Petitioner Guidance, Pg.15-16) 

a. The student demand section describes and documents the need for the academic 
program in the identified area and provides evidence of student interest/demand for 
the school. 

b. The student demand section describes the demographics (documented with credible 
source data) of the intended neighborhood in which the school will be located.  
 

4.   Student Population (New Charter Petitioner Guidance, Pg.16) 

a. The intended student population is clear.  
b. The intended student population can be supported by community and district 

demographics.  
c. The estimate of the anticipated number of students the school expects to serve who 

will require special services is supported and credible.  

d. The staffing and educational plan is likely to support adequate special services, 
especially for FRL, special needs, and/or ELL students.  
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5.  Enrollment Capacity (New Charter Petitioner Guidance, Pg.16-17) 

a. Capacity estimates include whole school and grade-level.  
b. The growth plan is clear and complete from year one through year five or to final 

expansion. 
c. The enrollment goals for each year and for the school at capacity are reasonable and 

supported by credible data.  

d. The detailed marketing and recruitment plan allocates adequate staff support and 
funds to the effort and the plan will likely result in the school meeting its enrollment 
goals.   

  
6.  Community Partnerships and Local Support (New Charter Petitioner Guidance, Pg.17) 

a. The level of community engagement with the proposed model is appropriate and 
adequate.  

b. Documented partnerships and local support align to the mission of the school.  

 
7.  Enrolling Underserved Families (New Charter Petitioner Guidance, Pg.17) 

a. Strategies for reaching at-risk, diverse, and underserved families, as well as families 
that might not be aware of the school, are well developed. 

b. Strategies for initial recruitment, as well as ongoing family and community 
engagement, appear reasonable and likely to be successful.  

Section IV:  Related Appendices 
Appendix F1: District Notification Letter  

a. Appendix F1 includes a dated and signed letter to the district that meets the 
requirements outlined in I.C. §33-5205.    

Appendix F: Optional Supporting Documents 

a. Additional appendices to support the Student Demand and Primary Attendance Area 
Section may be included in Appendix F.  

b. Each document is numbered within this section (i.e. F2, F3, F4, etc.).   

Back to petition evaluation report 
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Section V:  School Leadership and Management 
 
1. General Standards of Quality 

a. Thorough and Compliant - The petition describes the leadership structure including a 
description of the experience, qualities, and/or management style of the “right” 
leader for this school and details regarding the division of duties if a co-director 
structure is proposed. The petition also evidences clear understanding of the Idaho 
Standards for Effective Principals.  

b. Supported and Credible - The petition includes documentation to support the likely 
success of the proposed leadership and/or management plan.  

c. Connected and Cohesive - The leadership and management plan is aligned to other 
sections of the petition, including the educational program, organizational chart, and 
budget.  

 
2.  Leadership Team (New Charter Petitioner Guidance, Pg.17) 

a. The narrative describes the responsibilities of and relationships among school 
leadership, the governing board, instructional leaders, and staff.  

b. The petition includes a plan for evaluating school leader(s).  

 
3.  Educational Services Provider (if applicable) (New Charter Petitioner Guidance, Pg.17-
18) 

a. If the school has chosen to work with an EMO, CMO, or ESP to provide leadership 
and/or management services: 

• This section includes the contact information for a representative from the 
organization or provider and other pertinent information such as other 
locations where the organization or provider operates, any available 
achievement, operational, and financial data, and any DBAs.  

• This section details the nature and extent of the entity’s participation in the 
management and operation of the school. 

• This section describes how the school’s board will regularly evaluate the 
performance of the EMO, CMO, or ESP.  

 

  

https://www.sde.idaho.gov/federal-programs/ed-effectiveness/files/effective-principals/Standards-for-Effective-Principals.pdf
https://www.sde.idaho.gov/federal-programs/ed-effectiveness/files/effective-principals/Standards-for-Effective-Principals.pdf


 Petition Evaluation Report and Standards of Quality   23 

Section V:  Related Appendices 
Appendix D: School Administration and Organization Chart (New Charter Petitioner 
Guidance, Pg.23) 

a. The organizational chart includes board of directors, administration, business 
management, contractors (including EMO/CMO, if applicable), and support staff.  

b. If the lead administrator has been identified, Appendix D includes his/her resume and 
additional pertinent information, including real or potential conflicts of interest.  

c. If the lead administrator has not been identified, Appendix D includes job descriptions 
and/or description of responsibilities for key leadership positions.  
 

Appendix E: Education Service Provider (if applicable) (New Charter Petitioner 
Guidance, Pg.24) 

a. A thorough term sheet provides the term length and termination agreement. 
b. If applicable, Appendix E includes the two most recent contracts that the ESP has 

executed with operating charter schools.  
c. The detailed description of the ESP’s relationship to the school’s board includes any 

conflicts of interest. 

d. If applicable, the detailed description of how and why the management organization 
or educational service provider was selected provides evidence that the organization 
provides high-quality service to similar schools.  

 
Appendix F: Optional Supporting Documents 

a. Additional appendices to support the School Leadership and Management Section may 
be included in Appendix F.  

b. Each document is numbered within this section (i.e. F2, F3, F4, etc.).   

Back to petition evaluation report 
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Section VI:  Virtual and Blended Schools 
1. General Standards of Quality 

a. Thorough and Compliant - The petition provides a detailed description of the 
proposal, and establishes the need for such a program. 

b. Supported and Credible - The petition includes documentation to evidence the 
validity of the chosen Learning Management system (LMS), curriculum, and 
instructional structure. 

c. Connected and Cohesive - The design of the program is aligned to other sections of 
the petition including, but not limited to, the budget, staffing plan, and mission.  

 
2. Learning Management System (New Charter Petitioner Guidance, Pg.18) 

a. The description of the chosen LMS addresses the technology platform, curriculum, and 
rationale for the structure of the program.   

b. The LMS appears adequate to fulfill the mission and meet identified goals.  
c. All students can be served via the identified LMS.  

3.  Educational Program-Virtual and Blended (New Charter Petitioner Guidance, Pg.19-20) 

a. There is a strong rationale for use of a virtual program, rather than a brick-and-mortar 
program, to fulfill the mission and meet stated goals. 

b. The plan to ensure all students have access to the virtual educational program is 
complete and demonstrates thoughtfulness and planning of petitioners to market to 
and address educational needs of all students. 

c. The expectations for online teachers include required availability and the role that 
he/she plays in individualizing and providing guidance on course material.  

d. The student work assessment plan includes the level of teacher involvement required 
in evaluating and responding to student performance. 

e. The described means by which student will interact with teachers includes timely and 
frequent feedback about student progress. 

f. The opportunities for student-to-student interaction are practical, diverse, and likely 
to cultivate school community. 

g. The educational program offers new opportunities for families.   
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4. Technology (New Charter Petitioner Guidance, Pg.20) 

a. A plan for ensuring equal access to all students includes the provision of necessary 
hardware, software, and internet connectivity required for participation in online 
coursework.   

b. The plan for provision of technical support relevant to the delivery of online courses is 
cost-effective, timely, and supported by adequate staff. 

c. The plan for training students and parents in the use of hardware and software is 
practicable.  

 
5. Professional Development (New Charter Petitioner Guidance, Pg.20) 

a. The strategies for professional development specific to education in the virtual 
environment address both initial and ongoing training. 

b. The teacher evaluation plan includes strategies specific to virtual education. 

 
6. Data Collection/Attendance and Course Credit (New Charter Petitioner Guidance, 
Pg.20) 

a. The means of verifying student attendance demonstrate that attendance will focus 
primarily on coursework and activities correlated to the thoroughness standards. 

b. The proposed means of awarding course credit are adequate.  
c. The strategies for administering standardized testing to all students are practicable 

and affordable. 

Section VI:  Related Appendices 
 

Appendix F: Optional Supporting Documents 

a. No appendices are required to support Section VI. Optional appendices support the 
virtual educational program’s crediblity. 

b. Each document is numbered within this section (i.e. F2, F3, F4, etc.).   

Back to petition evaluation report 
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CHARTER SCHOOL PERFORMANCE CERTIFICATE 

This performance certificate is executed on this 13th  day of February, 2020, by and between the 
Idaho Public Charter School Commission (the “Authorizer”), and Anser of Idaho, Inc. (the 
“School”), an independent public school organized as an Idaho nonprofit corporation and 
established under the Public Charter Schools Law, Idaho Code Section 33-5201 et seq, as 
amended (the “Charter Schools Law.”) 

RECITALS 

WHEREAS, on September 28, 1998, the Independent School District of Boise approved a 
charter petition for the establishment of the School; and 

WHEREAS, the School began operations in the year 1999. 

WHEREAS, on November 1, 2019, the Independent School District of Boise and the 
School agreed to a transfer of the School’s performance certificate and charter to the Authorizer 
effective July 1, 2020.  

NOW THEREFORE in consideration of the foregoing recitals and mutual understandings, 
the Authorizer and the School agree as follows: 

SECTION 1: AUTHORIZATION OF CHARTER SCHOOL 

A. Establishment of School. Pursuant to the Charter Schools Law, the Authorizer hereby
approves the establishment of the School on the terms and conditions set forth in
this Charter School Performance Certificate (the “Certificate”). The approved Charter
is attached to this Certificate as Appendix D.

B. Pre-Opening Requirements. Pursuant to Idaho Code Section 33-5206(6), the
Authorizer may establish reasonable pre-opening requirements or conditions (“Pre-
Opening Requirements”) to monitor the start-up progress of a newly approved public
charter school to ensure that the school is prepared to open smoothly on the date
agreed. The School shall not commence instruction until all pre-opening requirements
have been completed to the satisfaction of the Authorizer. Pre-opening requirements
are attached as Appendix C. If all pre-opening conditions have been completed to the
satisfaction of the Authorizer, the School shall commence operations/instruction with
the first day of school in Fall 1999. In the event that all pre-opening conditions have
not been completed to the satisfaction of the Authorizer, the School may not
commence instruction on the scheduled first day of school. In such event, the
Authorizer may exercise its authority on or before July 20 to prohibit the School from
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commencing operation/instruction until the start of the succeeding semester or school 
year. 

C. Term of Agreement. This Certificate is effective as of July 1, 2020 and shall continue
through June 30, 2024, unless earlier terminated as provided herein.

SECTION 2: SCHOOL GOVERNANCE 

A. Governing Board. The School shall be governed by a board (the “Charter Board”) in a
manner that is consistent with the terms of this Certificate so long as such provisions are
in accordance with state, federal, and local law.  The Charter Board shall have final
authority and responsibility for the academic, financial, and organizational performance of
the School.  The Charter Board shall also have authority for and be responsible for policy
and operational decisions of the School, although nothing herein shall prevent the Charter
Board from delegating decision-making authority for policy and operational decisions
to officers, employees and agents of the School, as well as third party management
providers.

B. Articles of Incorporation and Bylaws. The articles of incorporation and bylaws of the
entity holding the charter shall provide for governance of the operation of the School as a
nonprofit corporation and public charter school and shall at all times be consistent with all
applicable law and this Certificate.  The School shall notify the Authorizer of any
modification to the Articles or Bylaws within five (5) business days of approval by the
Charter Board.

C. Charter Board Composition. The  composition  of  the  Charter  Board  shall  at  all
times be determined by and consistent with the Articles and Bylaws and all applicable law
and policy. The Charter Board shall notify the Authorizer of any changes to its
composition and provide an amended School Leadership Roster within five (5) business
days of their taking effect.

SECTION 3: EDUCATIONAL PROGRAM 

A. School Mission. The mission of the School is as follows: To educate the whole child in a
collaborative learning community where individuals are inspired to be self-motivated and
to feel a sense of connection and responsibility to the world.

B. Grades Served. The School may serve students in grades K-8.
C. Design Elements. The School shall implement and maintain the following essential design

elements of its educational program:
Community – Anser educates the whole child and serves families in a learning 
community founded on collaboration, character, and compassion. 
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 Expedition – A year-long or semester long multi-disciplinary investigation 
framed through guiding questions, through which students learn to think deeply, 
critically, and to make connections between their learning and their world.  
Service – Consequential service to others is woven into every Expedition and into 
the life of the school. 
Adventure – Any physical, intellectual, or artistic experience that involves risk, 
challenge, and discovery. These kinds of experiences help learners realize they can 
do more than they thought possible.  

D. Standardized Testing. Students of the School shall be tested with the same standardized
tests as other Idaho public school students.

E. Accreditation. The School shall be accredited as provided by rule of the state board of
education.

SECTION 4: AUTHORIZER ROLE AND RESPONSIBILITIES 

A. Oversight Allowing Autonomy. The Authorizer shall comply with the provisions of
Charter School Law and the terms of this Certificate in a manner that does not unduly
inhibit the autonomy of the School. The Authorizer’s Role will be to evaluate the School’s
outcomes according to this Certificate and the Performance Framework rather than to
establish the process by which the School achieves the outcomes sought.

B. Charter School Performance Framework. The Charter School Performance
Framework (“Performance Framework”) is attached and incorporated into this agreement
as Appendix B.  The Performance Framework shall be used to evaluate the School’s
academic, financial and operational performance, and shall supersede and replace any and
all assessment measures, educational goals and objectives, financial operations metrics,
and operational performance metrics set forth in the Charter and not explicitly incorporated
into the Performance Framework.  The specific terms, form and requirements of the
Performance Framework, including any required indicators, measures, metrics, and targets,
are determined by the Authorizer and will be binding on the School.

C. Authorizer to Monitor School Performance. The Authorizer shall monitor and report
on the School’s progress in relation to the indicators, measures, metrics and targets set out
in the Performance Framework. The School shall be subject to a formal review of its
academic, mission-specific, operational, and financial performance at least annually.

D. School Performance. The School shall achieve an accountability designation of Good
Standing or Honor on each of the three sections of the Performance Framework. In the
event the School is a party to a third party management contract which includes a deficit
protection clause, the School shall be exempt from some or all measures within the
financial portion of the Performance Framework.  In accordance with Charter School Law,
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the Authorizer shall renew any charter in which the public charter school met all of the 
terms of its performance certificate at the time of renewal. 

E. Performance Framework As Basis For Renewal of Charter. The School’s
performance in relation to the indicators, measures, metrics and targets set forth in the
Academic and Mission-Specific, Operational and Financial sections of the Performance
Framework shall provide the basis upon which the Authorizer will decide whether to
renew the School’s Charter at the end of the Certificate term. As part of the Performance
Framework, the Authorizer agrees to consider mission-specific, rigorous, valid, and
reliable indicators of the School’s performance. These negotiated indicators will be
included in the Mission-Specific portion of the Academic and Mission Specific section of
the Performance Framework.

F. Authorizer’s Right to Review. The School will be subject to review of its academics,
operations and finances by the Authorizer, including related policies, documents and
records, when the Authorizer deems such review necessary. The Authorizer shall conduct
its reviews in a manner that does not unduly inhibit the autonomy granted to the School.

G. Site Visits. In addition to the above procedures, the Charter School shall grant reasonable
access to, and cooperate with, the Authorizer, its officers, employees and other agents,
including allowing site visits by the Authorizer, its officers, employees, or other agents,
for the purpose of allowing the Authorizer to fully evaluate the operations and performance
of the School. The Authorizer may conduct a site visit at any time if the Authorizer has
reasonable concern regarding the operations and performance of the School. The
Authorizer will provide the School reasonable notice prior to its annual site visit to the
School. The School shall have an opportunity to provide a written response to the site visit
report no later than fourteen (14) days prior to the meeting at which the report is to be
considered by the Authorizer. If no written response is provided, the School shall have the
opportunity to respond orally to the site visit report at the meeting.

H. Required Reports. The School shall prepare and submit reports regarding its governance,
operations, and/or finances according to the established policies of and upon the request
of the Authorizer. However, to the extent possible, the Authorizer shall not request reports
from the School that are otherwise available through student information systems or other
data sources reasonably available to the Authorizer.

SECTION 5: SCHOOL OPERATIONS 

A. In General. The  School  and  the  Charter  Board  shall  operate  at  all  times  in
accordance with all federal and state laws, local ordinances, regulations and Authorizer
policies applicable to charter schools.

B. Maximum Enrollment. The maximum number of students who may be enrolled in the
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school shall be 709 students. Annually, no less than two (2) months prior to the Anser of 
Idaho, Inc. lottery application deadline, the Board of Directors will establish, at its 
regularly scheduled meeting, by motion and vote, an ‘Annual Enrollment Capacity’ 
for each grade level (K-8), not to exceed the maximum enrollment number (709).  Each 
year, the Administration will: (1) Recommend annual enrollment capacity numbers by 
grade to the Board. (2) Post the Annual Enrollment Capacity information on the 
school’s website within five (5) days of the Board vote; and (3) conduct the lottery and 
enrollment process in compliance with the limits established in the Board’s Annual 
Enrollment Capacity motion and vote. 

C. Enrollment Policy. The School shall make student recruitment, admissions,
enrollment and retention decisions in a nondiscriminatory manner and without regard to
race, color, creed, national origin, sex, marital status, religion, ancestry, disability or need
for special education services. In no event may the School limit admission based on race,
ethnicity, national origin, disability, gender, income level, athletic ability, or proficiency
in the English language. If there are more applications to enroll in the charter school than
there are spaces available, the charter school shall select students to attend using a random
selection process that shall be publicly noticed and open to the public.

D. School Facilities. 202 E. 42nd St., Garden City, Idaho, 83714. The School shall provide
reasonable notification to the Authorizer of any change in the location of its facilities.

E. Attendance Area. The School’s primary attendance area is as follows:  Independent
School District of Boise #1 boundaries.

F. Staff. Instructional staff shall be certified teachers as provided by rule of the state board
of education. All full-time staff members of the School will be covered by the public
employee retirement system, federal social security, unemployment insurance, worker’s
compensation insurance, and health insurance.

G. Alignment with All Applicable Law. The School shall comply with all applicable
federal and state laws, rules, and regulations. In the event any such laws, rules, or
regulations are amended, the School shall be bound by any such amendment upon the
effective date of said amendment.

SECTION 6: SCHOOL FINANCE 

A. General. The School shall comply with all applicable financial and budget statutes, rules,
regulations, and financial reporting requirements, as well as the requirements contained in
the School   Performance   Framework   incorporated   into   this   contract   as Appendix
B.

B. Financial Controls. At  all  times,  the  Charter  School  shall  maintain  appropriate
governance  and managerial procedures and financial controls which procedures and
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controls shall include, but not be limited to: (1) commonly accepted accounting practices 
and the capacity to implement them (2) a checking account; (3) adequate payroll 
procedures; (4) procedures for the creation and review of monthly and quarterly financial 
reports, which procedures shall specifically identify the individual who will be responsible 
for preparing such financial reports in the following fiscal year; (5) internal control 
procedures for cash receipts, cash disbursements and purchases; and (6) maintenance of 
asset registers and financial procedures for grants in accordance with applicable state and 
federal law.  

C. Financial Audit. The School shall submit audited financial statements from an
independent auditor to the Authorizer no later than November 1 of each year.

D. Annual Budgets. The School shall adopt a budget for each fiscal year, prior to the
beginning of the fiscal year. The budget shall be in the Idaho Financial Accounting
Reporting Management Systems (IFARMS) format and any other format as may be
reasonably requested by the Authorizer.

SECTION 7: TERMINATION, NON-RENEWAL AND REVOCATION 

A. Termination by the School. Should the School choose to terminate its Charter
before the expiration of the Certificate, it may do so upon written notice to the
Authorizer. Any school terminating its charter shall work with the Authorizer to
ensure a smooth and orderly closure and transition for students and parents, as
guided by the public charter school closure protocol established by the Authorizer
attached as Appendix E.

B. Nonrenewal. The Authorizer may non-renew the Charter at the expiration of the
Certificate if the School failed to meet one (1) or more of the terms of its Certificate.
Any school which is not renewed shall work with the Authorizer to ensure a smooth
and orderly closure and transition for students and parents, as guided by the public
charter school closure protocol established by the Authorizer attached as Appendix
E.

C. Revocation. The School’s Charter may be revoked by the Authorizer if the School
has failed to meet any of the specific, written renewal conditions attached, if
applicable, as Appendix A for necessary improvements established pursuant to
Idaho Code§ 33-5209B(1) by the dates specified. Revocation may not occur until
the public charter school has been afforded a public hearing, unless the Authorizer
determines that continued operation of the public charter school presents an
imminent public safety issue. If the School’s Charter is revoked, the School shall
work with the Authorizer ensure a smooth and orderly closure and transition for
students and parents, as guided by the public charter school closure protocol
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established by the Authorizer attached as Appendix E. 
D. Dissolution. Upon termination of the Charter for any reason by the Charter Board,

or upon nonrenewal or revocation, the Char t e r  Board will supervise and have
authority to conduct the winding up of the business and other affairs of the School;
provided, however, that in doing so the Authorizer will not be responsible for and
will not assume any liability incurred by the School.   The Charter Board and
School personnel shall cooperate fully with the winding up of the affairs of the
School.

E. Disposition of School’s Assets upon Termination or Dissolution. Upon
termination of the Charter for any reason, any assets owned by the School shall be
distributed in accordance with Charter Schools Law.

SECTION 8: MISCELLANEOUS 

A. No Employee or Agency Relationship.  None of the provisions of this Certificate will
be construed to create a relationship of agency, representation, joint venture, ownership,
or employment between the Authorizer and the School.

B. Additional Services. Except as may be expressly provided in this Certificate, as set forth
in any subsequent written agreement between the School and the Authorizer, or as may
be required by law, neither the School nor the Authorizer shall be entitled to the use of or
access to the services, supplies, or facilities of the other.

C. No Third-Party Beneficiary. This Certificate shall not create any rights in any third
parties, nor shall any third party be entitled to enforce any rights or obligations that may
be possessed by either party to this Certificate.

D. Amendment. This Certificate may be amended by agreement between the School and the
Authorizer in accordance with Authorizer policy. All amendments must be in writing and
signed by the School and the Authorizer.
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IN WITNESS WHEREOF, the Authorizer and the School have executed this Performance 
Certificate to be effective July 1, 2020. 

_____________________________________________ 

Chairman, Idaho Public Charter School Commission 

_____________________________________________ 

Chairman, Anser of Idaho, Inc. Board 
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Appendix A: Conditions of Authorization/Renewal   
Appendix B: Performance Framework 
Appendix C: Charter 
Appendix D: Public Charter School Closure Protocol 



Appendix A: Conditions of Authorization / Renewal 

No conditions of authorization or renewal are applicable. 



Appendix B: Performance Framework 



INTRODUCTION

Anser Charter School
[YEAR] ANNUAL PERFORMANCE REPORT

This report contains an overview of the school, including its mission, leadership, and demographics. The 
overview is followed by the school’s performance framework, including outcomes for the most recently 
completed school year.

The performance framework clearly sets forth the academic and operational performance indicators, 
measures, and metrics that will guide the PCSC's evaluations of the school. It contains indicators, 
measures, and metrics for student academic proficiency, student academic growth, post-secondary 
readiness (for high schools), and board performance and stewardship.

In accordance with Idaho law, the performance framework requires, at a minimum, that each school meet 
applicable federal, state, and authorizer goals for student achievement. It is designed to fulfill this 
requirement while respecting the diverse missions and student populations represented in PCSC portfolio 
schools. This performance framework was adopted by the Idaho Public Charter School Commission on May 
4th, 2017.

To facilitate a clear context for the academic results contained in this report, the demographic, enrollment, 
and school leadership information provided is from the school year during which the data was gathered. 
Updated enrollment and school leadership information is available upon request from the school or PCSC 
office.

Each year, Idaho’s Public Charter School Commission (PCSC) issues a performance report to every school in 
its portfolio.  The annual report serves several purposes:  

1. To provide transparent, data-driven information about charter school quality;

2. To ensure charter school boards have access to clear expectations and are provided maximum
opportunity to correct any deficiencies prior to their renewal year; and

3. To inform mid-term authorizing decisions, such as the evaluation of charter amendment
proposals.

The data provided in this report was gathered primarily through the State Board of Education and State 
Department of Education. An independent financial audit and any applicable mission-specific data were 
submitted directly by the school. The school had a opportunity to correct or clarify its framework 
outcomes prior to the publication of this report.

Public charter school operations are inherently complex.  For this reason, readers are encouraged to 
consider the scores on individual measures within the framework as a starting point for gaining a full, 
contextualized understanding of the school’s performance.



Remediation
Schools achieving at this level in the academic section may be recommended for non-
renewal or conditional renewal, particularly if outcomes in other sections are poor. 
Replication and expansion proposals are unlikely to succeed.

Critical
Schools achieving at this level in the academic section face a strong likelihood of non-
renewal, particularly if outcomes in other sections are also poor. Replication and 
expansion proposals will not be considered.

Financial

The academic section focuses on quantitative academic outcomes. It reflects the 
PCSC's commitments to considering schools' performance in the context of their 
communities and student populations. Although some results may not be made 
publicly available in certain cases, in order to protect individually identifiable student 
information, the PCSC may still use this information for purposes of making authorizing 
decisions.

The mission-specific section provides an opportunity for meaningful acknowledgement 
of schools' achievements that are not reflected elsewhere in the framework. These 
measures may be academic or non-academic in nature, but must be objective and data-
driven. Mission-specific measures are generally optional; however, inclusion of certain 
mission-specific measures may be required as a condition of the performance 
certificate. 

The operational section considers whether schools are operating in compliance with 
federal and state law, authorizer requirements, and the provisions of their 
performance certificates. 

Good Standing
Schools achieving at this level in the academic section will be recommended for 
renewal; however, conditional renewal may be recommended if outcomes in other 
sections are poor. Replication and expansion proposals will be considered.

PERFORMANCE FRAMEWORK STRUCTURE

The financial section evaluates the near-term and long-term financial status of the 
school. Schools with management contracts containing deficit protection clauses may 
be exempted from these indicators.

The academic section comprises the primary indicators on which most renewal or non-renewal decisions 
are based. The mission-specific, operational, and financial sections contribute additional indicators that 
are, except in cases of egregious failure to meet standards, considered secondary.

ACCOUNTABILITY DESIGNATIONS

Calculation of the percentage of eligible points earned for each school determines that school's 
accountability designation in each section. The accountability designations, in turn, guide authorizing 
decisions. The PCSC will consider contextual factors affecting a school's accountability designations when 
making authorizing decisions.

Honor
Schools achieving at this level in all sections are guaranteed renewal. Replication and 
expansion proposals are likely to succeed.

Academic

Mission-Specific

Operational



GO-ON RATE (Post-secondary enrollment within 12 months of graduation)

Percentage of students meeting or exceeding proficiency in English Language Arts
Percentage of students meeting or exceeding proficiency in Science

Special Needs
Free and Reduced Lunch

ISAT PROFICIENCY RATES
Percentage of students meeting or exceeding proficiency in Math

Limited English Proficiency

202 E 42nd St
Garden City, ID 83714

709

208-426-9840

State
Surrounding

District
Neighboring

District

Enrollment (Actual)

SCHOOL LEADERSHIP

School

STUDENT DEMOGRAPHICS

Non-White

1999

School Phone

Grades Served
Enrollment (Approved)

K-8
Current Term

Surrounding District
Opening Year

Boise School District

SCHOOL OVERVIEW

Mission Statement

Key Design Elements

School Location

Anser's mission is to educate the whole child in a collaborative learning community where 
individuals are inspired to be self-motivated and to feel a sense of connection and 
responsibility to the world. 
Community - Anser educates the whole child and serves families in a learning community 
founded on collaboration, character and compassion.
Expedition - A year-long or semester-long multi-disciplinary investigation framed through 
guiding questions, through which students learn to think deeply, critically, and to make 
connections between their learning and their world. Service 
- Consequential service to others is woven into every expedition and into the life of the
school
Adventure - Any physical, intellectual, or artistic experience that involves risk, challenge,
and discovery. These kinds of experiences help learners realize they can do more than
they thought possible.



SCORECARD ACADEMIC YEAR

ACADEMIC Measure
Points 

Possible
K-8

Points 
Earned

K-8

Points 
Possible

9-12

Points 
Earned

9-12

Points 
Possible

K-12

Points 
Earned

K-12

Points 
Possible 

Alternative

Points 
Earned

Alternative
State Proficiency Comparison 1a 50 0 50 50

1b 50 0 50 50
District Proficiency Comparison 2a 50 0 50 50 50

2b 50 0 50 50 50
Criterion-Referenced Growth 3a 100 0 50

3b 100 0 50
Norm-Referenced Growth 4a 100 50 50

4b 100 50 50
Post-Secondary Readiness 5a 125 125 100
Total Academic Points 400 0 525 525 300
% of Academic Points 0%

MISSION-SPECIFIC Measure
Points 

Possible
Points 
Earned

1
2
3 Anser has chosen not to include mission-specific measures
4
5
6

Total Mission-Specific Points
% of Mission-Specific Points

OPERATIONAL Measure
Points 

Possible
Points 
Earned

Measure
Points 

Possible
Points 
Earned

Educational Program 1a 25 0 1a 50 0
1b 25 0 1b 50 0
1c 25 0 1c 50 0
1d 25 0 1d 50 0

Financial Management & Oversight 2a 25 0 2a 50 0
2b 25 0 2b 50 0
2c 25 0 2c 50 0

Governance & Reporting 3a 25 0 2d 50 0
3b 25 0 400 0
3c 25 0 0%
3d 25 0
3e 25 0
3f 25 0

School Environment 4a 25 0
4b 25 0

Additional Obligations 5a 25 0
Total Operational Points 400 0
% of Operational Points 0%

ACCOUNTABILITY DESIGNATION
Range

(% of Points 
Possible)

Academic 
Gen Ed 

Outcome

Academic Alt
Outcome

Range
Mission 
Specific 

Outcome
Range

Operational
Outcome

Range
Financial
Outcome

Honor 75% - 100% 75% - 100% 90% - 100% 85% - 100%

Good Standing 55% - 74% 55% - 74% 80% - 89% 65% - 84%

Remediation 31% - 54% 31% - 54% 61% - 79% 46% - 64%

Critical 0% - 30% 0% - 30% 0% - 60% 0% - 45%

% of Financial Points

School outcomes will be evaluated in light of contextual information, including student demographics, school mission, and state/federal requirements.

The financial measures above are based on industry standards. They
are not intended to reflect nuances of the school's financial status.
Please see the financial section of this framework for relevant
contextual information that may alleviate concern.

Total Financial Points

0% 0% N/A 0% 0%

FINANCIAL

Near-Term

Sustainability



ACADEMIC K-8

INDICATOR 1: STATE PROFICIENCY COMPARISON

Measure 1a Do math proficiency rates meet or exceed the state average? Result
Points 

Possible
Points 
Earned

Math Proficiency Rate
Comparison to State Exceeds Standard:  The school's proficiency rate in math exceeds the state average by 16 percentage points or more. 50 0

Meets Standard:  The school's proficiency rate in math is equal to the state average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in math is 1 - 15 percentage points lower than the state average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in math is 16 or more percentage points lower than the state average. 0 - 14 0

0
Notes The state average will be determined using the same grade set as is served by the public charter school. 

Measure 1b Do English Language Arts proficiency rates meet or exceed the state average? Result
Points 

Possible
Points 
Earned

ELA Proficiency Rate
Comparison to State Exceeds Standard:  The school's proficiency rate in ELA exceeds the state average by 16 percentage points or more. 50 0

Meets Standard:  The school's proficiency rate in ELA is equal to the state average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in ELA is 1 - 15 percentage points lower than the state average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in ELA is 16 or more percentage points lower than the state average. 0 - 14 0

0
Notes The state average will be determined using the same grade set as is served by the public charter school.

All proficiency and growth measures will be scored using the ISAT by SBAC, or any state-required standardized test as may replace it. Subject area (math and ELA) may be replaced by similar subject areas if necessary 
due to statewide changes. On all applicable measures, standard rounding to the nearest whole number will be used for scoring purposes. Measures based on ISAT outcomes exclude alternate ISAT data; as a result, 
the outcomes shown may differ slightly from those published on the State Department of Education's website.



ACADEMIC K-8

INDICATOR 2: DISTRICT PROFICIENCY COMPARISON

Measure 2a Do math proficiency rates meet or exceed the district average? Result
Points 

Possible
Points 
Earned

Math Proficiency Rate

Comparison to District Exceeds Standard:  The school's proficiency rate in math either exceeds the district average by 16 percentage points or more, or is at least 
80%.

50 0

Meets Standard:  The school's proficiency rate in math is equal to the district average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in math is 1 - 15 percentage points lower than the district average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in math is 16 or more percentage points lower than the district average. 0 - 14 0

0

Notes

The district average will be determined using the same grade set as is served by the public charter school.

Because some schools have primary attendance areas crossing district lines, the school and authorizer will agree upon execution of the 
performance certificate which district (or other comparison group, in the case of virtual schools) will be used for comparison purposes. 
The comparison group should represent a majority of the school's enrollment. Boise School District used for comparison.

Measure 2b Do ELA proficiency rates meet or exceed the district average? Result
Points 

Possible
Points 
Earned

ELA Proficiency Rate

Comparison to District Exceeds Standard:  The school's proficiency rate in ELA either exceeds the district average by 16 percentage points or more, or is at least 
80%.

50 0

Meets Standard:  The school's proficiency rate in ELA is equal to the district average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in ELA is 1 - 15 percentage points lower than the district average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in ELA is 16 or more percentage points lower than the district average. 0 - 14 0

0

Notes

The district average will be determined using the same grade set as is served by the public charter school.

Because some schools have primary attendance areas crossing district lines, the school and authorizer will agree upon execution of the 
performance certificate which district (or other comparison group, in the case of virtual schools) will be used for comparison purposes. 
The comparison group should represent a majority of the school's enrollment.  Boise School District used for comparison.



ACADEMIC K-8

INDICATOR 3: CRITERION-REFERENCED STUDENT GROWTH (GRADES K-8)

Measure 3a Are students making adequate academic growth to achieve math proficiency within 3 years or by 10th grade? Result 
Points 

Possible
Points 
Earned

Criterion-Referenced Growth
Math Exceeds Standard:  At least 85% of students are making adequate academic growth in math. 76-100 0

Meets Standard:  Between 70% and 84% of students are making adequate academic growth in math. 51-75 0
Does Not Meet Standard:  Between 50% and 69% of students are making adequate academic growth in math. 26-50 0
Falls Far Below Standard:  Fewer than 50% of students are making adequate academic growth in math. 0-25 0

0
Notes

Measure 3b Are students making adequate academic growth to achieve English Language Arts proficiency within 3 years or by 10th grade? Result 
Points 

Possible
Points 
Earned

Criterion-Referenced Growth
ELA Exceeds Standard:  At least 85% of students are making adequate academic growth in ELA. 76-100 0

Meets Standard:  Between 70% and 84% of students are making adequate academic growth in ELA. 51-75 0
Does Not Meet Standard:  Between 50% and 69% of students are making adequate academic growth in ELA. 26-50 0
Falls Far Below Standard:  Fewer than 50% of students are making adequate academic growth in ELA. 0-25 0

0
Notes



OPERATIONAL

INDICATOR 1: EDUCACTIONAL PROGRAM

Measure 1a Is the school implementing the material terms of the educational program as defined in the charter and performance certificate? Result
Points 

Possible 
Points 
Earned

Implementation of 
Educational Program

Meets Standard: The school implements the material terms of the mission, vision, and educational program in all material respects, and the 
implementation of the educational program reflects the essential elements outlined in the charter and performance certificate. A cohesive 
professional development program is utilized.

25

Partially Meets Standard: The school partially implements the material terms of the mission, vision, and educational program. However, 
implementation is incomplete, not cohesive, inconsistent, unclear, and/or unsupported by adequate resources and professional development. 

15

Does Not Meet Standard: The school has deviated from the material terms of the mission, vision, and/or essential elements of the educational 
program as described in the performance certificate, without an approved amendment, such that the program provided differs substantially from 
the program described in the charter and performance certificate.

0

0
Notes

Measure 1b Is the school complying with applicable educational requirements? Result
Points 

Possible 
Points 
Earned

Educational Requirements
Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
educational requirements, including but not limited to: Instructional time requirements, graduation, and promotional requirements, content 
standards including the Common Core State Standards, the Idaho State Standards, state assessments, and implementation of mandated 
programming related to state or federal funding.

25

Partially Meets Standard: The school has exhibited non-compliance with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to educational requirements; however, matters of non-compliance are minor and quickly remedied, with documentation, by the 
governing board. 

15

Does Not Meet Standard: The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, and provisions 
of the performance certificate relating to educational requirements; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes



OPERATIONAL

Measure 1c Is the school protecting the rights of students with disabilities? Result
Points 

Possible 
Points 
Earned

Students with Disabilities

Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
the treatment of students with identified disabilities and those suspected of having a disability, including but not limited to: Equitable access and 
opportunity to enroll; identification and referral, appropriate development and implementation of IEPs and Section 504 plans; operational 
compliance, including provisions of services in the LRE and appropriate inclusion in the school's academic program, assessments, and 
extracurricular activities; discipline, including due process protections, manifestation determinations, and behavioral intervention plans; access to 
school's facility and programs; appropriate use of all available applicable funding.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to the treatment of students with identifiable disabilities and those suspected of having a disability. Instances of non-
compliance are minor and quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, or provisions of 
the performance certificate relating to the treatment of students with identifiable disabilities and those suspected of having a disability; and/or 
matters of non compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes

Measure 1d Is the school protecting the rights of  English Language Learner (ELL) students? Result
Points 

Possible 
Points 
Earned

English Language Learners
Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
requirements regarding ELLs, including but not limited to: Equitable access and opportunity to enroll; required policies related to the service of ELL 
students; compliance with native language communication requirements; proper steps for identification of students in need of ELL services; 
appropriate and equitable delivery of services to identified students; appropriate accommodations on assessments; exiting students from ELL 
services; and ongoing monitoring of exited students. 

25

Partially Meets Standard: The school has exhibited non-compliance with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to the treatment of ELL students; however, matters of non-compliance are minor and quickly remedied, with documentation, by 
the governing board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, or provisions of 
the performance certificate relating to requirements regarding ELLs; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes



OPERATIONAL

INDICATOR 2: FINANCIAL MANAGEMENT AND OVERSIGHT

Measure 2a Is the school meeting financial reporting and compliance requirements? Result
Points 

Possible 
Points 
Earned

Financial Reporting and 
Compliance

Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
financial reporting requirements, including but not limited to: Complete and on-time submission of financial reports including annual budget, 
revised budgets (if applicable) periodic financial reports as required by PCSC, and any reporting requirements if the board contracts with an 
Education Service Provider; on-time completion and submission of the annual independent audit and corrective action plans (if applicable); and all 
reporting requirements related to the use of public funds.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating to financial reporting requirements. Instances of non-compliance are minor and quickly remedied, with documentation, by the 
governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, or provisions of 
the performance certificate relating to financial reporting requirements; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes

Measure 2b Is the school following General Accepted Accounting Principles (GAAP) Result
Points 

Possible 
Points 
Earned

GAAP

Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
financial management and oversight expectations as evidenced by an annual independent audit, including but not limited to: An unqualified audit 
option, an audit devoid of significant findings and conditions, material weakness, or significant internal control weaknesses; and an audit that does 
not include a going concern disclosure in the notes or an explanatory paragraph within the audit report.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating to financial management and oversight expectations as evidenced by an annual independent audit. Any matters of non-
compliance are minor and quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits failure to comply with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to financial management and oversight expectations as evidenced by an annual independent audit; and/or matters of non 
compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes

Measure 2c Is the school successfully enrolling the projected number of students? Result
Points 

Possible 
Points 
Earned

Enrollment Variance
Meets Standard: Enrollment variance equaled or exceeded 95 percent in the most recent fiscal year. 25
Partially Meets Standard: Enrollment variance was between 90 and 95 percent in the most recent fiscal year. 15
Does Not Meet Standard:  Enrollment variance was less than 90 percent in the most recent fiscal year. 0

0

Notes
Enrollment variance is calculated by dividing actual mid-term enrollment by the enrollment projection in the school's board-approved budget, as 
submitted to the SDE at the beginning of the fiscal year.



OPERATIONAL

INDICATOR 3: GOVERNANCE AND REPORTING

Measure 3a Is the school complying with governance requirements? Result
Points 

Possible 
Points 
Earned

Governance Requirements

Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
governance by its board, including but not limited to: board policies; board bylaws; code of ethics; conflicts of interest; board composition; and 
compensation for attendance at meetings.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating to governance by its board. Instances of non-compliance are minor and  quickly remedied, with documentation, by the 
governing board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to governance by its board; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board. 

0

0
Notes

Measure 3b Is the board fulfilling its oversight obligations? Result
Points 

Possible 
Points 
Earned

Board Oversight
Meets Standard: The school's board practices consistent, effective oversight of the school, including but not limited to frequent review of the 
school finances and academic outcomes. Board meeting agendas, packets, and minutes reflect competent oversight practices and actions to foster 
academic, operational, and financial strength of the school, including ongoing board training, policy review, and strategic planning.  The school's 
board has adopted and maintains a complete policy book.

25

Partially Meets Standard: Some of the school board's oversight practices are underdeveloped, inconsistent, incomplete, or reflect a need for 
additional training. Board meeting agendas, packets, and minutes reflect meaningful efforts toward self-evaluation and improvement. The school's 
policy book may be substantially complete but require additional maintenance. 

15

Does Not Meet Standard:  The school's board fails to practice consistent, effective oversight of the school, and/or documentation of competent 
oversight practices and actions is not maintained. The school's policy book may be incomplete, unmaintained, or non-existent.

0

0
Notes



OPERATIONAL

Measure 3c Is the school complying with reporting requirements? Result
Points 

Possible 
Points 
Earned

Reporting Requirements

Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
relevant reporting requirements to the PCSC, the SDE, the SBOE, and/or federal authorities, including but not limited to: accountability tracking; 
attendance and enrollment reporting; compliance and oversight; and additional information requested by the authorizer.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating  to relevant reporting requirements to the PCSC, the SDE, the SBOE, and/or federal authorities. Instances of non-compliance are 
minor and  quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with applicable laws, rules, regulations, and 
provisions of the performance certificate relating to relevant reporting requirements to the PCSC, the SDE, the SBOE, and/or federal authorities; 
and/or matters of non-compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes

Measure 3d Is the school complying with public transparency requirements? Result
Points 

Possible 
Points 
Earned

Public Transparency
Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
public transparency, including but not limited to: maintenance of its website, timely availability of board meeting minutes, and accessibility of 
documents maintained by the school under the state's Freedom of Information Act, Open Meeting Law, Public Records Law, and other applicable 
authorities.

25

Partially Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate 
relating  to public transparency. Any instances of non-compliance are minor and quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, and 
provisions of the performance certificate relating to public transparency; and/or matters of non-compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes

Measure 3e Is the school meeting employee credentialing and background check requirements? Result
Points 

Possible 
Points 
Earned

Credentialing & Background 
Checks

Meets Standard: The school materially complies with applicable laws, rules, regulations, and requirements of the performance certificate relating 
to state and federal certification and background check requirements.

25

Partially Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate 
relating  to state and federal certification and background check requirements. Instances of non-compliance are minor and  quickly remedied, with 
documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to state and federal certification and background check requirements; and/or matters of non-
compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes



OPERATIONAL

Measure 3f Is the school handling information appropriately? Result
Points 

Possible 
Points 
Earned

Information Handling

Meets Standard: The school materially complies with applicable laws, rules, regulations, and requirements of the performance certificate relating 
to the handling of information, including but not limited to: maintaining the security of student records under the Family Educational Rights and 
Privacy Act and other applicable authorities; storing and transferring student and personnel records; and securely maintaining testing materials.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and requirements  of the performance 
certificate relating to the handling of information. Instances of non-compliance are minor and  quickly remedied, with documentation, by the 
governing board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to the handling of information; and/or matters of non-compliance are not quickly remedied, with 
documentation, by the governing board. 

0

0
Notes

INDICATOR 4: SCHOOL ENVIRONMENT

Measure 4a Is the school complying with transportation requirements? Result
Points 

Possible 
Points 
Earned

Transportation
Meets Standard: The school provides student transportation within its primary attendance area and materially complies with applicable laws, 
rules, regulations, and requirements of the performance certificate relating to transportation.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, or requirements of the performance 
certificate relating to transportation; and/or provides and incomplete form of transportation services. Instances of non-compliance are minor and 
quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to transportation; and/or matters of non-compliance are not quickly remedied, with 
documentation, by the governing board; and/or the school does not provide transportation.

0

0
Notes

Measure 4b Is the school complying with facilities requirements? Result
Points 

Possible 
Points 
Earned

Facilities

Meets Standard: The school materially complies with applicable laws, rules, regulations , and requirements of the performance certificate relating 
to the school facilities and grounds, including but not limited to: Americans with Disabilities Act, fire inspections and related records, viable 
certification of occupancy or other required building use authorization, and documentation of requisite insurance coverage. The school facility is 
clean, well-maintained, and adequate for school operations.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and requirements  of the performance 
certificate relating  to the school facilities and grounds. Instances of non-compliance are minor and quickly remedied, with documentation, by the 
governing board. Additional facility maintenance and/or updates have been recommended by DBS.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to the school facilities and grounds; and/or matters of non-compliance are not quickly remedied, 
with documentation, by the governing board. The school facility may be in need of  modification or repair required by DBS.

0

0
Notes



OPERATIONAL

INDICATOR 5: ADDITIONAL OBLIGATIONS

Measure 5a Is the school complying with all other obligations? Result
Points 

Possible 
Points 
Earned

Additional Obligations

Meets Standard: The school materially complies with all other material legal, statutory, regulatory, or contractual requirements that are not 
otherwise explicitly stated herein, including but not limited to requirements from the following sources: revisions to statute and administrative 
rule; requirements of the State Department of Education; and requirements of the accrediting body.

25

Partially Meets Standard:  The school largely complies with all other material legal, statutory, regulatory, or contractual requirements that are not 
otherwise explicitly stated herein. Matters of non-compliance, if any, are minor and  quickly remedied, with documentation, by the governing 
board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with all other material legal, statutory, 
regulatory, or contractual requirements contained in its charter contract that are not otherwise explicitly stated herein; and/or matters of non-
compliance are not quickly remedied, with documentation, by the governing board. 

0

0
Notes
Notes



FINANCIAL

INDICATOR 1: NEAR-TERM

Measure 1a Current Ratio: Current Assets divided by Current Liabilities Result
Points 

Possible
Points 
Earned

Current Ratio
Meets Standard: Current Ratio is greater than or equal to 1.1 OR Current Ratio is between 1.0 and 1.1 and one-year trend is positive (current year ratio is higher than last 
year's). Note: For schools in their first or second year of operation, the current ratio must be greater than or equal to 1.1.

50

Does Not Meet: Current Ratio is between 0.9 and 1.0 or equals 1.0 OR Current Ratio is between 1.0 and 1.1 and one-year trend is negative. 10

Falls Far Below Standard: Current ratio is less than or equal to 0.9. 0

0

Notes

Measure 1b Current Ratio: Cash divided by Current Liabilities Result
Points 

Possible
Points 
Earned

Cash Ratio

Meets Standard: Cash Ratio is greater than 1.0 OR Cash Ratio is equal to 1.0 and one-year trend is positive (current year ratio is higher than last year's). 50

Does Not Meet: Cash Ratio is between 0.9 and 1.0 OR Cash Ratio equals 1.0 and one-year trend is negative. 10

Falls Far Below Standard: Cash ratio is equal to or less than 0.9. 0

0

Notes

Measure 1c Unrestricted Days Cash: Unrestricted Cash divided by (Total Expenses minus Depreciation Expense/365) Result
Points 

Possible
Points 
Earned

Unrestricted Days Cash
Meets Standard: 60 Days Cash OR Between 30 and 60 Days Cash and one-year trend is positive. Note: Schools in their first or second year of operation must have a 
minimum of 30 Days Cash.

50

Does Not Meet: Days Cash is between 15-30 days OR Days Cash is between 30-60 days and one-year trend is negative. 10

Falls Far Below Standard: Fewer than 15 Days Cash. 0

0

Notes

Measure 1d Default Result
Points 

Possible
Points 
Earned

Default
Meets Standard: School is not in default of financial obligations. Financial obligations include, but are not limited to: nonpayment, breach of financial representation, non-
reporting, non-compliance, financial judgements, loan covenants, and/or tax obligations. 

50

Does Not Meet: School is in default of financial obligations. 0

0

Notes



FINANCIAL

INDICATOR 2: SUSTAINABILITY

Measure 2a Total Margin: Net Income divided by Total Revenue AND Aggregated Total Margins: Total 3-Year Net Income divided by Total 3-Year Revenues. Result
Points 

Possible
Points 
Earned

Total Margin and Aggregated

 3-Year Total Margin
Meets Standard: Aggregated 3-yar Total Margin is positive and the most recent year Total Margin is positive OR Aggregated 3-Year Total Margin is greater than -1.5 
percent, the trend is positive for the last two years, and the most recent year Total Margin is positive. Note: For schools in their first or second year of operation, the 
cumulative Total Margin must be positive.

50

Does Not Meet: Aggregated 3-Year Total Margin is greater than -1.5 percent, but trend does not "Meet Standard". 30

Falls Far Below Standard: Aggregated 3-Year Total Margin is less than or equal to -1.5 percent OR the most recent year Total Margin is less than -10 percent. 0

0

Notes
Due to the Reinstatement of Pension Liability, as required by GASB 68, Net Position may be higher than expected. Changes in Net Position due to pension reinstatement 
that do not provide or require current financial resources have been removed from the Net Position calculation. This reinstatement had no material effect on the outcome 
for this measure.

Measure 2b Debt to Asset Ratio: Total Liabilities divided by Total Assets Result
Points 

Possible
Points 
Earned

Debt to Asset Ratio

Meets Standard: Debt to Asset Ratio is less than 0.9. 50

Does Not Meet: Debt to Asset Ratio is between  0.9. and 1.0 30

Falls Far Below Standard: Debt to Asset Ratio is greater than 1.0 0

0

Notes
Due to the Reinstatement of Pension Liability, as required by GASB 68, Net Position may be higher than expected. Changes in Net Position due to pension reinstatement 
that do not provide or require current financial resources have been removed from the Net Position calculation. This reinstatement had no material effect on the outcome 
for this measure.

Measure 2c Cash Flow: Multi-Year Cash Flow = Year 3 Total Cash - Year 1 Total Cash AND One -Year Cash Flow = Year 2 Total Cash - Year 1 Total Cash Result
Points 

Possible
Points 
Earned

Cash Flow
Meets Standard: Multi-Year Cumulative Cash Flow is positive and Cash Flow is positive each year OR Multi-Year Cumulative Cash Flow is positive, Cash Flow is positive in 
one of two years, and Cash Flow in the most recent year is positive. Note: Schools in their fist or second year of operation must have positive cash flow.

50

Does Not Meet: Multi-Year  Cumulative Cash Flow is positive, but trend does not "Meet Standard" 30

Falls Far Below Standard: Multi-Year  Cumulative Cash Flow is negative. 0

0

Notes

Measure 2d Debt Service Coverage Ratio: (Net Income + Depreciation + Interest Expense)/(Annual Principal, Interest, and Lease Payments) Result
Points 

Possible
Points 
Earned

Debt Service Coverage Ratio

Meets Standard: Debt Service Coverage Ratio is equal to or exceeds 1.1 50

Does Not Meet: Debt Service Coverage Ratio is less than 1.1 0

0

Notes
Due to the Reinstatement of Pension Liability, as required by GASB 68, Net Position may be higher than expected. Changes in Net Position due to pension reinstatement 
that do not provide or require current financial resources have been removed from the Net Position calculation. This reinstatement had no material effect on the outcome 
for this measure.
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“We are crew, not passengers, strengthened by acts of 

consequential service to others.” - Kurt Hahn 

Established September 1998 

Anser Charter School serves K-8 students from around the Treasure Valley from its 
Garden City, Idaho location. 

Nichoel Baird Spencer, Anser Board President  Michelle Dunstan, Anser Education Director 

 Heather Dennis, Anser Organization Director 

202 E. 42nd St・Garden City, Idaho  83714・208.426.9840 ・ hdennis@ansercharterschool.org 

Anser Charter School does not discriminate on the basis of race, religion, color, national origin, sex, or disability in providing education services, 

activities, and programs, including vocational programs, in accordance with Title VI of the Civil Rights Act of 1964, as amended; Title IX of the 

Educational Amendments of 1972; and Section 504 of the Rehabilitation Act of 1973, as amended.  Any variance should be brought to the 

attention of the administration through personal contact, letter, phone, or email. 

mailto:hdennis@ansercharterschool.org
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Executive Summary 

The Mission and Vision of Anser of Idaho have guided the work of Anser Charter School for 20 years 

where they have inspired the work of teachers, administrators, board members and parents to create a 

community that supports the learning of all students. Based on this strong foundation of a collective 

approach Anser will seek to expand this mission and vision with a larger community of families, learners 

and teachers to experience the rich opportunities that an EL Education (Expeditionary Learning) founded 

on growing the academic, social-emotional and character development of each child can provide, while 

incorporating the intrinsic learning opportunities that Anser has been piloting for the last two years. 

Mission: 

Anser of Idaho’s Mission is to “Educate the whole child in a collaborative learning community where 

individuals are inspired to be self-motivated and to feel a sense of connection and responsibility to the 

world.” 

Vision: 

Anser of Idaho’s Vision is to “Foster learning that imagines a better world and works toward realizing it; 

set high academic standards; promote creativity, discovery, reflection and balance; embrace diversity; 

and use developmentally appropriate practices and real-world experiences to educate within a climate 

of collaboration, community, character, and compassion.” 

Executive Summary 

What would a dream school look like? Over 20 years ago a group of visionary educators and dedicated 

parents came together, spending over three years researching, planning and dreaming to create Anser 

Charter School; the dream school they knew was possible. Now entering our 21st year as an EL Education 

(Expeditionary Learning) school, Anser is built upon a strong foundation of success. Anser was named 

the inaugural Governor’s Charter Star honoree, has been designated a Mentor School within the EL 

network, was among the first EL Credentialed schools, was recognized by Idaho Leads as a Studio District 

of Innovation and was named a Boyer Center School of Character. Building upon two decades of 

experience, we strive to build on the dreams of our founders through a large scale expansion to reach 

into underserved communities in the Treasure Valley.  

Anser’s EL Education model and our unique combination of Expeditionary Learning, Community, and 

Service offers opportunities for students to learn outside of the four walls of the classroom in a way that 

no other school in the Treasure Valley has. Imagine a student who funds a library for a rural school in 

Africa or a student who develops, product tests and starts her own business selling lip balm. Imagine  
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7th-8th graders making over 5,000 lunches in one year to feed the homeless in their community. This is 

not just the stuff of dreams. These are real world accomplishments of Anser students. As we grow and 

reach more deeply into underserved communities, we will bring together these rare and powerful 

learning opportunities with a larger, more richly varied community of families to empower our students 

to become life-long learners with a sense of connection and responsibility to their community and to 

their world. 

Core Values:  

Anser embraces EL Education Design Principles (Appendix F15) as its set of core values. These principles 

inherently require the presence of more routine values such as integrity, respect, responsibility, 

courage, discipline, and compassion which encompass a broader view of success in life and work. The EL 

Design Principles are as follows: The Primacy of Self Discovery, The Having of Wonderful Ideas, The 

Responsibility for Learning, Empathy and Caring, Success and Failure, Collaboration and Competition, 

Diversity and Inclusion, The Natural World, Solitude and Reflection and Service and Compassion. Anser is 

built on these ten design principles that reflect the educational values and beliefs of Kurt Hahn, founder 

of Outward Bound. These principles also reflect the design’s connection to other related thinking about 

teaching, learning and the culture of our school. 

 

Section 1: Educational Program  

 

“If you want your child to be surrounded by caring people, challenged to dig deeply in their learning and 

develop as a whole person, Anser is the place!” 

Christina - Anser Parent 

 

Educational Philosophy 

 

At Anser, we embrace an educational approach that addresses the development and needs of the whole 

child - academically, socially, emotionally, and personally.  Stimulated by an innovative and collaborative 

learning environment, students are self-motivated to discover their talents and to achieve more than 

they thought possible.  Students and teachers become a community of learners committed to learning 

deeply about our world and our place in it. We believe in creating classrooms where learning is relevant, 

curiosity is nurtured, questions are encouraged, and dialogue is robust.  Students hone skills of academic 

accomplishment -  including critical reading, writing, mathematics - as well as skills that build personal 

character - discipline, courage, integrity, respect, responsibility and compassion.    We believe that the 

deep and relevant understanding of our world builds and a sense of compelling responsibility to it is  
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accomplished by focusing our El Education model practices around three key areas - Expeditions, 

community service, and adventure.   

 

Expeditions – Anser motivates and engages students by providing a real-world learning experience, 

both inside and outside the classroom. An Expedition is a framework for engaged teaching and 

learning, which challenges students to think creatively and take an active role in the classroom and 

beyond while meeting Idaho Core Standards. An Expedition is a year-long or semester long multi-

disciplinary investigation into a single subject. Idaho State Standards are taught through the 

Expeditions in each grade level. Through depth, rather than breadth, students learn to think deeply, 

critically, and to make connections between their learning and their world. An Expedition has a 

Guiding Question that provides the inquiry point of entry into the subject. 

 

An example of an Expedition is the Kindergarten Expedition, “What Makes a Bird a Bird?” Through 

inquiry students study the natural world around them to learn about the habitat, characteristics, 

behaviors and needs of a bird. Science, writing, research, data collection (math), fieldwork, art and 

service are woven into the study of birds. Students learn from conservationists, visit the Idaho Bird 

Observatory, and take bird counts at local parks, all to connect their learning to real world experts  

and real world experiences. As a culminating project, the students design bird note cards with the 

help of 6th grade buddies. These cards include a scientific drawing and explanation of the bird and its 

habitat. The notecards are sold and the students vote on a local bird conservation group to receive 

the funds.  

 

Every Expedition ends with an exhibition of learning to an authentic audience. For kindergarteners 

this is an evening at school where they share their learning about their bird with their families, but 

also the many community experts who have supported their learning. This example, while for 

kindergarten, outlines the basic tenets of an Expedition at every grade level: an inquiry question, 

deep, intensive multi-disciplinary project based learning, fieldwork, community experts, art, service 

and adventure an exhibition of learning.  

 

Community – Anser consistently encourages building connections with each other and our 

community. We support students by fostering a collaborative and cooperative learning environment. 

This is evident in our motto - “We are crew, not passengers.” 

 

Service and Adventure– Anser teaches students to serve others at school, at home and in the 

community. Students discover empathy and compassion for others and a deeper sense of who they 

are by giving back, mentoring fellow students and assisting others. Service and Adventure 

opportunities are woven into learning and provide opportunities for students to develop their own  
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unique identity, while understanding their connection and obligation to serve others and to 

overcome challenges and develop lifelong passions. 

 

Student Academic Achievement Standards 
 
Anser uses a three-dimensional vision of student achievement that includes mastery of knowledge and 

skills, character, and high-quality student work.  We believe that academic success is built on strong 

character qualities of collaboration, perseverance, responsibility, and compassion, and that character is 

shaped through engaging and challenging academic work.  Preparing students for state standards-based 

testing and monitoring student performance on these assessments is but one of many ways we measure 

and monitor student achievement.  We understand that our students’ performance on standardized 

states tests are an important measurement that can be used to inform our practices and is also part of 

the body of evidence supporting the efficacy of our model. Anser has consistently performed at or 

above the state and district averages for math and ELA and has set an academic goal to continue to 

outperform on those measures, as well as in comparison to other Boise School District schools with 

similar demographics. High academic standards are set for all students, including economically 

disadvantaged, ELL students, and students eligible for Special Education services. Anser sets the same 

academic goals, to outperform the subgroup district and state averages. 

Anser has a school-wide system for monitoring student academic achievement.  Starting at the Board 

level, the Continuous Improvement Committee is charged with monitoring the school’s academic 

performance and with providing support for growth.  This committee works in coordination with the 

Education Director (ED) to oversee the achievement monitoring plan.  The plan is developed by the ED 

and implemented by the Literacy Specialist, classroom teachers and ECS staff, under the direction of the 

ED.  The plan involves the collection of student achievement data throughout the year in a sequence 

that informs decision making at the school and the classroom level.   

Annual performance goals are established in the Continuous Improvement Plan.  Our goals put a focus 

on preparing students with strong literacy and mathematical skills, a desire for life-long learning, and a 

readiness for career or college.  Annual academic performance targets are set for each grade level for 

math and literacy based on previous performance results. Starting in the 2020-2021 school year we will 

collect and analyze data school-wide on subpopulations of students from backgrounds traditionally 

considered educationally disadvantaged.    

 

Monitoring and reporting of student performance happens throughout the year.  The following table 

outlines the school wide assessment timeline and assessment tools. Anser uses mandatory assessments 

and a selection of industry-standard, research-based assessment tools.  Data collection is a coordinated 

process involving the ED, the Literacy Specialist and classroom teachers. 
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Assessment Timeline 

 Kindergarten - 3rd grade 2nd - 8th grade 

Fall  ● Idaho Reading Indicator (IRI) using I-

Station computer adaptive test 

○ Reading screener & diagnostic 

● DMT Institute’s Primary Math 

Assessment (PMA) 

○ Math screener and diagnostic (K-2 

only) 

● Renaissance STAR - benchmark 

○ Math 

○ Reading 

● AIMSWeb Curriculum-Based Measurement 

(CBM) 

○ Reading fluency (4th - 6th) 

● DMTI’s Benchmark Assessment 

○ Math (3rd - 6th)  

Winter ● Idaho Reading Indicator (IRI) using I-

Station computer adaptive test 

○ Reading - progress monitoring 

● Renaissance STAR - progress monitoring 

○ Math 

○ Reading 

● ISAT interim - progress monitoring (3rd-8th) 

○ Math 

○ ELA/Literacy    

On-going  ● Renaissance STAR - progress monitoring 

○ Math 

○ Reading 

● ISAT interim - progress monitoring (3rd-8th) 

○ Math 

○ ELA/Literacy  

Spring ● DMT Institute’s Primary Math 

Assessment (PMA) 

● Idaho Reading Indicator (IRI) End of 

Year 

○ Reading  

 

 

● Renaissance STAR - End of Year 

○ Math 

○ Reading 

● ISAT Summative - (3rd-8th) 

○ Math 

○ ELA/Literacy 

○ Science (5th & 7th only)  

 

Analysis of individual student data is done by the classroom teacher, with support from the Literacy 

Specialist.  Teachers use the STAR math and reading benchmark results to plan interventions for 

individuals and groups of students, to develop groupings for differentiation of instruction, and to 

support student advancement.  The results from the IRI allow teachers to create flexible student  
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grouping for targeted, small group instruction.  DMT Institute (Developing Mathematical Thinking 

Institute) staff support teachers in the analysis of the PMA and the Benchmark assessment results, 

including identifying specific math concepts that need targeting for individual students and for the class. 

Throughout the year, teachers use STAR to guide instruction and to monitor student progress.  This tool 

allows teachers to identify students with urgent deficits, with intervention needs, students being  

progress monitored and students at or above the benchmark in math and reading.  Individual results 

from standardized assessments are used by the Building Intervention Team (BIT) when recommending 

and planning interventions.  

Grade level teams of teachers examine grade level cohort data to inform instructional practices and to 

inform school leaders of trends in performance.  These grade-level teams mentor new teachers in 

understanding each assessment and in interpreting results.  In addition, every teacher has access to staff 

trainings and training videos about each assessment - its implementation, its results and related data 

analysis tools.   At a school-wide level, data is used for making decisions about resource allocation and  

staff professional development.  Trends in student data have driven decisions about the scheduling of 

instructional time and the staffing of instructional blocks.   

Each fall and spring, the entire teaching staff does a school-wide data investigation using a data analysis 

protocol.  Based on this analysis, a staff-wide goal is set that becomes part of the benchmarking plan.  

For example, in 2019 the staff set a goal around math scores, setting goals for baseline, mid-year and 

year-end performance.  

Key Educational Design Elements, Curricula, Tools, & Instructional Methods 

 Educational Model 

For 20 years, Anser has been an active partner in the EL Education network.  EL Education is a leading K-

12 education model offering a comprehensive approach to school design and implementation.  EL 

Education promotes active classrooms that are alive with discovery, problem-solving challenges, and  

collaboration.  EL Education students have both the capacity and the passion to build a better, more just 

world.  School structures and traditions such as crew, community meetings, exhibitions of student work, 

and service learning ensure that every student is known and cared for, that student leadership is 

nurtured, and that contributions to the school and world are celebrated. Anser has implemented the EL 

Education model at a consistently high level. Anser’s success in the EL Education network has led us to 

serve as a Mentor School for more than 10 years and as a credentialed school for the past five years.    



 

10 

“We are crew, not passengers, strengthened by acts of  
consequential service to others.” - Kurt Hahn 

 

About EL Education 

 

EL Education approaches are grounded in the philosophy of experiential education.  Experiential 

education’s roots go back to philosopher and educational theorist John Dewey and his vision of 

education that puts the student, not the content, at the center of the educational process [1].  Dewey’s 

work influenced German educator Kurt Hahn, whose schools in Germany and Scotland gave rise to 

Outward Bound and subsequently to Expeditionary Learning Outward Bound (ELOB).  ELOB eventually 

evolved into EL Education.  Today’s EL Education practices and core beliefs are linked inextricably to 

Hahn’s life and work.  Hahn, born in Berlin in 1886, formed his own vision of education in which the 

school would “harmonize the social and intellectual differences between its students by operating as a 

community of participation and active service.  It would seek out the natural qualities of leadership, skill, 

and responsibility possessed by all in different ways when they see that they are truly needed.” [2]  

 

Many of Hahn’s beliefs have been incorporated into the design of experiential schools, including the 

following [3]:  

● An appreciation for a system that develops the complete person - intellectually, morally, 

aesthetically — and physically too 

● An appreciation for the power of failure in building a road to perseverance and success. 

● A commitment to active learning 

● A belief that students take responsibility for their own learning and for self-assessment 

● A belief that true learning requires challenge - including outdoor challenge 

● A commitment to creating compassionate young people with a sense of service to others   

 

These beliefs form the foundation for Anser’s educational model and provide direction in decision-

making around instructional methods, classroom design, curriculum, behavioral expectations, and 

school-wide policies   

 

Instructional Practices 

 

Anser's instructional approaches are diverse, flexible and dovetail with our expeditionary approach to 

curriculum. Our model challenges students to think critically and take active roles in their classrooms 

and communities, resulting in higher achievement and greater engagement at school.  

Teachers scaffold learning experience based on what students already know and in a way that supports 

and challenges a variety of learners.  Teachers choose from a wide variety of lesson formats including 

direct instruction, the Workshop model, discovery-based lessons, protocol-based lessons, simulations, 

labs, video lessons and many more.  Teachers explicitly share learning targets with students and 

consistently refer to them throughout the learning cycle.  In many cases, students track their own 

progress towards the learning targets, one example of student-engaged assessment.   



11 

“We are crew, not passengers, strengthened by acts of 

consequential service to others.” - Kurt Hahn 

Additionally, students engage in self-assessment through written reflections, goal-setting, peer critiques, 

portfolio review and student-led conferences.   

Understanding the needs of each student begins with our classroom structure.  Each classroom is led by 

a certified teacher, called a crew leader and this group of students forms a bond of community that we 

call crew.  Each crew consists of 22 - 28 students, depending on the grade level.  Students start each 

school day in a community circle called morning crew.  This is just one structure of crew that allows for 

the students to make personal connections with each other and with the crew leader; it ensures that 

each student is well known and supported by peers and adults.  Crew is also a structure for team-

building and conflict resolution; it is a place of celebration and compassion as students share successes 

and failures.   

Crew structure helps teachers understand and meet the needs of the “whole child” of each individual 

student. Teachers use daily written work, exit tickets, group work, checks for understanding, formative 

assessments and more to assess each learner’s progress.  Anser teachers make a practice of debriefing 

lessons to help students articulate and reflect on their learning.  These classroom based assessment 

practices, coupled with our system of progress monitoring using standardized tools give teachers data 

about student progress and achievement.  This data informs teachers in adjusting lesson formats and 

sequence, in selecting appropriate text, in creating student groupings and in differentiating instruction. 

Curriculum 

Anser has a strong foundation in identifying and developing a rigorous curriculum that aligns with Idaho 

State Standards.   With few exceptions, our school does not use published curriculum packages.  Rather, 

Anser teachers use the framework provided by the EL Education Core Practices (Appendix F5) to design 

and create curricula that is developmentally appropriate, accessible to all levels of students and rich in 

local connections.  Teachers work in grade level teams to map out Idaho State standards in the content 

areas and then create a sequence of instruction and learning around compelling topics through a unique 

learning Expedition.   

Learning Expeditions are interdisciplinary units where learning comes alive around real-world issues 

with local connections.  Learning Expeditions forge together powerful learning tools and experiences - 

compelling topics, guiding questions, case studies, projects, fieldwork, service learning, guest experts, 

anchor texts, inquiry lessons and more - to create dynamic learning for all students.   An example, in 

addition to the Kindergarten Expedition outlined above, is the 2nd/3rd grade Expedition called 

“Pollination Expedition” during which students explore the connections between butterflies and flowers, 

focusing on a case study of the Painted Lady butterfly.  Students grow and study these butterflies, read  
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nonfiction texts, create scientific drawings and take multiple trips to the Boise Foothills to conduct field 

work.  Students consider the questions, “What happens when the city meets wilderness?” and, “What 

are the connections between the weather and human impact on the Boise Foothills”? Working with local 

experts, students learn firsthand about trail repair and how to help lessen the damage caused by 

erosion. With help from Radio Boise, students create PSAs to advocate for responsible trail use to help 

sustain the trail system and natural environment. Throughout this Expedition, students are meeting  

standards in science, social studies, reading, writing, and speaking.  Additionally, students are building 

skills in craftsmanship, collaboration and character throughout.   

 

Learning and teaching through an Expeditionary approach allows teachers to adapt the curriculum to 

student needs, to pivot to new situations and to address changing local issues.  Teachers regularly 

evaluate, adapt and update Expeditions based on our students, our community, and on vital issues.   

 

Anser currently uses published curricula for math.  In grade 6 - 8, we use Connected Math Project 3™ 

(CMP).  CMP is a problem-centered curriculum that puts student conceptual understanding first rather 

than rote memorization. Additionally, CMP supports group problem-solving and dialogue around big 

ideas and is widely used across the country at the middle school level.  Anser uses College Preparatory 

Math™ (CPM) course for students ready for high school mathematics content.  Both Connected Math  

and CPM have close alignment to Common Core State Standards (CCSS).   In grades K-5, Anser uses the 

Bridges in Mathematics™, which promotes students developing a deep understanding of concepts, 

working in groups, using visual models and solving novel problems.  In a study of 4th and 5th grade  

students, children who received instruction using Bridges curriculum showed significantly greater 

improvement in mathematical skills than students who did not learn math using Bridges [4].  The Bridges 

curriculum received strong ratings from EdReports.org for its rigor, coherence and alignment to CCSS.   

 

Discipline Philosophy 

Anser Charter focuses on developing a caring, supportive school environment in which students 

participate fully in solving problems, including problems of behavior.  We believe students’ growth 

toward kindness, respect and critical problem solving depends on becoming active members of a caring 

community.  We further believe it is the experience with decision-making and problem-solving that 

enables students to handle conflicts that arise. When students become engaged in rigorous learning 

Expeditions, behavior disruptions decrease.  When they are stimulated, challenged, and held to high 

expectations, students are less likely to engage in disciplinary issues. Our dual focus on character and 

academics and our use of the Responsive Classroom and Restorative Justice approaches to classroom 

management have prevented and addressed most discipline issues. 
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Teaching and modeling positive behaviors are the primary approaches to discipline at Anser.  As a result, 

children seldom engage in serious, negative behavior. One unique aspect of Anser is that the entire 

school has adopted and promoted a particular culture of values. In turn, this provides the foundation for 

individual classrooms to develop their own set of behavioral expectations. This self-governing model 

teaches the EL Education Design Principles and Anser Character Traits on a consistent basis through 

countless interactions between children, children and teachers, and other adults. Students are 

immersed in learning about, and expected to practice, strong character. The following traits are ones 

adults at Anser model in order to help students grow and interact with personal responsibility for their 

behavior and learning: Responsibility, Integrity, Courage, Compassion, Discipline and Respect. 

Developing Positive Behavior in the Anser Community  

Conflicts arise within any community.  Conflict resolution is an area of the school environment that is 

crucial to the on-going positive nature of our program.  We have spent considerable time and energy on 

synchronizing our values and methods for handling conflicts.  As a general rule, children and adult 

members of our community attempt to use conflicts to teach new and/or better behaviors through a 

belief that restitution (making things right) is a way to help all students get to the next level of “doing 

the right thing.” Aggressive or disruptive behavior may happen for a variety of reasons and in a variety 

of school settings.  In line with our educational philosophy, these behaviors are handled in a variety of 

ways that integrate the needs of the child or children and teach and model the desired outcome.  

Whenever possible, those involved are invited to actively participate in ways to make the situation right 

and learn from their actions.  Our goals are to protect each person's rights, and to help each person 

learn to make wise choices, caring for themselves and others.  

Proactive strategies used in classrooms and throughout the school to achieve these goals are as follows: 

1) Crew Meetings are utilized as a forum for discussing and problem-solving specific issues.  

Here, both children and teachers teach, practice and model appropriate ways of resolving 

conflict. 

2) Behavior is viewed within the context of the student’s life at school, in a particular 

classroom’s expectations, and Anser’s collaborative, respectful methods. Throughout the year/s 

teachers and staff are called upon to get to know and understand the children at Anser.  

Personal knowledge about the child’s, or family’s, “story” can be respectfully useful in working 

with the children. 
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3)Violent or hurtful behavior will be stopped immediately, intervening verbally if possible,

physically if necessary.  Physically intervening might include temporarily isolating children,

restraining violent acts by placing one’s self between angry children.

4) We ensure any “injured” person’s rights and needs are addressed and reinforced as soon as

possible.  This not only informs the offending child that they have interfered with another child’s

rights but also begins to make the environment safe again for the “injured” child.

5) Encourage students involved to resolve the conflict by including the following:

  i.) clearly state the problem 

ii) generate options for correcting the problem

 iii). select the solution 

 iv). follow up to be sure that the solution is working 

6) Enlist the support of the School Support Specialist or Education Director when a student’s

behavior cannot be adequately addressed by the resources of just the teacher or parents

involved.

7) Repeated, irresolvable conflict means something is wrong and it’s our job to find out what it

is.  It may be a mismatch of child to school or classroom or task; it may be family challenges or

trauma; it may be physical or mental illness, etc.  As a collaborative, respectful school, the staff

and parents of Anser are responsible for seeking advice from one another and, in some cases,

outside resources (e.g., nurse, counselor, etc.). This information is always gathered in a caring

and confidential manner.

Policies and procedures for handling student discipline issues with all students are designed to achieve 

these goals. 

 When Discipline Crosses Boundaries and Becomes a Major Offense 

All students have the right to learn in an atmosphere that is safe, conducive to learning, and free from 

disruptions. The school shall enforce provisions of the code of conduct and discipline so that students 

demonstrating major disciplinary behaviors and their parents understand that such behavior shall not be 

tolerated and shall be dealt with according to the code and requirements of law. 
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Students are expected to and supported in conducting themselves in keeping with their level of maturity 

and development, with due regard for teachers and others acting in a supervisory role, the educational 

purposes underlying all school activities, the widely shared use of school property, and the rights and 

welfare of other students. Conduct which disrupts or threatens to disrupt the operation of the school, 

which interferes in any way with the public or private rights of other students or citizens, which 

threatens or endangers the health or safety of any person, or which damages property will not be 

tolerated and will result in immediate disciplinary action and consequences. 

Students are entitled to the proper recognition and preservation of their constitutional rights, and 

allowance for such rights, including freedom of expression, personal appearance, and the right to 

petition, protection of personal property, due process, and involvement in school and community 

affairs.  These rights are not unlimited, and must be balanced against the rights of others and the 

overarching purposes of the school. The “Anser Caring Community Discipline Plan” adopted and 

reviewed by the Anser Community Board defines 4 levels of infractions and guides the staff and the 

Education Director in their responses to incidents of behavior. This plan is shared in Anser’s handbook 

which is available to all families on the Anser website and given to new families upon enrollment to 

ensure all community members know Anser’s expectations of being a caring and respectful member of 

the Anser learning community for all students and adults.  

Use of Technology 

Anser teachers and students have widespread and consistent access to technology.   Teachers have the 

flexibility and autonomy to determine the best application of technology for their students.  Anser 

teachers are purposeful in these decisions, taking into consideration the developmental needs of 

students and the nature of the content when determining how technology fits into the learning cycle.  

Anser teachers view technology as a tool for learning, creating and collaborating. Students have created 

podcasts and websites; they have designed posters and scientific models.  In STEM, students have 

learned to code using Scratch and Raspberry Pi.  Currently, starting in 2nd grade, Anser students receive 

a school-based Google Drive account and access to the Google suite of applications.  By junior high, 

students are proficient at using the word processing, spreadsheet and presentation tools.  Teachers in 

the upper grades use Google Classroom and web-based platforms in their instruction including 

NEWSELA for differentiated texts, Scholastic ¿Que tal?  for listening and literacy in Spanish, NCTM 

Interactives for math models, and Khan Academy for math practice and enrichment, to name a few.   
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Research Evidence on the Impact of EL Education model 

Network Results.  EL Education network schools have documented substantial impact on student 

achievement.  In its 2018 annual report, EL education documents that for EL credentialed schools, 

including Anser, students consistently outperform their peers from their district-run schools, and 

students from underserved groups often see the greatest gains (Figure 1).  

Figure 1. 2017-2018 Results for all EL Education Credentialed Schools, compared to districts in 

which they are located.  

Additionally, in an independent study of five EL Education middle schools, Mathematica Policy Research 

found that EL students experienced the equivalent of seven additional months of learning growth in 

reading and an additional 10 months of learning growth in math after three years in an EL education 

school [5].  The students in these five schools were more likely to be Hispanic and more likely to be 

English Language Learners.  These positive results confirm our commitment to the EL model and support 

our desire to bring this rigorous approach to a more diverse population.  

Anser Results.  According to records going back to 2014, the percentage of Anser students meeting 

proficiency on the ELA and Math ISAT exceed that of district-wide student data in the Boise School 

District (BSD) and the state of Idaho. The most recent ISAT results show our school continues to meet or 

exceed the BSD as a whole and the state in the percent of students performing with proficiency on ISATs 

in ELA, math and science.  Three years of Student Achievement data is available in (Appendix F4. 
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When looking at sub-groups of students in Anser’s school population, these positive results hold true for 

Anser’s Hispanic students. (Appendix F4). 

 

Hispanic students benefit greatly from our educational model and show the greatest percentage of 

students at proficiency level.  Across the nation and locally, the EL education model works for all types of 

learners and is especially beneficial to Hispanic and English Language Learners.  Anser’s consistent and 

successful implementation of the EL model offers the opportunity for traditionally underserved groups  

to have access to high quality education and to achieve high academic success. (Appendix F4) 

 

Strategies for Serving Special Populations 

Our school culture is infused with a sense of community and a belief that all students are accepted and 

can achieve to their highest potential. Anser is a place where everyone belongs and can succeed. It is 

Anser Charter School’s intent to match the student body’s demographic with the same diversity 

represented in the Boise School District. There is a comprehensive and integrated strategy to identify 

student needs and support all learners and we offer a continuum of services and programs.  Many of our 

services and programs address the needs of students from both educationally disadvantaged 

backgrounds and students with disabilities, beginning with the identification of these students and 

understanding their needs.  Our screening and identification process begins with enrollment when 

families complete the home language survey and educational background about their child.  These tools 

identify students who are English Language Learners (ELL) and students who may have been on a 

learning plan.   

 

Before school starts, teachers meet with colleagues to discuss student needs and brainstorm strategies.  

Classroom teachers work to establish strong relationships with families and communicate consistently 

to learn about each student.  For our youngest students, Kindergarten teachers conduct home visits for 

every incoming kindergartner.  Other screenings we conduct include annual hearing tests in 1st and 6th 

grades and GATE eligibility screening beginning in 1st grade. Anser shall ensure that the same array of 

academic, nonacademic, and extracurricular activities and services are available to students with 

disabilities as is available to students without disabilities. IDEA states that, to the maximum extent 

appropriate, students with disabilities are to be educated with students who are not disabled. This 

includes considering that a continuum of alternative placements are available to meet the needs of 

children with disabilities and for special education and related services.  

 

To every extent possible, all students complete the same standards and work towards the same learning 

targets. With all learners present in the general education classroom, meeting the needs of all students  
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requires teachers to effectively differentiate instruction.  Differentiation is a school wide approach 

whereby teachers plan instruction around student strengths and needs. Differentiation strategies 

include, but are not limited to, using flexible groupings of students, using high-quality differentiated  

texts, providing multiple pathways for meeting learning targets, providing supplemental materials, 

selecting diverse texts and tiering of problem sets.  Teachers differentiate for students with disabilities, 

for advanced learners and for English language learners. Students on IEPs spend the majority of their  

learning in the general education classroom. The IEP team determines the services, accommodations 

and any needed curricular modifications based on the needs of each student.   

Anser will follow the IDEA regulations in regards to Child Find to ensure that students who are suspected 

of having a disability are identified in kindergarten through the grades served. Classroom teachers in 

coordination with our Exceptional Child Services (ECS) team work diligently to identify student needs 

and monitor student progress.   Our ECS team includes highly trained, specialized educators who work in 

coordination to offer a broad array of services including special education, Response to Intervention 

(RTI), GATE, and 504s. We will serve all students who meet state eligibility requirements for all fourteen 

eligibility categories as outlined under IDEA. Teachers use classroom observations and a slate of 

progress monitoring tools to track academic progress.  These tools include the Idaho Reading Inventory 

(IRI), AIMSWeb Curriculum Based Measurement (CBM), CORE Phonics Survey, STAR Reading, STAR 

Math, and Words Their Way Primary and Elementary Inventories.   

When a student is at risk for not making academic progress or has concerning behavior, classroom 

teachers implement a focused intervention and then monitor the progress of the intervention.  Should 

the student not respond to the intervention, the classroom teacher will engage the help of the Building 

Intervention Team (BIT).  This team consists of 1 - 2 classroom teachers, special education teachers, the 

Education Director and Literacy Specialist and the Student Support Specialist as needed.  The BIT team 

will review the student’s academic data, work samples, and classroom observations related to the area 

of concern and will determine if there is sufficient reason to suspect the student has a disability.  The BIT 

team will also provide support to teachers when the area of concern is behavioral rather than academic.  

If a disability is suspected Anser is responsible for following the IDEA guidelines for referral, as well as 

consent for assessment. The LEA (Local Education Agency) provides Procedural Safeguards Notice to 

parents that contain a full explanation of special education rights. Anser is responsible for determining 

eligibility under IDEA, which include: meets the Idaho state disability criteria as established in the Idaho 

Special Education Manual, disability adversely affects educational performance, and results in the need 

for specially designed instruction and related services. The LEA will also ensure that a free appropriate 

public education is available to students who attend Anser and are eligible for special education 

services.  
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Anser Charter School is responsible for providing all special education and related services to meet the 

needs of Anser students.  For students who need specialized support, including support for behavioral 

issues, staff develops a learning plan tailored to that student’s needs and supported by a variety of tools. 

ESC provides services including but not limited to the following: 

● Small group instruction and academic/behavioral support for K-6 students who need special

education services and supports

● Inclusion support (provided by special education teacher and paraprofessionals) in the

classroom to support students with special needs

● Study Skills classes for 6th-8th grade students who need special education services

● Use of research based programs for academic instruction (Expressive Writing, Read Naturally,

Language Arts, Core Knowledge Language Arts Program, Explode the Code, activities developed

at the Florida Center for Reading, Connecting Math Concepts, Ascend Math, Bridges Math

Intervention, Touch Math)

● Comparable services for incoming students with disabilities

● Positive Behavior Intervention Supports and Adaptive/Life-skills instruction

● OT, SLP, PT, VI, orientation and mobility, DHH, interpreter, specialized transportation, and

school nursing services when required

● Supplementary aids including materials for sensory integration, equipment necessary for visually

impaired, assistive technology devices, mobility devices, and hearing devices such as amplifiers,

and receivers

● Extended School Year with transportation

ESC staff are highly trained, are certified in their specialized field and seek ongoing professional 

development.  Special education staff have received training on a variety of topics through Special 

Education Support and Technical Assistance (SESTA) of Idaho.  All ESC staff - both full time and 

paraprofessionals - have been trained in Right Response (de-escalation strategies, etc.) for working with 

students with behavioral needs.  Every fall before school starts, our ESC staff meets to assess students in 

need and identify possible referrals. This team also presents to general education staff every fall in 

regards to intervention/referral processes.  

Our school has been building our capacity to meet the needs of economically disadvantaged students 

beyond our academic and special education programs.  We employ a Student Support Specialist, who is 

a full time school social worker, as well as a social work intern from Boise State’s MSW program.  

Together they assess and support the social, emotional, physical, and safety needs of students and their 

families.  The Student Support Specialist actively seeks training opportunities to expand his/her skill set 

in the areas of diversity and ethics as well as trainings that will benefit the students and staff at the 

school.  For example, recently our Student Support Specialist conducted staff training regarding the  
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effects of trauma on students, how to recognize trauma and how to support the student through safe 

and predictable structures. This staff member oversees the implementation of Second Step™ to support 

student social/emotional growth. This curriculum helps students with problem solving, emotional 

awareness and empathy building.   

The Student Support Specialist develops connections with community resources to provide community 

referrals and partnerships for basic needs- clothing, utilities/rent, food, including the following:  

○ Utilizes the Vineyard Church’s food bank to help food insecure families

○ Assists families in accessing monies for rent/utilities through the Idaho Power Community Funds

○ Secures winter clothing and school supplies through Assistance League of Boise’s Operation School

Bell/Operation Teen Retail

The Student Support Specialist will establish additional community partnerships to support students and 

families as needs of the population increase.  These might include having a weekend backpack food 

program, creating partnerships for community in school programs to assist families in having a 

centralized location at the school to access social service agencies, etc.  Anser is close in proximity to the 

Boys and Girls Club and many students access their after school services for working families who need 

the extended child care at a low cost.  

English Language Learners 

It is Anser Public Charter School's goal to enroll English Language Learners (ELLs) on a level 

commensurate to the demographics of the surrounding community. To accomplish this goal, the Anser 

faculty will develop a Language Instruction Educational Program (LIEP) and plan. The plan will include 

steps for identification, assessment, program goals and procedures, progress monitoring, both for 

language development and content instruction. The LIEP plan will also identify areas of need for 

professional development as well as strategies for effective parent involvement in the plan 

development, outcomes, and school involvement. 

The school uses the state approved home-language survey as part of every student’s enrollment. The 

eligibility criteria (listed below) will be used for the Home Language Survey in order to identify the 

primary home language other than English. Any student with a home language survey indicating a 

dominant language other than/in addition to English will be given the WAPT screener by a yearly-

certified WAPT proctor. 

English Language Learners will take the WAPT upon registering. For students needing assessment 

accommodations, staff will develop an Educational Learning Plan (ELP) include curriculum, teaching 

strategies, academic goals, and assessment accommodations. The ECS Director and Education Director 

will oversee the development, delivery, and follow up with all ELPs.  A certified/endorsed ENL teacher  
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may provide additional support for ELLs on-site through pull out programs, depending on the need of 

specific students.   

The following is the ELL program eligibility criteria: 

● Registration forms including home language surveys given to every student will include the

SDE’s mandatory questions to identify possible ELL students.

● Any student with a home language survey indicating a dominant language other than/in

addition to English will be given the WAPT screener by a yearly-certified WAPT proctor within 30

days of registration.

● If the student tests Limited English Proficient (LEP) on the WIDA ACCESS or WAPT test an annual

parent notification letter will go home to the parents/guardians indicating that their child was

identified as needing specific English language services support.

● If the parent requests to waive English language services for their child (which must be done

yearly), the student will receive classroom support in acquiring English through high-quality

language instruction with their classroom teacher.  Possible support includes the following:

o Formative assessments of phonological processing, letter knowledge, and word and text

reading.

o Focused, intensive small-group reading interventions for at-risk students that include

phonological awareness, phonics, reading fluency, vocabulary, and comprehension.

o High-quality vocabulary instruction throughout the school day with essential content

words taught in-depth.

● Regardless If the parent waives English language services, the English Learner is still required to

take the state English Language ACCESS assessment.

The Language Instruction Educational Program will incorporate academic language development 

strategies within the general education classroom. The strategies will specifically support English 

acquisition.  Teachers will receive on-going professional development in specific language development 

strategies, such as guided conversation frames and using Thinking Maps.  Staff will learn processes for 

identifying and teaching Tier 2 academic vocabulary (words that are academic in nature but transferable 

in context), which helps all students acquire new vocabulary.  Teachers will also learn how to use 

manipulatives (including iconic and symbolic representations) as a language support for math, reading, 

writing, and science.  ELL programs, like the Guided Language Acquisition Design (GLAD) model and the 

Sheltered Instructional Observation Protocol (SIOP), will help inform staff development for lesson 

planning, delivery, and assessment.   
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The ACCESS test (Annual Summative Assessment for English Language Proficiency) for all identified 

English Learners will take place during the spring of each school year. Based on the student’s English 

proficiency score in the spring ACCESS assessment, students will continue in the ELL program for the 

following year or be redesignated as exited. Redesignation criteria for 2019-2020 is score of 4 in each 

domain with an overall score of 5.  Starting in 2020-2021 school year the redesignation criteria will 

change to a score in every domain of 3.5 (except speaking score of 1) with an overall composite score of 

4.2.  Exited students will be monitored for 4 years. 

Staffing and Professional Development Plan 

Small class sizes, multi-age classrooms, inclusion model services, learning outside of the classroom and 

the integration of content areas are all part of the EL Education model. Classes are capped at 22-28 

students and in 6th-8th grade class sizes vary as students move between content areas, but teachers’ 

crews have 28 or fewer students. At expansion, Anser will employ three full-time special education 

teachers, a reading interventionist and approximately 6 paraprofessionals to provide services in the 

classroom whenever possible. Learning outside of the classroom involves our Adventure Coordinator, 

Electives teachers and Community Based Curriculum Instructors, who work with parents and community 

partners to offer unique, community based opportunities to explore the arts, service, adventure and 

more. These instructors also serve as our specials teachers in Art, STEM, PE and Adventure.  

Anser has a rigorous hiring process that has garnered excellent results. Positions are advertised 

nationally on the EL Education website, Idaho Schools and Anser websites, on social media and are 

posted at the local universities.  Anser accepts applications to its hiring pool year round, and contacts all 

interested applicants when positions are available. Typically, Anser has approximately 20 applicants per 

opening. A screening committee of teachers and the ED reviews applications, and selects applicants to 

do an interview with the committee. Three to four applicants per opening move forward in the process.  

Each is interviewed by a team that includes a parent, board member, student representatives, the ED 

and teachers. Applicants teach a lesson, interview directly with students and write a reflection  

after the lesson. During expansion, Anser will begin advertising in September 2020 and take additional 

steps to recruit by attending Teacher job fairs, advertising on LinkedIn and the Idaho Hispanic Chamber 

of Commerce job site.  

Training in EL Education practices is critical to ensuring high quality implementation.  Anser builds 14 

days of professional development (PD) into its calendar to provide collaboration and learning among all 
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teaching staff. Additionally, new staff attend a two day “EL 101” training and monthly Mentor classes 

during their first two years at Anser. Staff also have the opportunity to attend the EL Education National  

Conference and site seminars. During expansion, existing Anser teachers will be paid to document their 

Expedition curriculum and serve as mentor teachers. An Assistant Education Director (AED) will be hired 

in July 2020 to assist the ED with hiring and with developing intensive training for a larger volume of 

new staff. An Instructional Guide (IG) will be hired in July 2021 to assist with the organization of 

curriculum materials and training. Anser’s Professional Development work is founded on the same 

shared leadership model of the school. Teachers, in collaboration with the Education Director are, 

developing the topics and training, and more often than not teachers lead the training. This aligns with  

our value of Crew: that all staff have opportunities and are encouraged to develop their leadership skills, 

and to share their unique talents to strengthen the work of the group. See the 2019-202 Anser Work 

Plan (Appendix F3) 

Section II: Financial and Facilities Plans 

Fiscal Philosophy and Spending Priorities 

The Board intends to maintain the fiscally conservative approach that has supported the successful 

operation of Anser Charter School for twenty years. Setting spending priorities is essential to operating 

successfully within funding limitations. The Board understands that investing in passionate, highly 

trained, professional educators is key to the success of the organization and is also the single largest 

budget item for the school. As facility costs represent the largest long-term fixed cost for the school, the 

Board recognizes that managing this expenditure effectively is critical to the financial health of the 

organization. In addition to acquisition costs, the Board is committed to providing funding for adequate 

maintenance and planned improvements to ensure the facility remains safe and suitable for the school’s 

educational programs.  

There are a number of items that are prioritized within the Anser budget in support of the unique 

characteristics of being an EL Education school: 

● A contract with EL Education which provides rich, and EL specific teacher training, assessment

of Anser’s implementation of the EL Education model and support and professional

development for the administrative leaders of the school.

● Funds for adventure trips and equipment for students, in support of providing exemplary

Adventure opportunities within our EL Framework.

● Teacher managed budgets for use in purchasing Expedition specific content or supplies, hiring

community experts, and doing fieldwork related to the Expedition are critical to providing

immersive, and engaging opportunities for students at every grade level.
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● Funds to support recruiting and serving a diverse student population including a Community

Engagement Coordinator, adding transportation and an increased marketing budget.

One area where required funding may be lower for Anser is related to curriculum. Anser does purchase 

Math curriculum, but most of the remaining content areas are teacher developed to align to the 

Expedition. As such Anser does not budget a large amount for curriculum. 

Finally, the creation and funding of strategic reserve accounts is a method that has been used 

successfully by the Board to create financial stability and provide funding for larger strategic  

expenditures. Funding reserve accounts will be a priority as Anser reaches maximum enrollment targets 

and begins generating excess funds. 

Transportation 

For Anser’s first 21 years, transportation was not offered as a part of the school program. But with plans 

for expansion, the Anser Board of Directors is dedicated to providing transportation options that will 

support more equitable access to the school and will begin providing transportation in the 2020-2021 

school year for students residing within its primary attendance area. This is one area of improvement to 

our school model that is made possible through expansion. Based on a proposal developed by a local 

bus company, the initial launch of student busing program would include up to 5 routes serving the 

greater Boise School District, which is Anser’s primary attendance area.  Busses would run morning and 

afternoon, with no mid-day Kindergarten service.  Idaho State Dept. of Education reimburses 65% - 75% 

based on mileage and ridership. (See Appendix A- Budget) 

5 Routes within Boise School District Boundaries $175,000 

Reimbursement from Dept. of Education (65% or higher) 
based on mileage and ridership      $ 113,750 

Expense from Anser Operations Budget $ 61,250 

In the beginning of the school year, a staff coordinator would spend an estimated 15 hours/week to 

promote ridership, communicate with parents and the transportation (bus) company, adjust routes, etc. 

As the program matures, an average of 5 hours of staff time per week should be anticipated. 

The board of directors may approve additional transportation services, under its discretion, if fiscally 

viable under school budget, based on ridership data and finances. Each year the transportation plan will 

be evaluated for efficiency, based on the location of Anser’s currently enrolled families. Transportation 

for students with special needs will be provided in accordance with the requirements of state and  
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federal law. The service may be contracted following the transportation bidding process as per Idaho 

Code. Dedicated bus parking and loading areas will be developed during 2020-2021 construction. 

Food Service Plans 

The Anser of Idaho Board and the school leaders of Anser Charter School have 10 years of experience of 

offering and managing a successful federally supported free and reduced lunch program. Anser’s Food 

Service Program has been through three successful review cycles, in which its nutrition standards were 

commended.  The program has grown to operate with a small profit, which is invested back into the 

lunch program through offering additional fresh fruits and vegetables and vegetable tasting days where 

students can try new foods with which they may not be familiar. With the goal of ensuring that barriers 

to attending our school are eliminated, and that children are prepared to learn, Anser will offer a 

federally supported free and reduced breakfast in addition to the lunch program beginning in the 2021-

2022. During the 2020-2021 Anser Charter School will update its annual NSLP renewal application to 

include offering breakfast, and will relocate and enlarge its kitchen to accommodate a larger student 

body and the service of both lunch and breakfast. Additional staffing is included in the budget to 

prepare breakfast, lunch and to serve more students.  Building upon its record of successful food service 

and analysis of expected costs and reimbursements will ensure that Anser ‘s food service program will 

remain revenue neutral. The lunch program expenditures and revenues included in the budget are 

based directly on the current food service program at Anser. 

Financial Management and Monitoring Plan 

Anser Charter School has developed a comprehensive Financial Management and Monitoring system 

that involves the Fiscal Manager, Organization Director, Education Director, the Finance Committee of 

the Board and the Board of Directors itself in ensuring the proper use of public funds in accordance with 

law and public notice requirements and that ensures the financial health of the organization. 

Anser employs a Fiscal Manager who reports to the Organization Director. The current Fiscal Manager, 

who holds a CPA, manages all financial aspects of the school. The Fiscal Manager’s job duties include: 

FISCAL OVERSIGHT: 

● Track day to day finances ensuring adherence to approved budget

● Monitor expenses of ongoing projects and grant expenditures

● Prepare grant reports per grantor requirements

● Ensure that the accounting procedures used by Anser meet all federal, state, and local

requirements
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● Continue to look

for and/or

recommend ways to become more efficient and save the school money

● Provide financial oversight of the school food services program, including tracking expenditures,

ensuring budgetary compliance, program projections, filing reimbursement claims, federal and

state reports

● In collaboration with the Organization Director, maintain a risk management program including

recommending and securing proper levels of insurance coverage and appraisal documents.

● Implement new accounting procedures promulgated by state and federal agencies.

FINANCE COMMITTEE: 

● Keep committee apprised of unforeseen expenditures or budget overages.

● Work together to study feasibility of programs or requested resources.

● Work together to evaluate school’s service contracts.

● Present annual budget for input and development as part of the annual budget process.

● Attend monthly board meetings.

STATE REPORTS 

● Prepare the budget in conjunction with the Organization Director and submit all budget reports

to SDE, lenders

● Publish Budget Summary in newspaper.

● Submit Annual Report and audit to the SDE, lenders.

● Publish Annual Financial Report in newspaper.

● Submit Grant Reimbursement Requests (monthly and/or quarterly)

● Prepare IDEA Part B reports and reimbursement requests as requested by authorizer.

● Prepare Building Maintenance Report.

● Prepare selected ISEE reports.

PAYROLL/PERSONNEL: 

● Oversee a payroll system meeting all federal, state, and local requirements.

● Keep all employee payroll files accurate and up to date.

● Enter employee/company information into the Payroll System including Employee status, pay,

and withholdings.

● Enter payroll transactions into the Payroll System, PERSI transmittal system, and PERSI funding

transfer system as required and in a timely manner for each payroll.

● Responsible for completing payroll by the 25th of each month.

● Responsible for all reviewing and assuring the accuracy and timely submission of the payroll

reports and taxes payable (Quarterly, W-2’s, PERSI, Payroll Taxes etc.) by the payroll processor.

● Maintain payroll reports for audit
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● Manage employee time-cards ensuring adherence to staffing projections/budget.

● Post all employee leave and absences on a monthly basis.

● Review W-2’s and make sure they are distributed in a timely manner.

● Maintain personnel files for classified employees.

● Initiate and maintain initial hiring records, i9s and fingerprinting records.

● Handle all matters and maintain all records related to insurance and PERSI.

● Process paperwork relating to Worker’s Compensation.

ACCOUNTS PAYABLE/RECEIVABLE: 

 Oversee the collection of all revenues, monitor the cash flow of all funds, and invest excess

funds in accordance with Board policy and state statutes.

 Responsible for deposits and keeping accurate monthly bank reconciliations.

 Make sure that all budget accounts are in adherence with State requirements.

 Insure segregation of duties procedures are implemented.

 Complete all sales tax reporting.

 Handle accounts payable in a responsible and timely manner.

 Create payment and tax statements for AAYC.

 Write checks and pay bills as requested /needed, and on at least on a weekly basis.

 Keep proper documentation for bills that are paid.

 Keep up to date and accurate vendor files

 Make sure that w-9’s are on file for all vendors.

 Prepare and review 1099s in a timely manner.

FUNDRAISING: 

● Ensure timely collection of all pledges and donations by maintaining current account holder

information.

● Create fundraising collection reports and projections for use by the Organization Director and

the Anser Board.

● Create semi-annual statements for donors with on-going pledges.

● Prepare end of calendar year donation receipts for all donors.

● Assist with the financial processes related to the Anser Auction.

OTHER REPORTING: 

● Develop all financial reporting, including but not limited to monthly Board financial reports,

quarterly distribution of financial reports to administrators and teachers, and financial reports

required by the State of Idaho.

● Complete Idaho Annual Report Form through the Idaho Secretary of State
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● Post monthly financial information to the Anser website.

● Work in collaboration with the Organization Director to produce monthly ISEE reports.

AUDIT: 

● Assist during fiscal and programmatic audit as needed.

● Prepare records needed for annual audit and make audit adjustments prior to audit.

The Anser Board of Directors has authorized the Organization Director and Education Director along 

with the President, Vice President and Treasurer to sign checks. All expenditures require pre-approval 

from one of the Directors, through a formal requisition process. All checks are signed by two parties, and 

if the expense is over $500 a board member must be one of those parties. Monthly bank reconciliation 

reports are provided to the Finance Committee for review and signature. Monthly Finance reports are 

developed for the Board of Directors.  

The Anser Board of Directors guides the work of the Fiscal Manager and Organization Director by setting 

spending priorities based on the long term goals of the school. The Board has consistently prioritized 

maintaining adequate reserve fund balances to ensure the smooth operation of the school given any 

unforeseen events. The Board adopted a Fund Balance Policy consistent with GASB statement #54.  

Description of Facility Needs and Plan 

Anser purchased its current facility in 2009 and has over $2 million of equity in the 36,000 square foot 

property.  With expansion in sight, additional adjacent property was purchased with cash in 2018. Anser 

plans to remodel and expand its current facility to serve more students in a more flexible, learner 

focused environment. Renovations will be made to create flexible classrooms that open to each other, 

collaborative teacher planning spaces, well-equipped rooms for art, STEM, adventure, and audio/visual 

creation studios, smaller classroom spaces for special education and small group instruction. 

Remodeling will begin in June 2020 and be completed by July 2021. Anser will be able to retain students 

on campus during the construction with the exception of Junior High students whose classrooms will be 

the first to be impacted. They will be served in modular classrooms or at a leased location during the 

2020-2021 school year. The completed building will have approximately 58,000 square feet and will 

include Anser’s existing Gym and will provide additional play space and parking.  

Work has begun to develop building plans and to complete the required RFQ process to select a 

company to design and build the newly remodeled facility. (See Appendix F10).  Anser is in conversation 

with multiple possible lenders, and due to the school’s long and excellent credit history, anticipates that 

bond financing will provide favorable terms for financing the remodeling of the current facility and  
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acquired property. Anser budgets conservatively and is ensuring that facilities costs do not exceed 12% 

of the annual budget. Working with Building Hope, (Appendix 9) we have determined reasonable 

construction estimates for our project based on similar projects. We are confident our project will be 

completed within the financial constraints we have set. 

Section III: Board Capacity and Governance Structure 

Governance Structure 

The Anser Community Board refers to the Board of Directors of Anser of Idaho Incorporated, a non-

profit organization formed under the Internal Revenue Code section 501(C)3 and acts in accordance 

with the Anser By-Laws, which can be viewed in Appendix B. The Anser Community Board is charged 

with the governance of the school, the oversight and evaluation of the school’s Co- Directors, and  

ensuring the Mission and Vision of the school are being realized. Board members bring important skills 

to the governance of the school. The key areas of expertise sought in members of the Anser Community 

Board include: Finance/Accounting, Capital/Fundraising, Governance, Organizational Leadership, Law, 

Construction/Facilities and Non-Profit/Service. The Anser of Idaho Board shall be comprised of no more 

than 15 voting members, with a goal of reaching 50% of members being outside community members 

with no students enrolled at the school. The Anser Community Board elect’s members to a three-year 

term. Members may be elected by the Anser Community Board for additional terms. The Anser 

Community Board includes: 

 One (1) parent representative from the Family Council, elected by the Family Council. 

Two (2) at-large parents, elected by the parent body. 

The Immediate Past President of the Board. 

Other directors as elected by a majority vote of the Board at the annual meeting. 

Non-voting Staff Advisers to the Board include: 

At least one teacher 

Administrative staff as designated by the Board 

The Anser Community Board shall manage and oversee the fiscal and legal responsibilities of 

the school and charter obligations, considering but not limited to: Finance, Budget 

Development and Debt Obligation, Contracts and Salaries, Policy Development and Review, 

Employment, Strategic Planning, Authorizer Relations, Performance Certificate Requirements, 

and Statutory Requirements.     
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CORPORATE OFFICERS 

The officers of the Corporation shall be: President, Vice-President(s), and Treasurer. The immediate Past 

President shall serve as an ex officio member of the Executive Committee. An administrator of the 

school, who serves as an ex officio member of the Board, shall be designated by the Board as the 

Secretary of the Corporation. 

Duties of the Corporate Officers: 

President: The President shall preside at all meetings of the Board where he/she is present. He/she shall 

have the responsibility of oversight of the management of the business of the Corporation and shall see  

that all orders and resolutions of the Board are carried into effect. He/she may be one of the officers 

authorized to sign checks and drafts of the organization The President shall, with the consent of two-

thirds of the full Board, hire an administrator who shall act as administrator of the Corporation under 

the direction, management and control of the President, Executive Committee, and the Board. He/she 

will in general perform all duties as may be prescribed by the Board. 

Vice-President. The duties of Vice-President will be to act in the capacity of the President in the event of 

the absence or inability of the President to exercise his/her office. He/she may be one of the officers 

authorized to sign checks and drafts of the organization. 

Secretary: The Secretary of the Corporation shall attend all meetings of the Board, record all votes and 

the minutes of the meetings, and maintain the minutes in a book to be kept for that purpose. He/she 

shall give or cause to be given notice of all meetings of the Board and special meetings of the Board as 

required by law and shall perform such other duties as may be prescribed by the Board. The Secretary 

shall be the official custodian of all records of the Corporation. 

Treasurer: The Treasurer shall oversee the work of the accounting staff to assure that full and accurate 

accounting is made of all funds belonging to the Corporation. He/she shall render to the President and 

members at the regular meetings of the Board, or whenever they may require it, an account of all 

transactions and of the financial condition of the Corporation. He/she may be one of the officers 

authorized to sign checks and drafts of the organization. 

Immediate Past President: The Immediate Past President shall serve as an ex officio member of the 

executive committee providing guidance on policy and past practices of the Board. The term of the 

immediate past president will be one (1) year after completion of their term as president with the 

option of an additional year if approved by the executive committee and the Board. The immediate past 

president shall be a full member of the Anser Community Board. 
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Anser Community Board Committees: 

The Anser Community Board shall establish such standing committees as the Board deems important to 

the efficient, effective operation of the school and shall appoint Board representatives to such standing 

Committees. 

Executive Committee: The Board may appoint an Executive Committee comprised of the officers 

elected from the Board. Except for the power to amend the Articles of Incorporation and By-Laws, the 

Executive Committee shall have authority to transact the business of the Board for all actions delegated 

to it by the Board. 

Finance Committee: The Board may appoint a Finance Committee to ensure 

effective financial guidance and oversight of appropriate internal controls, responsible fiscal 

management and to implement budget processes and communication to 

the Board. 

Governance Committee:  The Board may appoint a Governance Committee to ensure that Anser 

complies with applicable regulations and that the Anser Board serves as a model of school governance 

with a clear communication structure, processes, protocols, and Board training. 

Continuous Improvement Committee: The Board may appoint a Continuous Improvement Committee 

(formerly the Education Committee) to promote, support and evaluate the school’s academic and 

character goals and ensure Board understanding of the school’s performance. 

Resource Development Committee: The Board may appoint a Resource Development Committee to 

construct the optimum working relationship between the Board, the school’s organizations and the 

Anser community through support of fundraising efforts and special initiatives identified by the Anser 

Community Board. 

Family Council: The purpose of the Family Council shall be to provide parent input into school policies 

and procedures, provide an impartial voice to staff and the Board on concerns parents bring to them, 

conduct activities for parent education and school involvement for families, and link families to activities 

and volunteer opportunities within the Anser community. The Family Council shall be comprised of at 

least ten (10) members elected by and from the parent body each May. The Family Council also elects a 

Family Council member to serve as a Board member. 
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Diversity, Equity and Inclusion (DEI) Committee  

The DEI Committee is an advisory sub-committee to the Community Board. It is comprised of volunteer 

members from the Boise community and provides guidance to the Anser Board in the following areas: 

 To identify and implement recruiting strategies that are designed to reach underserved

communities

 To develop family engagement practices that will ensure high levels of matriculation among

underserved families who are offered enrollment

 To provide training to the Anser Community Board and staff on Diversity, Equity and Inclusion

related topics.

Board Composition and Succession 

The Anser Board consists of nine- to fifteen members. The 2019-2020 Anser Community Board consists 

of the following members. Please see Appendix C for the resumes of all current Board members. A 

staggered succession of board members and officers is in place as outlined in the table below.  

Position Name Years  of Anser 

Board Service 

Current term end date 

President Nichoel Baird Spencer 7 June 2020 

Vice President Caitlyn Scales 2 June 2021 

Treasurer Maridee Lemieux 7 June 2022 

Immediate Past President Lora Breen 8 June 2021 

Leslie Brown 5 June 2020 

Amy York 1 June 2023 

Kristin Reed 0 June 2023 

Jeff Tonkin 1 June 2022 

Maggie Chase 6 June 2020 

Staci Shaw 4 June 2021 

AnnMarie Johnson 1 2022 
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Parent at Large John Townsend 0 2022 

Organization Director/Board 

Clerk (Staff Adviser) 

Heather Dennis 10 ongoing 

Education Director (Staff 

Adviser) 

Michelle Dunstan 6 ongoing 

Family Council Representative Amy York 2 June 2020 

Teacher Liaison (Staff Advisor) Nancy Tacke 2  June 2020 

Board Member Recruitment and Training 

Board Member recruitment and training is the responsibility of the Executive Committee and the 

Governance Committee of the Anser Community Board. The Governance Committee shall each year 

review the skill set of the current board members and work to recruit new board members to fill any 

existing gaps, or gaps created at the end of the member's term. Additional consideration will be made to 

recruit board members to ensure a balance of members that are community members and not Anser 

parents, and to represent stakeholders within the Treasure Valley community that may be under 

represented within the Anser Community Board. 

New Board member training includes instruction on using the board portal, review of an archive of 

documents that includes but is not limited to the Charter Petition, By-Laws, the Articles of Incorporation, 

the Mission and Vision statements, financial policies and procedures, Idaho school finance and readings 

on the proper role and function of a charter school board. 

Annually all board members receive training in order to be able to effectively review and evaluate all 

financial reports, student achievement data, and the goals of the Continuous Improvement plan. 

Through a Board Retreat process board members receive training on the difference between 

governance and management, the role of the board and the administrators, and additional training 

related to current efforts of the Board and or of the school. 
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Section IV: 

Student Demand and Primary Attendance Area 

Primary Attendance Area 

Anser’s Primary Attendance Area is the Boise School District. The boundaries of our primary attendance 

area will change in conjunction with the Boise School District if in the future they make changes to their 

district boundaries. Anser gives priority lottery preference to students who reside within the Boise 

School District.  

As of 2018-2019 Anser’s student population, which includes students from all zip codes across the Boise 

area is distributed as shown in the chart below: 

Zip Code % Anser Student Population 

83703 20.65% 

83704 17.93% 

83702 17.39% 

83705 11.14% 

83714 10.60% 

Other Combined 22.28% 

Anser’s intention during expansion is to stay in its current location in Garden City. Lottery applications 

received over the last three years show a pattern of interest consistent with current enrollment. In order 

to shift enrollment patterns to attract more underserved students, Anser will undertake steps outlined 

in the Student Demand Section to mirror Boise School District demographics within 10% for new 

kindergarten enrollment in the 2020-2021 school year and in each class and year added during the 

course of expansion. 

Within this three-mile radius are many school district schools serving a high percentage of low income 

families including Koelsch, Whittier, Taft, Mountain View and Valley View and Morley Nelson. Anser is 

located outside the core area of downtown, but with proximity to the Connector, the Greenbelt, and  
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easy access from both Chinden and State street. This makes the school easy for families who work in 

many areas of the city to drop off students on their way to work if they choose not to take advantage of 

bussing. 

Student Demand  

Demand for schools of choice in the Boise area continues to grow, and according to the ECONorthwest 

study (“Idaho Charter School Growth Opportunities” May 2019) (Appendix F8) there will be an 

opportunity to fill an additional 1000-2000 charter school seats in the Boise area by 2024 to meet 

demand, based on population growth in the city.  

An additional ECONorthwest (Appendix F8) study shows that some of the highest levels of opportunity 

for charter growth in Boise are in the very areas that Anser would be focused on, within 3 miles of the  

current location. In particular, there is a high level of growth opportunity in the area around Mountain 

View school. 

As can be seen in the zip code chart, the current geographic distribution of Anser families demonstrates 

that Anser has built a reputation of quality that drives high levels of lottery applications within the target 

areas that have some of the highest charter opportunity growth.  While Anser’s primary attendance is 

the whole Boise School District, the focus area for targeting additional recruiting resources will be within 

that 3-mile radius.  

Anser currently serves 374 students in K-8.  Each year more than 400 students are entered into the 

Anser lottery for a typical 40 openings. This disappoints nearly 90% of the families seeking Anser’s 

model.  It becomes difficult to shift the demographics of our school appreciably given the small chance 

that underserved families recruited by the school will be able to gain admission. Expansion allows Anser 

to address both issues.  Expansion plans target growth at the lower grades where the waiting list is 

extensive, allowing us to grow from the ground up from the current 374 in 2020-2021 to 672 K-8 

students in 2026-2027 as outlined in the Enrollment Capacity Section   

This strategic expansion capitalizes on our current waiting list, but will also include extensive outreach to 

the broader community and underserved communities to ensure a more diverse and equitable student 

body. Anser has begun an intensive process to audit current practices that may create barriers for some 

families and also to improve upon current school and recruiting practices to be more effective in 

reaching more underserved students. The addition of breakfast to Anser’s Food Service program and 

provision of transportation between home and school will increase the viability of attendance at the 

school for low income and ELL students. Additionally, during the 2019-2020 school year a Community 

Relations and Engagement position was created. By investing in this position, Anser is dedicating  
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significant funding and personnel to initiating new and more intensive recruiting efforts. Recruiting 

efforts will include hosting events at local libraries, reaching out through churches, synagogues and 

mosques and local preschools serving low income families to families with young children. We plan to 

attend the “Picnic in the Park” free lunch service at area parks and increase our media outreach through 

Spanish language radio, neighborhood associations and other groups with ties to local communities. 

Anser’s Diversity, Equity and Inclusion Advisory Committee will vet Anser’s recruitment plan to ensure 

the plans are equitable and will reach the underserved groups intended. 

Anser Current and Expected Student Population and local District Demographics 

Anser’s Community Relations and Engagement Coordinator position will work in conjunction with 

Anser’s Diversity Equity and Inclusion (DEI) committee to identify and implement recruiting strategies to 

reach underserved communities and develop family engagement practices that will ensure high levels of 

matriculation among underserved families who are offered enrollment. This investment will help the 

school attain these demographic goals by the 5th year of expansion. 

WH% AM % AS % BL % H % HO % M % Female

% 

Male % Free/re

duced 

lunch% 

SPED % ELL % 

BOISE Ind. 74.68 0.52 4.00 4.17 12.68 0.54 3.41 48.74 52.45 50 12.50 10.00 

Anser 

Projected 72.09 0.50 3.00 4.99 14.92 0.50 4.00 50.00 50.00 45.00 13.00 6.00 

Anser 

Current 83.90 0.50 1.40 0.50 10.40 0.10 3.60 51.40 48.60 24.00 10.00 0.10 

 Intended student Population upon full expansion 
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Enrollment Capacity 

Anser has 20 years of experience with managing student enrollment, and understanding the impact 

student enrollment has on funding. The budget presented (See Appendixes A1-A4) is based on a 

conservative and moderate expansion. In 2009, Anser expanded from 190 students to 365 students. Our 

planned expansion, which is similar in proportion is based on our experience in how to bring new 

families into the culture of our school. In 2021-2022 Anser will add one class at K and 1. We will add two 

classes of our 2nd-3rd grade combined and 1 class of 4th-5th grade combined. In 2022-2023 we will add 

one more 2nd-3rd grade combined class and 2 more 4th-5th grade classes. This allows us to bring up the 

4th graders from the classes below to fill some of the openings in 2022-2023, limiting the number of 

students we are recruiting at the upper grade levels. From that point forward, all growth is based on the 

larger number of students advancing to the next grade level. This growth is outlined in the chart below: 

Maximum Enrollment 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

K 37 67 67 67 67 67 

1 37 75 75 75 75 75 

2 37 65 81 81 81 81 

3 37 65 81 81 81 81 

4 38 52 81 81 81 81 

5 39 52 81 81 81 81 

6 52 52 52 81 81 81 

7 60 60 62 65 81 81 

8 58 58 60 62 70 81 

Total 395 546 640 674 698 709 

Class sizes in this Operational Model range from 22-28 students. 6th-8th grade classes are content 

based, so some periods may be higher or lower than 28 at full enrollment based on student choice of 

courses, and student needs.  

Anser will enroll students using an equitable lottery process as outlined in Idaho Code 33-5206 and will 

include the preference categories listed therein, including: Founders/Staff, not to exceed 10% of the 

enrollment capacity of the school, siblings of students already selected by the lottery, and to those 

students who reside within the primary attendance area. The maximum number of students who may 

be enrolled in the school shall be 709 students. Annually, no less than two (2) months prior to the Anser 

of Idaho, Inc. lottery application deadline, the Board of Directors will establish, at its regularly scheduled 
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meeting, by motion and vote, an ‘Annual Enrollment Capacity’ for each grade level (K-8), not to exceed 

the maximum enrollment number (709).  Each year, the Administration will: (1) Recommend annual 

enrollment capacity numbers by grade to the Board. (2) Post the Annual Enrollment Capacity 

information on the school’s website within five (5) days of the Board vote; and (3) conduct the lottery 

and enrollment process in compliance with the limits established in the Board’s Annual Enrollment 

Capacity motion and vote. 

Anser is planning to apply for the CSP (Charter Start Program) grant and is a Bluum Partner School and 

as such will be making a support request to the J.A. and Kathryn Albertson Family Foundation(JKAFF).  

Anser will be seeking additional grant funding. All of these sources of funding will support the expenses 

related to growth, including supplies, furniture, and hiring key staff (Assistant Education Director, 

Instructional Guide, additional administrative support. In the unlikely event that Anser did not receive 

funds from JKAFF, the early hiring of staff and front loaded purchase of supplies and furniture would be 

reduced to ensure a break even budget. 

Community Partnerships and Local Support 

Anser has local, community and political support for expansion and extensive connections within the 

refugee community including connections with local refugee business owners and agencies such as the 

Agency for New Americans. Through 20 years of student service in the community, Anser also has 

connections with Genesis Community Health, Lolly Wyatt Head Start, Giraffe Laugh, The Idaho 

Foodbank, Boys and Girls Club, the Garden City Library and Boise Bike Project, Idaho Humane Society, 

Boise Rock School, Corpus Christi House, Special Olympics and the Idaho Human Rights Education 

Network.  Anser has letters of support for expansion from some of these groups and also from Mayor 

Evans of Garden City where the school is located (Appendix F12).   

Anser has been including its current parents in expansion planning through newsletters, parent and 

student feedback committee, parent feedback nights, Coffee Talks with the school administrators and 

engaging its Family Council members in the annual Board Retreat process to ensure they are informed 

and have opportunities for input in planning the future of the school. 

Enrolling Underserved Families 

Planned recruitment moves include offering activities for students at local school fairs, at library 

branches and at the locations of the Idaho Foodbank “Picnic in the Park” free summer meal program. 

Anser has local, community and political support for expansion and extensive connections within the 

refugee community including connections with local refugee business owners and agencies such as the 

Agency for New Americans. Through 20 years of student service in the community, Anser also has 
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connections with the 

many local community 

groups as listed above that will support our efforts to enroll underserved families.   The Community 

Relations and Engagement Coordinator will leverage these community partners to build these 

connections to develop relationships with the families served by these programs to build trust in and 

excitement about the school. 

 

 

 

Anser’s website explains the enrollment process in Spanish and includes a Spanish Language lottery 

application. Anser will add Spanish radio station marketing to its current radio marketing efforts in 

addition to grow its Latinx population. Historically underserved students accept offers of attendance at 

charter schools at lower rates than other students [6].  The Community Relations and Engagement 

Coordinator will work to address this by organizing parent meet-ups, scheduling translation services for 

completing enrollment processes, working with the social worker to connect families with community 

resources, and to ensure families understand transportation, meal options and important school events.   

Section V: School Leadership and Management 

Leadership Roles 

Anser Charter School was founded with, and continues to operate under, a shared leadership model. 

(Appendix D) The Co-Directors of the school are the Education Director and the Organization Director,  

who serve under the direction of the Anser of Idaho Board of Directors. The Education Director fulfills 

the role of the Principal and is the educational leader of the school. The Education Director supervises all 

certified personnel and is responsible for managing all educational aspects of the school. The Education 

Director oversees the Special Education program, coordinates state assessments, and manages the 

contract and works with the staff of the EL Education network to implement the EL model within the  

school. The Education Director works collaboratively with the teaching staff to develop plans for 

professional development, areas of focus for continuous improvement of instructional practices, to 

evaluate, implement and create curriculum aligned to the EL Education model of the school, to train 

new staff, and to educate families about the mission of the school and their role in the success of the 

school. 

 

The Organization Director is responsible for the oversight of all non-education related aspects of the 

school, such as: corporate administration, fiscal management, fundraising, human resource 
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administration, state 

reporting, governance 

support, authorizer relations, enrollment, marketing and community relations, lunch program, 

transportation and paid program oversight, technology and IT contractors, E-Rate and facility 

management and development. The Job Descriptions for both positions are included in (Appendix F11). 

 

During Anser’s expansion we will create a number of positions that were not financially feasible at our 

smaller school size or without additional grant funding from J.A. and Kathryn Albertson Family 

Foundation upon expansion, but become financially sustainable in year three. They will be critical to 

Anser providing a rigorous, inclusive educational program that meets the needs of all students. With a  

 

 

larger student body, there will no doubt be a need for additional special services. A dedicated position 

to manage these services, a Special Education/Federal Programs Director, will be critical to meeting the 

needs of all learners. The creation of an Assistant Education Director position to assist with processing 

discipline issues with students, completing observations of teachers, training and supporting new staff 

members and assisting the Education Director with the development and implementation of the 

Professional Development Work Plan and Individualized Professional Development plans for staff within 

their first three years of teaching will ensure that our staff is well trained and well supported in order to 

provide a high quality experience to students.  

Qualities Expected of the Co-Directors 

The Anser of Idaho Board of Directors made a decision in 2004 to move from having one Administrator 

with responsibility for management of all aspects of the school to a Co- Director model. This is a model 

that has been adopted in various forms by many charter schools that have since been founded in Idaho. 

The Anser of Idaho Board of Directors recognized that the qualities and competencies of an education 

professional and a business professional are vastly different. With the move to a Co-Director model, the 

Education Director is able to focus all efforts on the education of children, while the Organization 

Director can ensure the sound management of all other areas of the school.  

 

The Anser of Idaho Board of Directors expects the Education Director to possess teaching and leadership 

experience within the EL Education model and an understanding of and experience working in a shared 

leadership model. The Education Director must have strong communication skills, understand how to 

build effective and collaborative learning communities and have experience with evaluating, coaching 

and mentoring staff. The Education Director must have knowledge of effective instructional practices 

and the ability to coach and mentor educators to become highly effective practitioners. The Education 

Director must understand the importance of student and parent voice in creating a school community 

that values equity, partnership, and innovation and the ability to build the trust that is needed for all 
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deeply in the life of the 

school. The Education Director should have a relentless focus on what is best for children and be a 

passionate advocate and communicator about the Anser mission. 

The Anser of Idaho Board of Directors expects the Organization Director to be a self-starter and multi-

tasker with the flexibility and willingness to align with the school’s philosophy and culture.  A strategic 

thinker, this individual will be highly skilled in working collaboratively with staff and volunteers, be 

willing to assist wherever they are needed, possess a keen financial sense, have experience in managing 

staff, and engage in shared leadership with the Education Director, Anser of Idaho Board, Anser staff 

and parents to advance Anser’s Mission and Vision. The Organization Director should be dedicated to 

the continuous improvement of all aspects of the areas under their management, committed to the best 

use of public funds and all Anser resources, aware of and focused on compliance with all state and 

federal laws that pertain to education institutions.  

The Roles of the Board of Directors and the Co-Directors 

The Board of Directors and the school administrators work collaboratively to lead the school.  The board 

provides governance, financial and policy oversight, and supervises and evaluates the Co-Directors. 

Through collaboration with the Co-Directors, families, and staff, the Board sets the long term vision for  

the school and assesses the staff’s success in implementing that vision. The Co-Directors hire, evaluate 

and manage all staff, ensure the effective implementation of board policy, and with input from families 

and staff, ensure the board vision for the school is realized.   

Evaluating the Co-Directors 

The Board of Directors shall oversee ongoing support of and annual evaluation of the Co-Directors. The 

Board shall authorize the Continuous Improvement Committee, which includes members who have 

received training on the Danielson framework to annually evaluate the Education Director using the 

state approved framework (currently the Idaho Principal Evaluation Framework) per Idaho code. The CIC 

also seeks input from teaching staff and uses a survey that is sent to all board members. The scores and 

comments are aggregated by sub group (i.e. board members or staff) and shared with the Education 

Director who also completes a self-reflection. The Education Director, the Board President and the 

Continuous Improvement Committee Chair meet with the ED to share results and work together to 

develop goals that will guide the ED’s work for the next year, and they schedule regular meetings to 

review progress on the goals. 
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The Governance 

Committee of the Board 

of Directors is responsible for implementing the evaluation of the Organization Director. The evaluation 

uses a survey that is sent to all board members, and all of the staff of the organization. The scores and 

comments are aggregated by sub group (i.e. board members or staff) and shared with the Organization 

Director who also completes a self-reflection. The Organization Director, the Board President and the 

Governance Committee Chair work together to develop goals that will guide the work of the 

Organization Director for the next two years, and they schedule regular meetings to review progress on 

the goals. 

The ED, Michelle Dunstan, has been with Anser for 12 years as a teacher and Education Director. She 

supervises all certified personnel and is responsible for managing all educational aspects of the school. 

She supports students and families through discipline issues, oversees the Special Education program, 

coordinates state assessments, and is the liaison to the EL Education network. The ED works 

collaboratively with the teaching staff to develop PD plans, to identify areas for continuous 

improvement, to analyze data, and to evaluate curriculum.  With staff support, the ED trains new staff, 

and educates families about the mission of the school and their role in the success of the school. The 

OD, Heather Dennis has also been on staff for 10 years and also served as a Board Member and Family  

Council member during her 14 years as a parent at the school. The OD is responsible for the oversight of 

all non-education related aspects of the school, such as: corporate administration, fiscal management, 

fundraising, human resource administration, compliance and legal matters, state reporting, governance 

support, authorizer relations, enrollment, marketing and community relations, lunch program,  

transportation and paid program oversight, technology and IT contractors, E-Rate and facility 

management and development. The resumes of both Directors can be found in (Appendix D1) 

During expansion we anticipate certain operational challenges and have a plan to address them. As 

outlined above we will create a number of positions that were not financially feasible at our smaller 

school size or without additional grant funding from the JA and Kathryn Albertson Family Foundation; 

upon expansion they will become financially sustainable in year three.  They will be critical to providing a 

rigorous, inclusive educational program that meets the needs of all students. With an increased student 

body, we anticipate increased needs for special services. A Special Education/Federal Programs Director 

will be critical to meeting the needs of all learners. We will create an Assistant Education Director 

position to support discipline issues with students, completing observations of teachers, training and 

supporting new staff and assisting the ED with professional development. This will help ensure that our 

staff is well trained and well supported to provide a high quality experience to students. An Instructional 

Guide will be added to assist teachers in implementing our model with fidelity, equity, and academic 

rigor, especially during initial expansion.  Anser’s school leaders have many years of experience 
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operating a highly 

effective school. In 

tandem with a high functioning board and a dedicated and well trained staff, they are committed and 

prepared to expand Anser’s nationally recognized, whole -child, EL Education model to many new 

learners ready to be served in an equitable, future-ready school community. 
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Background 

This Closure Protocol is aligned to Idaho statute and rule and is designed to reflect best practices for 

managing the school closure process in an organized manner that protects the state, students and the 

community. 

The Idaho Public Charter School Commission Closure Protocol is based on the Colorado Charter School 

Sample Closure Framework released in 2011 and publicly available at www.charterschoolquality.org. The 

Colorado Sample Closure Framework was created through the collaborative work of the Colorado 

Department of Education, the Colorado League of Charter Schools, and the Colorado Charter School 

Institute.  

The Colorado Charter School Sample Closure Framework incorporated information from the following 

sources: 

1. Accountability in Action: A Comprehensive Guide to Charter School Closure. Edited by Kim

Wechtenhiser, Andrew Wade, and Margaret Lin. National Association of Charter School

Authorizers (2010).

2. Colorado Charter School Institute Closure Project Plan (2010).

3. Charter Renewal. Charter Schools Institute, The State University of New York (SUNY).

4. Pre‐Opening Checklist and Closing Checklist. Office of Education Innovation, Office of the Mayor,

City of Indianapolis.

5. 2010‐2011 Charter Renewal Guidelines. District of Columbia Public Charter School Board.

During the revision process, the following additional sources were integrated into the Idaho Public Charter 

School Commission Closure Protocol: 

6. Navigating the Closure Process.  Matthew Shaw.  Authorizing Matters Issue Brief, May 2011.

National Association of Charter School Authorizers (2011).
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Introduction 

Charter school closures happen when a school’s charter is revoked, non‐renewed, or relinquished.   A number of 

factors can lead to closure of the school, including poor academic performance, finances, governance, or safety 

issues.  Regardless of the reasons for closure, the board of directors of the public charter school is responsible for 

managing the closure and dissolution process.2  Cooperation between the public charter school board and 

administrator, authorizer, and other state entities can allow for the facilitation of a smooth process that 

“minimize[s] disruption for students while ensuring that public funds are used appropriately.”3  

 
The closure process should begin as soon as the 

authorizer or the charter school board takes initial 

action to close the school, regardless of whether an 

appeals process has been completed or the decision 

has been finalized.  This allows the school and 

authorizer to discuss the potential closure, identify a 

tentative timeline for the final decision, and work 

together to establish a closure team and clear paths 

of communication with each other, stakeholders, and 

the community.   

 

Whenever possible, the authorizer and public charter 

school should work together to ensure that the 

school is able to operate through the completion of 

the regularly‐scheduled school year.   Under most 

circumstances, this should allow adequate time to 

complete all closure tasks.  More importantly, it 

minimizes instructional gaps for students. However, 

there are occasions when it is necessary for a school 

to close mid‐year.  In these cases, students’ 

educational transitions should be the highest priority.  

The school, authorizer, and other state entities must 

also identify the appropriate closure team and work 

closely together to prioritize closure tasks and 

manage their completion in as organized and efficient 

manner as possible.   

 

Though individual schools should develop closure 

plans that are tailored to their situation, resources, 

and needs, all schools should keep the following 

primary goals in mind: 

1. Providing educational services in accordance with 
the charter and performance certificate until the 
end of the school year, or the agreed upon date 
when instruction will stop. 

2. Reassigning students to schools that meet their 
educational needs. 

3. Addressing the school’s financial, legal and 
reporting obligations. 

 
The closure process has many tasks, which are 

illustrated in the chart below.  Based on the 

circumstances surrounding the closure, not all tasks in 

this protocol may apply.   When the charter school, 

authorizer, and other state entities meet at the outset 

of the closure process, they should refer to the Closure 

Protocol and identify which tasks will be required or 

necessary.  During this meeting, responsible parties and 

completion dates should be agreed upon to ensure a 

transparent and smooth closure.  The template that 

follows includes the basic tasks that will usually need to 

be addressed to close a school; the format allows for 

the insertion of responsible parties and task deadlines.

 

Endnotes 

1 Peyser, J. and Marino, M.  “Why Good Authorizers Should Close Bad 

Schools.”  Accountability in Action: A Comprehensive Guide to Charter 
School Closure.  National Association of Charter School Authorizers 
(2010).  Pages 6 and 9. 

2 I.C. § 33‐5212 

3 Shaw, M.  “Navigating the Closure Process.” Authorizing Matters 

Issue Brief, May 2011.  National Association of Charter School 
Authorizers (2011).  Pages 2‐3. 



Idaho PCSC Sample Closure Protocol     5 
 

 

A Conceptual Timeline for Closure 
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Notification and Initial Steps 
 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Meet with PCSC and SDE staff 
Within 3 business days of the authorizer’s or school’s initial / intended closure 
decision, the charter school administrator and a representative of the school’s 
board will meet (in‐person or via telephone or web conference) with staff 
representatives of the PCSC and SDE to: 

1. Review the remaining process for finalizing the closure decision as 
applicable  

2. Review the Closure Protocol and tasks and clarify critical deadlines 
3. Identify points of contact for media or community questions  

4. Draft communication to staff, families, and affected districts  

School,  
PCSC,  
SDE 

     

Notify Parents / Guardians of Potential Closure 
1. Within one week of the authorizer’s or school’s initial / intended closure 

decision, the charter school will send letters to enrolled families.  
Notification should include: 

 The reasons for closure. 
 If applicable, an explanation of the appeals process and likely timeline 
for a final decision. 

 Assurance that instruction will continue through the end of the 
school year or an estimation of when instruction will cease. 

 Assurance that after a final decision is reached, parents/students will 
be notified and assisted in the reassignment process. 

 Public Charter School Closure FAQ. 
 Contact information for parents/guardians with questions. 

School, 
PCSC 
 

 
 

 

 

 

   

Notify School Districts Materially Impacted 
1. Within one week of the authorizer’s or school’s initial / intended closure 

decision, the charter school will send letters to districts materially 
impacted by the closure decision.  Notification should include: 

 The reasons for closure. 
 If applicable, an explanation of the appeals process and likely timeline 
for a final decision. 

 Copy of the letter sent to parents. 
 Public Charter School Closure FAQ. 
 Contact information for questions. 

School,  
PCSC 

     

Meet with Charter School Faculty and Staff 
Administrator and charter board chair meet with the faculty and staff to: 

1. Discuss reasons for closure, status of appeals process (if applicable), and 
likely timeline for a final decision. 

2. Emphasize importance of maintaining continuity of instruction through 
the end of the school year. 

3. Emphasize need to limit expenditures to necessities.  
4. Discuss plans for helping students find new schools and need for teachers 

and staff to have organized student files prepared for transfer. 
5. Identify date when last salary checks will be issued, when benefits 

terminate, and anticipated last day of work. 
6. Describe assistance, if any, that will be provided to faculty and staff to find 

new positions. 

School       

Review and Report on Finances 
1. Review budget to ensure that funds are sufficient to operate the school 

through the end of the school year, if applicable.  Communicate with the 
PCSC and SDE regarding financial status and next steps. 

2. Limit expenditures to only those in the approved budget and delay 
approving expenditures that might no longer be necessary until a revised 
budget is approved. 

3. Communicate with the SDE regarding whether there are any anticipated 
changes to remaining disbursements from the state. 

School, 
PCSC,  
SDE  
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Send Additional and Final Notifications 
1. Notify parents and affected school districts in writing after key events 

(e.g., denial of an appeal) and when the closure decision is final.   

2. The letters notifying staff, parents, and other districts of the final closure 
decision should include:  

 The last day of instruction. 
 Any end‐of‐the‐year activities that are planned to make the transition 
easier for parents and students. 

 Assistance that will be provided to families in identifying new schools. 
This may include a list of school options; application deadlines or 
open house dates for traditional public, public charter, or private 
schools; or individual meetings with families. 

 Basic information about the process for access and transfer of 
student and personnel records. 

School,  
PCSC 
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Develop/Monitor Implementation of the Closure Plan 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Establish Transition Team, Develop Closure Plan, and Assign Roles
1. Contact appropriate entities to establish a transition team, including: 

 A member of the PCSC staff 

 A member of the SDE staff 

 Charter school board chair 
 Lead administrator from the charter school 

 Lead finance person from the charter school 

 Additional members as deemed appropriate  

2. Develop plan, review roles of primary entities, identify individuals 
responsible for closure tasks, and exchange contact information. 

School,  
PCSC,  
SDE 

     

Establish a Schedule for Meetings and Interim Status Reports
Agree on a meeting schedule to review progress and interim, written status 
reports to include: 

1. Reassignment of students and transfer of student records. 
2. Identification of long‐term storage location of student and personnel 

records; plan for access and communication to parents regarding access. 
3. Notification to entities doing business with the school. 
4. The status of the school’s finances, including outstanding expenses and 

payment of creditors and contractors. 
5. Sale, dissolution, or return of assets. 
6. Submission of all required reports and data to the authorizer and/or state. 

School       

Submit Final Closure Report 
Submit the completed closure Protocol document and appropriate final closure 
documents to the PCSC (see the Reporting section for more details). 

School       
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Finalize School Affairs: Governance and Operations 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Maintain Identifiable Location 
Maintain the school’s current location through the winding up of its affairs or 
relocate its business records and remaining assets to a location with operational 
telephone service that has voice message capability. 

School       

Protect School Assets 
Protect the school’s assets and any assets in the school that belong to others 
against theft, misappropriation and deterioration. 

1. Maintain existing insurance coverage on assets, including facility, until the 
disposal of such assets in accordance with the closure plan. 

2. Negotiate school facility insurance with entities that may take possession 
of school facility – lenders, mortgagors, bond holders, etc. 

3. Obtain or maintain appropriate security services. Action may include 
moving assets to secure storage after closure or loss of facility. 

School       

Notify Commercial Lenders / Bond Holders (if applicable)
If the school has existing loans ‐ Within 10 days after the final decision to close 
the charter school (after appeals process is complete), notify banks, bond 
holders, etc., of the school’s closure and projected dates for the school’s last 
payment towards its debt and if/when default will occur. 

School       

Terminate EMO /CMO Agreement (if applicable) 
Review the management agreement and take steps needed to terminate the 
agreement at the end of the school year or prior to the intended closure date. 

1. The management company should be asked for a final invoice and 
accounting, including an accounting of any retained school funds and the 
status of grant funds. 

2. The school and the management company should agree upon how the 
company will continue to provide educational services until the last day of 
instruction. 

The school and the management company agree when other services including 
business services will end. 

School       

Notify Contractors and Terminate Contracts 
1. Notify all contractors, including food service and transportation, of school 

closure. 
2. Retain records of past contracts and payments. 
3. Terminate contracts for goods and services as of the last date such goods 

or services will be needed. 

School       

Notify Employees and Benefit Providers 
1. Whenever possible, provide employees with formal, written notification 

of termination of employment at least 60 days before closure to include 
date of termination of all benefits in accordance with applicable law and 
regulations (i.e. WARN and COBRA) and eligibility for unemployment 
insurance pursuant to federal or state law or regulations of the Idaho 
Department of Labor.  
 

2. Notify benefit providers of pending termination of all employees, to 
include: 

 Medical, dental, vision plans. 

 Life insurance. 
 PERSI, 403(b), or other retirement plans 

 

3. Consult legal counsel as specific rules and regulations may apply to such 
programs. 

School        
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Finalize School Affairs: Governance and Operations (continued) 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Maintain and Organize Records 
1. Maintain all corporate records related to: 

 Loans, bonds, mortgages and other financing. 

 Contracts. 
 Leases. 
 Assets and their sale, redistribution, etc. 
 Grants ‐‐ records relating to federal grants must be kept in 

accordance with 34 CFR 80.42. 

 Governance (minutes, bylaws, policies). 

 Accounting/audit, taxes and tax status, etc. 
 Employees (background checks, personnel files). 

 Employee benefit programs and benefits. 

 Any other items listed in the closure plan. 
 

2. Determine where records will be stored after dissolution. 

School        

Transfer Student Records and Testing Material 
1. Ensure that all student records are organized and complete 

2. Within 10 days of receiving a records request, send student records, 
including final grades and evaluations, to the students’ parent  or new 
district and/or school, including: 

 Individual Education Programs (IEPs) and all records regarding special 
education and supplemental services. 

 Student health / immunization records. 

 Attendance record. 
 Any testing materials required to be maintained by the school. 

 Student transcripts and report cards. 
 All other student records. 

3. Document the transfer of records to include: 

 Date of transfer (for each individual student file transferred). 
 Signature and printed name of the charter school representative 
releasing the records. 

 Name and contact information of the receiver’s representative.  

 The total number and percentage of general and special education 
records transferred. 

School       

Inventory Assets and Prepare Federal Items for Pick‐up
1. Inventory school assets, and identify items: 

 Loaned from other entities. 

 Encumbered by the terms of a contingent gift, grant or donation, or a 
security interest. 

 Belonging to the EMO/CMO, if applicable, or other contractors. 

 Purchased with federal grants or funds (i.e. Charter Start grant) 
 Items purchased with federal funds should be listed on the 

Federal Items Inventory spreadsheet provided by the PCSC.  
The list should be very detailed and complete, and items 
should not be sold or re‐distributed. 

2. Return assets not belonging to school where appropriate 
documentation exists.  Keep records of assets returned. 

3. Organize and pack items purchased with federal funds and arrange for 
PCSC walk‐through and pick‐up. 

 Boxes should be packed, closed, taped, and clearly labeled with 
name(s) and/or number(s) corresponding to the inventory. 

 PCSC walk‐though must be scheduled in advance and must be 
at least 2 days prior to the scheduled move day.   

 At the time of the walk‐through, all federal items must be 
prepared and distinctly separate from other school assets.  If 
the school’s items are not adequately prepared for moving, the 
PCSC will delay the date for pick‐up of federal items. 

School,  
PCSC 
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Finalize School Affairs: Finance 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Maintain IRS 501(c)(3) Status 
Maintain IRS 501(c)(3) status until final dissolution.  Notify IRS regarding any 
address change(s) and file required tax returns and reports. 

School       

Notify Funding Sources / Charitable Partners 
Notify all funding sources, including charitable partners of school closure. Notify 
state and federal agencies overseeing grants / programs of school closure. 

School       

Review and Revise School Budget 
1. Review the school’s budget and overall financial condition. 
2. Make revisions, taking closure expenses into account closure while 

prioritizing continuity of instruction.  Submit budget to PCSC and SDE. 
3. Identify acceptable use of reserve funds. 

School,  
PCSC,  
SDE 

     

List all Creditors and Debtors 
Formulate a list of creditors and debtors and any amounts accrued and unpaid 
with respect to such creditor or debtor.  Note that the creditor list is not the same 
as the contractor list (above), but should include any contractors with whom the 
school owes money (based on a contract or invoice). 
1. Creditors include lenders, mortgage holders, bond holders, equipment 

suppliers, service providers and secured and unsecured creditors.  
2. Debtors include persons who owe the school fees or credits, any lessees or 

sub‐lessees of the school, and any person holding property of the school. 

School        

Notify Debtors and Process Payments 
Contact debtors to request payment.  Process and document received payments. 

School       

Determine PERSI Obligations 
Contact PERSI to determine remaining liabilities for employee retirement 
program. 

School       

Notify and Pay Creditors 
1. Notify all creditors of the school’s closure and request final invoices.   
2. Sell appropriate assets. 
3. Prioritize and pay creditors in accordance with I.C. § 33‐5212(2). 

Document payments made. 

School       

Itemize Financials 
Review, prepare and make available the following: 
1. Fiscal year‐end financial statements. 
2. Cash analysis. 
3. Bank statements for the year, investments, payables, unused checks, 

petty cash, bank accounts, and payroll reports including taxes. 
4. Collect and void all unused checks and destroy all credit and debit cards. 

Close accounts after transactions have cleared. 

School       

Close Out All State and Federal Grants 
Close out state, federal, and other grants. This includes filing any required 
expenditure reports or receipts and any required program reports, including 
disposition of grant assets. 

School, 
SDE,  
Fed 

     

Prepare Final Financial Statement 
Retain an independent accountant to prepare a final statement of the status of all 
contracts and obligations of the school and all funds owed to the school, showing:
1. All assets and the value and location thereof. 
2. Each remaining creditor and amounts owed. 
3. Statement that all debts have been collected or that good faith efforts 

have been made to collect same. 
4. Each remaining debtor and the amounts owed. 

School       

Complete Final Financial Audit 
Complete a financial audit of the school in accordance with statute by a date to 
be determined by the authorizer.  Submit final audit to the PCSC and SDE. 

School, 
PCSC,  
SDE 

     

Reconcile with State 
Reconcile state billings and payments. Reimbursement of funds previously 
disbursed to the school may be required. 

School, 
SDE 
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Finalize School Affairs: Reporting 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Prepare and Submit End‐of‐Year Reports 
1. Communicate with the PCSC regarding necessary end‐year or annual data 

or reporting that needs to be submitted and identify deadlines. 

2. Prepare and submit annual reports to the authorizer. 

School,  
PCSC 

     

Prepare Final Report Cards and Student Records Notice
Provide parents / guardians with copies of final report cards and notice of where 
student records will be sent along with contact information. 

School       

Prepare and Submit Final ISEE Report 
Within 10 days of final closure, submit a final ISEE report to the SDE. 

School,  
SDE 

     

Prepare and Submit Final Budget and Financial Reporting 
Within 120 days of final closure, submit a final budget and financial reporting, 
including final financial audit, to the SDE. 

School, 
SDE 

     

Prepare and Submit All Other Required State and Federal Reports
1. Communicate with the SDE and the federal government to identify any 

outstanding or final reports required for federal, state, or special 
programs (special education, Title I, etc.) and confirm deadlines. 

2. Prepare and submit reports to the SDE and/or federal government. 

School, 
SDE 

     

Prepare and Submit Final Closure Report to the PCSC
Submit the completed closure Protocol document and a narrative and/or 
attachments that outline the following: 

1. The name and contact information of the individual(s) with whom the 
PCSC can follow‐up after closure if there are questions or issues to be 
addressed 

2. The school’s final financial status, including the final independent audit 

3. The status of the transfer and storage of student records, including: 

 The school’s total enrollment at the start of the final semester 

 The number and percentage of student records that have been 
transferred prior to closure 

 The plan for storage and access to student records after closure, 
including the signature of the person / entity that has agreed to be 
responsible for transferring records after closure 

 A copy of public communication to parents regarding how to access 
student records after closure 

4. The status of the transfer and storage of personnel records, including: 

 The school’s total number of staff at the beginning of the final 
semester 

 The number and percentage of personnel records that have been 
distributed to staff and/or new employers 

 If necessary, the plan for storage and access to personnel records 
after closure, including the signature of the person / entity that has 
agreed to be responsible for transferring records after closure 

 A copy of communication to staff regarding how to access personnel 
records after closure 

5. Additional documentation (inventories, operational info, etc.) may be 
included with the report 

School, 
PCSC 
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Dissolution 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Dissolve the Charter School (I.C. § 30‐3‐110) 
1. Give appropriate notice of the meeting per Open Meeting law and statute, 

including the intention to vote on the dissolution of the corporation. 

2. The charter school board adopts a plan of dissolution indicating to whom 
the assets of the non‐profit corporation will be distributed after all 
creditors have been paid. (I.C. § 33‐5206(9)) 

3. Unless otherwise provided in the bylaws, the board of directors votes on 
the resolution to dissolve.  A non‐profit corporation is dissolved upon the 
effective date of its articles of dissolution. (I.C. § 30‐3‐112) 

School       

Notify the Secretary of State (I.C. § 30‐3‐112) 
1. After the resolution to dissolve is authorized, dissolve the corporation by 

delivering to the Secretary of State for filing articles of dissolution setting 
forth: 

 The name of the non‐profit corporation. 

 The date dissolution was authorized. 
 A statement that dissolution was approved by sufficient vote of the 
board. 

 If approval of members was not required (commonly true for public 
charter schools), a statement to that effect and a statement that 
dissolution was approved by a sufficient vote of the board of 
directors or incorporators 

 Such additional information as the Secretary of State determines is 
necessary or appropriate. 

School       

Notify Known Claimants (I.C. § 30‐3‐114) 
Give written notice of the dissolution to known claimants after the effective date 
of the dissolution.  Claimants have 120 days from the effective date of the written 
notice to submit a claim. 

School       

End Corporate Existence (I.C. § 30‐3‐113) 
A dissolved non‐profit corporation continues its corporate existence, but may not 
carry on any activities except as is appropriate to wind up and liquidate its affairs, 
including:  

1. Preserving and protecting its assets and minimizing its liabilities. 

2. Discharging or making provision for discharging its liabilities. 

3. Disposing of its properties that will not be distributed in kind. 

4. Returning, transferring or conveying assets held by the corporation upon a 
condition requiring return, transfer or conveyance, which condition occurs 
by reason of dissolution, in accordance with such condition. 

5. Transferring, subject to any contractual or legal requirements, its assets as 
provided in or authorized by its articles of incorporation or bylaws. 

6. Doing every other act necessary to wind up and liquidate its assets and 
affairs.  

School       

Notify IRS 
Notify the IRS of dissolution of the education corporation and its 501(c)(3) status 
and furnish a copy to the authorizer. 

School       
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“If charter schools are to have any hope of transforming public education, they cannot 
settle for simply being pretty good or just above average – especially when that average is 
well below what students need to succeed in the world.  From this perspective, charter 
schools need to be about excellence.  Specifically, they need to prove that excellence is 
possible and achievable at scale and under difficult circumstances, even with students whom 
others may have given up on.” 
 
“All of those who embark on this perilous journey of hope deserve our deepest gratitude 
and respect for embracing this challenge with courage, persistence and good faith.  But 
these virtues alone are not enough.  Charter schools are not supposed to rest on good 
intentions and earnest effort; they are supposed to achieve meaningful results 
demonstrated by a sound body of evidence over the charter term.  Charter schools that 
cannot deliver on that promise, either to their students or the broader public, need to be 
closed.  This is the unpleasant, but imperative responsibility of authorizers.” 
 

-- James A. Peyser and Maura Marino. “Why Good Authorizers Should Close Bad Schools.”1  























































































































































































































































































































































































































































































































































































































































































































































































































































































































































 

The Independent 
School District of Boise City 
8169 West Victory Road (208) 854-4000 

Boise, ID 83709 FAX (208) 854-4003 
 

 
 
 

 

“Educating Today For a Better Tomorrow”  

An Equa l  Oppor tun i t y  Emp loyer -Educator  

j g  

 

December 11, 2019 
 
 
Tamara Baysinger 
Idaho Public Charter School Commission 
304 N. 8th St.,  Suite 242 
Boise, ID 83702 
 
 
Dear Ms. Baysinger, 
 
On December 9, 2019 our Board of Trustees voted to approve Anser’s charter 
petition, new performance certificate and application to become their own LEA 
beginning on July 1, 2020.   Once our minutes from that meeting have been approved, 
Sharon Mast, Clerk of the Board, will send them to the PCSC.  We appreciate the 
guidance from the PCSC and all of the time and effort put forth by the Anser staff.  
Please let me know if you need any additional information. 
 

Sincerely, 

 
 
Lisa Roberts 
Deputy Superintendent 
Boise School District 
 
 
Cc:  Heather Dennis, Anser Charter School 
       Coby Dennis, Boise School District 
 



 
February 13, 2020 

DAI Performance Certificate                           TAB D1 Page 1 

 
SUBJECT 

 Doral Academy of Idaho Proposed Performance Certificate and Pinecrest 
Academy of Idaho Proposed Performance Certificate.  
 

APPLICABLE STATUTE, RULE, OR POLICY 
I.C. §33-5205B Public Charter Schools 
IDAPA 08.02.04 Rules Governing Public Charter Schools 
 

BACKGROUND 
Idaho statute requires that all public charter schools and their authorizers 
execute performance certificates within 75 days of petition approval. 

On December 12, 2019 the PCSC approved a charter petition for Doral 
Academy of Idaho (DAI).   
 
On December 13, 2019 the PCSC approved a charter petition for 
Pinecrest Academy of Idaho (PAI). 
 

DISCUSSION 
PCSC staff has collaborated with DAI and PAI to draft the individualized 
sections of the performance certificate and framework. In these materials, 
individualized sections of the certificate are highlighted in yellow.  

 
IMPACT 

The PCSC has 75 days from the date of new petition approval in which to 
execute a performance certificate with the school’s governing board.   
 

STAFF COMMENTS AND RECOMMENDATIONS 
If the PCSC moves to execute the performance certificate, the PCSC 
chairman and respective school’s board chair will sign the certificate, 
making it effective for the dates specified therein. 
 

COMMISSION ACTION 
A motion to execute the performance certificate for Doral Academy of 
Idaho as presented and to execute the performance certificate for 
Pinecrest Academy of Idaho as presented.   
 
Moved by _______ Seconded by _______ Carried Yes ______ No ______ 
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CHARTER SCHOOL PERFORMANCE CERTIFICATE 
 
This performance certificate is executed on this 12th  day of December, 2019, by and between the 
Idaho Public Charter School Commission (the “Authorizer”), and Doral Academy of Idaho, Inc 
(the “School”), an independent public school organized as an Idaho nonprofit corporation and 
established under the Public Charter Schools Law, Idaho Code Section 33-5201 et seq, as 
amended (the “Charter Schools Law.”) 
 

RECITALS 

WHEREAS, on August 26, 2019, Authorizer received a petition to request the creation of 
a new charter school referred to as Doral Academy of Idaho; and 

 
WHEREAS, on December 12, 2019, the Authorizer approved the charter petition (the 

“Charter”) subject to conditions outlined in Appendix A; 
 

NOW THEREFORE in consideration of the foregoing recitals and mutual understandings, 
the Authorizer and the School agree as follows: 
 

SECTION 1: AUTHORIZATION OF CHARTER SCHOOL 

A. Establishment of School. Pursuant to the Charter Schools Law, the Authorizer hereby 
approves the establishment of the School on the terms and conditions set forth in 
this Charter School Performance Certificate (the “Certificate”). The approved Charter 
is attached to this Certificate as Appendix D.  

B. Pre-Opening Requirements. Pursuant to Idaho Code Section 33-5206(6), the 
Authorizer may establish reasonable pre-opening requirements or conditions (“Pre-
Opening Requirements”) to monitor the start-up progress of a newly approved public 
charter school to ensure that the school is prepared to open smoothly on the date 
agreed. The School shall not commence instruction until all pre-opening requirements 
have been completed to the satisfaction of the Authorizer. Pre-opening requirements 
are attached as Appendix C. If all pre-opening conditions have been completed to the 
satisfaction of the Authorizer, the School shall commence operations/instruction with 
the first day of school in Fall 2020. In the event that all pre-opening conditions have 
not been completed to the satisfaction of the Authorizer, the School may not 
commence instruction on the scheduled first day of school. In such event, the 
Authorizer may exercise its authority on or before July 20 to prohibit the School from 
commencing operation/instruction until the start of the succeeding semester or school 
year. 

C. Term of Agreement. This Certificate is effective as of December 12, 2019, and shall 
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continue through June 30, 2025, unless earlier terminated as provided herein. In 
addition to the five-year term of operations, the performance certificate term includes 
a pre-opening period. The school will be open to students starting the 2020-2021 
school year. 

SECTION 2: SCHOOL GOVERNANCE 

A. Governing Board. The School shall be governed by a board (the “Charter Board”) in a
manner that is consistent with the terms of this Certificate so long as such provisions are
in accordance with state, federal, and local law.  The Charter Board shall have final
authority and responsibility for the academic, financial, and organizational performance of
the School.  The Charter Board shall also have authority for and be responsible for policy
and operational decisions of the School, although nothing herein shall prevent the Charter
Board from delegating decision-making authority for policy and operational decisions
to officers, employees and agents of the School, as well as third party management
providers.

B. Articles of Incorporation and Bylaws. The articles of incorporation and bylaws of the
entity holding the charter shall provide for governance of the operation of the School as a
nonprofit corporation and public charter school and shall at all times be consistent with all
applicable law and this Certificate.  The School shall notify the Authorizer of any
modification to the Articles or Bylaws within five (5) business days of approval by the
Charter Board.

C. Charter Board Composition. The composition  of  the  Charter  Board  shall  at  all
times be determined by and consistent with the Articles and Bylaws and all applicable law
and policy. The Charter Board shall notify the Authorizer of any changes to its
composition and provide an amended School Leadership Roster within five (5) business
days of their taking effect.

SECTION 3: EDUCATIONAL PROGRAM 

A. School Mission. The mission of the School is as follows: Through arts integration, 
individual students focus, and rigorous academics, Doral Academy of Idaho will 
place students on a path for success at the college and career level.

B. Grades Served. The School may serve students in grades K-8.
C. Design Elements. The School shall implement and maintain the following essential design 

elements of its educational program:
1. Arts Integration: Arts Integration instructional strategies and methods are best 

practices utilized to teach the curriculum using art form (drama, music, art, etc.) 
within the learning process; 



 

 

 

 
 

3 | P a g e  
 

2. Data Driven Instruction Model: Doral Inc. has the philosophy that their schools 
should meet the needs of the community in which they are located and the students 
they serve, thus, DAI will use results on student interim and summative assessments 
to make data-driven decisions for the benefit of the student.  

D. Standardized Testing. Students of the School shall be tested with the same standardized 
tests as other Idaho public school students. 

E. Accreditation. The School shall be accredited as provided by rule of the state board of 
education. 
 

SECTION 4: AUTHORIZER ROLE AND RESPONSIBILITIES 

A. Oversight Allowing Autonomy. The Authorizer shall comply with the provisions of 
Charter School Law and the terms of this Certificate in a manner that does not unduly 
inhibit the autonomy of the School. The Authorizer’s Role will be to evaluate the School’s 
outcomes according to this Certificate and the Performance Framework rather than to 
establish the process by which the School achieves the outcomes sought. 

B. Charter School Performance Framework. The Charter School Performance 
Framework (“Performance Framework”) is attached and incorporated into this agreement 
as Appendix B.  The Performance Framework shall be used to evaluate the School’s 
academic, financial and operational performance, and shall supersede and replace any and 
all assessment measures, educational goals and objectives, financial operations metrics, 
and operational performance metrics set forth in the Charter and not explicitly incorporated 
into the Performance Framework.  The specific terms, form and requirements of the 
Performance Framework, including any required indicators, measures, metrics, and targets, 
are determined by the Authorizer and will be binding on the School.  

C. Authorizer to Monitor School Performance. The Authorizer shall monitor and report 
on the School’s progress in relation to the indicators, measures, metrics and targets set out 
in the Performance Framework. The School shall be subject to a formal review of its 
academic, mission-specific, operational, and financial performance at least annually.  

D. School Performance. The School shall achieve an accountability designation of Good 
Standing or Honor on each of the three sections of the Performance Framework. In the 
event the School is a party to a third party management contract which includes a deficit 
protection clause, the School shall be exempt from some or all measures within the 
financial portion of the Performance Framework.  In accordance with Charter School Law, 
the Authorizer shall renew any charter in which the public charter school met all of the 
terms of its performance certificate at the time of renewal. 

E. Performance Framework As Basis For Renewal of Charter. The School’s 
performance in relation to the indicators, measures, metrics and targets set forth in the 
Academic and Mission-Specific, Operational and Financial sections of the Performance 
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Framework shall provide the basis upon which the Authorizer will decide whether to 
renew the School’s Charter at the end of the Certificate term. As part of the Performance 
Framework, the Authorizer agrees to consider mission-specific, rigorous, valid, and 
reliable indicators of the School’s performance. These negotiated indicators will be 
included in the Mission-Specific portion of the Academic and Mission Specific section of 
the Performance Framework.  

F. Authorizer’s Right to Review. The School will be subject to review of its academics, 
operations and finances by the Authorizer, including related policies, documents and 
records, when the Authorizer deems such review necessary. The Authorizer shall conduct 
its reviews in a manner that does not unduly inhibit the autonomy granted to the School. 

G. Site Visits. In addition to the above procedures, the Charter School shall grant reasonable 
access to, and cooperate with, the Authorizer, its officers, employees and other agents, 
including allowing site visits by the Authorizer, its officers, employees, or other agents, 
for the purpose of allowing the Authorizer to fully evaluate the operations and performance 
of the School. The Authorizer may conduct a site visit at any time if the Authorizer has 
reasonable concern regarding the operations and performance of the School. The 
Authorizer will provide the School reasonable notice prior to its annual site visit to the 
School. The School shall have an opportunity to provide a written response to the site visit 
report no later than fourteen (14) days prior to the meeting at which the report is to be 
considered by the Authorizer. If no written response is provided, the School shall have the 
opportunity to respond orally to the site visit report at the meeting. 

H. Required Reports. The School shall prepare and submit reports regarding its governance, 
operations, and/or finances according to the established policies of and upon the request 
of the Authorizer. However, to the extent possible, the Authorizer shall not request reports 
from the School that are otherwise available through student information systems or other 
data sources reasonably available to the Authorizer. 

 
SECTION 5: SCHOOL OPERATIONS 

A. In General. The  School  and  the  Charter  Board  shall  operate  at  all  times  in 
accordance with all federal and state laws, local ordinances, regulations and Authorizer 
policies applicable to charter schools.  

B. Maximum Enrollment. The maximum number of students who may be enrolled in 
the school shall be 489.  

C. Enrollment Policy. The School shall make student recruitment, admissions, 
enrollment and retention decisions in a nondiscriminatory manner and without regard to 
race, color, creed, national origin, sex, marital status, religion, ancestry, disability or need 
for special education services. In no event may the School limit admission based on race, 
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ethnicity, national origin, disability, gender, income level, athletic ability, or proficiency 
in the English language. If there are more applications to enroll in the charter school than 
there are spaces available, the charter school shall select students to attend using a random 
selection process that shall be publicly noticed and open to the public. 

D.  School Facilities. 2511 W. Cherry Lane, Meridian, ID 83642. The School shall provide 
reasonable notification to the Authorizer of any change in the location of its facilities. 

E. Attendance Area. The School’s primary attendance area is as follows:  Meridian Joint 
School District #2. 

F. Staff. Instructional staff shall be certified teachers as provided by rule of the state board 
of education. All full-time staff members of the School will be covered by the public 
employee retirement system, federal social security, unemployment insurance, worker’s 
compensation insurance, and health insurance. 

G. Alignment with All Applicable Law. The School shall comply with all applicable 
federal and state laws, rules, and regulations. In the event any such laws, rules, or 
regulations are amended, the School shall be bound by any such amendment upon the 
effective date of said amendment.      

 
SECTION 6: SCHOOL FINANCE 

A. General. The School shall comply with all applicable financial and budget statutes, rules, 
regulations, and financial reporting requirements, as well as the requirements contained in 
the School   Performance   Framework   incorporated   into   this   contract   as Appendix 
B. 

B. Financial Controls. At  all  times,  the  Charter  School  shall  maintain  appropriate  
governance  and managerial procedures and financial controls which procedures and 
controls shall include, but not be limited to: (1) commonly accepted accounting practices 
and the capacity to implement them (2) a checking account; (3) adequate payroll 
procedures; (4) procedures for the creation and review of monthly and quarterly financial 
reports, which procedures shall specifically identify the individual who will be responsible 
for preparing such financial reports in the following fiscal year; (5) internal control 
procedures for cash receipts, cash disbursements and purchases; and (6) maintenance of 
asset registers and financial procedures for grants in accordance with applicable state and 
federal law.  

C. Financial Audit. The School shall submit audited financial statements from an 
independent auditor to the Authorizer no later than November 1 of each year.   

D. Annual Budgets. The School shall adopt a budget for each fiscal year, prior to the 
beginning of the fiscal year. The budget shall be in the Idaho Financial Accounting 
Reporting Management Systems (IFARMS) format and any other format as may be 
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reasonably requested by the Authorizer. 
 
SECTION 7: TERMINATION, NON-RENEWAL AND REVOCATION 

A. Termination by the School. Should the School choose to terminate its Charter 
before the expiration of the Certificate, it may do so upon written notice to the 
Authorizer. Any school terminating its charter shall work with the Authorizer to 
ensure a smooth and orderly closure and transition for students and parents, as 
guided by the public charter school closure protocol established by the Authorizer 
attached as Appendix E. 

B. Nonrenewal. The Authorizer may non-renew the Charter at the expiration of the 
Certificate if the School failed to meet one (1) or more of the terms of its Certificate. 
Any school which is not renewed shall work with the Authorizer to ensure a smooth 
and orderly closure and transition for students and parents, as guided by the public 
charter school closure protocol established by the Authorizer attached as Appendix 
E. 

C. Revocation. The School’s Charter may be revoked by the Authorizer if the School 
has failed to meet any of the specific, written renewal conditions attached, if 
applicable, as Appendix A for necessary improvements established pursuant to 
Idaho Code§ 33-5209B(1) by the dates specified. Revocation may not occur until 
the public charter school has been afforded a public hearing, unless the Authorizer 
determines that continued operation of the public charter school presents an 
imminent public safety issue. If the School’s Charter is revoked, the School shall 
work with the Authorizer ensure a smooth and orderly closure and transition for 
students and parents, as guided by the public charter school closure protocol 
established by the Authorizer attached as Appendix E. 

D. Dissolution. Upon termination of the Charter for any reason by the Charter Board, 
or upon nonrenewal or revocation, the Char t e r  Board will supervise and have 
authority to conduct the winding up of the business and other affairs of the School; 
provided, however, that in doing so the Authorizer will not be responsible for and 
will not assume any liability incurred by the School.   The Charter Board and 
School personnel shall cooperate fully with the winding up of the affairs of the 
School. 

E. Disposition of School’s Assets upon Termination or Dissolution. Upon 
termination of the Charter for any reason, any assets owned by the School shall be 
distributed in accordance with Charter Schools Law. 

 
SECTION 8: MISCELLANEOUS 
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A. No Employee or Agency Relationship.  None of the provisions of this Certificate will 
be construed to create a relationship of agency, representation, joint venture, ownership, 
or employment between the Authorizer and the School. 

B. Additional Services. Except as may be expressly provided in this Certificate, as set forth 
in any subsequent written agreement between the School and the Authorizer, or as may 
be required by law, neither the School nor the Authorizer shall be entitled to the use of or 
access to the services, supplies, or facilities of the other.  

C. No Third-Party Beneficiary. This Certificate shall not create any rights in any third 
parties, nor shall any third party be entitled to enforce any rights or obligations that may 
be possessed by either party to this Certificate. 

D. Amendment. This Certificate may be amended by agreement between the School and the 
Authorizer in accordance with Authorizer policy. All amendments must be in writing and 
signed by the School and the Authorizer. 
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Appendix A: Conditions of Authorization/Renewal   
Appendix B: Performance Framework 
Appendix C: Pre-Opening Requirements   
Appendix D: Charter 
Appendix E: Public Charter School Closure Protocol  
 



Appendix A: Conditions of Authorization / Renewal 



Conditions of Authorization/Renewal

Doral Academy of Idaho was approved on December 12, 2019 with the 
following conditions: 

1 – All board directors shall participate in a staff facilitated governance 
orientation within 60 days of approval and no less than six hours of staff 
approved governance training addressing the governance role in financial, 
operational, and academic oversight and legal compliance prior to May 11, 
2020. 

2 – The governing board shall present the executed facility lease and/or 
purchase agreement, record of any long-term debt incurred to date, and a year-
one operational budget based on post-lottery enrollment estimates that 
evidences financial sustainability by May 11, 2020. 



Appendix B: Performance Framework 



INTRODUCTION

Doral Academy of Idaho
[YEAR] ANNUAL PERFORMANCE REPORT

This report contains an overview of the school, including its mission, leadership, and demographics. The 
overview is followed by the school’s performance framework, including outcomes for the most recently 
completed school year.

The performance framework clearly sets forth the academic and operational performance indicators, 
measures, and metrics that will guide the PCSC's evaluations of the school. It contains indicators, 
measures, and metrics for student academic proficiency, student academic growth, post-secondary 
readiness (for high schools), and board performance and stewardship.

In accordance with Idaho law, the performance framework requires, at a minimum, that each school 
meet applicable federal, state, and authorizer goals for student achievement. It is designed to fulfill this 
requirement while respecting the diverse missions and student populations represented in PCSC 
portfolio schools. This performance framework was adopted by the Idaho Public Charter School 
Commission on May 4th, 2017.

To facilitate a clear context for the academic results contained in this report, the demographic, 
enrollment, and school leadership information provided is from the school year during which the data 
was gathered. Updated enrollment and school leadership information is available upon request from the 
school or PCSC office.

Each year, Idaho’s Public Charter School Commission (PCSC) issues a performance report to every school 
in its portfolio.  The annual report serves several purposes:  

1. To provide transparent, data-driven information about charter school quality;

2. To ensure charter school boards have access to clear expectations and are provided
maximum opportunity to correct any deficiencies prior to their renewal year; and

3. To inform mid-term authorizing decisions, such as the evaluation of charter amendment
proposals.



The data provided in this report was gathered primarily through the State Board of Education and State 
Department of Education. An independent financial audit and any applicable mission-specific data were 
submitted directly by the school. The school had a opportunity to correct or clarify its framework 
outcomes prior to the publication of this report.

Public charter school operations are inherently complex.  For this reason, readers are encouraged to 
consider the scores on individual measures within the framework as a starting point for gaining a full, 
contextualized understanding of the school’s performance.



Remediation
Schools achieving at this level in the academic section may be recommended for non-
renewal or conditional renewal, particularly if outcomes in other sections are poor. 
Replication and expansion proposals are unlikely to succeed.

Financial

The academic section focuses on quantitative academic outcomes. It reflects the 
PCSC's commitments to considering schools' performance in the context of their 
communities and student populations. Although some results may not be made 
publicly available in certain cases, in order to protect individually identifiable student 
information, the PCSC may still use this information for purposes of making 
authorizing decisions.

The mission-specific section provides an opportunity for meaningful 
acknowledgement of schools' achievements that are not reflected elsewhere in the 
framework. These measures may be academic or non-academic in nature, but must 
be objective and data-driven. Mission-specific measures are generally optional; 
however, inclusion of certain mission-specific measures may be required as a 
condition of the performance certificate. 

The operational section considers whether schools are operating in compliance with 
federal and state law, authorizer requirements, and the provisions of their 
performance certificates. 

Good Standing
Schools achieving at this level in the academic section will be recommended for 
renewal; however, conditional renewal may be recommended if outcomes in other 
sections are poor. Replication and expansion proposals will be considered.

PERFORMANCE FRAMEWORK STRUCTURE

The financial section evaluates the near-term and long-term financial status of the 
school. Schools with management contracts containing deficit protection clauses may 
be exempted from these indicators.

The academic section comprises the primary indicators on which most renewal or non-renewal decisions 
are based. The mission-specific, operational, and financial sections contribute additional indicators that 
are, except in cases of egregious failure to meet standards, considered secondary.

ACCOUNTABILITY DESIGNATIONS

Calculation of the percentage of eligible points earned for each school determines that school's 
accountability designation in each section. The accountability designations, in turn, guide authorizing 
decisions. The PCSC will consider contextual factors affecting a school's accountability designations 
when making authorizing decisions.

Honor
Schools achieving at this level in all sections are guaranteed renewal. Replication and 
expansion proposals are likely to succeed.

Academic

Mission-Specific

Operational



Critical
Schools achieving at this level in the academic section face a strong likelihood of non-
renewal, particularly if outcomes in other sections are also poor. Replication and 
expansion proposals will not be considered.



GO-ON RATE (Post-secondary enrollment within 12 months of graduation)

Percentage of students meeting or exceeding proficiency in English Language Arts
Percentage of students meeting or exceeding proficiency in Science

Special Needs
Free and Reduced Lunch

ISAT PROFICIENCY RATES
Percentage of students meeting or exceeding proficiency in Math

Limited English Proficiency

2511 W. Cherry Lane            
Meridian,  ID 83642

489

208-283-5086

State
Surrounding

District
Neighboring

District

Enrollment (Actual)

SCHOOL LEADERSHIP

School

STUDENT DEMOGRAPHICS

Non-White

2020
2020-2025

School Phone

Grades Served
Enrollment (Approved)

K-8
Current Term

Surrounding District
Opening Year

Meridian Joint School District #2

SCHOOL OVERVIEW

Mission Statement

Key Design Elements

School Location

Through arts integration, individual student focus, and rigorous academics, Doral 
Academy of Idaho will place all students on a path for success at the college and career 
level. 
1) Arts Integration" Arts Integration instructional strategies and methods are best 
practices utilized to teach the curriculum fusing an art form (drama, music, art, etc.) 
within the learning process;
2) Data Driven Instruction Model: Doral Inc. has the philosophy that their schools  
meet the needs of the community in which that are located and the students they serve. 
Thus, DAI will use results on student interim and summative assessments to make data-
driven decisions for the benefit of the student.



SCORECARD ACADEMIC YEAR

ACADEMIC Measure
Points 

Possible
K-8

Points 
Earned

K-8

Points 
Possible

9-12

Points 
Earned

9-12

Points 
Possible

K-12

Points 
Earned

K-12

Points 
Possible 

Alternative

Points 
Earned

Alternative
State Proficiency Comparison 1a 50 0

1b 50 0
District Proficiency Comparison 2a 50 0

2b 50 0
Criterion-Referenced Growth 3a 100 0

3b 100 0
Norm-Referenced Growth 4a

4b
Post-Secondary Readiness 5a
Total Academic Points 400 0 0 0 0 0 0 0
% of Academic Points 0%

MISSION-SPECIFIC Measure
Points 

Possible
Points 
Earned

1
2
3
4
5
6

Total Mission-Specific Points 0 0
% of Mission-Specific Points #DIV/0!

OPERATIONAL Measure
Points 

Possible
Points 
Earned

Measure
Points 

Possible
Points 
Earned

Educational Program 1a 25 0 1a 50 0
1b 25 0 1b 50 0
1c 25 0 1c 50 0
1d 25 0 1d 50 0

Financial Management & Oversight 2a 25 0 2a 50 0
2b 25 0 2b 50 0
2c 25 0 2c 50 0

Governance & Reporting 3a 25 0 2d 50 0
3b 25 0 400 0
3c 25 0 0%
3d 25 0
3e 25 0
3f 25 0

School Environment 4a 25 0
4b 25 0

Additional Obligations 5a 25 0
Total Operational Points 400 0
% of Operational Points 0%

ACCOUNTABILITY DESIGNATION
Range

(% of Points 
Possible)

Academic 
Gen Ed 

Outcome

Academic Alt
Outcome

Range
Mission 
Specific 

Outcome
Range

Operational
Outcome

Range
Financial
Outcome

Honor 75% - 100% 75% - 100% 90% - 100% 85% - 100%

Good Standing 55% - 74% 55% - 74% 80% - 89% 65% - 84%

Remediation 31% - 54% 31% - 54% 61% - 79% 46% - 64%

Critical 0% - 30% 0% - 30% 0% - 60% 0% - 45%

% of Financial Points

School outcomes will be evaluated in light of contextual information, including student demographics, school mission, and state/federal requirements.

The financial measures above are based on industry standards. They are
not intended to reflect nuances of the school's financial status. Please
see the financial section of this framework for relevant contextual
information that may alleviate concern.

Total Financial Points

0% 0% NA 0% 0%

FINANCIAL

Near-Term

Sustainability



ACADEMIC K-8

INDICATOR 1: STATE PROFICIENCY COMPARISON

Measure 1a Do math proficiency rates meet or exceed the state average? Result
Points 

Possible
Points 
Earned

Math Proficiency Rate
Comparison to State Exceeds Standard:  The school's proficiency rate in math exceeds the state average by 16 percentage points or more. 50 0

Meets Standard:  The school's proficiency rate in math is equal to the state average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in math is 1 - 15 percentage points lower than the state average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in math is 16 or more percentage points lower than the state average. 0 - 14 0

0
Notes The state average will be determined using the same grade set as is served by the public charter school. 

Measure 1b Do English Language Arts proficiency rates meet or exceed the state average? Result
Points 

Possible
Points 
Earned

ELA Proficiency Rate
Comparison to State Exceeds Standard:  The school's proficiency rate in ELA exceeds the state average by 16 percentage points or more. 50 0

Meets Standard:  The school's proficiency rate in ELA is equal to the state average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in ELA is 1 - 15 percentage points lower than the state average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in ELA is 16 or more percentage points lower than the state average. 0 - 14 0

0
Notes The state average will be determined using the same grade set as is served by the public charter school.

All proficiency and growth measures will be scored using the ISAT by SBAC, or any state-required standardized test as may replace it. Subject area (math and ELA) may be replaced by similar subject areas if necessary 
due to statewide changes. On all applicable measures, standard rounding to the nearest whole number will be used for scoring purposes. Measures based on ISAT outcomes exclude alternate ISAT data; as a result, 
the outcomes shown may differ slightly from those published on the State Department of Education's website.



ACADEMIC K-8

INDICATOR 2: DISTRICT PROFICIENCY COMPARISON

Measure 2a Do math proficiency rates meet or exceed the district average? Result
Points 

Possible
Points 
Earned

Math Proficiency Rate

Comparison to District
Exceeds Standard:  The school's proficiency rate in math either exceeds the district average by 16 percentage points or more, or is at least 
80%.

50 0

Meets Standard:  The school's proficiency rate in math is equal to the district average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in math is 1 - 15 percentage points lower than the district average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in math is 16 or more percentage points lower than the district average. 0 - 14 0

0

Notes

The district average will be determined using the same grade set as is served by the public charter school.

Because some schools have primary attendance areas crossing district lines, the school and authorizer will agree upon execution of the 
performance certificate which district (or other comparison group, in the case of virtual schools) will be used for comparison purposes. 
The comparison group should represent a majority of the school's enrollment. Meridian Joint School District #2 will be used for 
comparison 

Measure 2b Do ELA proficiency rates meet or exceed the district average? Result
Points 

Possible
Points 
Earned

ELA Proficiency Rate

Comparison to District
Exceeds Standard:  The school's proficiency rate in ELA either exceeds the district average by 16 percentage points or more, or is at least 
80%.

50 0

Meets Standard:  The school's proficiency rate in ELA is equal to the district average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in ELA is 1 - 15 percentage points lower than the district average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in ELA is 16 or more percentage points lower than the district average. 0 - 14 0

0

Notes

The district average will be determined using the same grade set as is served by the public charter school.

Because some schools have primary attendance areas crossing district lines, the school and authorizer will agree upon execution of the 
performance certificate which district (or other comparison group, in the case of virtual schools) will be used for comparison purposes. 
The comparison group should represent a majority of the school's enrollment. Meridian Joint School District #2 will be used for 
comparison 



ACADEMIC K-8

INDICATOR 3: CRITERION-REFERENCED STUDENT GROWTH (GRADES K-8)

Measure 3a Are students making adequate academic growth to achieve math proficiency within 3 years or by 10th grade? Result 
Points 

Possible
Points 
Earned

Criterion-Referenced Growth
Math Exceeds Standard:  At least 85% of students are making adequate academic growth in math. 76-100 0

Meets Standard:  Between 70% and 84% of students are making adequate academic growth in math. 51-75 0
Does Not Meet Standard:  Between 50% and 69% of students are making adequate academic growth in math. 26-50 0
Falls Far Below Standard:  Fewer than 50% of students are making adequate academic growth in math. 0-25 0

0
Notes

Measure 3b Are students making adequate academic growth to achieve English Language Arts proficiency within 3 years or by 10th grade? Result 
Points 

Possible
Points 
Earned

Criterion-Referenced Growth
ELA Exceeds Standard:  At least 85% of students are making adequate academic growth in ELA. 76-100 0

Meets Standard:  Between 70% and 84% of students are making adequate academic growth in ELA. 51-75 0
Does Not Meet Standard:  Between 50% and 69% of students are making adequate academic growth in ELA. 26-50 0
Falls Far Below Standard:  Fewer than 50% of students are making adequate academic growth in ELA. 0-25 0

0
Notes



OPERATIONAL

INDICATOR 1: EDUCACTIONAL PROGRAM

Measure 1a Is the school implementing the material terms of the educational program as defined in the charter and performance certificate? Result
Points 

Possible 
Points 
Earned

Implementation of 
Educational Program

Meets Standard: The school implements the material terms of the mission, vision, and educational program in all material respects, and the 
implementation of the educational program reflects the essential elements outlined in the charter and performance certificate. A cohesive 
professional development program is utilized.

25

Partially Meets Standard: The school partially implements the material terms of the mission, vision, and educational program. However, 
implementation is incomplete, not cohesive, inconsistent, unclear, and/or unsupported by adequate resources and professional development. 

15

Does Not Meet Standard: The school has deviated from the material terms of the mission, vision, and/or essential elements of the educational 
program as described in the performance certificate, without an approved amendment, such that the program provided differs substantially from 
the program described in the charter and performance certificate.

0

0
Notes

Measure 1b Is the school complying with applicable educational requirements? Result
Points 

Possible 
Points 
Earned

Educational Requirements
Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
educational requirements, including but not limited to: Instructional time requirements, graduation, and promotional requirements, content 
standards including the Common Core State Standards, the Idaho State Standards, state assessments, and implementation of mandated 
programming related to state or federal funding.

25

Partially Meets Standard: The school has exhibited non-compliance with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to educational requirements; however, matters of non-compliance are minor and quickly remedied, with documentation, by the 
governing board. 

15

Does Not Meet Standard: The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, and provisions 
of the performance certificate relating to educational requirements; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes



OPERATIONAL

Measure 1c Is the school protecting the rights of students with disabilities? Result
Points 

Possible 
Points 
Earned

Students with Disabilities

Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
the treatment of students with identified disabilities and those suspected of having a disability, including but not limited to: Equitable access and 
opportunity to enroll; identification and referral, appropriate development and implementation of IEPs and Section 504 plans; operational 
compliance, including provisions of services in the LRE and appropriate inclusion in the school's academic program, assessments, and 
extracurricular activities; discipline, including due process protections, manifestation determinations, and behavioral intervention plans; access to 
school's facility and programs; appropriate use of all available applicable funding.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to the treatment of students with identifiable disabilities and those suspected of having a disability. Instances of non-
compliance are minor and quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, or provisions of 
the performance certificate relating to the treatment of students with identifiable disabilities and those suspected of having a disability; and/or 
matters of non compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes

Measure 1d Is the school protecting the rights of  English Language Learner (ELL) students? Result
Points 

Possible 
Points 
Earned

English Language Learners
Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
requirements regarding ELLs, including but not limited to: Equitable access and opportunity to enroll; required policies related to the service of ELL 
students; compliance with native language communication requirements; proper steps for identification of students in need of ELL services; 
appropriate and equitable delivery of services to identified students; appropriate accommodations on assessments; exiting students from ELL 
services; and ongoing monitoring of exited students. 

25

Partially Meets Standard: The school has exhibited non-compliance with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to the treatment of ELL students; however, matters of non-compliance are minor and quickly remedied, with documentation, by 
the governing board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, or provisions of 
the performance certificate relating to requirements regarding ELLs; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes



OPERATIONAL

INDICATOR 2: FINANCIAL MANAGEMENT AND OVERSIGHT

Measure 2a Is the school meeting financial reporting and compliance requirements? Result
Points 

Possible 
Points 
Earned

Financial Reporting and 
Compliance

Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
financial reporting requirements, including but not limited to: Complete and on-time submission of financial reports including annual budget, 
revised budgets (if applicable) periodic financial reports as required by PCSC, and any reporting requirements if the board contracts with an 
Education Service Provider; on-time completion and submission of the annual independent audit and corrective action plans (if applicable); and all 
reporting requirements related to the use of public funds.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating to financial reporting requirements. Instances of non-compliance are minor and quickly remedied, with documentation, by the 
governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, or provisions of 
the performance certificate relating to financial reporting requirements; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes

Measure 2b Is the school following General Accepted Accounting Principles (GAAP) Result
Points 

Possible 
Points 
Earned

GAAP
Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
financial management and oversight expectations as evidenced by an annual independent audit, including but not limited to: An unqualified audit 
option, an audit devoid of significant findings and conditions, material weakness, or significant internal control weaknesses; and an audit that does 
not include a going concern disclosure in the notes or an explanatory paragraph within the audit report.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating to financial management and oversight expectations as evidenced by an annual independent audit. Any matters of non-
compliance are minor and quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits failure to comply with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to financial management and oversight expectations as evidenced by an annual independent audit; and/or matters of non 
compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes

Measure 2c Is the school successfully enrolling the projected number of students? Result
Points 

Possible 
Points 
Earned

Enrollment Variance
Meets Standard: Enrollment variance equaled or exceeded 95 percent in the most recent fiscal year. 25
Partially Meets Standard: Enrollment variance was between 90 and 95 percent in the most recent fiscal year. 15
Does Not Meet Standard:  Enrollment variance was less than 90 percent in the most recent fiscal year. 0

0

Notes
Enrollment variance is calculated by dividing actual mid-term enrollment by the enrollment projection in the school's board-approved budget, as 
submitted to the SDE at the beginning of the fiscal year.



OPERATIONAL

INDICATOR 3: GOVERNANCE AND REPORTING

Measure 3a Is the school complying with governance requirements? Result
Points 

Possible 
Points 
Earned

Governance Requirements
Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
governance by its board, including but not limited to: board policies; board bylaws; code of ethics; conflicts of interest; board composition; and 
compensation for attendance at meetings.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating to governance by its board. Instances of non-compliance are minor and  quickly remedied, with documentation, by the 
governing board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to governance by its board; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board. 

0

0
Notes

Measure 3b Is the board fulfilling its oversight obligations? Result
Points 

Possible 
Points 
Earned

Board Oversight
Meets Standard: The school's board practices consistent, effective oversight of the school, including but not limited to frequent review of the 
school finances and academic outcomes. Board meeting agendas, packets, and minutes reflect competent oversight practices and actions to foster 
academic, operational, and financial strength of the school, including ongoing board training, policy review, and strategic planning.  The school's 
board has adopted and maintains a complete policy book.

25

Partially Meets Standard: Some of the school board's oversight practices are underdeveloped, inconsistent, incomplete, or reflect a need for 
additional training. Board meeting agendas, packets, and minutes reflect meaningful efforts toward self-evaluation and improvement. The school's 
policy book may be substantially complete but require additional maintenance. 

15

Does Not Meet Standard:  The school's board fails to practice consistent, effective oversight of the school, and/or documentation of competent 
oversight practices and actions is not maintained. The school's policy book may be incomplete, unmaintained, or non-existent.

0

0
Notes



OPERATIONAL

Measure 3c Is the school complying with reporting requirements? Result
Points 

Possible 
Points 
Earned

Reporting Requirements

Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
relevant reporting requirements to the PCSC, the SDE, the SBOE, and/or federal authorities, including but not limited to: accountability tracking; 
attendance and enrollment reporting; compliance and oversight; and additional information requested by the authorizer.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating  to relevant reporting requirements to the PCSC, the SDE, the SBOE, and/or federal authorities. Instances of non-compliance are 
minor and  quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with applicable laws, rules, regulations, and 
provisions of the performance certificate relating to relevant reporting requirements to the PCSC, the SDE, the SBOE, and/or federal authorities; 
and/or matters of non-compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes

Measure 3d Is the school complying with public transparency requirements? Result
Points 

Possible 
Points 
Earned

Public Transparency
Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
public transparency, including but not limited to: maintenance of its website, timely availability of board meeting minutes, and accessibility of 
documents maintained by the school under the state's Freedom of Information Act, Open Meeting Law, Public Records Law, and other applicable 
authorities.

25

Partially Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate 
relating  to public transparency. Any instances of non-compliance are minor and quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, and 
provisions of the performance certificate relating to public transparency; and/or matters of non-compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes

Measure 3e Is the school meeting employee credentialing and background check requirements? Result
Points 

Possible 
Points 
Earned

Credentialing & Background 
Checks

Meets Standard: The school materially complies with applicable laws, rules, regulations, and requirements of the performance certificate relating 
to state and federal certification and background check requirements.

25

Partially Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate 
relating  to state and federal certification and background check requirements. Instances of non-compliance are minor and  quickly remedied, with 
documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to state and federal certification and background check requirements; and/or matters of non-
compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes



OPERATIONAL

Measure 3f Is the school handling information appropriately? Result
Points 

Possible 
Points 
Earned

Information Handling

Meets Standard: The school materially complies with applicable laws, rules, regulations, and requirements of the performance certificate relating 
to the handling of information, including but not limited to: maintaining the security of student records under the Family Educational Rights and 
Privacy Act and other applicable authorities; storing and transferring student and personnel records; and securely maintaining testing materials.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and requirements  of the performance 
certificate relating to the handling of information. Instances of non-compliance are minor and  quickly remedied, with documentation, by the 
governing board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to the handling of information; and/or matters of non-compliance are not quickly remedied, with 
documentation, by the governing board. 

0

0
Notes

INDICATOR 4: SCHOOL ENVIRONMENT

Measure 4a Is the school complying with transportation requirements? Result
Points 

Possible 
Points 
Earned

Transportation
Meets Standard: The school provides student transportation within its primary attendance area and materially complies with applicable laws, 
rules, regulations, and requirements of the performance certificate relating to transportation.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, or requirements of the performance 
certificate relating to transportation; and/or provides and incomplete form of transportation services. Instances of non-compliance are minor and 
quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to transportation; and/or matters of non-compliance are not quickly remedied, with 
documentation, by the governing board; and/or the school does not provide transportation.

0

0
Notes

Measure 4b Is the school complying with facilities requirements? Result
Points 

Possible 
Points 
Earned

Facilities
Meets Standard: The school materially complies with applicable laws, rules, regulations , and requirements of the performance certificate relating 
to the school facilities and grounds, including but not limited to: Americans with Disabilities Act, fire inspections and related records, viable 
certification of occupancy or other required building use authorization, and documentation of requisite insurance coverage. The school facility is 
clean, well-maintained, and adequate for school operations.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and requirements  of the performance 
certificate relating  to the school facilities and grounds. Instances of non-compliance are minor and quickly remedied, with documentation, by the 
governing board. Additional facility maintenance and/or updates have been recommended by DBS.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to the school facilities and grounds; and/or matters of non-compliance are not quickly remedied, 
with documentation, by the governing board. The school facility may be in need of  modification or repair required by DBS.

0

0
Notes



OPERATIONAL

INDICATOR 5: ADDITIONAL OBLIGATIONS

Measure 5a Is the school complying with all other obligations? Result
Points 

Possible 
Points 
Earned

Additional Obligations
Meets Standard: The school materially complies with all other material legal, statutory, regulatory, or contractual requirements that are not 
otherwise explicitly stated herein, including but not limited to requirements from the following sources: revisions to statute and administrative 
rule; requirements of the State Department of Education; and requirements of the accrediting body.

25

Partially Meets Standard:  The school largely complies with all other material legal, statutory, regulatory, or contractual requirements that are not 
otherwise explicitly stated herein. Matters of non-compliance, if any, are minor and  quickly remedied, with documentation, by the governing 
board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with all other material legal, statutory, 
regulatory, or contractual requirements contained in its charter contract that are not otherwise explicitly stated herein; and/or matters of non-
compliance are not quickly remedied, with documentation, by the governing board. 

0

0
Notes
Notes



FINANCIAL

INDICATOR 1: NEAR-TERM

Measure 1a Current Ratio: Current Assets divided by Current Liabilities Result
Points 

Possible
Points 
Earned

Current Ratio
Meets Standard: Current Ratio is greater than or equal to 1.1 OR Current Ratio is between 1.0 and 1.1 and one-year trend is positive (current year ratio is higher than last 
year's). Note: For schools in their first or second year of operation, the current ratio must be greater than or equal to 1.1.

50

Does Not Meet: Current Ratio is between 0.9 and 1.0 or equals 1.0 OR Current Ratio is between 1.0 and 1.1 and one-year trend is negative. 10

Falls Far Below Standard: Current ratio is less than or equal to 0.9. 0

0

Notes

Measure 1b Current Ratio: Cash divided by Current Liabilities Result
Points 

Possible
Points 
Earned

Cash Ratio

Meets Standard: Cash Ratio is greater than 1.0 OR Cash Ratio is equal to 1.0 and one-year trend is positive (current year ratio is higher than last year's). 50

Does Not Meet: Cash Ratio is between 0.9 and 1.0 OR Cash Ratio equals 1.0 and one-year trend is negative. 10

Falls Far Below Standard: Cash ratio is equal to or less than 0.9. 0

0

Notes

Measure 1c Unrestricted Days Cash: Unrestricted Cash divided by (Total Expenses minus Depreciation Expense/365) Result
Points 

Possible
Points 
Earned

Unrestricted Days Cash
Meets Standard: 60 Days Cash OR Between 30 and 60 Days Cash and one-year trend is positive. Note: Schools in their first or second year of operation must have a 
minimum of 30 Days Cash.

50

Does Not Meet: Days Cash is between 15-30 days OR Days Cash is between 30-60 days and one-year trend is negative. 10

Falls Far Below Standard: Fewer than 15 Days Cash. 0

0

Notes

Measure 1d Default Result
Points 

Possible
Points 
Earned

Default
Meets Standard: School is not in default of financial obligations. Financial obligations include, but are not limited to: nonpayment, breach of financial representation, non-
reporting, non-compliance, financial judgements, loan covenants, and/or tax obligations. 

50

Does Not Meet: School is in default of financial obligations. 0

0

Notes



FINANCIAL

INDICATOR 2: SUSTAINABILITY

Measure 2a Total Margin: Net Income divided by Total Revenue AND Aggregated Total Margins: Total 3-Year Net Income divided by Total 3-Year Revenues. Result
Points 

Possible
Points 
Earned

Total Margin and Aggregated

 3-Year Total Margin
Meets Standard: Aggregated 3-yar Total Margin is positive and the most recent year Total Margin is positive OR Aggregated 3-Year Total Margin is greater than -1.5 
percent, the trend is positive for the last two years, and the most recent year Total Margin is positive. Note: For schools in their first or second year of operation, the 
cumulative Total Margin must be positive.

50

Does Not Meet: Aggregated 3-Year Total Margin is greater than -1.5 percent, but trend does not "Meet Standard". 30

Falls Far Below Standard: Aggregated 3-Year Total Margin is less than or equal to -1.5 percent OR the most recent year Total Margin is less than -10 percent. 0

0

Notes
Due to the Reinstatement of Pension Liability, as required by GASB 68, Net Position may be higher than expected. Changes in Net Position due to pension reinstatement 
that do not provide or require current financial resources have been removed from the Net Position calculation. This reinstatement had no material effect on the outcome 
for this measure.

Measure 2b Debt to Asset Ratio: Total Liabilities divided by Total Assets Result
Points 

Possible
Points 
Earned

Debt to Asset Ratio

Meets Standard: Debt to Asset Ratio is less than 0.9. 50

Does Not Meet: Debt to Asset Ratio is between  0.9. and 1.0 30

Falls Far Below Standard: Debt to Asset Ratio is greater than 1.0 0

0

Notes
Due to the Reinstatement of Pension Liability, as required by GASB 68, Net Position may be higher than expected. Changes in Net Position due to pension reinstatement 
that do not provide or require current financial resources have been removed from the Net Position calculation. This reinstatement had no material effect on the outcome 
for this measure.

Measure 2c Cash Flow: Multi-Year Cash Flow = Year 3 Total Cash - Year 1 Total Cash AND One -Year Cash Flow = Year 2 Total Cash - Year 1 Total Cash Result
Points 

Possible
Points 
Earned

Cash Flow
Meets Standard: Multi-Year Cumulative Cash Flow is positive and Cash Flow is positive each year OR Multi-Year Cumulative Cash Flow is positive, Cash Flow is positive in 
one of two years, and Cash Flow in the most recent year is positive. Note: Schools in their fist or second year of operation must have positive cash flow.

50

Does Not Meet: Multi-Year  Cumulative Cash Flow is positive, but trend does not "Meet Standard" 30

Falls Far Below Standard: Multi-Year  Cumulative Cash Flow is negative. 0

0

Notes

Measure 2d Debt Service Coverage Ratio: (Net Income + Depreciation + Interest Expense)/(Annual Principal, Interest, and Lease Payments) Result
Points 

Possible
Points 
Earned

Debt Service Coverage Ratio

Meets Standard: Debt Service Coverage Ratio is equal to or exceeds 1.1 50

Does Not Meet: Debt Service Coverage Ratio is less than 1.1 0

0

Notes
Due to the Reinstatement of Pension Liability, as required by GASB 68, Net Position may be higher than expected. Changes in Net Position due to pension reinstatement 
that do not provide or require current financial resources have been removed from the Net Position calculation. This reinstatement had no material effect on the outcome 
for this measure.



Appendix C: Pre – Opening Requirements 



ITEM COLLECTION BY PCSC
Performance Certificate Executed 

Bylaws Executed

Articles of Incorporation 

Conflict of Interest and/or Code of Ethics Statement

Facility Lease or Mortgage Executed 

Annual Board Approved Budget

501c3 Approval Letter

Org Chart 

Board Member and School Leader Contact Information (PCSC Dashboard)

Emergency Incident Team Communication Plan

ITEM PCSC Verification

Enrollment is Sufficient for Operation

Meeting 1 Tasks (see "Pre-Opening Checklist", "Meeting 1 - October" tab)

Meeting 2 Tasks (see "Pre-Opening Checklist", "Meeting 2 - December" tab)

Meeting 3 Tasks (see "Pre-Opening Checklist", "Meeting 3 - February" tab)

Meeting 4 Tasks (see "Pre-Opening Checklist", "Meeting 4 - April" tab)

Meeting 5 Tasks (see "Pre-Opening Checklist", "Meeting 5 - June" tab)

Final Tasks and Facilities Visit (See "Pre-Opening Checklist", "Final Facilities Visit - August" tab)

Certificate is hereby given that all facts and representations on this assurance document are true and correct. 

Printed Name and Title of Authorized Charter School Representative

Signature Date 

Printed Name of PCSC Representative

Signature Date 

The following items must be collected by the PCSC for your school's files.

The school has successfully completed all of the tasks as outlined in the accompanying task lists. 

New School Pre-Opening Requirements
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Doral Academy of Idaho 

EXECUTIVE SUMMARY 
Doral Academy of Idaho (DAI) is a newly proposed charter school, which intends to serve 
students in grades Kindergarten through 8th Grade in the Meridian, Idaho area. DAI is dedicated 
to creating an enhanced and engaging educational experience for all its students and will 
provide an academically challenging learning environment with a strong emphasis on arts 
integration teaching strategies. These strategies have proven to increase literacy, cognitive, and 
social development and will build a foundation for all students to be college and career ready. 
DAI seeks to replicate the high performing Doral academic model which has proven successful 
for students in both Florida and in Nevada.  In Nevada, for example, a Doral middle school and a 
Doral elementary school were each ranked among the top ten performing schools statewide.  
The Doral schools in Nevada dramatically outperform their local school districts using an 
academic model that has been explicitly aligned to the English Language Arts and Mathematics 
standards shared by both Nevada and Idaho. 

Mission 
Through arts integration, individual student focus, and rigorous academics, Doral Academy of 
Idaho will place all students on a path for success at the college and career level.  

Vision 
Doral Academy of Idaho seeks to improve our community by creating students who think 
critically and analytically, are confident decision makers, utilize problem-solving skills, work 
collaboratively, and are imaginative and creative thinkers. We are committed to equipping 
students with the skills and personal growth necessary to be successful scholars throughout life. 

Community Need 
DAI’s primary attendance area will focus on students and families in the Meridian, Idaho area. 
This community has recently experienced a significant rise in population which in turn has led 
to overcrowding at public schools and demand from parents for additional quality educational 
options.  

Organizational Structure 
The Doral Academy of Idaho is organized exclusively for educational purposes within the 
meaning of Section 501(c)(3) of the Internal Revenue Code. The governing board will be the 
ultimate policy-making body with the responsibility of operation and oversight of the school 
including academic direction, curriculum, and budgetary functions. The policies, procedures, 
powers, and duties by which the board will operate, including specific member powers, are 
detailed in the attached bylaws. 

Student Outcomes and Expectations 
Driven by its mission and vision to ensure all students are successful in life, DAI has established 
goals which will focus on high academic achievement for all students in all grade levels. These 
goals are detailed in Section I. Educational Program. 

Executive Summary 1



Doral Academy of Idaho 

I. EDUCATIONAL PROGRAM

Educational Philosophy 
Doral Academy of Idaho (DAI) is a newly proposed charter school, which intends to serve 
students in grades Kindergarten through 8th Grade in the Meridian, Idaho area. Replicating the 
highly successful Doral Academy curriculum model found in both Florida and Nevada, DAI will 
use an arts integration model in order to fulfill its mission and vision, as shown below: 

Mission 
Through arts integration, individual student focus, and rigorous academics, Doral Academy of 
Idaho will place all students on a path for success at the college and career level as measured 
by state and local assessments.  

Vision 
Doral Academy of Idaho seeks to improve our community by creating students who think 
critically and analytically, are confident decision makers, utilize problem-solving skills, work 
collaboratively, and are imaginative and creative thinkers. We are committed to equipping 
students with the skills and personal growth necessary to be successful scholars throughout life. 
In doing so, we will ensure that our alumni are educated persons who are flexible, adaptive 
learners both as young people and adults who are ready to meet the economic, social, and 
intellectual challenges they will face in the 21st century.   

DAI’s educational philosophy is built upon innovative learning methods. Through the arts, 
(music, dance, theatre, visual arts, and media production) students will be afforded the 
opportunity to learn in a way that meets their own unique cultural, intellectual, social, and 
emotional needs.  Students' minds will be opened and understanding deepened through 
project-based learning.  Learning will focus on creativity, problem-solving, collaboration, 
perseverance, and the ability to work through the rigorous demands, set forth by the Idaho 
Content Standards (ICS) and measured by the ISAT assessment. The school's program is 
modeled after specific arts integration learning methods and strategies that have 
proven successful in raising both student engagement and achievement, including on 
assessments such as Nevada’s SBAC that are based on the same ambitious standards and share 
items with the ISAT. 

As defined by Lynne B. Silverstein and Sean Layne from the Kennedy Center, “Arts Integration is 
an approach to teaching in which students construct and demonstrate understanding through 
an art form. Students engage in a creative process which connects an art form and another 
subject area and meets evolving objectives in both.”1 At DAI, instruction in core subjects (i.e. – 
math, reading, science, etc.) is integrated with content and skills from the arts—dance, music, 
theater, and the visual arts. Students at DAI will benefit from a seamless blending of the 
content and skills of an art form with those of a co-curricular subject. 

1 Silverstein, Lynne B. & Layne, Sean. “Defining Arts Integration”. (2010). The John F. Kennedy Center for the 
Performing Arts. 

I. Educational Program 2
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The benefits of arts integration on educational and social outcomes for students has long been 
a topic of study and, is thus, founded in sound research. Just a few examples of this research 
are detailed below: 

• Arts integration is highly effective in engaging and motivating students.2

• Arts integration positively affects student academic achievement as well as executive
functions (i.e. – representational knowledge, operational processes, self-regulation,
etc.).3

• Being in an arts integrated classroom increases the odds for students to pass
assessments in both English language arts as well as mathematics.4

• The arts can engage students who are not typically reached through traditional teaching
methods, including those from economically disadvantaged backgrounds, reluctant
learners, and those with learning disabilities. 5,6,7

• Through experimenting with different art forms and processes, students learn to take
risks through exploration and to develop flexible thinking skills, envisioning from
different vantage points and responding to new possibilities in the creative process.8

Arts Integration enables students to make meaningful connections to one another, to 
themselves, to their world, and to other content areas. Arts integration supports the academic 
achievement and improved social behavior of students while enhancing school climate and 
parental involvement. Instruction through arts integration is a mutually beneficial method for 
teaching. Through the arts, students are able to approach the content in other subject areas via 
multiple entry points and, in turn, are able to solidify their understanding of the arts through by 
integrating it with core academic subjects. Additionally, the arts provide students multiple 
modes for demonstrating learning and competency and it enlivens the teaching and learning 
experience for entire school communities. “At its best, arts integration is transformative for 
students, teachers, and communities. The imaginations and creative capacities of teachers and 
students are nurtured and their aspirations afforded many avenues for realization and 
recognition.”9 

2 Hardiman, M., Rinne, L. and Yarmolinskaya, J. (2014), “The Effects of Arts Integration on Long-Term Retention of 
Academic Content”. Mind, Brain, and Education, 8: 144-148.  
3 Moss, T. E., Benus, M. J., & Tucker, E. A. (2018). “Impacting urban students’ academic achievement and executive 
function through school-based arts integration programs”. SAGE Open, 8(2), 1–10. 
4 Walker, E., Tabone, C., & Weltsek, G. (2011). “When achievement data meet drama and arts integration”. 
Language Arts, 88(5), 365–372. 
5 Deasy, R.J. (Ed.). (2002). Critical links: Learning in the arts and student achievement and social development. 
Washington, D.C.: The Arts Education Partnership. 
6 Fiske, E.B. (1999). Champions of change: The impact of the arts on learning. Washington D.C.: Arts Education 
Partnership and the President’s Committee on the Arts and the Humanities. 
7 Stevenson, L.M. & Deasey, R.L. (2005). Third space: When learning matters. Washington D.C.: Arts Education 
Partnership. 
8 Ibid. 
9 Doral Academy of Nevada – Saddle Campus, Art Integration, [website], URL: 
https://doralsaddle.org/apps/pages/index.jsp?uREC_ID=267172&type=d; last accessed June 2019. 
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DAI is committed to engaging all learners by educating the whole person: mind, body, and 
heart. DAI believes in high standards of achievement, in a culturally responsive school 
environment, can be realized through active learning by using an arts integrated approach, 
nurturing a strong sense of belonging to the school. 

Student Academic Achievement Standards 
Driven by its mission and vision to ensure all students are successful in life, DAI has established 
the following goals: 

1. By its third year of operation, at least seventy-five percent (75%) of 3rd-8th Grade
students will achieve proficient or higher on the annual ISAT summative assessment for
English Language Arts (ELA)/Literacy.

2. By its third year of operation, at least seventy-five percent (75%) of 3rd-8th Grade
students will achieve proficient or higher on the annual ISAT summative assessment for
Mathematics.

3. By its third year of operation, at least seventy percent (75%) of 5th and 7th Grade
students will achieve proficient or higher on the annual ISAT summative assessment for
Science.

4. If an achievement gap exists between students in targeted at-risk student subgroups
(economically disadvantaged, English Language Learners (ELL), Students with Disabilities
(SWD) and other at-risk groups) and the general student population, DAI decrease the
achievement gap between each subgroup and the general student population by at
least thirty percent (30%) by the end of its third year of operation, as measured by the
summative ISAT as well as the school’s selected interim benchmark assessments.10

5. One hundred percent (100%) of Student and Parent Survey results will display a “Rating”
or higher for students receiving individual focus and for students facing rigorous
academics, as measured by the end-of-year Student and Parent Survey

These goals have been partly established by examining the current academic achievement 
results of schools in DAI’s target area. (For more information, please see the discussion of 
student achievement in area schools in Section IV. Student Demand and Primary Attendance 
Area.) After examining these results, DAI firmly believes that the goals it has established above 
are both ambitious and attainable. 

Importantly, the goals set for ELA/Literacy, Mathematics, and Science are substantially higher 
than the most recent statewide elementary performance in those subject areas: 54.4 percent, 
45.5 percent, and 61.4 percent respectively.  They also exceed recent elementary performance 
levels for the local West Ada School District in ELA/Literacy and Mathematics: 66.5 percent and 
58.1 percent. while approaching the  73.5 percent performance of the district in Science. 
Similarly, these goals would also result in the charter school exceeding the state average 
proficiency in middle school in ELA/Literacy, Mathematics, and Science: 54.4 percent, 44.5 
percent, and 61.4 percent respectively and they exceed the district’s 66.5 percent ELA/Literacy 
proficiency and 58.1 percent Mathematics proficiency.   

10 This goal will be achieved without reducing the rigor and performance of the general student population. 
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In addition to exceeding recent state and local district averages in ELA/Literacy and 
Mathematics, we believe that these goals are appropriately ambitious for several reasons.   
Most notably, the proposed targets in all three subject areas meet or exceed those of the likely 
cohort of sending schools, which are analyzed in greater detail in Section IV. Student Demand 
and Primary Attendance Area. Secondly, these targets also reflect the reality that while the 
state standards in reading and mathematics were adopted some time ago, there are recent 
changes to the state’s science standards that merit the adoption of more conservative science 
goals until such time as there is additional data on how those standards adjustments will impact 
assessment results in 5th and 7th grade.  

Additionally, since science is only assessed twice in grades 3-8, the n-size of students is 
considerably smaller within a given year and there is likely to be more variability in 
performance, especially in the early years of implementing a new set of standards and a new 
assessment.  Moreover, our approach to science and social studies instruction is based on a 
thoughtful implementation of the embedded social studies, science, and technical subject 
standards in grades K-5 of the Idaho ELA/Literacy Content Standards as well as the separate and 
aligned Literacy in History/Social Studies, Science, & Technical Subjects standards for the 
applicable secondary grades of our proposed middle school.  Finally, our theory of change is 
based on the fundamental premise that arts integration is a potent strategy to engage students 
and improve pupil performance across subject areas, but it is tempered by the reality that high 
achievement in science and social studies, particularly at the higher grades, is predicated on 
strong literacy and numeracy skills.   

Due to this confluence of reasons, we suspect that science proficiency may initially lag the 
proficiency levels we project in English Language Arts/Literacy and Mathematics during the 
early years of implementation, both due to the nature of our implementation and the likelihood 
that the shift to a new science assessment based on the new standards results in a more 
rigorous assessment will mirror the general pattern of the shift to more ambitious ELA/Literacy 
and Mathematics standards: results on the new science test based on the new standards will 
indicate a lower baseline level of proficiency than the standards and assessments used up until 
recently.   

Given these and other factors, DAI administration and relevant faculty will continually monitor 
progress towards our academic targets and propose that the governing board adapt these goals 
as needed on a yearly basis to ensure that their mission of preparing all students for success at 
the college and career level is being fulfilled and that the school is on track to meet or exceed 
the then current standards under any applicable performance framework. Importantly, because 
the local district’s performance is substantially higher than the state as a whole, the founding 
board has chosen to focus primarily upon proficiency.  Based on our research, however, we 
have discovered that some charter schools ultimately enroll a student body that faces greater 
initial academic challenges than its host district.  Depending on baseline student achievement 
results, for example, it may ultimately be necessary to supplement these targets with internal 
annual academic growth and subgroup improvement targets building on those baselines to 
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ensure that the school is meeting the needs of all of its learners and is on track to meet the 
proficiency targets specified above and the expectations of the Commission’s Performance 
Framework.   

Key Design Elements, Curricula, Tools, and Instructional Methods 
Replicated Educational Model & Affiliation 
DAI plans to replicate the highly successful curriculum model of Doral Academy Inc. (Doral Inc.). 
The affiliation with Doral Inc. is a key partnership in the success of the curriculum development 
plan. Doral Inc. has successfully opened and implemented this curriculum model and best 
practices at additional Doral schools in both Florida and Nevada. The Doral curriculum model 
includes four key components: 

1. Standards Aligned Curriculum (to the state in which the school is located): Nevada and
Florida each have aligned their ELA and Math Curriculum to the Common Core
Standards (CCSS). Thus, as Idaho formally adopted the CCSS as the ELA and Mathematics
components of the Idaho Core Standards (ICS), the program will be readily replicable
and aligned to the rigor of the ICS. Furthermore, and pending approval of the petition,
the Principal will work closely with Doral Academy Inc. to ensure DAI’s Science
curriculum is aligned to the Idaho Science Standards adopted early last year (2018).

2. Arts Integration: Arts Integration instructional strategies and methods are best practices
utilized to teach the curriculum fusing an art form (drama, music, art, etc.) within the
learning process;

3. Basal Textbooks and Other Support Materials: standards aligned materials that support
learning; 

4. Data Driven Instruction Model: Doral Inc. has the philosophy that their schools should
meet the needs of the community in which they are located and the students they
serve. Thus, DAI will use results on student interim and summative assessments to make
data-driven decisions for the benefit of the student.

Doral Academy Inc. provides support in best practices in implementing this curriculum model. 
The support provided by Doral Inc. includes, but is not limited to: a standards aligned 
curriculum; developing school-specific course scope and sequences based on local community 
needs and designed to increase buy-in of teachers and leadership; Arts Integration instructional 
strategies and methods; a Data Driven Instructional model; Positive Behavioral Support; 
support in starting a new school; and staff training. With this support, DAI’s Governing Body 
and Principal, are provided the freedom to plan their own course scope and sequences and 
select the type(s) of art-form (instructional strategies) that will be implemented in the school. 
This model allows DAI to best meet the needs of its unique community while simultaneously 
being able to draw expert support to ensure student success. 

Awards and Distinctions 
The Doral Academy Inc. curriculum model has been highly successful in the opening of six 
schools in Florida and seven schools in Nevada. In recent years, two Doral Florida middle 
schools, Doral Academy Charter Middle School and Doral Academy of Technology, were named 
National Blue Ribbon Schools in 2015 and 2017 respectively.  Additionally, a Doral Florida high 
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school, Doral Performing Arts & Entertainment Academy, was named a National Blue Ribbon 
School in 2014.  Nevada Doral schools also distinguish themselves.  In 2018, the first year that 
the State of Nevada reported charter school performance by individual school as opposed to at 
the charter-holder level, two Doral schools, Doral Academy Red Rock Elementary School and 
Doral Academy Cactus Middle School, were ranked in the top ten schools statewide in their 
grade bands for their performance in the first full year of the revised Nevada School 
Performance Framework.  Local parents are also pleased with the network’s performance, with 
Doral Academy of Nevada receiving the Gold Medal recognition as the best charter school in 
southern Nevada in the 2018 annual Best of Las Vegas program run by the Las Vegas Review 
Journal.11   

These successes at the elementary and middle school levels are harbingers of the plaudits 
received by the established Doral high schools that are fed by these programs12. Two of the 
Doral Academy High Schools in Florida have been consistently ranked as one of the nation’s top 
schools. Doral Academy Charter High School, Florida continues to be ranked as one of the 
nation’s top high schools according to US News & World Reports.13 Fifty three percent (53%) of 
their population qualifies for Free and Reduced Lunch and ninety four percent (94%) are 
minorities. Doral Performing Arts and Entertainment Academy continues to be ranked as one of 
the nation’s top high schools according to US News & World Reports. Fifty one percent (51%) of 
their population qualifies for FRL and ninety one percent (91%) are minorities. Please see F2 – 
Doral Academy Network Data, for additional information. 

Additional distinctions awarded to the Doral Academy network include, but are not limited to, 
the following: 

• Named one of the top high schools in the nation according to Newsweek in 2016, 2015,
2014, 2013, 2012, 2011, 2010, 2009, and 2008.

• Named one of the top high schools according to the Washington Post in 2016, 2015,
2014, 2013, 2012, 2011, 2010, and 2009.

• Named one of the top 500 schools in the nation for eight consecutive years according to
US News and World Reports 2008-2016.

• Named one of the top high schools in the country by the Daily Beast since 2012-2013.
• Named #1 school by Florida Trend Magazine 2017
• NCUST Silver Award Winner 2017

11 Las Vegas Review Journal.  “Best of Las Vegas” [website]. URL: https://bestoflasvegas.com/listing/best-charter-
school; last accessed August 2019. 
12 The Doral Nevada high school program began operation with a 9th grade in 2016-17 and is growing by a grade 
per year.  It will not graduate its first class until 2020.  Consequently, the program is too new for a graduation rate 
or other key indicators of high school quality to be publicly reported. 
13 U.S. News & World Report. Education – Best High Schools – Florida – Districts – Miami-Dade County. “Doral 
Academy Charter High School” [website]. URL: https://www.usnews.com/education/best-high-
schools/florida/districts/miami-dade-county-public-schools/doral-academy-charter-high-school-4892; last 
accessed June 2019. 
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Alignment to Standards 
DAI’s ELA and Math curriculum is aligned with the Idaho Content Standards (ICS). As stated 
above, DAI will work with the Principal, once hired, as well as Doral Academy, Inc., to align the 
Science, Social Studies, and all other content curriculums to the ICS. These standards provide a 
consistent, clear understanding of what pupils are expected to learn at each grade level. The 
framework will be taught using arts integration strategies and methods aligned with the core 
content overviewed below: 

English Language Arts 
Through carefully designed differentiated literacy instruction, DAI’s ELA instruction will follow 
the ICS for English/Literacy in practices consisting of the following: 

• Building a strong reading foundation
• Accessing complex text
• Finding and using text evidence
• Engaging in collaborative conversations
• Writing for different genres

Using a rich range of diverse print and digital media, DAI’s elementary reading series, Wonders, 
provides the instructional support and materials necessary to teach the rigor, intent, and depth 
needed to fulfill and extend students’ literacy learning. For students in the middle school 
grades, the school will utilize the SpringBoard Curriculum.  We envision our teachers building 
on this content with engaging lessons that, among other things, integrate the arts into the 
study of language.  For example, one exciting lesson developed by Doral’s partner, the Kennedy 
Center, is entitled “Adjective Monster.”  This lesson begins with a read-aloud of the children’s 
book Go Away Big Green Monster and brief direct instruction, using examples from the text, 
explaining what an adjective is and how it is used to describe an emotion or an element of 
someone’s appearance.  Students then brainstorm a list of adjectives to describe monsters as a 
group.  After each student selects a favorite adjective to describe a monster, they design their 
own monster reflecting that adjective using geometric shapes and construction paper while the 
teacher circulates both to monitor for on-task behavior and to check for understanding.  The 
lesson culminates in a gallery walk where students have the opportunity to explain their 
monsters and their favorite adjectives. 

Pursuant to Idaho Admin. Code r. 08.02.01.103.02.a., students in elementary school will also 
receive instruction in handwriting consistent with the Idaho Content Standards for English 
Language Arts/Literacy: Literacy in History/Social Studies, Science, Technical Subjects, and 
Handwriting.14 

Mathematics 
DAI will follow the ICS for Mathematics. The following practices are embedded throughout the 
school’s mathematics curriculum: 

14 IDAPA 08.02.01.103.02.a. (March 2014) 
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• Make sense of problems and persevere in solving them.
• Reason abstractly and quantitatively.
• Construct viable arguments and critique the reasoning of others.
• Model with mathematics.
• Use appropriate tools strategically.
• Attend to precision.
• Look for and make use of structure.
• Look for and express regularity in repeated reasoning.

These mathematical practices are utilized along with DAI’s core elementary mathematics 
program, Investigations, to deepen the students’ knowledge in arithmetic, basic facts, but most 
importantly, mathematical thinking, conceptual understanding, and reasoning. Arts integration 
in mathematics will take many forms.  One potential early elementary exploration, expanding 
on a Kennedy Center lesson for the early elementary years, builds on the third grade standard 
3.OA.D.9., “[i]dentify arithmetic patterns (including patterns in the addition table or
multiplication table), and explain them using properties of operations,” has students study A-B
patterns and more complex patterns in both the arts and in mathematics.  Through this
exploration, students will learn new applications of the words pattern and repetition, recognize
AB patterns and more complex patterns in nature and manmade objects or material, construct
an AB pattern and more complex patterns using small manipulatives, practice AB patterns and
more complex patterns using simple items found in the classroom, and participate in a group
activity that reinforces the AB pattern and more complex patterns. For students in middle
school grades, the school will utilize the SpringBoard Curriculum.

While the curriculums for Science and Social Studies have not been completely vetted to ensure 
their alignment to ICS at this time, DAI believes that the curricula for both subjects will similarly 
mirror the following: 

Science 
Science instruction revolves around hands-on experiences through the guidance of the Next 
Generation Science Standards (NGSS) and the ICS.  Science instruction will use FOSS kits as well 
as teacher created units.  The FOSS Program bridges research and practice by providing tools 
and strategies to engage our students in enduring experiences that lead to deeper 
understanding of the natural and designed worlds.  The hands-on approach of FOSS is also 
particularly aligned with DAI’s approach to arts integration.  As noted above, science staff will 
supplement the FOSS modules with staff-selected content and staff-developed activities to 
provide greater depth and coverage in some areas of the NGSS.  School-based supplements also 
provide the opportunity for faculty to delve deeper into arts integration in the sciences.  For 
example, one Doral school in Nevada has created model content in the area of earth science 
wherein early middle school students learn a “continental drift dance” as part of their initial 
exposure to plate tectonics.  This is part of a school-created supplement to the middle school 
FOSS Earth Science Course which serves to provide more explicit content on the subject of 
continental drift, consistent with ESS2-MS-3, the ICS/NGSS standard which expects students to 

I. Educational Program 9



Doral Academy of Idaho 

“[a]nalyze and interpret data on the distribution of fossils and rocks, continental shapes, and 
seafloor structures to provide evidence of the past plate motions.”   

Social Studies 
Social Studies instruction provides foundational skills that are key to building communication, 
collaboration, and critical thinking. Following the ICS, teachers will create units and utilize the 
21st Century Skills to teach students how to make informed and reasoned decisions for the 
public good as citizens of a culturally diverse, democratic society in an interdependent world. 
As with science, there are myriad opportunities for arts integration and to select and customize 
content to our local context, including content offered by our Kennedy Center partner.  For 
example, ICS Social Studies standard 4.SS.1.3.1 requires that fourth grade students be able to 
“[i]dentify the five federally recognized American Indian tribes in Idaho: Coeur d’Alene, 
Kootenai, Shoshone-Bannock, Nez Perce, and Shoshone-Paiute Tribes and current reservation 
lands,” while ICS Social Studies standard 4.SS.1.3.2 sets forth the expectation that students be 
able to “[d]iscuss how Idaho’s tribes interacted with and impacted existing and newly arriving 
people.” In addition to teacher-created content that will address this standard, our Kennedy 
Center partner has developed a lesson, “Lewis and Clark: Prized Possessions,” which integrates 
the arts with social studies content to give students insight into both the experience of the first 
western explorers to enter Idaho, the role played by a local Lemhi Shoshone woman, 
Sacajawea, and one particular aspect of her culture at the time of contact.  In grades K-5, Social 
Studies Standards will be taught through Thematic Units. In Middle School Grades, students will 
take Social Studies courses. 

Scope and Sequence/Pacing Guide and Curriculum Selection 
The faculty of the school will develop a scope and sequence or pacing guide for each course. 
DAI will receive support in Professional Development for setting this process up through the 
Doral Academy, Inc. affiliation. This tool serves as the basis for lesson plan development to 
ensure that all benchmarks are addressed in a timely manner. The scope and sequence, or 
pacing guide, will largely be aligned to the basal text. Teachers will develop and/or provide 
additional resources such as novels of varying genres, as may be necessary, to teach 
benchmarks not adequately addressed in the basal text. The faculty of the school will also 
develop a reading and mathematics instructional focus calendar to provide a framework which 
enables all faculty and support staff to simultaneously address the same standards. As teachers 
plan both as grade level cohorts and individually in their classrooms, they will make sure to 
identify: 

1. The overall goal of the Lesson/Unit;
2. What students will understand as a result; and
3. Measurable objective that align with the a) content strand(s) and b) art strand

Particularly in the area of science and social studies, curriculum adoption is driven by several 
factors, including elementary and middle school teacher content familiarity and the desire to 
foster creativity and ensure deep teacher ownership in these content areas versus a taking a 
more prescriptive textbook approach which may take away from the sense of ownership of 
these subject areas.  Additionally, we have a deep desire to provide more hands-on activities 
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and encourage our teachers to develop units that are not only rigorous, but also relevant to 
student context (e.g. units that connect to Idaho in some way); and growing teacher comfort 
with and proficiency in arts integration strategies in science and social studies in out years 
(beyond year 3).  Consequently, we intend to seek teacher and leadership voice and input in 
both core and supplemental resources in science and social studies through the scope and 
sequence process and the refinement of scopes and sequences in subsequent years versus 
pursuing exclusive adoptions of textbooks in these subject areas.  

Common Board Configuration 
Teachers will implement the Common Board Configuration (CBC), which provides a uniform 
structured itinerary strategically located in the identical location in each classroom. The CBC 
helps pupils adapt to instructional routines and procedures. CBC includes: bellwork, the 
Essential Question (EQ), the measurable objective, activities, and homework. Please see Table 1 
below: 

Table 1: Common Board Configuration Example 
Date: April 12th, 2018 Vocabulary: Adjective 
Bell Ringer: Review definition of Education 
Philosophy 

Agenda: 
1. Bell Ringer
2. Review “Educational Philosophy”
3. Introduce “CBC”
4. Think, Pair, Share
5. Etc.

Benchmarks: Demonstrate an understanding of 
Common Board Configuration 
Objective: I can… describe what a Common Board 
Configuration is. 

Essential Question: What is the Common Board 
Configuration? 

Summarizing Activity: Questions and Answers 
Homework: Write a 1-page paper on the CBC 

Electives 
Kindergarten-5th Grade Electives 
The goal of the K-5 electives is to provide students exposure to many different genres of the 
arts. The students will be on a rotating schedule to experience these throughout the year. In 
year one of operation the school may not be able to provide all of these electives, however, as 
the school expands enrollment, DAI will work to offer all of these specials/electives to provide 
optimal exposure to its students. The electives are as follows in Table 2 below: 

Table 2: Elementary (K-5) Electives 

Music Visual and Performing Arts World Languages Other Electives 
• Music
• Violin

• Art
• Dance
• Media Arts
• Theatre

• Spanish • Technology
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6th-8th Grade Electives 
DAI understands the importance of offering a high quality selection of electives to enrich the 
curriculum and provide an attractive alternative as a viable school of choice.15  DAI will 
maximize options for electives by having middle school teachers lead at least one elective 
addition to their core classes. Proposed electives are demonstrated in Table 3 below: 

Table 3: Middle (6-8) Electives 

Music Visual and Performing Arts World Languages Other Electives 
• Beginning Band
• Advanced Band
• Beginning Chorus
• Advanced Chorus
• Guitar

• Art
• Introduction to Media

Technology
• Media Production
• Theatre

• Beginning
Spanish 1 (8th

Grade for High
School Credit)

• Leadership
• Office Aide

As DAI grows, the school plans to incorporate these or similar programs, based on student 
interest, school resources and state requirements. The guiding principle will be that electives 
are selected to reinforce school goals for arts exposure and integration. 

Integrating the Arts Instructional Strategies 
Arts Instructional Strategies and Methods are the best practices utilized to teach the curriculum 
fusing an art form within the learning process. The process of integrating the arts is a multi-
tiered process that takes several years. Following the model of Doral Inc. and working with the 
Kennedy Center of Performing Arts, DAI will use the same process to integrate Arts 
Instructional Strategies and Methods to teach the standards aligned curriculum. 

DAI will implement two school-wide Arts Instructional Strategies and Methods each year. All 
staff will receive professional development on these strategies. The school only selects two so 
that they can be taught with validity, and so that students can learn to produce the outcomes 
of the methods comprehensively. All staff will implement these strategies and methods 
throughout their core curriculum. Each year the school will add additional school-wide 
strategies to broaden their toolbox of Arts Instructional Strategies. DAI will also start with one 
core curriculum area to focus on Arts Integrations strategies and each year add another core 
curriculum area. The following will be the process of integrating the arts in the first three years 
of operation: 

Table 4: Arts Instructional Strategies 3-Year Integration 
Year of Operation Focus Genre Strategies 

Year 1 ELA Drama Tableau On/Off 
Year 2 ELA Drama ABA Actor’s Toolbox 

15 In DAI’s first year, the 6th grade will operate as a self-contained elementary classroom. By DAI’s second year of 
operation, the 6th and 7th grades will be departmentalized and operate as a middle school.  
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Year 3 Math/Science Dance 
Moving Through Math-

Grouping Game and 
Patterns 

*By year three of operation, all teachers will have six arts integrated instructional strategies to utilize. The
school will continue this process of adding a new strategy each year. The Arts Integration Coach will be the
“Keeper of the Strategies;” they will make sure that new teachers that join the staff receive professional
development in the school-wide strategies.

Deeper Level Thinking Skills 
Planning, enacting, and reflecting upon the creations developed from the arts integration 
methods are essential aspects to developing deeper level thinking skills.  Integration of the 
visual arts, along with engaging drama and dance activities, support the refinement of reading 
skills that facilitate the deeper level thinking and enhanced comprehension skills that are 
embedded throughout the ICS: 

• Developing Sensory Images: Use multiple senses to create mental images when reading
by visualizing the setting, characters, and action of the text, creating a mental movie.

• Inferring: Draw conclusion and make interpretations based on information provided, but
not specifically stated, reading between the lines.

• Analyze: The ability to identify and analyze literary elements.
• Synthesis: Take information from what they have read, combine it with prior

knowledge, and create something new.

Year One 
Tableau 
Students represent people, places and things using their bodies. In Tableau, students work 
together to create a frozen group “picture” to communicate content in any subject. (Example: 
Human Slide Show-several tableau’s to show a sequence of a story, beginning-middle and end, 
cause and effect, etc.). 

1. Students can make a tableau about anything that is being studied.
2. Tableau groups shouldn’t be larger than three – five students.
3. Designated each group’s rehearsal space and the presentation space.
4. Short timeframes work best. Challenge students to create their tableaux in three-five

minutes.
5. All students rehearse at once. It’s important that each student begin in NEUTRAL. Both

feet on the floor, standing tall, arms at side, and focus on a point in the distance.
6. Count students in as they move from neutral to tableau, 5-4-3-2-1-tableau.
7. Challenge students to hold their tableau, staying completely frozen from five to ten

seconds.

In this arts integration approach, students will be involved in actively and socially learning. 
Students in small groups will read a written text often combined with a visual text. The group 
needs to make sense of their information and show their comprehension of the text through 
specific choices made, making a tableau. A tableau is a frozen picture the students act out or 
make with their bodies. The students must justify through a verbal response how they are 
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representing the written text. They must explain what they understood from the text and the 
choices they made in creating that frozen picture. A tableau is a tangible representation of what 
they are comprehending. If the students are not comprehending the passage they read 
correctly, the teacher will prompt them to go back to the text and try again. 

The strength of this process is that they must work collaboratively and cooperatively in a group. 
This is engaging because they are working in a social setting and have to put on a 
“performance.” Students are willing to go back and fix their answers. Through this reiteration 
process the students go through, the students gain a deeper level thinking process and greater 
understanding which is aligned to the skills in the ICS. 

On-Off 
In the drama exercise On-Off, students are given the verbal command to position themselves as 
“On” or “Off”. 

• OFF: When students are prompted “off,” they will stand in NEUTRAL next to their desks
or in a circle facing out, hands at sides, faces neutral as if they have been switched OFF.

• ON: Students are prompted with a vocabulary word or topic from any subject the class is
studying. For example, when studying Social Studies the teacher may say “Regal Leader,
ON” or when studying Mathematics the teacher may prompt “Equilateral triangle ON.”
Students FREEZE in the shape of the desired vocabulary work or topic until prompted to
return to OFF.

Students will be asked to explain their “on” positioning, and deconstruct why they chose to 
represent their vocabulary word or topic in the manner they did.  Student’s explanations guided 
by teacher questioning will teach high level thinking skills. 

Year Two 
ABA Form and Movement 
The difference between movement and dance is similar to the difference between an essay and 
poem-the difference between the literal and the figurative. Dance in the classroom is a useful 
tool when students are to express their complex ideas or feelings. (Example: Each student 
creates a movement of their vocabulary word or character). 

Students can begin to create dances with a beginning, middle, and end by using the simple ABA 
form (also used in Music): 

• Beginning: Section A - Tableau
• Middle: Section B - Movement
• End: Section A - Ends with return to the same Tableau

Planning, enacting and reflecting upon Tableau work, in addition to an engaging drama activity. 
addresses many reading comprehension skills: 

• Developing Sensory Images: Use multiple senses to create mental images when reading
by visualizing the setting, characters, and action of the text, creating a mental movie.
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• Inferring: Draw conclusion and make interpretations based on information provided, but
not specifically stated, reading between the lines.

• Synthesis: Take information from what they have read, combine it with prior
knowledge, and create something new the Dance.

Acting Right-Building a Cooperative, Social, and Kinesthetic Community 
Acting Right takes the foundation elements of acting such as concentration, cooperation, and 
collaboration and created a structured process, which can become the basis for effective 
classroom management. The components include the following: 

• The Actor’s Toolbox
• The Concentration Circle
• The Cooperation Challenge
• One-Minute Challenge

Character Interview 
Students in the role of reporters interview students who answer the questions in the role they 
represent. For example, reporters interview departing pioneers in St. Louis to discover why they 
are going west and what they hope to find. 

Role-Play 
In role-play, students are invited to explore situations as if they were someone else. When in 
role, students respond as that person would think, feel, and speak, expressing attitudes and 
points of view in response to questions, situations, relationships and problems to be solved. 
Role Play builds student understanding of an empathy for people throughout history, scientist, 
math thinkers, and characters in literature. Students should be encouraged to fully research 
characters prior to the role-play. Below is an example of a Doral student prepping for their 
performance as Harriet Tubman, the students had to write an in depth report and then “act” it 
out.   

Image 1: Role-Play Example 
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Year Three 
Right Brain Observational Tool (RBOT) 
Students practice the skills of careful observation and detailed description. RBOT can be 
adapted for use with visual content (photographs, charts, illustrations, artworks) as well as with 
performing arts (audio and video). Students are encouraged to delay inference in order to 
consider multiple possible meanings. 

• Step 1: Observe-Share the image or sample, asking students to observe in silence for
one minute (or the length of the sample).

• Step 2: Students describe what they see or notice in the image or sample, using the
sentence stem “my eyes see…”, “my ears hear…”

• Step 3: Wonder-Students wonder about multiple meanings, possible inferences or
content.

Dance is Best 
Students represent, ideas, feelings, and content through movement. They come to understand 
that dance and movement can be tools of expression. They will use the basic elements of Best 
to explore, and to create, and finally to abstract movement. (Examples include demonstrating 
beats and patterns). 
Body – Parts of the body plus Loco motor and Non-Loco motor Movements 
Energy – How is the body moving 
Space/Shape – Big, small, Levels 1-10 
Time – Tempo, Rhythm, Speeds 

Other Innovative Strategies 
Through the Doral affiliation agreement, DAI will work extensively with artists from the 
Kennedy Center to develop additional content modules based on our particular context and 
needs that are beyond those that the Kennedy Center has previously created and disseminated 
through its ArtsEdge program. The following are two examples of collaborations that the Doral 
system has engaged in the past and will seek to build upon in the development of Doral 
Academy of Idaho: 

• Artist: Marcia Daft
Project: Moving Through Math-Grouping Game and Patterns
When students are involved in Moving Through Math, they experience math concepts
visually aurally, spatially, kinesthetically, verbally, and socially. This allow for a wide
degree of differentiation among students as they have the opportunity to experience
math concepts through a variety of learning modalities.

• Artist: Melanie Rick
Project: Reading Portraits as Biographies: Observe. Infer. Inquire
Portraits are often viewed as a mere depiction of a person when in actuality they can be
read as biographies that communicate significant information about a person’s life. The
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training focuses on observing portraits, discussing portraits, interpreting portraits, and 
inquiring about portraits. 

 
Additionally, DAI will seek to hire teachers with an interest, appreciation, and/or background in 
the visual or performing arts. Teachers will be encouraged to utilize those skills to further 
integrate the arts into their own classrooms. For example, if a second grade teacher is hired 
who has a background in playing the guitar, they may implement music and song throughout 
their lessons in addition to the school-wide instructional strategies. 
 
Since Arts Integration is about the process, each lesson or unit will highlight the Objective 
(Content and Arts), Process, Product, and Reflection. In most elementary school classes, lesson 
and units will have at least two components: 1) The applicable standard, and 2) How it will be 
demonstrated through arts integration. (This starts in year one). 
 
In Middle School, the students will complete a semester long Arts Integration project in their 
ELA course. Though this project will be mostly facilitated in their ELA course, the project will 
have cross-curriculum elements and each core curriculum teacher will spend time addressing 
those elements for the students to add to their projects. (This starts in year one). 
 
The Administrative Team will attend the annual national Kennedy Center Changing Education 
Through the Arts (CETA) Conference in Washington D.C. as well as relevant regional 
conferences focused on arts integration. 
 
Additional Research-Based Instructional Strategies 
Moreover, teachers will also implement other research-based instructional strategies including 
but not limited to: 

• Differentiated Instruction – DAI’s ultimate goal is to provide a learning environment that 
will maximize the potential for student success. Teachers will use differentiated 
instruction strategies that connect with individual student's learning needs. Teachers 
will manage instructional time to meet the standards while providing motivating, 
challenging, and meaningful experiences for students to receive and process 
information in ways that require differentiation of experience. 

• Scaffolding - Teachers will identify the current developmental skills of individual 
students based on assessments and provide support structures to help students move 
to the next level. As the year goes on, the student becomes more adept at skills and at 
directing his or her learning, and becomes more autonomous. 

• Inquiry-Based Learning - Based on the scientific method, this student-centered strategy 
will require students to conduct investigations independent of the teacher, unless 
otherwise directed or guided through the process of discovery. Teachers will use this 
strategy in developing critical thinking and problem solving skills. 

• Project-based learning (PBL): PBL integrates knowing and doing. Students learn 
knowledge and elements of the core curriculum, but also apply what they know to solve 
authentic problems and produce results that matter. Though PBL, teachers will engage 
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students in DAI projects where students can take advantage of digital tools to produce 
high quality, collaborative products. 

• Information Processing Strategies - Teaching students "how to" process information is a 
key factor in teaching students how to strategically organize, store, retrieve, and apply 
information presented. Such strategies will include memorization, reciprocal teaching, 
graphic organizers, scaffolding, or webbing. 

• Other High Yield Instructional Strategies: According to “Classroom Instruction that 
Works: Research-based Strategies for Increasing Student Achievement” by Robert 
Marzano, the following strategies are highly effective: 

o Cooperative Learning - Teachers should limit use of ability groups, keep groups 
small, apply strategy consistently and systematically and assign roles and 
responsibilities in groups. 

o Identifying similarities and differences - Students should compare, classify, and 
create metaphors, analogies and non-linguistic or graphic representations. 

o Summarizing and Note Taking - Students should learn to eliminate unnecessary 
information, substitute some information, keep important information, write / 
rewrite, and analyze information. Students should be encouraged to put some 
information into own words. 

o Nonlinguistic Representations - Students should create graphic representations, 
models, mental pictures, drawings, pictographs, and participate in kinesthetic 
(hands-on) activities in order to assimilate knowledge. (Also an arts integration 
strategy). 

o Generating and Testing Hypothesis - Students should generate, explain, test and 
defend hypotheses using both inductive and deductive strategies through 
problem solving, history investigation, invention, experimental inquiry, and 
decision-making. 

 
Data Methods and Systems 
Assessing DAI’s educational effectiveness is essential to ongoing growth in excellence for 
individual students as well as in regards to developing our school-wide model to truly be 
responsive to our students’ needs.  In order to have a holistic approach to assessment, multiple 
school level assessments, both formative and summative, will be utilized to measure specific 
learning outcomes. Other of forms of assessment and data collection will include the ISATs. 
DAI will participate in all federal and state required assessment programs as directed by the 
Idaho Department of Education (IDE), following all required policies and procedures with regard 
to administration of tests and standardized practices. DAI will administer whichever 
assessments are chosen to be utilized within the State’s accountability system, should they 
change in the future. In addition to the data collected from the statewide assessment program, 
DAI will monitor academic growth of individual students, cohorts of students, and the progress 
of the school as a whole. 
 
DAI’s administration will select commercially available assessments that best fit the needs of 
their students. DAI administration will also purchase a commercially available standardized 
instrument (universal screener) based on recommendations from the IDE and Doral Inc. Though 
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it is not yet finalized, DAI is likely to utilize the following assessments for benchmark 
assessments:  

• STAR Reading Benchmark Assessments (Grades 3-8) 
• STAR Math Benchmark Assessments (Grades 6-8) 
• i-READY Math Assessment (Grades 3-5)  

 
Teachers will also create pre-post assessments and implement portfolio assessments to 
regularly monitor students in their classrooms.  
 
Strategies for Serving Special Populations 
At-Risk  
In accordance, with Idaho Administrative Code, DAI defines “at-risk” as “any secondary student 
grade six through twelve (6-12) who meets any three (3) of the following criteria:”16 

• Has repeated at least one (1) grade. 
• Has absenteeism that is greater than ten percent (10%) during the preceding semester. 
• Has an overall grade point average that is less than 1.5 (4.0 scale) prior to enrolling in an 

alternative secondary program. 
• Has failed one (1) or more academic subjects in the past year. 
• Is below proficient, based on local criteria or standardized tests, or both. 
• Is two (2) or more credits per year behind the rate required to graduate or for grade 

promotion.  
• Has attended three (3) or more schools within the previous two (2) years, not including 

dual enrollment. 
• Has documented or pattern of substance abuse. 
• Is pregnant or a parent. 
• Is an emancipated youth or unaccompanied youth. 
• Is a previous dropout. 
• Has serious personal, emotional, or medical issue(s) 
• Has a court or agency referral. 
• Demonstrates behavior that is detrimental to their academic progress.  

 
DAI’s highly involved system of data assessment, monitoring, and Response to Intervention (RtI) 
model will ensure that all at-risk students are identified and supported to ensure that all 
students have the opportunity to be academically successful.  
 
Special Education  
As a public charter school, admission to DAI will have no exclusionary component, and special 
education students will be encouraged to enroll in the same manner as non-special education 
students are recruited.  All of our recruitment materials will be tailored to address the concerns 
of students with disabilities and their parents.  Once enrolled, students with special education 
needs will be included in the school’s regular education and extracurricular environment to the 

                                                           
16 IDAPA 08.02.03.110.01 (June 2019) 
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extent that such participation is consistent with each special education student’s individualized 
education program (IEP).  In all cases, the school will conduct special education as it is outlined 
for each individual special education student in his/her IEP.  The charter school will convene IEP 
review meetings in order to review and revise IEPs as appropriate. The school always will 
attempt to place the special education student to the maximum extent appropriate in a 
learning environment with both his/her disabled and non-disabled peers, in accordance with 
the student’s IEP. 
 
As part of the school’s registration process (after the student has been accepted in lottery), 
parents will be asked if the student has an IEP. If the parent marks “Yes” a Pop-up window 
requests the parent to provide the student’s current IEP and any other relevant documents. In 
addition, the school registrar will request special education records from each student’s 
previous school to ensure that current documentation is received in the event the parent is 
unable to provide this documentation or does not disclose the student’s disability status for 
whatever reason. The paperwork is collected and a caseload spreadsheet of all enrolling 
students with special education eligibility is created. Parents will also be requested to turn in 
504s, but the school will also take proactive steps to request such records on behalf of all 
students immediately following the receipt of a records transfer form from the parent.  
All students will be assessed using DAI’s universal progress monitoring.  Analysis of the progress 
monitoring will allow the school to begin to identify students who may need additional support. 
Students will then be scheduled into classes based on need (e.g. - intervention classes).  
 
Middle School 
Students who develop academic or behavior problems in middle school will be routed into a 
Response to Intervention (RtI) process to provide intervention, collect data, and progress 
monitor. For example, a student who develops a mental health issue will be put into a Check-
In/Check-Out program. The program includes daily progress monitoring sheets. A mentor will 
meet with the student at least three times daily and additional time may be added if necessary. 
The daily progress monitoring sheet which is point-based can be used to track improvement in 
behavior and/or anxiety. Students with academic problems can scheduled into intervention 
classes in an area of need. After-school tutoring programs can also help students gain lacking 
academic skills.  While federal law requires that IEPs include secondary transition services plans 
by the age of 16, students who will turn 16 during the effective period of their IEP should also 
have a transition plan created to ensure that those services are provided once they reach the 
required age. DAI’s Professional Development will include the area of Transition so that 
appropriate transition services and goals can be provided in such cases, notwithstanding the 
possibility that the student’s receiving high school may choose to consult with the student and 
the parent on modifications to the transition plan once the student graduates from DAI’s eighth 
grade and enters high school. 
 
Over-Identification 
Students who are inappropriately placed in special education will be identified by progress 
monitoring on a routine weekly basis through their IEP goals. Students also take quarterly 
universal progress monitoring assessments that all students in the school are given. The special 

I. Educational Program 20



  Doral Academy of Idaho 

 
 

education teacher will complete a monthly analysis of data to determine if students are 
meeting their goals. If students are meeting their behavior and/or academic goals and progress 
monitoring is showing growth, the IEP team can meet to discuss the exit of students who are no 
longer showing academic or behavioral needs. 
 
If the school has a student who needs transitioning out of special education, the IEP team may 
transition the student out by revising the IEP to provide consultation services during the 
reevaluation period. If the team determines that student no longer needs an IEP, said student 
will be referred to the school psychologist who, with parental permission, will reevaluate the 
student. The IEP team will then meet to determine if a student is still eligible in the eligibility 
category or does not meet eligibility.   
 
Continuum of Services 
The continuum of services offered by the charter school begins in regular education classes. All 
students are given a universal progress monitoring assessment monthly. The school analyzes 
the data. Each quarter the school meets as a team during “Data Day” which allows the school to 
discuss children scoring in the bottom 15% or another cut score as determined by the school. 
Students who score in the bottom 15% and students who are failing are discussed. The staff 
brainstorms different interventions that may help the student gain academically or 
behaviorally. In general education, intervention periods are scheduled in daily to provide 
instructional level academics to all students. In addition, after school tutoring clubs and 
blended online learning programs, provide instructional level interventions. 
 
If the student is still not showing progress on the universal progress monitoring, the student 
will enter into an RtI program. During RtI, a goal is written in the deficit academic area, the 
student is provided with additional interventions, and the student has weekly progress 
monitoring related to the goal. The data is graphed and analyzed every 6-8 points. If the 
student’s graphed line is not moving toward the grade level trend line, then instruction 
becomes more intensive by increasing the amount of time in intervention, increasing the 
number of sessions in intervention, or changing the teaching method. If, after 12-16 data 
points, the student’s graph still shows a lack of progress, the student will be referred to special 
education team.  Consistent with Federal law and guidance, a parent may also request a 
comprehensive evaluation at any time, including prior to commencement of or during the RtI 
process. 
 
Once the evaluations are complete, the team will reconvene to discuss the results of the 
evaluation and determine eligibility for special education.  The school will provide a copy of the 
eligibility report, along with copies of all evaluations to the parents.  The conference may 
convene without the parent under the following conditions:  (1) the parent waives his or her 
responsibility to attend, or (2) the parent has neglected to respond to three documented 
communication efforts. 
 
Once this conference is completed, the team will develop an Individualized Education Program 
(IEP), determining what special education or related services will benefit the child. 
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An IEP will be completed describing the special services, and the parent or guardian will sign a 
Consent for Special Education Form.  Once this process has been completed and the team, 
including the parents, is in complete agreement with the provisions of the IEP, the IEP will be 
signed and services will begin immediately. 
 
IEP Yearly Reviews 
Once a year, or more frequently if necessary, there will be a team conference, that includes the 
individuals described in §300.344, and other qualified professionals, regarding each child on an 
IEP.  During this conference, team members will discuss the progression toward annual goals 
and objectives, develop new goals and objectives, and determine whether the child’s special 
needs can continue to be appropriately met through the current educational placement.  To 
initiate such a conference, the special education teacher will send home a Prior Written Notice 
accompanied by a Notice to Conference Form.  As with the initial IEP meeting guidelines, the 
special education teacher must give the parent a number of opportunities to participate and 
document at least three attempts to establish communication prior to holding an IEP meeting 
without the parent. 
 
Three-year Reevaluations 
Reevaluations will be conducted in accordance with the procedures outlined above regarding 
initial evaluations if conditions warrant a reevaluation or if the child’s parent or teacher 
requests an evaluation.  They will occur at least once every three years.  An IEP meeting will 
follow to develop new goals and objectives.  IEP teams cannot exit or deny students from 
services based on reevaluations finding that a student no longer meets initial eligibility criteria.   
The School Leader and the special education staff will maintain exceptional records, and proper 
measures will be taken to ensure that they are kept confidential pursuant to applicable laws 
and regulations.  These procedures include but are not limited to allowing parents the right to 
inspect any files pertaining to their child, maintaining a record of all parties gaining access to 
exceptional files, amendment of records at parent request, parental consent, procedural 
safeguards, destruction of data, children’s rights, and providing a free appropriate public 
education (FAPE). 
 
Least Restrictive Environment 
Consistent with the principle of least restricted environment, most students who are 
determined to be eligible for special education services would first receive support in regular 
education with supplementary aides and services and progress monitoring would continue.  If 
the student showed no academic growth, a resource room would be added. A Resource Room 
could then be added up to 50% of the day to provide the necessary interventions to show 
academic growth.   
 
Students with severe intellectual disabilities also can benefit from combining inclusion with a 
resource room. In the regular education classroom, using peer assisted learning and online 
programs can help the student remain with typical peers and receive intensive instructional 
level instruction. 
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Students with severe emotional disabilities also can benefit from combining inclusion with a 
resource room. In addition, a Check-In/Check-Out system is very effective for students with 
emotional needs. A mentor is assigned to the student and the student has a daily progress 
monitoring sheet which goes home daily. The student’s parent bridges their behavior at school 
to privileges at home. Depending on the student’s needs, the mentor will check in with student 
at least three times a day, though more can be done if needed. Furthermore, the school 
counselor can help the family with locating appropriate community support. 
 
Depending on the nature of and severity of the disability, other placement models outside of 
the approach discussed above may be determined to be more appropriate to the needs of the 
student.  As a local education agency, the charter school could explore contracting for a change 
in setting in a manner consistent with Idaho Department of Education procedures or bringing in 
other resources to meet the student’s needs.   
 
Staffing 
DAI’s administration team will recruit highly qualified special education teachers through 
multiple means. They will use job recruiting websites such as Teachers to Teachers and DAI’s 
administration will attend and recruit teachers at Teacher Fairs in several states. Teachers who 
are not certified in Idaho will apply for teacher certification. All related service personnel 
including speech and language therapists and school psychologists will be certified in the State 
of Idaho or they have to apply for a license before they are hired.    
 
Staff Development 
DAI will schedule Professional Development (PD) days into their yearly calendar. PD will be 
offered in the areas of intensive interventions and research validated methods addressing the 
unique needs of students with disabilities. Additionally, the special education teachers, the 
special education facilitators, and the related service personnel (eg. SLP and OT) will be in 
communication with teachers providing instructional information on how to modify the 
curriculum and address the unique needs of students with disabilities on a weekly basis as 
service is provided. 
 
Discipline 
The rights of students with disabilities are protected by following the IDEA flow chart below. If a 
student with disability has a discipline problem, the administration contacts the parent for a 
parent meeting. If the student is suspended, all school work may be picked up daily by the 
parent and returned so that student’s grades are not affected. Alternately, the school can 
provide the work by other means.  If necessary, a teacher will provide service in the home 
setting or the student will receive alternative instruction in an after school program. 
 
The IEP team will also meet after 5 suspensions to complete a manifestation determination IEP 
meeting. The team will brainstorm other services and community resources that may benefit 
the student to prevent further behavior disruptions.  A Functional Behavior Assessment (FBA) 
will be completed and the team will reconvene to write a Behavioral Intervention Plan (BIP). 
The team may also request a Behavior Therapist to help in the process.   
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If the student has reoccurring events that result in further suspension, the team will meet after 
nine suspensions and complete a change of placement. The administration will contact the 
parent for a parent meeting. Each time a student is suspended, all school work may be picked 
up daily by the parent and returned so that student’s grades are not affected or other 
arrangements may be made to ensure access to assignments. Again, if necessary, a teacher will 
provide service in the home setting or the student will have alternative instruction in an after 
school program. Please see Image 217 below: 
 

Image 2: IDEA Disciplinary Procedures for Students With Disabilities 

 
 
Monitoring 
DAI’s special education programs comply with all federal and state laws. The role of the special 
education facilitator is a complete compliance review on all IEPs before and after the IEP 
meetings. In addition, a review of the confidential folder will be completed monthly on all 
                                                           
17 Bateman, David F. & Bateman, C. Fred. A Principal’s Guide to Special Education, 3rd Edition. Council For 
Exceptional Children. Arlington. (2014). 
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confidential folders. Special education facilitators check annual and three-year dates weekly to 
make sure all meetings are held on time. 
 
Special education teacher’s complete progress monitoring on a weekly basis to evaluate for 
student growth and success.  If a student shows no academic growth, a resource room is added. 
A resource Room can be added up to 50% of the day to provide the necessary interventions to 
show academic growth.  If a student shows academic growth, then said student will be 
provided a less restrictive placement with support. As the student successfully progresses 
towards full time in the general education curriculum, direct support services can be 
implemented by the special education teacher in the regular education classroom with 
supplementary aides and services until they receive consultation services. Quarterly progress 
reports are sent home. Progress reports are also sent home more frequently as determined by 
an IEP team.  Student grades are also monitored weekly to see academic growth. If students are 
not receiving enough support determined by weekly progress monitoring and grade checks 
then the IEP is revised. 
 
Once students are in middle school, a daily monitoring sheet will be used and includes looking 
at direct instruction participation, classwork participation, homework turn-in, and citizenship. 
Each teacher signs the student out of class. Special Education teachers check students out at 
the end of the day. Copies of the form go home with the students for parents to sign. Special 
education teachers keep a copy and the student returns the signed copy the next day when 
they pick up their new folder. 
 
Special education facilitators will help to monitor the academic and behavioral growth of 
students with disabilities in order to ensure that student needs are being met.  Adjustments to 
a student’s instructional programs are made accordingly through the collaboration with the 
SPED team (teachers, administration, and SPED Facilitators) and progress monitoring. 
 
Parental Involvement 
All DAI staff will follow all IDEA procedures when implementing appropriate programs related 
to IEP evaluations/re-evaluations by phoning parents to set up meetings and then following 
with two prior written notices.   
 
Check-In/Check-Out systems and progress monitoring reports are sent home on a 
predetermined frequency: daily or weekly.  Quarterly progress reports and report cards are 
mandatory universal grade reports. Special education teachers and related staff are expected to 
have frequent communication with parents with students with emotional and or behavioral 
needs. 
 
In this digital age, teachers even text back and forth with a parent through the day if necessary 
to give them updates if a parent requests to be informed. In addition, the school uses an online 
program and websites where they post all school events and homework assignments. 
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English Language Learners  
Identification 
DAI will identify the primary language of students upon enrollment.  The process is as follows: 

• All newly-enrolled students are provided an A Home Language Survey (HLS) is included 
in the enrollment packet. 

• Based on the answers provided to the questions in the HLS, student records will be 
requested from the student’s last school/school district.  Students without a WIDA 
Placement will be given a placement test. 

• All student screening and evaluation will use the assessment framework adopted by the 
State of Idaho, the World-Class Instructional Design and Assessment’s (WIDA) Assessing 
Comprehension and Communication in English State to State for English Language 
Learners (ACCESS). DAI will initially administer the WIDA-ACCESS Placement Test (W–
APT), an English language proficiency "screener" test given to incoming students who 
may be designated as English language learners. It assists educators with programmatic 
placement decisions such as identification and placement of ELLs.”18 The W-APT 
screener for English proficiency will take place in the first 30 days of school. 

 
Placement 
For students Classified as Non-English or Limited English Proficient who are coded as non-
English or limited English proficient as a result of the initial assessment, the following steps will 
be completed within the mandated timelines: 

1. Classify students who are eligible for English Language Learner (ELL) services as Non- 
English or Limited English proficient. The students eligible for ELL services. 

2. Prepare a Parent Notification Letter if a student qualifies for ELL services. Once the 
parent receives the letter, they may choose to receive ELL instructional services. If the 
parent or guardian refuses ELL instructional services, the school will meet with the 
parent or guardian to ensure that the parent or guardian understands what is being 
waived.  Parents or guardians may only waive ELL instructional services – not testing.  
The school will document the parent conference and place a copy of the waiver in the 
cumulative student folder. 

3. As stated above, students will be evaluated with the World-Class Instructional Design 
and Assessment’s Assessing Comprehension and Communication in English State to 
State for English Language Learners (WIDA-ACCESS) assessment, which is based on a six 
tier scoring system. Students will receive an English Language Proficiency Level on a 
scale of 1-6 (1-Entering, 2-Emerging, 3-Developing, 4-Expanding, 5-Bridging, 6- 
Reaching). Teachers will utilize the score report  to better differentiate instruction to 
meet the needs of each student. 

4. Once students are assessed, the Principal will ensure that eligible students are provided 
appropriate ELL services. In addition, Principals or designees will ensure that ELL 
students and their parents or guardians are aware of school activities and other 

                                                           
18 WIDA. Assess. Kindergarten W-APT. [website] URL: https://wida.wisc.edu/assess/kwapt; last accessed June 
2019. 
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opportunities at the school in a language they understand. Students who are eligible for 
ELL services will receive these services until it is determined, through reevaluation 
procedures, that they possess adequate English language and academic skills to allow 
them to perform satisfactorily in general education classes without special instructional 
considerations. 

 
Staffing 
DAI’s ELL services may be coordinated through a teacher with an ENL-7126 endorsement who 
will, at least initially, be administering ELL identification and support services in conjunction 
with his or her role as a classroom teacher. DAI’s Board and Principal may also decide to 
contract for these services through duly-certified, ENL-7126 endorsed contractors that 
administer ELL assessments and support ongoing monitoring of ELL students. 
 
DAI will offer an evidenced-based ELL Program such as the Content-Based Model. The goals of 
all of the program will be to:  (1) help ELL students achieve comprehension, speaking, reading, 
and writing competence in the English language; (2) enable students to achieve and maintain 
grade level status; and (3) enable students to meet graduation standards. The Sheltered 
Content-Based ESL Instruction Model is an integrated content language approach. The goal of 
the Sheltered Content-Based Instruction Model is for ELL students to develop English language 
skills in content classes.19 
 
The goal of the content-based approach is the acquisition of English and grade level academics 
so that the ELL student can succeed in an English-only classroom. This approach has the 
following features: 

• All instruction is done in English; 
• When possible, the child’s primary language is used to clarify instruction; 
• English is taught through reading, language arts, math, science, and social studies; 
• A strong English language development (ELD) component is included in every lesson; 
• The acquisition of English takes place in a structured, non-threatening environment in 

which students feel comfortable taking risks; and 
• Controlled vocabulary is included while students gradually acquire the necessary 

language skills to succeed academically and become lifelong learners. 
 
Monitoring 
DAI will progress monitor ELL students as with all students on a regular basis using data to track 
their progress. In addition, ELL students will be reassessed every year to determine whether the 
pupil’s proficiency in English is fluent and whether they are able to succeed in courses of study 
that are taught only in English. The school will monitor all reclassified students for a minimum 
of two years after they have met language proficiency. 
 

                                                           
19 Dong, Yu Ren. (2005). Educating language learners: getting at the content. Educational Leadership, 62(4), 
Retrieved from http://www.ascd.org/publications/educational-leadership/dec04/vol62/num04/Getting-at-the-
Content.aspx; last accessed June 2019. 
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The Principal will ensure appropriate policies are followed. As with non-ELL students, ELL 
students may be retained. In the case of ELL students, the Principal will ensure that ELL 
students are not retained based solely on the student’s inability to perform in the English 
language. In making a determination of whether an ELL student should be retained, the 
Principal will ensure that careful consideration is given to the range of services and options 
available prior to making the decision to retain a student.  Response to Instruction (RtI) data 
should be used to assist the principal in making retention decisions regarding an ELL student.   
 
Adjustments or changes to the student’s educational program may be necessary in order to 
avoid retention. As with non-ELL students, retention concerns should be ongoing throughout 
the year. If the decision is made to retain an ELL student, the principal will ensure that the 
student receives different services during the year following the retention. 
 
ELL students be reassessed every year to determine whether the pupil’s proficiency in English is 
fluent and they are able to succeed in courses of study that are taught only in English.  The 
student must be given the test Accessing Comprehension and Communication in English State-
to-State for English Language Learners (ACCESS for ELLs) every year until the student exits the 
ELL program. Parents or guardians of LEP children do not have the option of withdrawing their 
student from participating in the ACCESS for ELLs.  
 
DAI may reclassify an ELL student only if the school administers the ACCESS for ELLs to assess 
the pupil’s proficiency to comprehend, speak, read, and write English. Afterward, the pupil will 
obtain a score on the examination that is equal to or greater than a score for a person who is 
fluent in speaking, reading and writing English, as established by the publisher of the 
examination. 
 
The school will monitor any students reclassified as English proficient who have not yet met exit 
criteria. The school will ensure that reclassified students are appropriately placed in general 
education classes and DAI will monitor a student reclassified as fluent-English proficient, but 
who has not yet met exit criteria, for no less than two years. The purpose of this monitoring is 
to ensure that the students have no grades below a “C” in any academic class and are no longer 
in need of language acquisition assistance. 
 
The monitoring from the school will include periodic contact with the student’s teacher(s) to 
ascertain student progress. The school will also review the student’s report card annually to 
review the student’s attendance, academic and citizenship grades.  To be considered 
academically successful, a student should have no grades below a “C” in English, reading, math, 
science, or social studies. 
 
The ELL monitoring process information should be included in any RtI interventions that are 
determined by the school.  Specific consideration for language proficiency must be taken into 
consideration in planning specific interventions for the student. If, as a result of monitoring, 
evidence indicates that the student is not successful in English-only classes and needs further 
language acquisition assistance, the school will administer the initial assessment test to 
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ascertain the student’s current English proficiency. A meeting will be held with the student’s 
parents or guardians and the student will be considered for reinstatement into the ELL 
program, into an academic remediation program, or the student will remain in English-only 
classes. The school will continue to monitor the student for language and academic progress. If 
the student is determined to be academically unsuccessful, the school and the appropriate 
teachers will seek out other services for the student in order to address any academic 
deficiencies. Prior to making any changes, the principal or designee will meet with the parents 
or guardians to discuss the recommended changes. 
 
Parental Involvement 
Principals or designees will ensure that ELL students and their parents or guardian are aware of 
school activities and other opportunities at the school in a language they understand. Parent 
outreach for ELL families will conducted in a manner and format that is meaningful and 
accessible to the parent.  In some instances, for example, written documents may be 
inaccessible to parents with limited literacy in their primary home language.  Such families will 
need to be contacted verbally at a time and in a place that is conducive to their involvement 
and attention (e.g. at home versus when they’re working and could face discipline for using a 
personal phone).   
 
Homeless/Migrant  
Identification 
DAI will identify students and families in need of homeless/migrant services for new students 
by including a space for identifying homeless/migrant student status in the initial enrollment of 
a student. Additionally, because students can become children in transition at any point, DAI 
will identify existing students in need of homeless/migrant student services through 
counselor/teacher referrals and proactive communications with parents and families about 
available supports. Misidentification will be avoided by making sure staff involved in 
registration of new students understand the differences between families have a difficult time 
pulling together all materials required and/or requested for enrollment: birth certificates, 
immunization records, previous school records, home address etc., and those families who lack 
this information due to their homeless/migrant status. 
 
To assist in identification, DAI will follow to the broadly defined definition of homeless as set 
forth in Section 330 of the Public Health Service Act (42 U.S.C., 254b),  Homeless Emergency 
Assistance and Rapid Transition to Housing Act of 2009 (P.L. 111-22, Section 1003), remaining 
cognizant of the evolving and complex nature of defining homelessness. 
 
The term “homeless” or “homeless individual” includes: 

• An individual who lacks a fixed, regular, adequate nighttime residence; 
• An individual who has primary nighttime residence in a supervised, publicly or privately 

operated shelter for the accommodations (including welfare hotels, congregate shelters, 
and transitional housing for the mentally ill); 
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• An individual who sleeps in a public or private place not designated for, or ordinarily 
used as, a regular sleeping accommodation for human beings (e.g., cars, parks, motels, 
campgrounds, undeveloped state or federal lands); 

• Children living with a parent in a domestic violence shelter; 
• An individual who is, out of necessity, living with relatives or friends due to lack of 

housing; 
• Runaway children (under 18 years of age) and children and youths who have been 

abandoned or forced out of the home by parents or other caretakers, or such youth 
(between 1 and 20 years of age) who may still be eligible for educational services who: 
temporarily reside in shelters awaiting assistance from social service agencies; live alone 
on the street or move from place to place between family members, friends, or 
acquaintances; and children of migrant families who lack adequate housing. 

 
Gifted/Talented 
Identification 
In accordance with Idaho Code §33-2001, gifted/talented students are those students “who are 
identified as possessing demonstrated or potential abilities that give evidence of high 
performing capabilities in intellectual, creative, specific academic or leadership areas, or ability 
in the performing or visual arts and who require services or activities not ordinarily provided by 
the school in order to fully develop such capabilities.”20 
 
DAI will identify and meet the needs of gifted and talented students, in accordance with Idaho 
Code §33-2003. In determining the eligibility of a pupil for the gifted and talented program of 
instruction, the GATE Team (comprised of classroom relevant teachers and administration) may 
use alternative assessment procedures for a pupil from another culture, a pupil who is 
environmentally or economically deprived or a pupil who has a disability. The conclusions of the 
GATE Team concerning the eligibility of the pupil for the gifted and talented program of 
instruction will be based upon an assessment of the talent, cognitive abilities or academic 
achievement of the pupil. Unless the pupil’s individualized educational program otherwise 
provides, a pupil who is gifted and talented must participate in not less than 150 minutes of 
differentiated educational activities each week during the school year. 
 
A range of service delivery options will be available to meet each gifted and talented student’s 
special needs based on the student’s Gifted and Talented Educational Plan (GTEP) and will be 
provided with administrative support to assure adequate funds for materials and professional 
development. 
  
Plan Development 
Once a student has been referred to the gifted and talented program, the gifted and talented 
teacher will notify the student’s parent, teachers, and school psychologist. The school 
psychologist at DAI will fill out the appropriate forms and send home a written notice to inform 
the parents for the initial assessment for the gifted and talented program. Parents will sign 

                                                           
20 Idaho Code §33-2001. 
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consent to evaluate. The School Psychologist will administer appropriate cognitive assessments. 
The Gifted and Talented Eligibility Statement form will be used to determine eligibility in the 
gifted and talented program. 
 
Parents will be considered partners with the schools in developing, reviewing, and revising the 
gifted plan for their child. The role of parents in developing such plans will include: 

• Providing critical information regarding the strengths of their child; 
• Expressing their concerns for enhancing the education of their child; 
• Participating in discussions about the child's needs; 

 
The team considers the following during development, review, and revision of the gifted plan: 

• The strengths of the student and the needs resulting from the student’s giftedness 
• The results of recent evaluations, including class work and state or district assessments 
• In the case of an ELL student the language needs of the student in relation the gifted 

plan. 
• The plan for each student will be individualized, measurable, and observable.  

 
Implementation 
The gifted plan will be implemented immediately following the meeting and will be made 
accessible to each of the student's teachers who are responsible for the implementation. Each 
teacher of the student will be notified of specific responsibilities related to implementing the 
student's gifted plan. 
 
Services and Instructional Strategies 
The school will offer various services to meet the needs of the gifted and talented student. 
These services may include but are not limited to: Specialized gifted and talented courses, 
Acceleration, Ability grouping, Modifications of content through differentiated curriculum, 
Career exploration and goal setting integrated into the curriculum, Curriculum compacting, 
Enrichment, Social skills development and/or counseling, and Real-world immersion activities 
(i.e. as science and social studies fairs, exhibits, academic competitions, mentoring). 
 
Curriculum will be vertically and horizontally enriching, providing those students who have 
mastered the grade-level Idaho Content Standards and DAI-offered opportunities for 
acceleration. Curriculum for gifted and talented students will include a wealth of opportunities 
for extended learning beyond the classroom. 
 
Evaluations 
The team shall consider the strengths of the student and needs resulting from the student's 
giftedness and the results of recent evaluations, including class work and state assessments. In 
the case of a student with limited English proficiency, the language needs of the student as they 
relate to the IEP, will be considered when reviewing and revising the plan. 
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DAI will offer various services to meet the needs of the gifted and talented student based on 
the gifted plan. These services may include but are not limited to: 

• Elementary School (K-5) Gifted Program - 
o Acceleration: (e.g. enrichment, world immersion activities (i.e. as science and 

social studies fairs, music and art exhibits, academic competitions, mentoring, 
career exploration and goal setting integrated into the curriculum); 

o Differentiation: (e.g. curriculum compacting, modifications of content through 
differentiated curriculum); and 

o Ability grouping: (e.g. specialized gifted and talented courses, real social skills 
development and/or counseling). 
 

• Middle School (6-8) Gifted Program - DAI will offer accelerated (gifted) content area 
courses (Mathematics, Science, Social Studies, and/or English Language Arts) and/or 
State-approved middle school gifted elective courses. All of the students in the gifted 
and talented course are eligible for gifted and talented services and the teacher is 
endorsed to teach gifted and talented students or on an approved waiver to complete 
the gifted and talented endorsement. 

 
Enrichment Opportunities 
Similar to the gifted plan, there will be a variety of enrichment opportunities that will be 
available to students performing at or above grade level as part of DAI’s comprehensive 
strategy to ensure that all students are making accelerated academic progress these include but 
are not limited to: 

• Acceleration: (e.g. enrichment, world immersion activities (i.e. as science and social 
studies fairs, music and art exhibits, academic competitions, mentoring, career 
exploration and goal setting integrated into the curriculum); 

• Differentiation: (e.g. curriculum compacting, modifications of content through 
differentiated curriculum); and 

• Ability grouping: (e.g. specialized gifted and talented courses, real social skills 
development and/or counseling). 

• Extended Learning Opportunities- Afterschool enrichment programs and clubs. All 
students will be included in the data driven instruction model (Data Methods and 
Systems) to ensure that all students are making academic progress even those who are 
performing at or above grade level.   

 
Promotion/Retention 
DAI is also committed to ensuring fair and equitable promotion and retention of our students in 
alignment with DAI’s mission.  Using real-time data from frequent assessment results, DAI will 
provide the necessary individual, classroom and/or school-wide intervention programs. The 
Data Team and along with teacher referrals will determine which students may need additional 
targeted interventions which include: requiring students to attend specific targeted tutoring, 
Early-Bird, during school, or afterschool; proving for supplemental intervention programs and 
support within the respective reading, math, science classrooms through academic coaching, 
lesson modeling, computerized intervention programs and pull out services (as needed).  
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Parents of students who are in need of interventions (individual or other) will be notified 
throughout the process. The teachers will work with students and families to accommodate 
schedules. Additionally, the Data Team will identify students that may need to be part of the RtI 
(Response to Intervention) process. If the Data Team and Classroom teacher should identify a 
struggling student that may be in need of retention, they will be referred to Pupil 
Promotion/Retention Team by the end of the first semester.   
 
The Pupil Promotion/Retention Team may be comprised of a member of the administrative 
team, current teacher, next year’s teacher, and special education teacher (if applicable). 
Administration is responsible for identifying the appropriate members of the team. The school 
will identify benchmarks and procedures for promotion at each grade level.  Students who 
meet or exceed the benchmarks determined by the school will be promoted to the next grade 
level.  Data to be considered may include attendance, state assessments, school and 
curriculum-based assessments, classroom observations, parent and teacher surveys, and 
classroom grades and work samples. 
 
The Pupil Promotion/Retention Team will review the data and make a recommendation or 
promotion to the next grade level or retention. The Team will then meet with the 
parent/guardian to discuss the data, recommendation, and social emotional concerns, and the 
options for their student. The team along with the parent will make a decision to promote or 
retain the student. DAI will comply with State and Federal laws regarding the students with 
disabilities and IDEA in the case of students who are twice exceptions, e.g. they are both Gifted 
and Talented and they have an IEP.  
 
Professional Development Plan 
DAI understands the importance of ensuring a high quality, committed, and consistent staff of 
teachers and leaders.  The school develops and reviews specific personnel policies to support its 
goals and to ensure fairness and compliance with state and federal law. 
 
DAI will support the professional development needs of all professional staff by subsidizing 
college classes, facilitating the attainment of continuing education credits, and offering on-site 
trainings. Staff members will participate in school- initiated and other relevant and necessary 
workshops for professional development. A member of the administrative team will oversee, 
coordinate, assist and monitor the staff development process. Teachers will attend relevant 
local and national conferences and serve as trainer to the remainder of the staff upon return to 
DAI. The professional development offered to teachers will align with student achievement 
data, curriculum, instructional personnel needs, School Improvement Plans, and annual school 
reports.   
 
Prior to the opening of DAI, professional development will be offered. At that time the 
administrator and identified school leaders (department chairs) will receive professional 
development in DAI’s Mission, Vision, and in fundamental components of Arts Integration. This 
training will be led by Doral Academy, Inc. instructional leaders. In the train the trainer model, 
the Nevada instructional leaders will be able to prove training and support to the teaching 
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faculty at DAI. All DAI faculty will receive one to two weeks (at minimum) of on-site professional 
development prior to the inaugural school year. 
 
Each school year, DAI’s Principal will assess the faculty’s professional development needs by 
surveying faculty and reviewing data for trends that could be addressed through appropriate 
professional development. This survey will be used to prioritize on-going professional 
development. DAI will provide, at minimum, professional development training in the following 
areas: DAI’s Mission and Vision; Opening of School Procedures; Data Driven Decision Making; 
Positive Behavioral Support; Serving Exceptional and Educationally Disadvantaged Students; 
Differentiated Instruction; Technology; and Safety and Security. Additionally, the staff will 
receive professional development on applicable State, Federal, and all applicable laws, 
regulations, and policies. (Safety Training, OSHA Requirements, Blood Borne Pathogens, etc). 
 
DAI will provide annual professional development to aide in the curriculum delivery, specific to 
the school’s mission and vision including, but not limited to: 

• Arts-Integration Instructional Methods – DAI will receive PD on two school-wide Arts 
Instructional Strategies/Methods annually. The school only selects two methods so they 
will be taught with validity21, and students can learn to produce the outcomes of the 
methods comprehensively. 
 

Table 5: Professional Development Sample 
Year of Operation Genre Strategies 

Year One Drama Tableau On/Off 
Year Two Drama ABA Actor’s Toolbox 

Year Three Dance Moving Through Math-Grouping 
Game and Patterns 

 
Additionally, teachers will receive professional development on other instructional best 
practices based on their needs identified in the survey, including but not limited to: 
Scaffolding, Inquiry Based Learning, Project Based Learning, Cooperative Learning, 
Teacher Modeling, Group Practice, Modeled Writing, Learning Strategies, etc. 

• Opening of Schools Policies and Procedures Training – All personnel will participate in 
policy and procedures training (conducted by Principal and Lead Staff); 

• DAI’s Mission, Vision, and Educational Philosophy 
• Data-Driven Decision Making – An interactive workshop to teach faculty how to use 

specific performance indicators to identify student needs and target instruction; 
• Curriculum Implementation by Grade Level/Subject/Specialty – Teachers will participate 

in school-wide and grade level/department training throughout the school year related 

                                                           
21 Phased implementation of Arts Integration strategies also allows for the development of in-house expertise by 
DAI faculty. For instance, if a trainer from the Kennedy Center trains faculty members in Tableau and On/Off in 
Year One, a trained faculty member can train any new faculty hires in these strategies in Year Two, while also 
learning two new strategies taught by an outside Arts Integration expert. 
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to curriculum implementation. These include but are not limited to: Horizontal and 
Vertical Team Planning, Textbook Training, etc. 

• Serving Exceptional and Educationally Disadvantaged Students – Teachers will receive 
professional development on working with students with special needs. This will 
include, but is not limited to:  Differentiated Instruction for at risk learners, Special 
Education Students, and Gifted and Talented Students; Sheltered Instruction Content 
Model for ELL students. WIDA Screening and Assessment professional development will 
be provided to identify faculty. Based on the student population and faculty survey, 
additional training may be offered to support the needs of the student body; 

• Differentiated Instruction – Teaches faculty how to differentiate and individualize 
instruction in order to create effective targeted instructional lesson and tutoring to 
increase student achievement and maximize instructional time; 

• Positive Behavioral Support – This training will ensure that teachers have the necessary 
strategies to implement classroom intervention strategies (Tier 1-3); 

• Check-In/Check-Out – This training will instruct teachers on the Check-In/Check-Out 
Mentoring System. 

• Technology – Teachers will participate in hands-on technology workshops to learn how 
to intergrade technology into the classroom. The purpose is to ensure schools are 
growing with technology to ensure students and teachers are prepared for the 
expectations of the 21st century and national technology standards; and 

• Safety and Security – This training will include: daily safety procedures, the school safety 
plan, and Crisis Prevention Institute trainings (CPI). Safety trainings, such as blood borne 
pathogens, will be offered to meet Occupational Safety and Health Administration 
(OSHA) requirements.  

 
Evaluations 
In line with best practices, the Principal should administer reviews/evaluations of teachers and 
staff members annually. The Principal will help each staff member to develop a professional 
development plan and set goals that support the school’s mission and goals.  The Principal is 
expected to facilitate best practices in teacher development, such as establishing procedures 
and expectations for peer and coaching observations as well as developing mentoring teams.   
 
The Principal will also observe the staff in day-to-day activities to determine strengths and 
areas of deficiency, and if necessary, the appropriate remediation.  The Principal’s goal is to 
provide regular performance feedback to staff members including but not limited to, 
constructive remediation, problem-solving support, and recognition for exemplary 
performance, formal and informal evaluations. 
 
All employees will be observed on an ongoing basis by the Principal, using both formal and 
informal observations.  Formal observations may include a pre-observation conference as well 
as a post-observation feedback session.  First and second year teachers will have at least two 
formal observations per year.  All teachers will have at least one formal observation per year. 
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Formal Evaluations - First Year Employees, Alternative Teacher Certification and Induction 
For all first year employees and any teacher who has not received their Professional Teacher 
Certification, there shall be two formal reviews (one in each semester of the school year).  This 
includes employees in the state’s Alternative Teacher Licensure program. The formal evaluation 
will review the employee’s self-assessment, job description, areas of responsibility, areas of 
improvement, progress toward goals, and plan for improvement.  The formal evaluation shall 
include a plan for completing the requirement for the Professional Teacher Certification (if 
appropriate) and documenting any concerns.  At that time, the Principal may inform the 
employee and report to the Board of Directors whether the school intends to continue 
employment for the subsequent school year.  Results of the formal evaluation will be put in 
writing, signed by employee and Principal, and copies placed in the employee’s professional 
portfolio and personnel file. 
 
Formal Evaluations - Returning Employees  
For returning staff members, there shall be a minimum of one formal review six months after 
the start of the year.  The formal evaluation will provide an opportunity to review progress 
toward the employee’s professional development plan and goals.  In addition, the employee 
may provide feedback to the Principal on the Principal’s job performance.  At that time, the 
Principal may inform the employee and report to the Board of Directors whether the school 
intends to continue employment for the subsequent school year.  Results of the formal 
evaluation will be put in writing, signed by employee and Principal, and copies placed in the 
employee’s personal portfolio and employment file. 
 
Response to Observations and Evaluation Findings  
All employees shall have the right to make written objections to the observations or review 
finding within one week of receipt by stating areas of disagreement.  These objections will be 
attached to the observation and/or evaluation and kept in the employee’s personnel file. 
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II. FINANCIAL & FACILITIES PLANS

Fiscal Philosophy and Spending Priorities  
The Doral Academy of Idaho (DAI) governing board will oversee all aspects of the fiscal 
management of the school and are dedicated to providing an enhanced educational experience 
by furnishing students with an academically challenging and personally meaningful learning 
environment with an emphasis on arts integration. The charter school budget will serve as the 
financial plan of operation for the charter school and will include estimates and purpose of 
expenditures for a given period and the proposed means of financing the estimated 
expenditures. DAI will provide the budget and budget documents in accordance with the rules 
and regulations as specified by the Idaho Department of Education on an annual basis. 

The governing body recognizes its responsibility to establish an unreserved fund balance in an 
amount sufficient to: 

• Protect the charter school from unnecessary borrowing in order to meet cash- flow
needs;

• Provide prudent reserves to meet unexpected emergencies and protect against
catastrophic events;

• Meet the uncertainties of state and federal funding; and
• Help ensure a charter school credit rating that would qualify the charter school for

lower interest costs.

In determining an appropriate unreserved fund balance, the governing body will consider a 
variety of factors with potential impact on the charter school’s budget including:  

• The predictability and volatility of its expenditures;
• The availability of resources in other funds;
• The potential drain upon general fund resources from other funds;
• Liquidity; and
• Designations

Doral Academy of Idaho has presented a fiscally conservative budget for their first 3 years of 
operation as well as a breakeven budget for their first year of operation in case student 
enrollment comes in lower than expected. Doral Academy of Idaho’s largest fixed costs are 
salaries & benefits with categories such as educational program items, technology, furniture, 
and supplies fluctuating with student enrollment.  This is no surprise as the largest fixed cost is 
the most important; in order to successfully implement an educational program, being able to 
hire/retain dedicated school staff is top priority. 

Utilizing Academica’s standing relationship with the lending institution Vectra Bank will allow 
Doral Academy of Idaho to lease all their furniture, fixtures, equipment, and curriculum in the 
first year of the school over a 48-month period. The lease will include a 5% residual purchase 
option at the end of the 48 months or an early purchase option in the 45th month for a 6% 
residual. The proposed campus will likely enter into this lease agreement in their first year of 
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operation. Doral Academy of Idaho budgets $1,000 per student to outfit the entire school in its 
first year of operation at a 5% interest rate over 4 years. The budget reflects projected FFE costs 
for the first three years of operation, these projected totals are divided into the three 
equipment categories: curriculum, technology, & furniture/fixtures.  
 
Transportation and Food Service Plans 
Doral Academy of Idaho will look to provide transportation to and from school and will contract 
out the service in its first few years. The budget has been based on rates given by Brown Bus 
Company (BBC), a well-established bus transportation company that provides school bus 
transportation to various Idaho schools. The budget reflects the transportation allowance of 
60% of the projected transportation expenses. The transportation expenses are assumed at 
$325 per route per day, for 180 school days; utilizing one route for the first two years of 
operation, increasing to two routes in the third year of operation. Once established, the Doral 
Academy of Idaho governing board will seek the appropriate bids for a bus transportation 
provider in compliance with Idaho Code. 
 
As outlined in Section IV. Student Demand and Primary Attendance Area of this application, 
Doral Academy of Idaho projects that 37% of the student population will qualify for free and 
reduced lunch. Standard kitchen equipment is factored into the amount of the anticipated 
building space and may include up to an oven, warming cabinet, double door refrigerator, and 
single door freezer. These items are included in the schools anticipated FFE lease mentioned in 
more detail in the subsection above. Additional start-up expenses may include food 
thermometers, a prep table, oven mitts, single use gloves, and other kitchen supplies. 
Administrative costs are minimal and may include a date-stamp, envelopes, and mailing 
stamps. The school is looking into several options on how best implement the National School 
Lunch Program (NSLP) for its campus. The school has reached out to other charter schools in 
the area on what they are doing for to provide lunches.  Based on our conversations with these 
schools, the school plans to contact local restaurants recommended by other charters schools 
to provide lunches that meet the requirements of the NSLP. As the school grows, the school is 
looking to purchase a facility with a kitchen and looking into implementing the program in 
house eventually.  The school will administer the application process for all free and reduced-
price meals and will submit claims for reimbursement to the state. The budget assumes that 
meals will be paid for by students not eligible for these programs. The amount of $6,000 per 
year has been budgeted in Year 1 – 3 for any potential overages or one-time costs associated 
with providing food services.  The operating costs associated with this expense are based on 
experience with similarly sized schools in the Boise area. 
 
Financial Management and Monitoring Plan 
As outlined in Section III. Board Capacity and Governance Structure of this application, the 
governing board will be the ultimate policy-making body with the responsibility of operation 
and oversight of the school including academic direction, curriculum, and budgetary functions. 
The auditors, accountants, and educational management company retained by the governing 
board, will work as a team to develop financial statements and accounting reporting templates 
to ensure compliance with the state and federal reporting guidelines.  
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As outlined in Section V. School Leadership & Management of this application, Doral Academy 
of Idaho will contract with Academica Idaho, an Educational Service Provider whose services to 
Doral Academy of Idaho shall include, but may not be limited to, the following: 
 

• Identification, design, and procurement of facilities and equipment 
• Staffing recommendations and human resource coordination 
• Regulatory compliance and state reporting 
• Legal and corporate upkeep 
• Public relations and marketing 
• The maintenance of the books and records of the charter school 
• Bookkeeping, budgeting and financial forecasting 

 
For the services of Academica Idaho, an annual fee per student as structured below will be 
charged to Doral Academy of Idaho. As outlined in Section IV. Student Demand and Primary 
Attendance Area of this application, an early relationship with Academica Idaho allows Doral 
Academy of Idaho to have some financial flexibility during its initial growth phase. The budget 
presented includes an Academica Fee schedule of the following:  
 

Student Count Fee 
175 or Less  $                    -     
176 - 225  $       10,000.00  Flat Fee 
226 - 325  $              75.00  per student 
326 - 425  $            150.00  per student 
426 - 525  $            225.00  per student 
526 - 624  $            300.00  per student 

625 or more  $            450.00  per student 
 
Academica will also provide Doral Academy of Idaho with a $25,000 start-up loan for 
operational expenses in their first year of operation. This loan will be a non-recourse loan at an 
interest rate of 5% over 36 months. There will also not be any prepayment penalty on the loan. 

Under the supervision of the Board Treasurer, and in conjunction with the school’s audit firm, 
Academica Idaho will be responsible for the school’s bookkeeping, financial reporting, and 
financial liability. The school principal will supervise the day-to-day cash collections at the 
school. The governing body, through the Board Treasurer, will receive and accept financial 
reports that include monthly bank statement reconciliations, estimates of expenditures for the 
general fund in comparison to budget appropriations, actual receipts in comparison to budget 
estimates and the charter school’s overall cash condition. Supplementary reports on other 
funds or accounts will be furnished upon request of the governing body or administrator. 
Appropriate staff will be available at any governing body meeting, upon the governing body’s 
request, to respond to questions and to present current financial information. The 
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administrator will notify the governing body at any time of substantial deviations in the 
anticipated revenues and/or expenditures. 
 
The campus principal will be responsible for assuring budget allocations are observed and the 
total expenditures do not exceed the amount allocated in the budget. The governing board will 
look to outsource payroll processes to a 3rd party vendor. Preparation of payroll, including time 
schedules and payroll periods, will be done in accordance with each employee’s agreement 
with the governing body. Employee health, accident, dental, and other types of insurance will 
be provided as outlined in the agreements. Mandatory payroll deductions will be withheld as 
required by state and federal law. The person designated to draw all orders for the payment of 
monies belonging to the charter school is the principal, and the principal will work closely with 
Academica Idaho. All claims for payment from charter school funds are processed by 
Academica Idaho in conformance with charter school procedures. Payments are authorized 
against invoices properly supported by approved purchase orders with properly submitted 
vouchers approved by the governing body. 
 
Doral Academy of Idaho intends to adopt and comply with the Idaho Financial Accounting 
Reporting Management System (IFARMS), developed by the Idaho Department of Education. 
The function of charter school purchasing is to serve the educational program by providing the 
necessary supplies, equipment, and services. The governing body will appoint the purchasing 
agent. He/She will be responsible for developing and administering the charter school’s 
purchasing program. Any officer or member of the governing body may incur no obligation 
unless that expenditure has been authorized in the budget or by governing body action and/or 
governing body policy. In all cases, calling for the expenditure of charter school money, except 
payrolls, a requisition and purchase order system must be used. Unless authorized by the 
administrator, no purchase will be authorized unless covered by an approved purchase order. 
No bills will be approved for payment unless purchases were made on approved orders. The 
administrator will review bills due and payable for the purchase of supplies and services to 
determine if they are within budget amounts. After appropriate administrative review, the 
administrator will direct payment of the just claims against the charter school. The 
administrator is responsible for the accuracy of all bills and vouchers. 
 
As mentioned in Section I. Educational Program of this application, Doral Academy of Idaho 
(“Licensee”) will enter into a Trademark License Agreement with Doral Academy, Inc. 
(“Licensor”). Doral Academy, Inc. grants Doral Academy of Idaho a non-exclusive, non-
transferable, royalty-free license to use the trademark in connection with the development and 
establishment of the school of Doral Academy of Idaho in the State of Idaho. The budget 
reflects this agreement as the Doral Academy, Inc. Affiliation fee. This fee is 1% of state 
unrestricted revenue, half of which goes back to the school for Professional Development use 
and the other half going to Doral Academy, Inc. for its collaboration, accreditation, and support. 
The budget reflects only the Professional Development half of the expense in Doral Academy of 
Idaho’s first few years of operation. The half of the fee that goes to Doral Academy, Inc. will be 
charged once Doral Academy of Idaho is able to financially sustain its cost. Please see Appendix 
F8 – District Membership Agreement for a draft of Doral’s Affiliation Agreement. 
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Furthermore, DAI will evaluate its affiliation with Doral Academy, Inc. in three stages: 

1. Beginning of school year – Goals will be established in alignment with the executed 
contract between Doral Academy of Idaho and Doral Academy, Inc. 

2. Middle of school year - The Board will evaluate the services provided based on a rubric 
covering topics such as, but not limited to: Professional Development, Curriculum 
Support, Culture Training, Best Practices, etc.  

3. End of school year – Final round of evaluations 
 
Facilities Plan 
DAI is continuing to actively search for facilities options within its target community.  Based on 
its proposed enrollment configuration, the school’s eventual facility need is no more than 
40,000 square feet at full buildout by year 5 of the charter.  It is important to note that DAI’s 
enrollment plans assume a slow growth model starting approximately 200 students and 
expands by a grade per year with some modest adding of additional sections in existing grades.   
 
The primary location DAI has identified is the Compass Charter School Campus located at 2511 
W. Cherry Lane.  The facility is currently for sale.  The primary location is within DAI’s target 
community and will meet the school’s needs as it grows year over year until it reaches capacity. 
Listing price for the facility is $4,500,000.  The purchase prices also includes all FF&E equipment 
wherein the school would only need to purchase a limited amount of furniture and equipment 
upon moving in.   
 
The primary facility includes a 40,000 sf campus on 3.5 acres, which includes 24 classrooms 
(already outfitted with FFE), stand alone gym, cafeteria, commercial kitchen and outdoor 
playground.  The primary location also includes large auditorium area (previously church 
sanctuary) wherein should the school need to build-out additional classrooms over time they 
would have the ability to do so.  The primary location is also move-in ready related to municipal 
approvals needed to operate a public charter school.  The school overtime will look to make 
tenant improvements primarily to the exterior of the facility to make it more inviting to school 
stakeholders.   
 
If the school is unable to acquire the primary location the school can readily make do with a 
facility between 11,000 and 15,000 square feet during its first two years of operation.  The 
school is in discussions with Legacy Life Church located at 1830 N. Linder Road, Meridian.  The 
secondary location is located within the school’s target community.  The secondary location is 
located on approximately 12 acres, with 11 classrooms, administration offices, cafeteria area, 
commercial kitchen, a large outdoor playground area and large parking area.  The school would 
work with its architect to ensure the building meets all facility codes necessary to operate a 
public charter school.   
 
For further information regarding these facilities, please see Appendix A5 - Facility Options.
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The school is in discussions with groups such as Hawkins Companies, Turner Capital, and 
Building Hope among others, (see Appendix F6 – Performance & Hawkins Letter of Support for 
more information) about purchasing a facility and creating a long term lease with a purchase 
option that includes a stair step rent schedule that would allow the school to build up 
enrollment until it can afford a full rent payment. DAI is also currently in preliminary discussions 
with leaders from both sites which are subject to further development upon receipt of evidence 
of an approved charter. Until a charter is granted, a specific arrangement cannot be 
established.  At this time, however, the founding team has begun steps that will facilitate the 
process once a charter has been awarded.  Additionally, our preliminary exploration indicates 
that rent costs at either facility fall within the projected cost per square foot that we used to 
generate our budget assumptions for the facilities line item. For an example of what DAI’s 
future lease agreement will entail, please see Appendix F9 – Lease Agreement Example. 
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III. BOARD CAPACITY AND GOVERNANCE STRUCTURE  
  
Governance Structure   
The Doral Academy of Idaho (DAI) is organized exclusively for educational purposes within the 
meaning of Section 501(c)(3) of the Internal Revenue Code. The governing board will be the 
ultimate policy-making body with the responsibility of operation and oversight of the school 
including academic direction, curriculum, and budgetary functions. The policies, procedures, 
powers, and duties by which the board will operate, including specific member powers, are 
detailed in the attached bylaws.  
  
Board members will serve five-year terms, and board members may serve no more than two 
terms. Terms will be staggered so that no more than half of the board will be up for election in 
any one year, unless a vacancy needs to be filled.  
  
The officers of the governing board will include a chair, vice chair, secretary, treasurer, and such 
other officers as the board will deem necessary to elect. The board will elect and appoint all 
officers at the annual meeting of the board. Officers will serve a one-year term and may serve 
consecutive terms in any office. The officer responsibilities are as follows:   

• Board Chair – The chair will preside at all meetings of the board. The chair will possess 
the power to sign all certificates, contracts, or other instruments of the school that are 
approved by the board.   

• Vice Chair - In the absence of the chair, or in the event of the chair’s disability, inability, 
or refusal to act, the vice chair will perform all of the duties of the chair and will have all 
of the powers of the chair. The vice chair will have such other powers and perform such 
other duties as may be prescribed from time to time by the board or by the chair.  

• Secretary- The secretary will keep the minutes of the board with the time and place of 
holding, whether regular or special and if special, how authorized, the notice thereof 
given, the name or names of those present at the board meetings and the proceedings 
thereof. The Secretary will give notice of all the meetings of the board required by law.  

• Treasurer – The treasurer will have oversight responsibility and adequate and correct 
accounts of the properties and business transactions of the school, including accounts of 
its assets, liabilities, receipts, disbursements, gains, and losses. The books of account will 
at all times be open to inspection by any board member. The treasurer will be charged 
with safeguarding the assets of school and he or she will sign financial documents on 
behalf of the school in accordance with the established policies of the school. He or she 
will have such other powers and perform such other duties as may be prescribed by the 
board from time to time.  

  
The board will be composed of between five and nine members, as set or adjusted by the 
governing board. The bylaws state that the board will seek to maintain a membership that is 
representative of the community and possesses the breadth of knowledge and experience to 
effectively support and direct the operation of the school. To support this, the board will 
endeavor to maintain a membership which includes:   

• At least two parents of enrolled students;   
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• An active or retired licensed educator;   
• An individual with expertise in the areas of Accounting and/or Finance; and,   
• An individual with expertise in the areas of Law and/or Human resources.  

  
Any board member of the school may be removed by two-thirds of the members then in office, 
excluding the member at issue, whenever such removal would serve the best interests of the 
school. Any member may resign at any time and their resignation will be effective upon receipt 
by the Chair of a written communication.  
  
Duties of Governing Board  
As mentioned previously, the policies, procedures, powers, and duties by which the board will 
operate are detailed in the attached bylaws. A brief overview of those powers include:  

• Ratify the school’s mission and vision statements, and any modification thereof   
• Establish and approve all major educational and operational policies   
• Develop and approve an annual budget and financial plan   
• Approve any management, operational, and service contracts   
• Exercise continual oversight of the charter school’s operations   
• Select an independent accountant to perform an annual audit, and review and approve 

the audit report   
• Hire and supervise an administrator who will oversee the day-to-day operations of the 

charter school  
  
Additionally, Board members will:   

• Understand the approved curriculum and agree with the educational philosophy, 
discipline policy, and administrative structure of the school  

• Attend PTO meetings or events to show support and encouragement for the school  
• Attend a yearly board retreat where the goals of the board are defined, and a board 

self-evaluation will be conducted to critique the performance of the board during the 
past year  

• Participate in professional development trainings   
• Know and abide by the Idaho Open Meetings Law for open meetings  

  
DAI’s bylaws state that the board may create by resolution an Academic Committee, a 
Governance Committee, a Financial Committee and one or more other committees, which may 
exercise such authority in the management of the school as provided in such resolution or in 
the school bylaws. Each committee created will consist of at least one board member and will 
include key stakeholders from the school community.  
 
Independent Support 
In order to provide additional and independent assistance in legal as well as financial matters, 
DAI’s Governing Board of Directors has engaged with preliminary discussion with several firms 
and businesses. 
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Two local firms, which are best known for providing small school financial audits, as well as 
small non-profits and governments in general, are: 

Zwygart, John & Associates 
16130 North Merchant way #120 
Nampa, ID 83687 
 
and 
 
Quest CPAs, PLLC 
11501 Highway 95 
Payette, ID 83661 

 
These two firms have solid reputations in their aforementioned industry and are considerably 
less expensive than larger firms in the area. 
 
For legal representation, DAI’s is pursuing discussions with the following: 

Chris Yorason 
Yorgason Law Offices, PLLC 
6200 N Meeker Place 
Boise, ID 83713 
 
Kenneth L. Mallea 
Mallea Law Office 
78 S.W. 5th Avenue, Suite 1 
Meridian, Idaho 83642-2923 
 
and 
 
Amy White 
Anderson, Julian & Hull, LLP 
250 South 5th Street, #700 
Boise, ID 83702 

 
The search for these third party service providers is critical to the school's success. DAI’s 
Governing Board understands that compliance with all legal requirements, including open 
meeting law requirements, and providing assurance to all stakeholders that the financial affairs 
of the school are correctly and honestly administered is vital to the success and sustainability of 
their school. 
 
School Principal  
The school principal, hired by the board, will be responsible for all aspects of day-to-day 
administration of the school within the scope of operating policies, procedures, and budgetary 
functions as adopted and approved by the governing board. The principal will delegate duties 
to administrative support staff to ensure that daily operations, resources, policies, and 
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procedures are being implemented in accordance with the school’s mission. The principal 
will hire, oversee, and evaluate faculty and staff. The principal will make all school-based 
decisions, establishing and implementing procedures for the day-to-day operations of the 
school including procedures for curriculum and instruction, classroom management, faculty and 
staff evaluation, data analysis, testing, support services, parental communication, professional 
development, discipline, community outreach, oversight of facilities, and internal financial 
controls. The principal will report to the board on the school’s operations and finances and is 
expected to communicate with the board as often as needed by the school or board members 
to ensure the school’s operational needs are met. The governing board will conduct an 
evaluation of the school principal at mid-point through the year and at the end of the school 
year.  
  
Teachers and Staff  
All school personnel will report to the principal. The principal will determine the most 
appropriate staffing requirements and structure for the administrative office, who will report 
directly to the principal. Teachers and staff will be responsible for carrying out the procedures 
in their duties, activities, and interactions with students, teachers, and parents of the school.   
  
Management Provider  
DAI will be contracting with Academica as its Educational Service Provider, as detailed in Section 
V. School Leadership & Management. Academica’s services are designed to allow the Principal 
and the Governing Board to focus on day-to-day school operations. Academica’s services 
include, but are not limited to:  

• Assist the Board in creating budgets and financial forecasts;  
• Assist the Board in preparing applications for grant funds;  
• Monitor and assure Compliance with all state reports;  
• Assist the Board in locating and securing a school facility;  
• Maintain the financial books of the school;  
• Assist with systems development;  
• At the Board’s direction, prepare agendas and post notices of all board meetings;  
• Assist the Board in identifying and retaining an employee leasing company;  
• Provide human resources related services such as dispute resolution 

and contract preparation and review and;  
• Assist the Board in renewing the School’s charter.  

  
Board Member Qualifications  
Doral Academy of Idaho’s founding board consists of a diverse group of people that meets the 
experience and skills necessary to successfully oversee the school. The various qualifications 
and expertise as well as names of the various Board Members are listed below:  

Carolyn Baird (Proposed Board Chair)  
Accounting, Real Estate  
CPA, Realtor  

Jade Millington  
Financial Management, CFO  
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Educational Software, CFO  
Jennifer St. John  

Education, Curriculum & Instruction  
State of Idaho Teaching Certificate, K-8, Board Certified Behavior Analyst  

Krystine Archer  
Stay At Home Mom/Homemaker, Real Estate  
DOC Drawer/Funder, Escrow Officer  

Miquelle Crosland  
Real Estate Agent, Stay at Home Mom, Educator  
Realtor, Business Owner, ParaProfessional and Teacher 

 
Transition Plan  
Once the charter is approved the board will transition to its role as a governing entity. The 
board anticipates to be a working board prior to the school opening and will both govern and 
assist with operations since minimal staff will be in place. With the mission and vision in the 
forefront, the board will do anything and everything to help get the school off the ground, from 
seeking facilities to developing programs.  
   
Once a principal is identified and hired, all management duties will be transferred to him or her. 
The board may still assist the principal until the school opens, but the goal is to transition away 
from operations. Systems will be developed to allow the board to effectively provide 
appropriate oversight, and the board will shift its focus to strategic issues and building the 
school’s reputation.  
  
DAI structured its founding committee with the governing board role in mind. None of our 
members are seeking employment at the school, and we all joined the committee because we 
are passionate about the school’s mission and believe we bring an expertise to ensure the 
school is successful and to perform as guardians of the “public trust.”   
  
Board Member Recruitment and Training  
As mentioned before, the board strives to maintain a governing board that possesses the 
breadth of knowledge and experience to effectively support and direct the operation of the 
school, as well as is representative of the school community. The bylaws outline that the board 
shall seek to have the following minimum board competencies:  

• At least two parents of enrolled students;   
• An active or retired licensed educator;   
• An individual with expertise in the areas of Accounting and/or Finance; and,   
• An individual with expertise in the areas of Law and/or Human resources.  

 
In order to further strengthen DAI’s Governing Board, the aforementioned existing members 
have already met with several individuals from the community who have demonstrated 
committed interest in serving on the Board. While these conversations are still preliminary, 
each of the following individuals has agreed to have their contact information included in the 
petition: 
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Bruce Hobbs (Retired Brigham Young University - Idaho, Director of Relations & 
Services) 
Email address: hobbsb@byui.edu 
Phone number: 208-516-9033 
 
Natalee Webb (School para-professional) 
Email address: natalee.webb622@gmail.com 
Phone number: 208-761-4632 
 
Lindsay Arnett (Insurance claims adjuster) 
Email address: lindsay.a.arnett@gmail.com 
Phone number: 208-872-6838 

 
As vacancies arise, the board will search for the best-qualified candidates, to maintain 
compliance with the board’s bylaws. The board will develop a written job description of the 
qualifications and will advertise vacancies by posting the description on the school’s website 
and through direct communication to the parents of all enrolled students. Individual board 
members will also circulate the notice within their professional communities.  Additionally, the 
board will also seek opportunities to get the word out more broadly, including through free or 
inexpensive online advertising (e.g. via Idealist, Craigslist, etc.) and through referrals 
via education and civic minded non-profits in the region.  We recognize, for example, that one 
excellent source of potential board members is the alumni corps of local nonprofits who have 
had board members rotate off of their boards.  
  
Above all, we believe it is essential that we proactively recruit members who not only embrace 
our mission, but who also recognize that service on a charter school board involves a 
substantial commitment of time and social capital in service to a multi-million dollar 
organization with larger revenues and more complex legal and governance obligations than 
many other local non-profits.  In our research, for example, we discovered that there are some 
charter schools in the Boise area with revenues on par with or greater than those of venerable 
non-profits such as the Boise Philharmonic and the Treasure Valley United Way22, 23,24. 
Consequently, we must treat board member recruitment every bit as seriously as we do staff 
recruitment.    
 

                                                           
22 2017 Audited Financial Statements, Idaho Arts Charter School, Inc. URL: 
http://www.idahoartscharter.org/UserFiles/Servers/Server_2621494/File/Financials/2017-
2018/IACS%20Audited%20Financial%20Statements%20-%206-30-17.pdf.  Accessed July 2019. 
23 ProPublica. Boise Philaharmonic Association. URL: 
http://www.idahoartscharter.org/UserFiles/Servers/Server_2621494/File/Financials/2017-
2018/IACS%20Audited%20Financial%20Statements%20-%206-30-17.pdf.  Accessed July 2019. 
24 2018 and 2019 Audited Financial Statements, United Way of Treasure Valley, Inc.  URL: 
https://www.unitedwaytv.org/sites/unitedwaytv.org/files/3-31-
19%20UWTV%20Audit%20Financial%20Statements.pdf. Accessed July 2019. 
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Notice of the governing board’s intentions to elect board members will be included in the 
agenda for that meeting and publicly announced in accordance with open meeting 
requirements. Newly created board member positions resulting from an increase in the number 
of board members comprising the board, and all vacancies occurring on the board for any 
reason, will be filled by a vote of the majority of the members in office at a duly organized 
meeting of the governing board.  
 
In order to get a jump start on board governance training, members of the Governing Board for 
DAI attended the Charter Start! 101 in mid-July 2019. This two-day workshop is conducted by 
the Idaho State Department of Education’s Office of School Choice and covers a variety of 
relevant topics. These include, but are not limited to, the following: ethical and effective board 
governance, the charter petition process, charter school financing in Idaho, and accountability, 
to name a few.  
 
From January 2020 to August 2020, governing board members will participate in trainings that 
cover the following topics:  

• Open Meetings Law (meeting notifications/agenda postings, quorum, meeting minutes, 
executive session)  

• Public Records Request (communications publicly accessible, procedures for receiving 
and processing requests)  

• Governing Board Roles, Ethics, and Pitfalls to Avoid  
• Financial Oversight (reviewing financial statements, developing an annual budget, 

budget forecasting)  
• School Leader Evaluation (state requirements, timeline)  
• Academic Achievement (data-driven decisions, program assessment)  

 
In future years when new members join the board, current board members will ensure proper 
onboarding. New members will receive a copy of the board bylaws, the charter application, the 
charter contract, the current budget, the strategic plan, the school leader evaluation tool, 
current academic data, and resources to cover open-meeting law, public records requests, and 
governing board roles and duties.   
 
Each year starting after the first school year, the board will participate in a board retreat. The 
retreat will be a time to analyze ISAT and other assessment data from the prior year; set a 
board calendar and training schedule for the upcoming year; complete a board self-
evaluation; draft/edit a strategic plan; and set measurable performance goals for the principal 
based upon his/her last year’s performance review, student achievement and growth, school 
system health, and leadership. The board’s training schedule will be developed based 
on the self-evaluation and any feedback received from the authorizer and stakeholders to 
determine topics the board may need a refreshment on. The board will also ensure ongoing 
training on applicable Idaho laws and policy issues affecting charter schools.  
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IV. STUDENT DEMAND AND PRIMARY ATTENDANCE AREA 
 
Primary Attendance Area  
As a public charter school, Doral Academy of Idaho (DAI) is open to all residents in the state of 
Idaho. However, DAI’s target attendance area will most likely focus on our families and 
students in the Meridian, Idaho area. DAI’s proposed school facility will be located at the Legacy 
Life Church located at 1830 North Linder Road, Meridian, ID 83646.  
 
Student Demand 
DAI believes the majority of their students will be those attending other public schools within a 
5-mile radius of its proposed facility. To determine the likely demand for high quality education 
options, the school’s proposed governing board has examined student academic achievement 
data from all Kindergarten-8th Grade public schools within a 5-mile radius of DAI’s proposed 
facility site.25  These findings show an anticipated student population encompassing variety of 
ethnicities as well as special needs. The current level of academic achievement from these 
surrounding schools is comparable to the rest of the country when examining high-stakes 
testing for similar grade levels (Please see Chart 226 and 327 below). However, there still 
remains room for growth and improvement. 
 

 
 
Additionally, the Meridian area has recently experienced an explosion of growth both in terms 
of geographical size as well as population. Previous data, from just last year, estimated 
Meridian’s population growing to approximately 150,000 residents by the year 2040.28 

                                                           
25 Data was obtained through the Idaho State Department of Education, compiled, and then averaged to produce 
the findings shown above. 
26 Idaho State Department of Education. Departments. Assessment and Accountability. Accountability. URL: 
http://www.sde.idaho.gov/assessment/accountability/index.html; last accessed June 2019. 
27 Ibid. 
28 Talerico, Kate. “Experts thought Meridian would have 150,000 people by 2040. They don’t think that now.” 
Idaho Statesman, April 25, 2019. [website] URL: https://www.idahostatesman.com/news/local/community/west-
ada/article229557244.html; last accessed June 2019.  
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However, within less than a year from the city’s previous estimate, research now shows 
Meridian reaching 150,000 residents as early as 2029.29 As such, overcrowding at Meridian 
public schools has been a growing concern. From 2010 to 2016, student enrollment growth in 
the Meridian Joint School District #2 (otherwise known as West Ada) was at 7%.30 Currently, 
there are nearly 39,000 students spread across 55 schools - 33 elementary; 10 middle; 12 high 
schools and is close to becoming one of the 100 largest school districts in the country.31 Eric 
Exline, Chief Communications Officer for the West Ada School District, has recognized the 
impact this growth will have on the school district and estimates approximately 11,000 more 
students could potentially flood the already overcrowded school district very soon.32 
 
With public schools having to deal with the challenges that come with overcrowding, families in 
the community are in desperate need of additional options for a quality education. DAI is a 
timely response to a continuously growing region with inadequate capacity in neighborhood 
public schools, large wait lists, and limited spaces available in similar educational programs.  
 
With public schools having to deal with the challenges that come with overcrowding, families in 
the community are in desperate need of additional options for a quality education. DAI is a 
timely response to a continuously growing region with inadequate capacity in neighborhood 
public schools, large wait lists, and limited spaces available in similar educational programs.  
 
While there are four Charter schools (two being technical high schools) within the 5-mile radius 
of DAI’s proposed location, only 2 of these schools service students within DAI’s same or 
overlapping age range.  Furthermore, as shown below, neither school is an arts-integration 
school and both schools have confirmed waiting lists for every grade level according to the 
respective  schools’ registrars as of 10/9/19. 
 

Table 6: Surrounding Charter School Information 
School 
Name 

 

Location 
(Address) 

 

Year 
Opened 

 

Current 
Enrollment 

 

Grades 
Served and 
Educational 

Focus 

Distance from 
DAI’s proposed 

location 

Waitlist 
Information 

Compass 
Public 
Charter 
School 

4667 W. 
Aviator 
St. 

2005 551 (K-8)  
324 (9-12) 

K-12 
Strong 
Academics 
& Safe 

2.5 miles 400+ for 
students K-
5. 

                                                           
29 Ibid. 
30 Boydston, Morgan. “Growing Idaho: How is growth impacting schools and education?”. 7 KTVB.com: Growing-
Idaho. November 13, 2017 and updated March 14, 2019. URL: https://www.ktvb.com/article/news/local/growing-
idaho/growing-idaho-how-is-growth-impacting-schools-and-education/277-491588287; last accessed June 2019. 
31 Ibid. 
32 White, Madeline. “West Ada School District combats overcrowding with new actions”. 6 KIVI Boise. January 15, 
2019. URL: https://www.kivitv.com/news/education/making-the-grade/west-ada-school-district-combats-
overcrowding-with-new-action; last accessed June 2019. 
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 Meridian 
(83642) 

School 
Culture 
 

Gem Prep 
Meridian 
 

2750 E. 
Gala St. 
Meridian 
(83642) 

2018 390 K-8 
Blended, 
Personalize
d Learning 
 

4.9 miles Waiting 
lists range 
from 25 to > 
50 students. 

 
Additionally, while located just slightly outside of DAI’s proposed 5-mile corridor (at 5.6 miles), 
it should be noted that North Star Charter school (a K-12 School of Business, International 
Baccalaureate program, with enrollment at 522) has confirmed waiting lists from the school 
registrar (10/10/19) as follows:  over 200 on the Kindergarten waitlist and over 100 for every 
other grade level.  North Star Charter certainly falls within DAI’s area of impact and further 
highlights the demand for additional school of choice options. 
 
Therefore, despite the proximity of already existing charter schools in our proposed target 
community, DAI meets the needs of our community by providing relief for overcrowded charter 
school classrooms and offers a quality educational model focused on arts-integration which is 
currently unique to the Meridian, Idaho area. For further evidence of our community’s demand 
and interest in bringing the Doral model to Idaho, please see Appendix F4 – Parent/Student 
Interest Forms.  
 
DAI’s arts integration model has proven to produce meaningful gains for all students, including 
those with unique or specific needs. Specifically, two Doral schools in Florida are ranked as 
some of the best high schools in the nation by US News and World report: Doral Academy 
Charter High School (ranked #22 out of 911 Florida high schools and #351 nationwide with a 
53% FRL and 94% minority population) and Doral Performing Arts and Entertainment Academy 
(ranked #13 out of 911 Florida high schools and148 nationwide with a 51% FRL and 91% 
minority population). 
 
Additionally, DAI’s model aligns with the Idaho Public Charter School Commission of ensuring 
excellent “public charter schools options…to Idaho families”33 as DAI’s educational model and 
philosophy is built on sound research and best practices. As such, DAI will provide families and 
students of the Meridian, Idaho area the quality educational choice they are seeking. 
 
Student Population 
In order to understand DAI’s projected target population, the school’s proposed governing 
board has examined student ethnicity demographics as well as academic achievement data 
from all Kindergarten-8th Grade public schools within a 5-mile radius of DAI’s proposed facility 
                                                           
33 Idaho Public Charter School Commission. About the PCSC: Mission Statement. URL: 
https://chartercommission.idaho.gov/about-the-pcsc/; last accessed June 2019. 
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site.34 As such, DAI anticipates these findings will reflect the school’s actual student body once 
the school opens. 

As demonstrated in Chart 3 above, more than half (77%) of the students from our target 
community identify themselves as White.35 The next largest category at fourteen percent (14%) 
is Hispanic/Latino, while the smallest existing ethnic categories are tied between Asian and 
Black/African-American, both at two percent (2%).36 In addition to these projected ethnic 
demographics, the Governing Body of DAI has also examined special student subgroups, which 
are detailed below in Table 6: 

Table 7: Anticipated Student Subgroups 
ELL FRL SWD 
7% 37% 11% 

As displayed in Table 6 above, DAI anticipates serving a student body in which 7% are identified 
as English Language Learners (ELL), 37% qualify for Free/Reduced Lunch (FRL) services, and at 
least 11% are students with disabilities (SWD).37   

34 Data was obtained through the Idaho State Department of Education, compiled, and then averaged to produce 
the findings shown above. 
35 Idaho State Department of Education. “Idaho School Finder”. Explore Schools and Districts. URL: 
https://idahoschools.org/; last accessed June 2019. 
36 Ibid. 
37 Ibid. 
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Enrollment Capacity  
DAI plans to open in August of 2020, with grades K-5, and will add subsequent grades until it 
reaches grade 8, as shown in Table 7. The total school capacity is expected to be 489 at full 
build out. 

Table 8: Enrollment 
Grade 2020-21 2021-22 2022-23 2023-24 2024-25 

K 40 40 40 40 40 
1 40 40 40 40 40 
2 42 42 42 42 42 
3 21 42 42 42 42 
4 25 25 50 50 50 
5 25 25 25 50 50 
6 - 50 75 75 75 
7 - - 50 75 75 
8 - - - 50 75 

Total 193 264 364 464 489 

Community Partnerships and Local Support 
Community partnerships are extremely important as it broadens the student’s opportunity to 
be exposed to the quality curriculum and educational experiences during the school day and 
outside the school day. DAI will seek partnerships with community organizations that enrich the 
after-school programs, field trips, guest speakers, etc.  

Early relationships that have been cultivated that will help amplify our students’ educational 
experiences include:  

• Academica Nevada
• Pinecrest Inc.
• Jostens
• AdvancED

Enrolling Underserved Families 
DAI’s plan for student recruitment involves a wide array of media and materials to promote the 
school to ensure that the school reaches the widest possible audience. Promotional flyers 
and/or brochures will be distributed via direct mail as well as to community groups and 
churches to ensure that harder-to-reach families are aware of the school and their eligibility to 
apply for enrollment. Digital and social media marketing/advertising will be used in order to 
reach out to a broad audience through ads, which direct parents to click on the school’s 
website.  
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Examples of social and digital marketing/ads include: Ads on Facebook, Digital ads on Pandora, 
Sponsored ads on Instagram, and Google Ads. Informational materials will be available in 
multiple languages, as needed. The school commits to using Social Media accounts as a means 
to promote the school and inform the community of the school’s opening. The school will tailor 
its social media strategies to target specific audiences including local businesses and community 
organizations. 

The School will distribute press releases and/or public service announcements to various media 
outlets to promote the open enrollment period, open house and other essential details about 
the school and its programs. A banner will also be posted on site with relevant information, 
including the school’s website information, grade levels to be served, and phone number. PAI 
will host informational meetings either on the school site or a nearby location which would be 
accessible to all interested in attending the school. These events would be promoted in the 
same manner as listed above. During the informational meetings, the school will highlight its 
program and how it will serve all students. 

Once opened, parents and community partners will be encouraged to inform family, friends, 
and their community groups about the School. Local elected officials and community leaders 
will be invited to visit the School. They will also be given an update on the program’s growth 
and will be asked to share open enrollment information with their constituents through their 
newsletter and upcoming community meetings. 

DAI has secured an interest-free loan and plans to spend $10,000 of these start-up funds for 
advertising/marketing. The timeline and costs of DAI’s Marketing Plan are detailed in Table 9, 
below: 

Table 9: Start-Up Marketing Plan 
Timeline Item Cost 

December 2019 – 
March 2020 

Develop DAI website $ 1,500 

December 2019 – 
March 2020 

Create Facebook page and other possible social 
media outlets $ 0 

December 2019 – 
March 2020 

Create and print flyers/brochures with 
information about the educational program $ 2,500 

January-March 2020 
Continue conversations with business and 
community leaders about the school and its 
purpose. 

$ 0 

March-June 2020 Host informational nights for potential families 
and collect contact information $ 100 

March-June 2020 Purchase banners to place at the school site upon 
approval $ 2,500 
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May-August 2020 
Distribute press releases announcing approval of 
the school and to promote open enrollment 
period 

$ 700 

May-August 2020 
Create and distribute direct mail pieces that 
includes additional information about enrollment 
procedures  

$ 1,500 

May-August 2020 Run social media ads $ 1,100 

May-August 2020 
Host various informational nights for parents 
interested in learning more about the school 
program and enrollment procedures 

$ 100 

To recruit all students fairly in the target area, we are using comprehensive outreach and 
marketing strategies to ensure that potentially interested students and parents have equal 
access to apply and enroll at the school. These include recruiting and marketing initiatives that 
target the entire community, provide information for economically disadvantaged students and 
families, those who may have limited English proficiency, special physical or academic needs, or 
may be at risk of academic failure. 

DAI will market the opening of the school via multiple modes to ensure that all families are 
informed of their educational options. A grassroots recruitment campaign is especially 
important to make sure that “harder-to-reach” families (e.g. single-parent families, low socio-
economic households, second language families, etc.) are aware of the choice program and 
their eligibility to apply for enrollment. A grassroots marketing campaign includes: a school 
website, Facebook, flyers, direct mailers, advertisements in varying media, building 
relationships with community groups, and a “door to door” approach. The School will post 
flyers in local public facilities such as the post office, community centers, libraries and other 
locations of public access, and will also use banner advertisement on the proposed location. 

Marketing materials will contain inclusive language to inform parents that all students are 
welcome to apply to DAI regardless of their socioeconomic status, race/ethnicity, home 
language, or enrolled academic program (Special Education, English Language Learners). The 
school’s website will be built with language translation options. Informational meetings will be 
hosted at varying times during the day to accommodate different work schedules. 

Furthermore, DAI understands that transportation may provide a significant barrier for families 
from the community who are interested in attending the school. DAI has allocated revenue 
funds in its budget to provide transportation services for students and families who would not 
be able to attend otherwise. Therefore, during the school’s proposed marketing campaign, 
DAI’s governing board and Principal (when selected) will ensure that this vital piece of 
information is also communicated clearly and effectively to ensure all interested families have 
an opportunity to attend Doral Academy of Idaho. Additionally, children of full-time employees 
will be included in the First Preference Category of the Equitable Selection and Enrollment 
Process.
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V. SCHOOL LEADERSHIP & MANAGEMENT

School Administration and Leadership 
Doral Academy of Idaho (DAI) understands the strong relationship between effective 
educational leadership and student learning.  In order to improve student learning, educational 
leaders must focus on how they are promoting the learning, achievement, and social-emotional 
development of each student.  To fulfill those endeavors, DAI recognizes that the domains 
included in the Idaho Standards for Effective Principals are essential to a successful school.   

The Governing Board of DAI plans to hire a school leader that promotes success for all students 
through a positive school culture, effectively communicates the school’s mission and vision, and 
advocates for education to all stakeholders to garner support and involvement.  The school’s 
Educational Service Provider, Academica, will assist with the advertising of the principal 
position and collection of application packets.  A rubric will be developed with the board to 
identify ‘must haves’ in applicants and determine which candidates will be interviewed.  Sample 
interview questions will be provided to the board, and the board will be conducting principal 
interviews and making final decisions on the candidate selected.   

The Principal is responsible for communicating school culture to all employees. This process 
begins during the interview for employment. Candidates for employment at DAI will be 
screened for personal mission, vision, and pedagogical beliefs. Candidates that have beliefs that 
closely align to the school’s mission and vision and have the necessary pedagogical skill set will 
be offered employment.  During orientation week, teachers and students will have the 
opportunity to learn about the mission and vision as a group. This allows for teachers to 
reiterate what they have learned in the previous week’s staff development and share with their 
students the importance of the mission and vision of DAI. In addition, every classroom will 
display DAI’s mission and vision.  The buildings atmosphere and décor will show the ethos of 
the school through inspirational quotes, the mission, and vision being posted.  These will 
showcase the importance they play in the school’s culture. 

The principal will promote a collaborative leadership style that fosters shared leadership to 
capitalize on the expertise of individual leaders within the school and build capacity in teacher 
leaders through the promotion of professional development opportunities and self-reflection.  
The school leader will establish accountability for all based on professional, legal, ethical and 
fiscal standards.  To develop and build leadership capacity, subject-level lead teachers are 
chosen and provided leadership opportunities. Teacher leaders meet with administration 
weekly to establish goals and provide feedback. This collaboration with lead teachers will 
ensure teachers are able to give feedback and directives in collaborative teams with their 
colleagues. Collaborative teams held daily will ensure that all DAI systems are consistently 
enforced and evaluated for effectiveness. 

Finally, the school leader will have strong instructional leadership background in order to 
facilitate the school’s vision, goals, continuous improvement of instruction, evaluation of 
teachers and the recruiting and hiring of teachers.  The Charlotte Danielson Framework for 
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Teaching serves as the basis for the evaluation of all teachers at DAI.  This tool will be used to 
create classroom communities that are intellectually active and where students assume a large 
part of the responsibility for the success of the lesson through monitoring of their own learning.  
Teachers will be involved in a collaborative evaluation process between the evaluator and 
themselves.  In addition, peer observations through Lesson Study will be a component of the 
evaluation process as evidenced in Domain 4:  Professional Responsibilities – Participating in a 
Professional Community. 
 
DAI’s and Doral Academy Inc.’s (Doral Inc.) affiliation is a key partnership in the success of the 
proposed leadership and curriculum development plans, as DAI plans to replicate the highly 
successful model of Doral Academy Inc. (Doral Inc.).  Doral Inc. has successfully opened and 
implemented this model and best practices at their schools in Florida and Nevada. 
 
As a replicated model school, DAI will also benefit from the support of the Doral Academies of 
Las Vegas and the support of the Executive Director from Doral Academy of Nevada, Bridget 
Bilbray-Phillips.  Mrs. Phillips’ legacy of leadership embodies the “it takes a village” mantra, 
which will make her an outstanding school leader mentor for the principal at DAI.  She has 
successfully participated in the establishment of multiple charter school campuses, serving as 
the founding Principal of both the Somerset Academy-Oakey Campus and Doral Academy's 
West Saddle Campus.  Prior to her work with charter schools, Mrs. Phillips served as an 
administrator in the Clark County School District where she also oversaw the opening of new 
campuses.  As such, Mrs. Phillips has the experience of establishing new campuses in both the 
School District and Charter school environment and understands those challenges unique to 
Charter Schools.  The mentorship by Mrs. Phillips or members of Doral Academy Inc. is provided 
at no expense to the school but rather as a part of the affiliation within the system.  As a 
network, current Doral Academy employees from across the nation are committed to 
supporting new growth in Idaho to ensure success in replicating the Doral Academy model. The 
only expenses incurred to the school would be for travel which will be covered under the 
Professional Development line within the budget designated for Continuous Improvement and 
Strategic Planning or under the Professional Development line of the budget using available 
funds from Special Distributions from the state of Idaho. 
 
The Doral Academy of Idaho organizational chart includes the Governing Board at the top.  The 
school’s principal will be hired by and report directly to the Governing Board.  The school’s 
principal will be responsible for the day-to-day operations of the building and the supervision 
and development of school programs.  All school staff including assistant principals, 
instructional coaches, teachers, office staff, and support staff will report to the building 
principal.  Doral Academy Affiliation Support from both Nevada and Florida will provide support 
and guidance in school operations and arts integration to both the Governing Board and the 
principal. Please see Appendix D - School Administration and Organization Chart for a chart 
summarizing the responsibilities of the stakeholders within Doral Academy of Idaho. 
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Table 10: Stakeholder Responsibilities 
Function Governing Board School Leadership Staff 

Performance Goals The Board will set annual goals 
to address student 
performance and 
organizational management. 
 

The School leader will set 
quarterly student 
performance goals.  The 
Administration will be 
responsible for monitoring 
student assessment 
throughout the school year 
to assess student and 
teacher performance. 

Teaching staff will set 
student performance 
goals as well as 
professional goal and 
monitor the progress 
throughout the year. 

Curriculum The Board will delegate the 
identification of curriculum to 
the School’s leader.  The Board 
will verify that most curriculum 
purchased by the School is 
aligned with required 
state/federal testing. 

Based upon teacher and 
student feedback and 
student performance data 
the School Leader will align 
curriculum to ensure 
success. 
 

Teachers will 
implement curriculum 
adopted by the school 
and ensure alignment 
to the Idaho State 
Standards. 

Professional 
Development 

The Board will participate in a 
minimum of (4) hours of 
professional development 
annually. 
 

A member of the 
administrative team will 
oversee, coordinate, assist 
and monitor the staff 
development process.  The 
administrative team will be 
responsible for collaborating 
with Doral Academies in 
Nevada and Florida for joint 
professional development 
and training. 

Teachers will 
participate in all 
required professional 
development and 
implement best 
practices shared during 
staff trainings. 

Data Management 
and Interim 
Assessments 

The Board will oversee that 
data management is being 
compiled in a compliant and 
effective way.  The Board will 
provide resources to the 
Administration to procure 
highly effective assessment 
tools for the School. 

The Administrators will 
determine the best possible 
interim assessment systems 
to use for the progression of 
their students.  The 
Administration and teachers 
will be responsible for 
interpreting the data. 

Teaching staff will 
administer benchmark 
assessment data and 
disaggregate the 
results to guide 
instructional decisions. 

Promotion Criteria The Board will adopt a Pay for 
Performance model that 
includes input from the 
teachers and administration. 
 

Administrative team will be 
responsible for 
communicating promotion 
criteria to staff and making 
evaluations of staff. 
 

Teachers will 
participate in training 
based on the Danielson 
Framework for 
Teaching and utilize 
the rubric for 
professional growth. 
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Table 10: Stakeholder Responsibilities 
Function Governing Board School Leadership Staff 

Culture The Board will create/adopt 
policies and procedures to 
help create a culture that 
fosters the Mission and Vision 
of DAI. 

The School Leadership will 
lead in a way to promote a 
healthy and enjoyable 
environment for their 
teachers, students and 
parents. 
 

Staff will support 
school administration 
in implementing a 
positive school climate 
among students, 
parents, and peers. 

Budgeting, 
Finance, and 
Accounting 

The Board will oversee all 
aspects of the fiscal 
management of the School.  
The Board’s Treasurer 
specifically will be responsible 
for reviewing and approving 
School Financials.  The Board 
will adopt a financial policies 
and procedures manual that is 
in line with financial best 
practices of charter schools 
across the country. 
 

The Principal will oversee 
portions of the budget such 
as expenses related to office 
supplies, travel, copier, etc. 
The Principal will review 
his/her budget with 
Academica on a bi-monthly 
basis. 
 

Staff will follow all 
financial policies put 
into place for 
collection of money in 
the classroom. 

Student 
Recruitment 

The Board will develop a 
budget in their start-up year 
for marketing and student 
recruitment.  If the School is 
unable to attain the full 
enrollment, funds will be 
allocated for student 
recruitment. 
 

The School Leader will be 
responsible for attending 
open house meetings to 
help recruit students.  The 
School Leader will be 
instrumental and a focal 
point in recruiting students 
during start-up and 
operational years of the 
school. 
 

Staff will participate in 
student recruitment 
where applicable. 

School Staff 
Recruitment and 
Hiring 

The Board will develop and 
review specific personnel 
polices to support its goals and 
to ensure fairness and 
compliance with state and 
federal law.  The Board will 
interview and hire the 
Principal. 

The Principal and other 
Administrators will interview 
and hire all teachers and 
support staff. School 
Leadership will attend 
teacher recruitment fairs if 
needed. 

Teachers will 
participate in the 
interview process of 
potential peers who 
might be joining their 
identified department 
or grade level. 

HR Services 
(payroll, benefits, 
etc.) 

The Board will choose a 3rd 
Party payroll company to 
contract with for the 
processing of payroll.  The 
Board will work to implement 
benefits and incentives for the 
School employees. 

The School Leadership will 
serve as a HR resource to 
their teachers and staff.  The 
School Leadership will work 
with Academica to make 
sure that HR policies and 
procedures are followed 
correctly. 

Staff will participate in 
the onboarding 
process to register for 
payroll and benefits. 
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Table 10: Stakeholder Responsibilities 
Function Governing Board School Leadership Staff 

Development/ 
Fundraising 

With the assistance of the 
Administration and 
Academica, the Board will 
fundraise through its 
relationships in the 
community.  The Board will 
decide which development 
groups they will deal with for 
the building of a facility. 

The Principal will assist the 
Board in its development 
and fundraising efforts. 

Staff will provide input 
to school leaders 
regarding fundraising 
targets. 

Community 
Relations 

The Board will build 
relationships with groups and 
organizations in the 
community that support the 
school’s vision and mission 

The Principal will also 
network and engage 
community businesses and 
organizations for the 
purposes of after-school 
programs, fundraising, field 
trips, educational programs, 
guest speakers, etc. 

Staff will engage 
students in community 
outreach through 
service projects, field 
trips, and invitations to 
guest speakers. 

IT The Board will choose a 3rd 
party IT company to contract 
with for IT services. 
 

The Principal will be 
responsible for reviewing 
the service provided by the 
IT company. 

Staff will implement 
classroom technology 
and incorporate into 
weekly lessons. 

Facilities 
Management 

In compliance with all public 
bidding laws, the Board will 
select vendors. 

The Principal will have her 
staff notify her of any facility 
concerns.  The Principal will 
contact Academica with any 
issues regarding the facility 
for repair if Academica is 
requested to manage the 
vendor. 

Staff will notify office 
staff of facility 
concerns especially 
when it involves 
student safety. 

Vendor 
Management / 
Procurement 

In compliance with all public 
bidding laws, the Board will 
select vendors. 
 

The School Leadership will 
give feedback to the Board 
and Academica regarding 
the quality of service 
provided by vender.  School 
Leadership will contact 
Academica for any changes 
or corrective action that 
needs to take place with the 
vendor. 

Staff will provide 
feedback to office staff 
regarding vendors 
working with the 
school for facility 
maintenance or 
procurement. 

Student Support 
Services 

The Board will allocate 
resources to the School Leader 
for student support services. 
 

The Principal will develop 
programs within the school 
to assist students in 
overcoming personal 
concerns and academic 
deficiencies that could 
impair their ability to 
succeed as students. 

Staff will engage 
students in the 
education of the whole 
child – academically, 
socially, and 
emotionally. 
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Leadership Evaluation 
The Principal shall be evaluated by the Board of Directors.  This evaluation will take place twice 
a year (mid-year and end-of-year).  The evaluation process will give the administrator an 
opportunity to set personal and professional goals in alignment with the charter prior to the 
beginning of the school year.  The formal evaluation will consist of documentation giving 
evidence of the Principal’s progress toward meeting school and professional goals and setting 
new goals.  The evaluation process should also provide opportunities to recognize exemplary 
performance or correct concerning behavior. 
 
The tool used to evaluate DAI’s school leaders is currently in the development process, but will 
combine elements from two successful tools already in existence: the Idaho Principal 
Evaluation Framework38 from the Idaho Department of Education and the Principal 
Performance Evaluation Systems (PPES) developed by Strong and Associates39.  Idaho’s Principal 
Evaluation Framework, which is built upon the Interstate School Leaders Licensure Consortium 
(ISLLC) standards, provides administrators a robust outline of quality and effective school 
administration. 
 
Stronge and Associates’ PPES, which is based on research-guided performance standards, 
focuses on behaviors and results. Critically, because the principal serves not only as the school’s 
instructional leader with general academic oversight similar to that of a district school principal, 
but also as the senior leader of the school’s local education agency and the non-profit 
organization as a whole, the evaluation of this individual encompasses domains outside of 
those identified by the Idaho Standards for Effective Principals as he or she is accountable not 
only for meeting those standards, but also for fulfilling the academic, organizational, and 
financial commitments that the school’s governing board agrees to with the execution of the 
performance certificate.  To the extent that the school is failing to meet any of those academic, 
organizational, or financial expectations, the responsibility either lies at the foot of the principal 
for failing to meet those commitments or on the board itself. Please see Appendix F5 – Principal 
Evaluation for further information. 
 

Table 11: Principal Performance Standards 
Behaviors Results 

• Instructional Leadership 
• School Climate 
• Human Resources 

Leadership 
• Organizational 

Management 

• Student Progress 
• Organizational Compliance  
• Financial Compliance 

                                                           
38 Idaho Department of Education, Idaho Principal Evaluation Framework. URL: 
https://www.sde.idaho.gov/federal-programs/ed-effectiveness/files/professional-principals/Idaho-Principal-
Evaluation-Framework.pdf; last accessed October 2019. 
39 Stronge, James H. (2013). Principal Evaluation: Standards, Rubrics, and Tools for Effective Performance. 
Alexandria, VA:ASCD 
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• Communication and
Community Relations

• Professionalism

Educational Services Provider  
Doral Academy of Idaho is planning to contract with Academica, a nationwide education 
support services provider (ESP), to provide replication assistance and business support services. 
Academica is one of the nation’s longest-serving and most successful charter school service and 
support organizations. Its mission is to facilitate each governing board’s vision by handling the 
‘business’ of the school, allowing the school to stay student-focused.  

The Doral Academy of Idaho Proposed Board Chair, Carolyn Baird, was introduced to 
Academica through another charter that was interested in expanding in the state of Idaho. That 
network, Pinecrest Academy, currently contracts with and recommended Academica to serve 
as our Educational Service Provider.  After comparing fees and services provided from other 
education service providers, DAI was inclined to select Academica Nevada.  The Governing 
Board will do further due diligence in researching other Educational Services Providers and will 
not enter into any contract until after the charter is approved.    

Academica was founded in 1999 on the principle that each school is a unique educational 
environment led by an independent governing board. Academica works to help its clients 
achieve their educational and organizational goals. Academica’s clients maintain complete 
control over their schools’ academic programs, staffing needs, management, and curricula.  
Academica has local offices that serve charter management organizations and independent 
charter schools in Arizona, Florida, California, Texas, Utah, Nevada, Idaho, Colorado, and 
Washington D.C. Doral Academy of Idaho will benefit from not only the Doral Academy network 
of schools in Nevada and Florida, but also an existing portfolio of over 150 Academica partner 
schools. Additionally, in a recent article40 from the Harvard University-sponsored journal, 
Education Next, several schools which Academica services were identified for both their high 
student performance as well as closing achievement gaps for educationally disadvantaged 
students. (See Appendix F7 – Education Next Article for the full article). 

Primarily, an Academica staff member will work as a liaison between the school, the DAI Board, 
and the Academica office in Nevada.  The liaison will be responsible for assisting the Board 
Chair on conducting Board Meetings in addition to supporting the school’s leadership team, 
when requested.  Academica Nevada’s portfolio includes nearly 20,000 students in Nevada, 
Colorado, and Arizona.  All Academica schools follow industry best practices in regards to 
financial policies and procedures in addition to passing annual financial audits. Contact 
information for the Chief Operating Officer of Academica Nevada is as follows: 

40 Matus, Ron. “Miami’s Choice Tsunami”. EducationNext. Winter 2020. Volume 20, No. 1. Program on Education 
Policy and Governance. Harvard Kennedy School, Cambridge. 2019. 
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Ryan Reeves, Chief Operating Officer 
Academica Nevada 
6630 Surrey Street 
Las Vegas, NV  89119 

Academica Nevada’s portfolio includes 38 schools that received star ratings in August 2018 
(each elementary, middle, and high received their own star rating) on Nevada’s statewide 
school performance framework.  Of the 38 schools, 24 earned four and five star ratings and 9 
received three star ratings.  It is important to note that several new schools, including high 
schools, had insufficient data to generate ratings in 2018.  

Role of Education Service Provider 
The role of Academica is to serve at the will and guidance of the Board. We expect Academica 
Nevada and Doral Academy, Inc., to carry out the defined responsibilities found in their 
respective contracts and set forth in the “Scope of Services” below in a manner that is 
consistent and assists the board meet its vision. Academica’s services are designed to allow the 
Principal and the Governing Board to focus on day-to-day school operations.  Academica assists 
charters in many aspects including, but not limited to: 

• Assist the Board in creating budgets and financial forecasts;
• Assist the Board in preparing applications for grant funds;
• Monitor and assure Compliance with all state reports;
• Assist the Board in locating and securing a school facility;
• Maintain the financial books of the school;
• Assist with systems development;
• At the Board’s direction, prepare agendas and post notices of all board meetings;
• Assist the Board in identifying and retaining an employee leasing company;
• Provide human resources related services such as dispute resolution and contract

preparation and review and;
• Assist the Board in renewing the School’s charter.

As part of the commitment and relationship between Doral Academy of Idaho and Academica, 
it is understood and agreed that Academica will NOT do the following: 

• Employ the School Administrator or any other licensed personnel;
• Draw orders for the payment of money, as that responsibility is limited strictly to the

school’s board and principal;
• Use fees paid by DAI to benefit or subsidize schools located outside of Idaho.
• Permit the school’s lease and management contract to be conditioned one upon the

other.

The payroll and employee leasing company is a third party vendor that will be providing a 
service to the school outside of the proposed Educational Service Provider.  That contract 
agreement is approved by the Board of Directors, and the payroll processing fee is accounted 
for in the school’s budget.  If Academica has any affiliation with recommended vendors, this will 
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be disclosed to the Board during an Open Meeting prior to entering into any agreements.   If 
the DAI Board does not approve of a vendor recommended by the Educational Service Provider, 
there is no impact to the contract with Academica.    

As outlined in the Appendix E - Education Service Provider, all reimbursement of costs incurred 
by Academica on behalf of the school must be preapproved by the Board of Directors.  The limit 
on these reimbursements is attributed to the expenses within the school’s budget. 

Evaluation of Education Service Provider 
The board expects Academica to perform each of the specific duties of the contract. The 
evaluation of DAI’s EMO will follow similarly to the Board’s evaluation of its Principal, namely in 
three stages. At the beginning of the year, goals will be clearly established as it aligns with the 
school’s contract. Lastly, both mid-way through the year, as well as at the end of the school 
year, all Board Member and the school leadership team will evaluate the service provider in 
different areas including Board Management, Facilities, Finance (Accounting, Accounts Payable, 
Budget, Payroll), Legal Services, Marketing, National School Lunch Program, Procurement, 
Registration, School Resource Development, State Reporting, and Teacher Recruitment.  In 
evaluating the service provider, the Board Members and principal will use the Service Provider 
Rubric that can be found in Appendix E – Education Service Provider. 

Additionally, at the Governing Board’s discretion, the aforementioned Service Provider Rubric 
may be modified in order to adequately evaluate the services provided by Academica Nevada 
as the needs of the school change and develop over time. Some of these changes, may include 
but are not limited to, integrating standards and requirements relevant to the state of Idaho, 
such as those found in the Idaho Principal Evaluation Framework.   

Exemplary

•The service provider exceeds expectations of the school organization by providing excellent level 
of service.

•Provider anticipates problems and responds immediately to urgent requests, working
extraordinarily flexible hours to meet the school organization’s needs.

Solid

•The service provider consistently meets all performance expectations in timeliness, accuracy,
responsiveness, efficiency, and integrity.

•In the rare instance of failing to meet expectations, the service provider acknowledges the
deficiency and takes clear and decisive action to address it.

Approaching

•The service provider occasionally failed to meet the school organization's expectations or has
made a material error but otherwise performed satisfactorily.

•In response to such failure, the service provider is slow to respond or challenges the facts rather
than focusing on solving the problem proactively.

Unsatisfactory

•The service provider consistently fails to meet the school organizations expectations, is inflexible
when urgent requests are made, does not respond quickly to calls of emails, subverts the school's
organization's mission by its actions and behaviors, and does not embody the values of the school 
organization.
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Background 

 
This Closure Protocol is aligned to Idaho statute and rule and is designed to reflect best practices for 

managing the school closure process in an organized manner that protects the state, students and the 

community. 

 

The Idaho Public Charter School Commission Closure Protocol is based on the Colorado Charter School 

Sample Closure Framework released in 2011 and publicly available at www.charterschoolquality.org. The 

Colorado Sample Closure Framework was created through the collaborative work of the Colorado 

Department of Education, the Colorado League of Charter Schools, and the Colorado Charter School 

Institute.  

 

The Colorado Charter School Sample Closure Framework incorporated information from the following 

sources: 

1.  Accountability in Action: A Comprehensive Guide to Charter School Closure. Edited by Kim 

Wechtenhiser, Andrew Wade, and Margaret Lin. National Association of Charter School 

Authorizers (2010). 

2.  Colorado Charter School Institute Closure Project Plan (2010). 

3.  Charter Renewal. Charter Schools Institute, The State University of New York (SUNY).  

4.  Pre‐Opening Checklist and Closing Checklist. Office of Education Innovation, Office of the Mayor, 

City of Indianapolis. 

5.  2010‐2011 Charter Renewal Guidelines. District of Columbia Public Charter School Board. 

 
During the revision process, the following additional sources were integrated into the Idaho Public Charter 

School Commission Closure Protocol: 

6.  Navigating the Closure Process.  Matthew Shaw.  Authorizing Matters Issue Brief, May 2011.  

National Association of Charter School Authorizers (2011).  
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Introduction 

Charter school closures happen when a school’s charter is revoked, non‐renewed, or relinquished.   A number of 

factors can lead to closure of the school, including poor academic performance, finances, governance, or safety 

issues.  Regardless of the reasons for closure, the board of directors of the public charter school is responsible for 

managing the closure and dissolution process.2  Cooperation between the public charter school board and 

administrator, authorizer, and other state entities can allow for the facilitation of a smooth process that 

“minimize[s] disruption for students while ensuring that public funds are used appropriately.”3  

 
The closure process should begin as soon as the 

authorizer or the charter school board takes initial 

action to close the school, regardless of whether an 

appeals process has been completed or the decision 

has been finalized.  This allows the school and 

authorizer to discuss the potential closure, identify a 

tentative timeline for the final decision, and work 

together to establish a closure team and clear paths 

of communication with each other, stakeholders, and 

the community.   

 

Whenever possible, the authorizer and public charter 

school should work together to ensure that the 

school is able to operate through the completion of 

the regularly‐scheduled school year.   Under most 

circumstances, this should allow adequate time to 

complete all closure tasks.  More importantly, it 

minimizes instructional gaps for students. However, 

there are occasions when it is necessary for a school 

to close mid‐year.  In these cases, students’ 

educational transitions should be the highest priority.  

The school, authorizer, and other state entities must 

also identify the appropriate closure team and work 

closely together to prioritize closure tasks and 

manage their completion in as organized and efficient 

manner as possible.   

 

Though individual schools should develop closure 

plans that are tailored to their situation, resources, 

and needs, all schools should keep the following 

primary goals in mind: 

1. Providing educational services in accordance with 
the charter and performance certificate until the 
end of the school year, or the agreed upon date 
when instruction will stop. 

2. Reassigning students to schools that meet their 
educational needs. 

3. Addressing the school’s financial, legal and 
reporting obligations. 

 
The closure process has many tasks, which are 

illustrated in the chart below.  Based on the 

circumstances surrounding the closure, not all tasks in 

this protocol may apply.   When the charter school, 

authorizer, and other state entities meet at the outset 

of the closure process, they should refer to the Closure 

Protocol and identify which tasks will be required or 

necessary.  During this meeting, responsible parties and 

completion dates should be agreed upon to ensure a 

transparent and smooth closure.  The template that 

follows includes the basic tasks that will usually need to 

be addressed to close a school; the format allows for 

the insertion of responsible parties and task deadlines.

 

Endnotes 

1 Peyser, J. and Marino, M.  “Why Good Authorizers Should Close Bad 

Schools.”  Accountability in Action: A Comprehensive Guide to Charter 
School Closure.  National Association of Charter School Authorizers 
(2010).  Pages 6 and 9. 

2 I.C. § 33‐5212 

3 Shaw, M.  “Navigating the Closure Process.” Authorizing Matters 

Issue Brief, May 2011.  National Association of Charter School 
Authorizers (2011).  Pages 2‐3. 
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Notification and Initial Steps 
 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Meet with PCSC and SDE staff 
Within 3 business days of the authorizer’s or school’s initial / intended closure 
decision, the charter school administrator and a representative of the school’s 
board will meet (in‐person or via telephone or web conference) with staff 
representatives of the PCSC and SDE to: 

1. Review the remaining process for finalizing the closure decision as 
applicable  

2. Review the Closure Protocol and tasks and clarify critical deadlines 
3. Identify points of contact for media or community questions  

4. Draft communication to staff, families, and affected districts  

School,  
PCSC,  
SDE 

     

Notify Parents / Guardians of Potential Closure 
1. Within one week of the authorizer’s or school’s initial / intended closure 

decision, the charter school will send letters to enrolled families.  
Notification should include: 

 The reasons for closure. 
 If applicable, an explanation of the appeals process and likely timeline 
for a final decision. 

 Assurance that instruction will continue through the end of the 
school year or an estimation of when instruction will cease. 

 Assurance that after a final decision is reached, parents/students will 
be notified and assisted in the reassignment process. 

 Public Charter School Closure FAQ. 
 Contact information for parents/guardians with questions. 

School, 
PCSC 
 

 
 

 

 

 

   

Notify School Districts Materially Impacted 
1. Within one week of the authorizer’s or school’s initial / intended closure 

decision, the charter school will send letters to districts materially 
impacted by the closure decision.  Notification should include: 

 The reasons for closure. 
 If applicable, an explanation of the appeals process and likely timeline 
for a final decision. 

 Copy of the letter sent to parents. 
 Public Charter School Closure FAQ. 
 Contact information for questions. 

School,  
PCSC 

     

Meet with Charter School Faculty and Staff 
Administrator and charter board chair meet with the faculty and staff to: 

1. Discuss reasons for closure, status of appeals process (if applicable), and 
likely timeline for a final decision. 

2. Emphasize importance of maintaining continuity of instruction through 
the end of the school year. 

3. Emphasize need to limit expenditures to necessities.  
4. Discuss plans for helping students find new schools and need for teachers 

and staff to have organized student files prepared for transfer. 
5. Identify date when last salary checks will be issued, when benefits 

terminate, and anticipated last day of work. 
6. Describe assistance, if any, that will be provided to faculty and staff to find 

new positions. 

School       

Review and Report on Finances 
1. Review budget to ensure that funds are sufficient to operate the school 

through the end of the school year, if applicable.  Communicate with the 
PCSC and SDE regarding financial status and next steps. 

2. Limit expenditures to only those in the approved budget and delay 
approving expenditures that might no longer be necessary until a revised 
budget is approved. 

3. Communicate with the SDE regarding whether there are any anticipated 
changes to remaining disbursements from the state. 

School, 
PCSC,  
SDE  
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Send Additional and Final Notifications 
1. Notify parents and affected school districts in writing after key events 

(e.g., denial of an appeal) and when the closure decision is final.   

2. The letters notifying staff, parents, and other districts of the final closure 
decision should include:  

 The last day of instruction. 
 Any end‐of‐the‐year activities that are planned to make the transition 
easier for parents and students. 

 Assistance that will be provided to families in identifying new schools. 
This may include a list of school options; application deadlines or 
open house dates for traditional public, public charter, or private 
schools; or individual meetings with families. 

 Basic information about the process for access and transfer of 
student and personnel records. 

School,  
PCSC 
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Develop/Monitor Implementation of the Closure Plan 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Establish Transition Team, Develop Closure Plan, and Assign Roles
1. Contact appropriate entities to establish a transition team, including: 

 A member of the PCSC staff 

 A member of the SDE staff 

 Charter school board chair 
 Lead administrator from the charter school 

 Lead finance person from the charter school 

 Additional members as deemed appropriate  

2. Develop plan, review roles of primary entities, identify individuals 
responsible for closure tasks, and exchange contact information. 

School,  
PCSC,  
SDE 

     

Establish a Schedule for Meetings and Interim Status Reports
Agree on a meeting schedule to review progress and interim, written status 
reports to include: 

1. Reassignment of students and transfer of student records. 
2. Identification of long‐term storage location of student and personnel 

records; plan for access and communication to parents regarding access. 
3. Notification to entities doing business with the school. 
4. The status of the school’s finances, including outstanding expenses and 

payment of creditors and contractors. 
5. Sale, dissolution, or return of assets. 
6. Submission of all required reports and data to the authorizer and/or state. 

School       

Submit Final Closure Report 
Submit the completed closure Protocol document and appropriate final closure 
documents to the PCSC (see the Reporting section for more details). 

School       
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Finalize School Affairs: Governance and Operations 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Maintain Identifiable Location 
Maintain the school’s current location through the winding up of its affairs or 
relocate its business records and remaining assets to a location with operational 
telephone service that has voice message capability. 

School       

Protect School Assets 
Protect the school’s assets and any assets in the school that belong to others 
against theft, misappropriation and deterioration. 

1. Maintain existing insurance coverage on assets, including facility, until the 
disposal of such assets in accordance with the closure plan. 

2. Negotiate school facility insurance with entities that may take possession 
of school facility – lenders, mortgagors, bond holders, etc. 

3. Obtain or maintain appropriate security services. Action may include 
moving assets to secure storage after closure or loss of facility. 

School       

Notify Commercial Lenders / Bond Holders (if applicable)
If the school has existing loans ‐ Within 10 days after the final decision to close 
the charter school (after appeals process is complete), notify banks, bond 
holders, etc., of the school’s closure and projected dates for the school’s last 
payment towards its debt and if/when default will occur. 

School       

Terminate EMO /CMO Agreement (if applicable) 
Review the management agreement and take steps needed to terminate the 
agreement at the end of the school year or prior to the intended closure date. 

1. The management company should be asked for a final invoice and 
accounting, including an accounting of any retained school funds and the 
status of grant funds. 

2. The school and the management company should agree upon how the 
company will continue to provide educational services until the last day of 
instruction. 

The school and the management company agree when other services including 
business services will end. 

School       

Notify Contractors and Terminate Contracts 
1. Notify all contractors, including food service and transportation, of school 

closure. 
2. Retain records of past contracts and payments. 
3. Terminate contracts for goods and services as of the last date such goods 

or services will be needed. 

School       

Notify Employees and Benefit Providers 
1. Whenever possible, provide employees with formal, written notification 

of termination of employment at least 60 days before closure to include 
date of termination of all benefits in accordance with applicable law and 
regulations (i.e. WARN and COBRA) and eligibility for unemployment 
insurance pursuant to federal or state law or regulations of the Idaho 
Department of Labor.  
 

2. Notify benefit providers of pending termination of all employees, to 
include: 

 Medical, dental, vision plans. 

 Life insurance. 
 PERSI, 403(b), or other retirement plans 

 

3. Consult legal counsel as specific rules and regulations may apply to such 
programs. 

School        
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Finalize School Affairs: Governance and Operations (continued) 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Maintain and Organize Records 
1. Maintain all corporate records related to: 

 Loans, bonds, mortgages and other financing. 

 Contracts. 
 Leases. 
 Assets and their sale, redistribution, etc. 
 Grants ‐‐ records relating to federal grants must be kept in 

accordance with 34 CFR 80.42. 

 Governance (minutes, bylaws, policies). 

 Accounting/audit, taxes and tax status, etc. 
 Employees (background checks, personnel files). 

 Employee benefit programs and benefits. 

 Any other items listed in the closure plan. 
 

2. Determine where records will be stored after dissolution. 

School        

Transfer Student Records and Testing Material 
1. Ensure that all student records are organized and complete 

2. Within 10 days of receiving a records request, send student records, 
including final grades and evaluations, to the students’ parent  or new 
district and/or school, including: 

 Individual Education Programs (IEPs) and all records regarding special 
education and supplemental services. 

 Student health / immunization records. 

 Attendance record. 
 Any testing materials required to be maintained by the school. 

 Student transcripts and report cards. 
 All other student records. 

3. Document the transfer of records to include: 

 Date of transfer (for each individual student file transferred). 
 Signature and printed name of the charter school representative 
releasing the records. 

 Name and contact information of the receiver’s representative.  

 The total number and percentage of general and special education 
records transferred. 

School       

Inventory Assets and Prepare Federal Items for Pick‐up
1. Inventory school assets, and identify items: 

 Loaned from other entities. 

 Encumbered by the terms of a contingent gift, grant or donation, or a 
security interest. 

 Belonging to the EMO/CMO, if applicable, or other contractors. 

 Purchased with federal grants or funds (i.e. Charter Start grant) 
 Items purchased with federal funds should be listed on the 

Federal Items Inventory spreadsheet provided by the PCSC.  
The list should be very detailed and complete, and items 
should not be sold or re‐distributed. 

2. Return assets not belonging to school where appropriate 
documentation exists.  Keep records of assets returned. 

3. Organize and pack items purchased with federal funds and arrange for 
PCSC walk‐through and pick‐up. 

 Boxes should be packed, closed, taped, and clearly labeled with 
name(s) and/or number(s) corresponding to the inventory. 

 PCSC walk‐though must be scheduled in advance and must be 
at least 2 days prior to the scheduled move day.   

 At the time of the walk‐through, all federal items must be 
prepared and distinctly separate from other school assets.  If 
the school’s items are not adequately prepared for moving, the 
PCSC will delay the date for pick‐up of federal items. 

School,  
PCSC 
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Finalize School Affairs: Finance 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Maintain IRS 501(c)(3) Status 
Maintain IRS 501(c)(3) status until final dissolution.  Notify IRS regarding any 
address change(s) and file required tax returns and reports. 

School       

Notify Funding Sources / Charitable Partners 
Notify all funding sources, including charitable partners of school closure. Notify 
state and federal agencies overseeing grants / programs of school closure. 

School       

Review and Revise School Budget 
1. Review the school’s budget and overall financial condition. 
2. Make revisions, taking closure expenses into account closure while 

prioritizing continuity of instruction.  Submit budget to PCSC and SDE. 
3. Identify acceptable use of reserve funds. 

School,  
PCSC,  
SDE 

     

List all Creditors and Debtors 
Formulate a list of creditors and debtors and any amounts accrued and unpaid 
with respect to such creditor or debtor.  Note that the creditor list is not the same 
as the contractor list (above), but should include any contractors with whom the 
school owes money (based on a contract or invoice). 
1. Creditors include lenders, mortgage holders, bond holders, equipment 

suppliers, service providers and secured and unsecured creditors.  
2. Debtors include persons who owe the school fees or credits, any lessees or 

sub‐lessees of the school, and any person holding property of the school. 

School        

Notify Debtors and Process Payments 
Contact debtors to request payment.  Process and document received payments. 

School       

Determine PERSI Obligations 
Contact PERSI to determine remaining liabilities for employee retirement 
program. 

School       

Notify and Pay Creditors 
1. Notify all creditors of the school’s closure and request final invoices.   
2. Sell appropriate assets. 
3. Prioritize and pay creditors in accordance with I.C. § 33‐5212(2). 

Document payments made. 

School       

Itemize Financials 
Review, prepare and make available the following: 
1. Fiscal year‐end financial statements. 
2. Cash analysis. 
3. Bank statements for the year, investments, payables, unused checks, 

petty cash, bank accounts, and payroll reports including taxes. 
4. Collect and void all unused checks and destroy all credit and debit cards. 

Close accounts after transactions have cleared. 

School       

Close Out All State and Federal Grants 
Close out state, federal, and other grants. This includes filing any required 
expenditure reports or receipts and any required program reports, including 
disposition of grant assets. 

School, 
SDE,  
Fed 

     

Prepare Final Financial Statement 
Retain an independent accountant to prepare a final statement of the status of all 
contracts and obligations of the school and all funds owed to the school, showing:
1. All assets and the value and location thereof. 
2. Each remaining creditor and amounts owed. 
3. Statement that all debts have been collected or that good faith efforts 

have been made to collect same. 
4. Each remaining debtor and the amounts owed. 

School       

Complete Final Financial Audit 
Complete a financial audit of the school in accordance with statute by a date to 
be determined by the authorizer.  Submit final audit to the PCSC and SDE. 

School, 
PCSC,  
SDE 

     

Reconcile with State 
Reconcile state billings and payments. Reimbursement of funds previously 
disbursed to the school may be required. 

School, 
SDE 
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Finalize School Affairs: Reporting 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Prepare and Submit End‐of‐Year Reports 
1. Communicate with the PCSC regarding necessary end‐year or annual data 

or reporting that needs to be submitted and identify deadlines. 

2. Prepare and submit annual reports to the authorizer. 

School,  
PCSC 

     

Prepare Final Report Cards and Student Records Notice
Provide parents / guardians with copies of final report cards and notice of where 
student records will be sent along with contact information. 

School       

Prepare and Submit Final ISEE Report 
Within 10 days of final closure, submit a final ISEE report to the SDE. 

School,  
SDE 

     

Prepare and Submit Final Budget and Financial Reporting 
Within 120 days of final closure, submit a final budget and financial reporting, 
including final financial audit, to the SDE. 

School, 
SDE 

     

Prepare and Submit All Other Required State and Federal Reports
1. Communicate with the SDE and the federal government to identify any 

outstanding or final reports required for federal, state, or special 
programs (special education, Title I, etc.) and confirm deadlines. 

2. Prepare and submit reports to the SDE and/or federal government. 

School, 
SDE 

     

Prepare and Submit Final Closure Report to the PCSC
Submit the completed closure Protocol document and a narrative and/or 
attachments that outline the following: 

1. The name and contact information of the individual(s) with whom the 
PCSC can follow‐up after closure if there are questions or issues to be 
addressed 

2. The school’s final financial status, including the final independent audit 

3. The status of the transfer and storage of student records, including: 

 The school’s total enrollment at the start of the final semester 

 The number and percentage of student records that have been 
transferred prior to closure 

 The plan for storage and access to student records after closure, 
including the signature of the person / entity that has agreed to be 
responsible for transferring records after closure 

 A copy of public communication to parents regarding how to access 
student records after closure 

4. The status of the transfer and storage of personnel records, including: 

 The school’s total number of staff at the beginning of the final 
semester 

 The number and percentage of personnel records that have been 
distributed to staff and/or new employers 

 If necessary, the plan for storage and access to personnel records 
after closure, including the signature of the person / entity that has 
agreed to be responsible for transferring records after closure 

 A copy of communication to staff regarding how to access personnel 
records after closure 

5. Additional documentation (inventories, operational info, etc.) may be 
included with the report 

School, 
PCSC 
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Dissolution 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Dissolve the Charter School (I.C. § 30‐3‐110) 
1. Give appropriate notice of the meeting per Open Meeting law and statute, 

including the intention to vote on the dissolution of the corporation. 

2. The charter school board adopts a plan of dissolution indicating to whom 
the assets of the non‐profit corporation will be distributed after all 
creditors have been paid. (I.C. § 33‐5206(9)) 

3. Unless otherwise provided in the bylaws, the board of directors votes on 
the resolution to dissolve.  A non‐profit corporation is dissolved upon the 
effective date of its articles of dissolution. (I.C. § 30‐3‐112) 

School       

Notify the Secretary of State (I.C. § 30‐3‐112) 
1. After the resolution to dissolve is authorized, dissolve the corporation by 

delivering to the Secretary of State for filing articles of dissolution setting 
forth: 

 The name of the non‐profit corporation. 

 The date dissolution was authorized. 
 A statement that dissolution was approved by sufficient vote of the 
board. 

 If approval of members was not required (commonly true for public 
charter schools), a statement to that effect and a statement that 
dissolution was approved by a sufficient vote of the board of 
directors or incorporators 

 Such additional information as the Secretary of State determines is 
necessary or appropriate. 

School       

Notify Known Claimants (I.C. § 30‐3‐114) 
Give written notice of the dissolution to known claimants after the effective date 
of the dissolution.  Claimants have 120 days from the effective date of the written 
notice to submit a claim. 

School       

End Corporate Existence (I.C. § 30‐3‐113) 
A dissolved non‐profit corporation continues its corporate existence, but may not 
carry on any activities except as is appropriate to wind up and liquidate its affairs, 
including:  

1. Preserving and protecting its assets and minimizing its liabilities. 

2. Discharging or making provision for discharging its liabilities. 

3. Disposing of its properties that will not be distributed in kind. 

4. Returning, transferring or conveying assets held by the corporation upon a 
condition requiring return, transfer or conveyance, which condition occurs 
by reason of dissolution, in accordance with such condition. 

5. Transferring, subject to any contractual or legal requirements, its assets as 
provided in or authorized by its articles of incorporation or bylaws. 

6. Doing every other act necessary to wind up and liquidate its assets and 
affairs.  

School       

Notify IRS 
Notify the IRS of dissolution of the education corporation and its 501(c)(3) status 
and furnish a copy to the authorizer. 

School       
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“If charter schools are to have any hope of transforming public education, they cannot 
settle for simply being pretty good or just above average – especially when that average is 
well below what students need to succeed in the world.  From this perspective, charter 
schools need to be about excellence.  Specifically, they need to prove that excellence is 
possible and achievable at scale and under difficult circumstances, even with students whom 
others may have given up on.” 
 
“All of those who embark on this perilous journey of hope deserve our deepest gratitude 
and respect for embracing this challenge with courage, persistence and good faith.  But 
these virtues alone are not enough.  Charter schools are not supposed to rest on good 
intentions and earnest effort; they are supposed to achieve meaningful results 
demonstrated by a sound body of evidence over the charter term.  Charter schools that 
cannot deliver on that promise, either to their students or the broader public, need to be 
closed.  This is the unpleasant, but imperative responsibility of authorizers.” 
 

-- James A. Peyser and Maura Marino. “Why Good Authorizers Should Close Bad Schools.”1  
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CHARTER SCHOOL PERFORMANCE CERTIFICATE 

This performance certificate is executed on this 13th  day of December, 2019, by and between the 
Idaho Public Charter School Commission (the “Authorizer”), and Pinecrest Academy of Idaho 
(the “School”), an independent public school organized as an Idaho nonprofit corporation and 
established under the Public Charter Schools Law, Idaho Code Section 33-5201 et seq, as 
amended (the “Charter Schools Law.”) 

RECITALS 

WHEREAS, on August 30, 2019, Authorizer received a petition to request the creation of 
a new charter school referred to as Pinecrest Academy of Idaho; and 

WHEREAS, on December 13, 2019, the Authorizer approved the charter petition (the 
“Charter”) subject to conditions outlined in Appendix A; 

NOW THEREFORE in consideration of the foregoing recitals and mutual understandings, 
the Authorizer and the School agree as follows: 

SECTION 1: AUTHORIZATION OF CHARTER SCHOOL 

A. Establishment of School. Pursuant to the Charter Schools Law, the Authorizer hereby
approves the establishment of the School on the terms and conditions set forth in
this Charter School Performance Certificate (the “Certificate”). The approved Charter
is attached to this Certificate as Appendix D.

B. Pre-Opening Requirements. Pursuant to Idaho Code Section 33-5206(6), the
Authorizer may establish reasonable pre-opening requirements or conditions (“Pre-
Opening Requirements”) to monitor the start-up progress of a newly approved public
charter school to ensure that the school is prepared to open smoothly on the date
agreed. The School shall not commence instruction until all pre-opening requirements
have been completed to the satisfaction of the Authorizer. Pre-opening requirements
are attached as Appendix C. If all pre-opening conditions have been completed to the
satisfaction of the Authorizer, the School shall commence operations/instruction with
the first day of school in Fall 2020. In the event that all pre-opening conditions have
not been completed to the satisfaction of the Authorizer, the School may not
commence instruction on the scheduled first day of school. In such event, the
Authorizer may exercise its authority on or before July 20 to prohibit the School from
commencing operation/instruction until the start of the succeeding semester or school
year.

C. Term of Agreement. This Certificate is effective as of December 13, 2019, and shall
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continue through June 30, 2025, unless earlier terminated as provided herein. In 
addition to the five-year term of operations, the performance certificate term includes 
a pre-opening period. The school will be open to students starting the 2020-2021 
school year. 

 
SECTION 2: SCHOOL GOVERNANCE 

A. Governing Board. The School shall be governed by a board (the “Charter Board”) in a 
manner that is consistent with the terms of this Certificate so long as such provisions are 
in accordance with state, federal, and local law.  The Charter Board shall have final 
authority and responsibility for the academic, financial, and organizational performance of 
the School.  The Charter Board shall also have authority for and be responsible for policy 
and operational decisions of the School, although nothing herein shall prevent the Charter 
Board from delegating decision-making authority for policy and operational decisions 
to officers, employees and agents of the School, as well as third party management 
providers. 

B. Articles of Incorporation and Bylaws. The articles of incorporation and bylaws of the 
entity holding the charter shall provide for governance of the operation of the School as a 
nonprofit corporation and public charter school and shall at all times be consistent with all 
applicable law and this Certificate.  The School shall notify the Authorizer of any 
modification to the Articles or Bylaws within five (5) business days of approval by the 
Charter Board. 

C. Charter Board Composition. The  composition  of  the  Charter  Board  shall  at  all  
times be determined by and consistent with the Articles and Bylaws and all applicable law 
and policy. The Charter Board shall notify the Authorizer of any changes to its 
composition and provide an amended School Leadership Roster within five (5) business 
days of their taking effect. 

 
SECTION 3: EDUCATIONAL PROGRAM 

A. School Mission. The mission of the school is as follows: Pinecrest Academy of Idaho 
unites the community to prepare students for college and career. 

B. Grades Served. The School may serve students in grades K-8. 
C. Design Elements. The School shall implement and maintain the following essential design 

elements of its educational program: 
• A course guide, lesson plans, and syllabi based on the Idaho Content 

Standards and national STEAM Standards as published by the National 
Center on Standards and Assessment Implementation.  
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• Data-driven, high-quality differentiated instruction for all students. 
• A hybrid, standards-based approach to grading and communication of 

grades. 
• A differentiated approach through blended learning to enhance student 

learning and goal tracking. 
D. Standardized Testing. Students of the School shall be tested with the same standardized 

tests as other Idaho public school students. 
E. Accreditation. The School shall be accredited as provided by rule of the state board of 

education. 
 

SECTION 4: AUTHORIZER ROLE AND RESPONSIBILITIES 

A. Oversight Allowing Autonomy. The Authorizer shall comply with the provisions of 
Charter School Law and the terms of this Certificate in a manner that does not unduly 
inhibit the autonomy of the School. The Authorizer’s Role will be to evaluate the School’s 
outcomes according to this Certificate and the Performance Framework rather than to 
establish the process by which the School achieves the outcomes sought. 

B. Charter School Performance Framework. The Charter School Performance 
Framework (“Performance Framework”) is attached and incorporated into this agreement 
as Appendix B.  The Performance Framework shall be used to evaluate the School’s 
academic, financial and operational performance, and shall supersede and replace any and 
all assessment measures, educational goals and objectives, financial operations metrics, 
and operational performance metrics set forth in the Charter and not explicitly incorporated 
into the Performance Framework.  The specific terms, form and requirements of the 
Performance Framework, including any required indicators, measures, metrics, and targets, 
are determined by the Authorizer and will be binding on the School.  

C. Authorizer to Monitor School Performance. The Authorizer shall monitor and report 
on the School’s progress in relation to the indicators, measures, metrics and targets set out 
in the Performance Framework. The School shall be subject to a formal review of its 
academic, mission-specific, operational, and financial performance at least annually.  

D. School Performance. The School shall achieve an accountability designation of Good 
Standing or Honor on each of the three sections of the Performance Framework. In the 
event the School is a party to a third party management contract which includes a deficit 
protection clause, the School shall be exempt from some or all measures within the 
financial portion of the Performance Framework.  In accordance with Charter School Law, 
the Authorizer shall renew any charter in which the public charter school met all of the 
terms of its performance certificate at the time of renewal. 

E. Performance Framework As Basis For Renewal of Charter. The School’s 
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performance in relation to the indicators, measures, metrics and targets set forth in the 
Academic and Mission-Specific, Operational and Financial sections of the Performance 
Framework shall provide the basis upon which the Authorizer will decide whether to 
renew the School’s Charter at the end of the Certificate term. As part of the Performance 
Framework, the Authorizer agrees to consider mission-specific, rigorous, valid, and 
reliable indicators of the School’s performance. These negotiated indicators will be 
included in the Mission-Specific portion of the Academic and Mission Specific section of 
the Performance Framework.  

F. Authorizer’s Right to Review. The School will be subject to review of its academics, 
operations and finances by the Authorizer, including related policies, documents and 
records, when the Authorizer deems such review necessary. The Authorizer shall conduct 
its reviews in a manner that does not unduly inhibit the autonomy granted to the School. 

G. Site Visits. In addition to the above procedures, the Charter School shall grant reasonable 
access to, and cooperate with, the Authorizer, its officers, employees and other agents, 
including allowing site visits by the Authorizer, its officers, employees, or other agents, 
for the purpose of allowing the Authorizer to fully evaluate the operations and performance 
of the School. The Authorizer may conduct a site visit at any time if the Authorizer has 
reasonable concern regarding the operations and performance of the School. The 
Authorizer will provide the School reasonable notice prior to its annual site visit to the 
School. The School shall have an opportunity to provide a written response to the site visit 
report no later than fourteen (14) days prior to the meeting at which the report is to be 
considered by the Authorizer. If no written response is provided, the School shall have the 
opportunity to respond orally to the site visit report at the meeting. 

H. Required Reports. The School shall prepare and submit reports regarding its governance, 
operations, and/or finances according to the established policies of and upon the request 
of the Authorizer. However, to the extent possible, the Authorizer shall not request reports 
from the School that are otherwise available through student information systems or other 
data sources reasonably available to the Authorizer. 

 
SECTION 5: SCHOOL OPERATIONS 

A. In General. The  School  and  the  Charter  Board  shall  operate  at  all  times  in 
accordance with all federal and state laws, local ordinances, regulations and Authorizer 
policies applicable to charter schools.  

B. Maximum Enrollment. The maximum number of students who may be enrolled in 
the school shall be 489. Growth toward capacity shall follow the enrollment chart in the 
charter, included herein as Appendix D. The School shall make student recruitment, 
admissions, enrollment and retention decisions in a nondiscriminatory manner and 
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without regard to race, color, creed, national origin, sex, marital status, religion, ancestry, 
disability or need for special education services. In no event may the School limit 
admission based on race, ethnicity, national origin, disability, gender, income level, 
athletic ability, or proficiency in the English language. If there are more applications to 
enroll in the charter school than there are spaces available, the charter school shall select 
students to attend using an equitable selection process that shall be publicly noticed and 
open to the public. 

A. Enrollment Policy. The School shall make student recruitment, admissions,
enrollment and retention decisions in a nondiscriminatory manner and without regard to
race, color, creed, national origin, sex, marital status, religion, ancestry, disability or need
for special education services. In no event may the School limit admission based on race,
ethnicity, national origin, disability, gender, income level, athletic ability, or proficiency
in the English language. If there are more applications to enroll in the charter school than
there are spaces available, the charter school shall select students to attend using a random
selection process that shall be publicly noticed and open to the public.

B. School Facilities. TBD.  The School shall provide reasonable notification to the
Authorizer of any change in the location of its facilities.

C. Attendance Area. The School’s primary attendance area is as follows: Twin Falls School
District #91.

D. Staff. Instructional staff shall be certified teachers as provided by rule of the state board
of education. All full-time staff members of the School will be covered by the public
employee retirement system, federal social security, unemployment insurance, worker’s
compensation insurance, and health insurance.

E. Alignment with All Applicable Law. The School shall comply with all applicable
federal and state laws, rules, and regulations. In the event any such laws, rules, or
regulations are amended, the School shall be bound by any such amendment upon the
effective date of said amendment.

SECTION 6: SCHOOL FINANCE 

A. General. The School shall comply with all applicable financial and budget statutes, rules,
regulations, and financial reporting requirements, as well as the requirements contained in
the School   Performance   Framework   incorporated   into   this   contract   as Appendix
B.

B. Financial Controls. At  all  times,  the  Charter  School  shall  maintain  appropriate
governance  and managerial procedures and financial controls which procedures and
controls shall include, but not be limited to: (1) commonly accepted accounting practices
and the capacity to implement them (2) a checking account; (3) adequate payroll
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procedures; (4) procedures for the creation and review of monthly and quarterly financial 
reports, which procedures shall specifically identify the individual who will be responsible 
for preparing such financial reports in the following fiscal year; (5) internal control 
procedures for cash receipts, cash disbursements and purchases; and (6) maintenance of 
asset registers and financial procedures for grants in accordance with applicable state and 
federal law.  

C. Financial Audit. The School shall submit audited financial statements from an
independent auditor to the Authorizer no later than November 1 of each year.

D. Annual Budgets. The School shall adopt a budget for each fiscal year, prior to the
beginning of the fiscal year. The budget shall be in the Idaho Financial Accounting
Reporting Management Systems (IFARMS) format and any other format as may be
reasonably requested by the Authorizer.

SECTION 7: TERMINATION, NON-RENEWAL AND REVOCATION 

A. Termination by the School. Should the School choose to terminate its Charter
before the expiration of the Certificate, it may do so upon written notice to the
Authorizer. Any school terminating its charter shall work with the Authorizer to
ensure a smooth and orderly closure and transition for students and parents, as
guided by the public charter school closure protocol established by the Authorizer
attached as Appendix E.

B. Nonrenewal. The Authorizer may non-renew the Charter at the expiration of the
Certificate if the School failed to meet one (1) or more of the terms of its Certificate.
Any school which is not renewed shall work with the Authorizer to ensure a smooth
and orderly closure and transition for students and parents, as guided by the public
charter school closure protocol established by the Authorizer attached as Appendix
E.

C. Revocation. The School’s Charter may be revoked by the Authorizer if the School
has failed to meet any of the specific, written renewal conditions attached, if
applicable, as Appendix A for necessary improvements established pursuant to
Idaho Code§ 33-5209B(1) by the dates specified. Revocation may not occur until
the public charter school has been afforded a public hearing, unless the Authorizer
determines that continued operation of the public charter school presents an
imminent public safety issue. If the School’s Charter is revoked, the School shall
work with the Authorizer ensure a smooth and orderly closure and transition for
students and parents, as guided by the public charter school closure protocol
established by the Authorizer attached as Appendix E.

D. Dissolution. Upon termination of the Charter for any reason by the Charter Board,
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or upon nonrenewal or revocation, the Char t e r  Board will supervise and have 
authority to conduct the winding up of the business and other affairs of the School; 
provided, however, that in doing so the Authorizer will not be responsible for and 
will not assume any liability incurred by the School.   The Charter Board and 
School personnel shall cooperate fully with the winding up of the affairs of the 
School. 

E. Disposition of School’s Assets upon Termination or Dissolution. Upon
termination of the Charter for any reason, any assets owned by the School shall be
distributed in accordance with Charter Schools Law.

SECTION 8: MISCELLANEOUS 

A. No Employee or Agency Relationship.  None of the provisions of this Certificate will
be construed to create a relationship of agency, representation, joint venture, ownership,
or employment between the Authorizer and the School.

B. Additional Services. Except as may be expressly provided in this Certificate, as set forth
in any subsequent written agreement between the School and the Authorizer, or as may
be required by law, neither the School nor the Authorizer shall be entitled to the use of or
access to the services, supplies, or facilities of the other.

C. No Third-Party Beneficiary. This Certificate shall not create any rights in any third
parties, nor shall any third party be entitled to enforce any rights or obligations that may
be possessed by either party to this Certificate.

D. Amendment. This Certificate may be amended by agreement between the School and the
Authorizer in accordance with Authorizer policy. All amendments must be in writing and
signed by the School and the Authorizer.
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Appendix A: Conditions of Authorization/Renewal   
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Appendix E: Public Charter School Closure Protocol 



Appendix A: Conditions of Authorization / Renewal 



Conditions of Authorization/Renewal

Pinecrest Academy of Idaho was approved on December 13, 2019 with the 
following conditions:

1 – All board directors shall participate in a staff facilitated governance 
orientation within 60 days of approval and no less than six hours of staff 
approved governance training addressing the governance role in financial, 
operational, and academic oversight and legal compliance prior to May 11, 
2020. 

2 – The governing board shall present the executed facility lease and/or 
purchase agreement, record of any long-term debt incurred to date, and a year-
one operational budget based on post-lottery enrollment estimates that 
evidences financial sustainability by May 11, 2020. 



Appendix B: Performance Framework 



This report contains an overview of the school, including its mission, leadership, and demographics. The 
overview is followed by the school’s performance framework, including outcomes for the most recently 
completed school year.

The performance framework clearly sets forth the academic and operational performance indicators, 
measures, and metrics that will guide the PCSC's evaluations of the school. It contains indicators, 
measures, and metrics for student academic proficiency, student academic growth, post-secondary 
readiness (for high schools), and board performance and stewardship.

In accordance with Idaho law, the performance framework requires, at a minimum, that each school 
meet applicable federal, state, and authorizer goals for student achievement. It is designed to fulfill this 
requirement while respecting the diverse missions and student populations represented in PCSC 
portfolio schools. This performance framework was adopted by the Idaho Public Charter School 
Commission on May 4th, 2017.

To facilitate a clear context for the academic results contained in this report, the demographic, 
enrollment, and school leadership information provided is from the school year during which the data 
was gathered. Updated enrollment and school leadership information is available upon request from the 
school or PCSC office.

Each year, Idaho’s Public Charter School Commission (PCSC) issues a performance report to every school 
in its portfolio.  The annual report serves several purposes:  

1. To provide transparent, data-driven information about charter school quality;

2. To ensure charter school boards have access to clear expectations and are provided
maximum opportunity to correct any deficiencies prior to their renewal year; and

3. To inform mid-term authorizing decisions, such as the evaluation of charter amendment
proposals.

Pinecrest Academy of Idaho
[YEAR] ANNUAL PERFORMANCE REPORT

INTRODUCTION



The data provided in this report was gathered primarily through the State Board of Education and State 
Department of Education. An independent financial audit and any applicable mission-specific data were 
submitted directly by the school. The school had a opportunity to correct or clarify its framework 
outcomes prior to the publication of this report.

Public charter school operations are inherently complex.  For this reason, readers are encouraged to 
consider the scores on individual measures within the framework as a starting point for gaining a full, 
contextualized understanding of the school’s performance.



The financial section evaluates the near-term and long-term financial status of the 
school. Schools with management contracts containing deficit protection clauses may 
be exempted from these indicators.

The academic section comprises the primary indicators on which most renewal or non-renewal decisions 
are based. The mission-specific, operational, and financial sections contribute additional indicators that 
are, except in cases of egregious failure to meet standards, considered secondary.

ACCOUNTABILITY DESIGNATIONS

Calculation of the percentage of eligible points earned for each school determines that school's 
accountability designation in each section. The accountability designations, in turn, guide authorizing 
decisions. The PCSC will consider contextual factors affecting a school's accountability designations 
when making authorizing decisions.

Honor
Schools achieving at this level in all sections are guaranteed renewal. Replication and 
expansion proposals are likely to succeed.

Academic

Mission-Specific

Operational

PERFORMANCE FRAMEWORK STRUCTURE

Financial

The academic section focuses on quantitative academic outcomes. It reflects the 
PCSC's commitments to considering schools' performance in the context of their 
communities and student populations. Although some results may not be made 
publicly available in certain cases, in order to protect individually identifiable student 
information, the PCSC may still use this information for purposes of making 
authorizing decisions.

The mission-specific section provides an opportunity for meaningful 
acknowledgement of schools' achievements that are not reflected elsewhere in the 
framework. These measures may be academic or non-academic in nature, but must 
be objective and data-driven. Mission-specific measures are generally optional; 
however, inclusion of certain mission-specific measures may be required as a 
condition of the performance certificate. 

The operational section considers whether schools are operating in compliance with 
federal and state law, authorizer requirements, and the provisions of their 
performance certificates. 

Good Standing
Schools achieving at this level in the academic section will be recommended for 
renewal; however, conditional renewal may be recommended if outcomes in other 
sections are poor. Replication and expansion proposals will be considered.

Remediation
Schools achieving at this level in the academic section may be recommended for non-
renewal or conditional renewal, particularly if outcomes in other sections are poor. 
Replication and expansion proposals are unlikely to succeed.



Critical
Schools achieving at this level in the academic section face a strong likelihood of non-
renewal, particularly if outcomes in other sections are also poor. Replication and 
expansion proposals will not be considered.



GO-ON RATE (Post-secondary enrollment within 12 months of graduation)

SCHOOL OVERVIEW

Mission Statement

Key Design Elements

School Location

Pinecrest Academy of Idaho unites the community to prepare students for college and 
career. 

1) A course guide, lesson plans, and syllabi based on the Idaho Content Standards and
national STEAM Standards as published by the National Center on Standards and
Assessment Implementation.
2) Data-drive, high-quality differentiated instruction for all students.
3) A hybrid, standards-based approach to grading and communication of grades.
4) A differentiated approach through blended learning to enhance student learningand
goal tracking.

School Phone

Grades Served
Enrollment (Approved)

K-8
Current Term

Surrounding District
Opening Year

Twin Falls #411

STUDENT DEMOGRAPHICS

Non-White

2020
2020-2025

Twin Falls Location TBD

489

State
Surrounding

District
Neighboring

District

Enrollment (Actual)

SCHOOL LEADERSHIP

School

ISAT PROFICIENCY RATES
Percentage of students meeting or exceeding proficiency in Math

Limited English Proficiency

Percentage of students meeting or exceeding proficiency in English Language Arts
Percentage of students meeting or exceeding proficiency in Science

Special Needs
Free and Reduced Lunch



SCORECARD ACADEMIC YEAR

ACADEMIC Measure
Points 

Possible
K-8

Points 
Earned

K-8

Points 
Possible

9-12

Points 
Earned

9-12

Points 
Possible

K-12

Points 
Earned

K-12

Points 
Possible 

Alternative

Points 
Earned

Alternative
State Proficiency Comparison 1a 50 0

1b 50 0
District Proficiency Comparison 2a 50 0

2b 50 0
Criterion-Referenced Growth 3a 100 0

3b 100 0
Norm-Referenced Growth 4a

4b
Post-Secondary Readiness 5a
Total Academic Points 400 0 0 0 0 0 0 0
% of Academic Points 0% #DIV/0! #DIV/0! #DIV/0!

MISSION-SPECIFIC Measure
Points 

Possible
Points 
Earned

1
2
3
4
5
6

Total Mission-Specific Points 0 0
% of Mission-Specific Points #DIV/0!

OPERATIONAL Measure
Points 

Possible
Points 
Earned

Measure
Points 

Possible
Points 
Earned

Educational Program 1a 25 0 1a 50 0
1b 25 0 1b 50 0
1c 25 0 1c 50 0
1d 25 0 1d 50 0

Financial Management & Oversight 2a 25 0 2a 50 0
2b 25 0 2b 50 0
2c 25 0 2c 50 0

Governance & Reporting 3a 25 0 2d 50 0
3b 25 0 400 0
3c 25 0 0%
3d 25 0
3e 25 0
3f 25 0

School Environment 4a 25 0
4b 25 0

Additional Obligations 5a 25 0
Total Operational Points 400 0
% of Operational Points 0%

ACCOUNTABILITY DESIGNATION
Range

(% of Points 
Possible)

Academic 
Gen Ed 

Outcome

Academic Alt
Outcome

Range
Mission 
Specific 

Outcome
Range

Operational
Outcome

Range
Financial
Outcome

Honor 75% - 100% 75% - 100% 90% - 100% 85% - 100%

Good Standing 55% - 74% 55% - 74% 80% - 89% 65% - 84%

Remediation 31% - 54% 31% - 54% 61% - 79% 46% - 64%

Critical 0% - 30% 0% - 30% 0% - 60% 0% - 45%

FINANCIAL

Near-Term

Sustainability

% of Financial Points

School outcomes will be evaluated in light of contextual information, including student demographics, school mission, and state/federal requirements.

The financial measures above are based on industry standards. They are
not intended to reflect nuances of the school's financial status. Please
see the financial section of this framework for relevant contextual
information that may alleviate concern.

Total Financial Points

#DIV/0! #DIV/0! NA 0% 0%



ACADEMIC K-8

INDICATOR 1: STATE PROFICIENCY COMPARISON

Measure 1a Do math proficiency rates meet or exceed the state average? Result
Points 

Possible
Points 
Earned

Math Proficiency Rate
Comparison to State Exceeds Standard:  The school's proficiency rate in math exceeds the state average by 16 percentage points or more. 50 0

Meets Standard:  The school's proficiency rate in math is equal to the state average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in math is 1 - 15 percentage points lower than the state average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in math is 16 or more percentage points lower than the state average. 0 - 14 0

0
Notes The state average will be determined using the same grade set as is served by the public charter school. 

Measure 1b Do English Language Arts proficiency rates meet or exceed the state average? Result
Points 

Possible
Points 
Earned

ELA Proficiency Rate
Comparison to State Exceeds Standard:  The school's proficiency rate in ELA exceeds the state average by 16 percentage points or more. 50 0

Meets Standard:  The school's proficiency rate in ELA is equal to the state average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in ELA is 1 - 15 percentage points lower than the state average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in ELA is 16 or more percentage points lower than the state average. 0 - 14 0

0
Notes The state average will be determined using the same grade set as is served by the public charter school.

All proficiency and growth measures will be scored using the ISAT by SBAC, or any state-required standardized test as may replace it. Subject area (math and ELA) may be replaced by similar subject areas if necessary 
due to statewide changes. On all applicable measures, standard rounding to the nearest whole number will be used for scoring purposes. Measures based on ISAT outcomes exclude alternate ISAT data; as a result, 
the outcomes shown may differ slightly from those published on the State Department of Education's website.



ACADEMIC K-8

INDICATOR 2: DISTRICT PROFICIENCY COMPARISON

Measure 2a Do math proficiency rates meet or exceed the district average? Result
Points 

Possible
Points 
Earned

Math Proficiency Rate

Comparison to District
Exceeds Standard:  The school's proficiency rate in math either exceeds the district average by 16 percentage points or more, or is at least 
80%.

50 0

Meets Standard:  The school's proficiency rate in math is equal to the district average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in math is 1 - 15 percentage points lower than the district average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in math is 16 or more percentage points lower than the district average. 0 - 14 0

0

Notes

The district average will be determined using the same grade set as is served by the public charter school.

Because some schools have primary attendance areas crossing district lines, the school and authorizer will agree upon execution of the 
performance certificate which district (or other comparison group, in the case of virtual schools) will be used for comparison purposes. 
The comparison group should represent a majority of the school's enrollment. Twin Falls School District #91 will be used for comparison 
purposes

Measure 2b Do ELA proficiency rates meet or exceed the district average? Result
Points 

Possible
Points 
Earned

ELA Proficiency Rate

Comparison to District
Exceeds Standard:  The school's proficiency rate in ELA either exceeds the district average by 16 percentage points or more, or is at least 
80%.

50 0

Meets Standard:  The school's proficiency rate in ELA is equal to the district average, or exceeds it by 1 - 15 percentage points. 30 - 45 0

Does Not Meet Standard:  The school's proficiency rate in ELA is 1 - 15 percentage points lower than the district average. 15 - 29 0

Falls Far Below Standard:  The school's proficiency rate in ELA is 16 or more percentage points lower than the district average. 0 - 14 0

0

Notes

The district average will be determined using the same grade set as is served by the public charter school.

Because some schools have primary attendance areas crossing district lines, the school and authorizer will agree upon execution of the 
performance certificate which district (or other comparison group, in the case of virtual schools) will be used for comparison purposes. 
The comparison group should represent a majority of the school's enrollment. Twin Falls School District #91 will be used for comparison 
purposes



ACADEMIC K-8

INDICATOR 3: CRITERION-REFERENCED STUDENT GROWTH (GRADES K-8)

Measure 3a Are students making adequate academic growth to achieve math proficiency within 3 years or by 10th grade? Result 
Points 

Possible
Points 
Earned

Criterion-Referenced Growth
Math Exceeds Standard:  At least 85% of students are making adequate academic growth in math. 76-100 0

Meets Standard:  Between 70% and 84% of students are making adequate academic growth in math. 51-75 0
Does Not Meet Standard:  Between 50% and 69% of students are making adequate academic growth in math. 26-50 0
Falls Far Below Standard:  Fewer than 50% of students are making adequate academic growth in math. 0-25 0

0
Notes

Measure 3b Are students making adequate academic growth to achieve English Language Arts proficiency within 3 years or by 10th grade? Result 
Points 

Possible
Points 
Earned

Criterion-Referenced Growth
ELA Exceeds Standard:  At least 85% of students are making adequate academic growth in ELA. 76-100 0

Meets Standard:  Between 70% and 84% of students are making adequate academic growth in ELA. 51-75 0
Does Not Meet Standard:  Between 50% and 69% of students are making adequate academic growth in ELA. 26-50 0
Falls Far Below Standard:  Fewer than 50% of students are making adequate academic growth in ELA. 0-25 0

0
Notes



OPERATIONAL

INDICATOR 1: EDUCACTIONAL PROGRAM

Measure 1a Is the school implementing the material terms of the educational program as defined in the charter and performance certificate? Result
Points 

Possible 
Points 
Earned

Implementation of 
Educational Program

Meets Standard: The school implements the material terms of the mission, vision, and educational program in all material respects, and the 
implementation of the educational program reflects the essential elements outlined in the charter and performance certificate. A cohesive 
professional development program is utilized.

25

Partially Meets Standard: The school partially implements the material terms of the mission, vision, and educational program. However, 
implementation is incomplete, not cohesive, inconsistent, unclear, and/or unsupported by adequate resources and professional development. 

15

Does Not Meet Standard: The school has deviated from the material terms of the mission, vision, and/or essential elements of the educational 
program as described in the performance certificate, without an approved amendment, such that the program provided differs substantially from 
the program described in the charter and performance certificate.

0

0
Notes

Measure 1b Is the school complying with applicable educational requirements? Result
Points 

Possible 
Points 
Earned

Educational Requirements
Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
educational requirements, including but not limited to: Instructional time requirements, graduation, and promotional requirements, content 
standards including the Common Core State Standards, the Idaho State Standards, state assessments, and implementation of mandated 
programming related to state or federal funding.

25

Partially Meets Standard: The school has exhibited non-compliance with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to educational requirements; however, matters of non-compliance are minor and quickly remedied, with documentation, by the 
governing board. 

15

Does Not Meet Standard: The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, and provisions 
of the performance certificate relating to educational requirements; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes



OPERATIONAL

Measure 1c Is the school protecting the rights of students with disabilities? Result
Points 

Possible 
Points 
Earned

Students with Disabilities

Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
the treatment of students with identified disabilities and those suspected of having a disability, including but not limited to: Equitable access and 
opportunity to enroll; identification and referral, appropriate development and implementation of IEPs and Section 504 plans; operational 
compliance, including provisions of services in the LRE and appropriate inclusion in the school's academic program, assessments, and 
extracurricular activities; discipline, including due process protections, manifestation determinations, and behavioral intervention plans; access to 
school's facility and programs; appropriate use of all available applicable funding.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to the treatment of students with identifiable disabilities and those suspected of having a disability. Instances of non-
compliance are minor and quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, or provisions of 
the performance certificate relating to the treatment of students with identifiable disabilities and those suspected of having a disability; and/or 
matters of non compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes

Measure 1d Is the school protecting the rights of  English Language Learner (ELL) students? Result
Points 

Possible 
Points 
Earned

English Language Learners
Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
requirements regarding ELLs, including but not limited to: Equitable access and opportunity to enroll; required policies related to the service of ELL 
students; compliance with native language communication requirements; proper steps for identification of students in need of ELL services; 
appropriate and equitable delivery of services to identified students; appropriate accommodations on assessments; exiting students from ELL 
services; and ongoing monitoring of exited students. 

25

Partially Meets Standard: The school has exhibited non-compliance with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to the treatment of ELL students; however, matters of non-compliance are minor and quickly remedied, with documentation, by 
the governing board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, or provisions of 
the performance certificate relating to requirements regarding ELLs; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes



OPERATIONAL

INDICATOR 2: FINANCIAL MANAGEMENT AND OVERSIGHT

Measure 2a Is the school meeting financial reporting and compliance requirements? Result
Points 

Possible 
Points 
Earned

Financial Reporting and 
Compliance

Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
financial reporting requirements, including but not limited to: Complete and on-time submission of financial reports including annual budget, 
revised budgets (if applicable) periodic financial reports as required by PCSC, and any reporting requirements if the board contracts with an 
Education Service Provider; on-time completion and submission of the annual independent audit and corrective action plans (if applicable); and all 
reporting requirements related to the use of public funds.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating to financial reporting requirements. Instances of non-compliance are minor and quickly remedied, with documentation, by the 
governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant non-compliance with applicable laws, rules, regulations, or provisions of 
the performance certificate relating to financial reporting requirements; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes

Measure 2b Is the school following General Accepted Accounting Principles (GAAP) Result
Points 

Possible 
Points 
Earned

GAAP

Meets Standard: The school materially complies with applicable laws, rules, regulations , and provisions of the performance certificate relating to 
financial management and oversight expectations as evidenced by an annual independent audit, including but not limited to: An unqualified audit 
option, an audit devoid of significant findings and conditions, material weakness, or significant internal control weaknesses; and an audit that does 
not include a going concern disclosure in the notes or an explanatory paragraph within the audit report.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating to financial management and oversight expectations as evidenced by an annual independent audit. Any matters of non-
compliance are minor and quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits failure to comply with applicable laws, rules, regulations, or provisions of the performance 
certificate relating to financial management and oversight expectations as evidenced by an annual independent audit; and/or matters of non 
compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes

Measure 2c Is the school successfully enrolling the projected number of students? Result
Points 

Possible 
Points 
Earned

Enrollment Variance
Meets Standard: Enrollment variance equaled or exceeded 95 percent in the most recent fiscal year. 25
Partially Meets Standard: Enrollment variance was between 90 and 95 percent in the most recent fiscal year. 15
Does Not Meet Standard:  Enrollment variance was less than 90 percent in the most recent fiscal year. 0

0

Notes
Enrollment variance is calculated by dividing actual mid-term enrollment by the enrollment projection in the school's board-approved budget, as 
submitted to the SDE at the beginning of the fiscal year.



OPERATIONAL

INDICATOR 3: GOVERNANCE AND REPORTING

Measure 3a Is the school complying with governance requirements? Result
Points 

Possible 
Points 
Earned

Governance Requirements

Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
governance by its board, including but not limited to: board policies; board bylaws; code of ethics; conflicts of interest; board composition; and 
compensation for attendance at meetings.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating to governance by its board. Instances of non-compliance are minor and  quickly remedied, with documentation, by the 
governing board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to governance by its board; and/or matters of non compliance are not quickly remedied, with 
documentation, by the governing board. 

0

0
Notes

Measure 3b Is the board fulfilling its oversight obligations? Result
Points 

Possible 
Points 
Earned

Board Oversight
Meets Standard: The school's board practices consistent, effective oversight of the school, including but not limited to frequent review of the 
school finances and academic outcomes. Board meeting agendas, packets, and minutes reflect competent oversight practices and actions to foster 
academic, operational, and financial strength of the school, including ongoing board training, policy review, and strategic planning.  The school's 
board has adopted and maintains a complete policy book.

25

Partially Meets Standard: Some of the school board's oversight practices are underdeveloped, inconsistent, incomplete, or reflect a need for 
additional training. Board meeting agendas, packets, and minutes reflect meaningful efforts toward self-evaluation and improvement. The school's 
policy book may be substantially complete but require additional maintenance. 

15

Does Not Meet Standard:  The school's board fails to practice consistent, effective oversight of the school, and/or documentation of competent 
oversight practices and actions is not maintained. The school's policy book may be incomplete, unmaintained, or non-existent.

0

0
Notes



OPERATIONAL

Measure 3c Is the school complying with reporting requirements? Result
Points 

Possible 
Points 
Earned

Reporting Requirements

Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
relevant reporting requirements to the PCSC, the SDE, the SBOE, and/or federal authorities, including but not limited to: accountability tracking; 
attendance and enrollment reporting; compliance and oversight; and additional information requested by the authorizer.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and provisions of the performance 
certificate relating  to relevant reporting requirements to the PCSC, the SDE, the SBOE, and/or federal authorities. Instances of non-compliance are 
minor and  quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with applicable laws, rules, regulations, and 
provisions of the performance certificate relating to relevant reporting requirements to the PCSC, the SDE, the SBOE, and/or federal authorities; 
and/or matters of non-compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes

Measure 3d Is the school complying with public transparency requirements? Result
Points 

Possible 
Points 
Earned

Public Transparency
Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate relating to 
public transparency, including but not limited to: maintenance of its website, timely availability of board meeting minutes, and accessibility of 
documents maintained by the school under the state's Freedom of Information Act, Open Meeting Law, Public Records Law, and other applicable 
authorities.

25

Partially Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate 
relating  to public transparency. Any instances of non-compliance are minor and quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, and 
provisions of the performance certificate relating to public transparency; and/or matters of non-compliance are not quickly remedied, with 
documentation, by the governing board.

0

0
Notes

Measure 3e Is the school meeting employee credentialing and background check requirements? Result
Points 

Possible 
Points 
Earned

Credentialing & Background 
Checks

Meets Standard: The school materially complies with applicable laws, rules, regulations, and requirements of the performance certificate relating 
to state and federal certification and background check requirements.

25

Partially Meets Standard: The school materially complies with applicable laws, rules, regulations, and provisions of the performance certificate 
relating  to state and federal certification and background check requirements. Instances of non-compliance are minor and  quickly remedied, with 
documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to state and federal certification and background check requirements; and/or matters of non-
compliance are not quickly remedied, with documentation, by the governing board.

0

0
Notes



OPERATIONAL

Measure 3f Is the school handling information appropriately? Result
Points 

Possible 
Points 
Earned

Information Handling

Meets Standard: The school materially complies with applicable laws, rules, regulations, and requirements of the performance certificate relating 
to the handling of information, including but not limited to: maintaining the security of student records under the Family Educational Rights and 
Privacy Act and other applicable authorities; storing and transferring student and personnel records; and securely maintaining testing materials.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and requirements  of the performance 
certificate relating to the handling of information. Instances of non-compliance are minor and  quickly remedied, with documentation, by the 
governing board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to the handling of information; and/or matters of non-compliance are not quickly remedied, with 
documentation, by the governing board. 

0

0
Notes

INDICATOR 4: SCHOOL ENVIRONMENT

Measure 4a Is the school complying with transportation requirements? Result
Points 

Possible 
Points 
Earned

Transportation
Meets Standard: The school provides student transportation within its primary attendance area and materially complies with applicable laws, 
rules, regulations, and requirements of the performance certificate relating to transportation.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, or requirements of the performance 
certificate relating to transportation; and/or provides and incomplete form of transportation services. Instances of non-compliance are minor and 
quickly remedied, with documentation, by the governing board.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to transportation; and/or matters of non-compliance are not quickly remedied, with 
documentation, by the governing board; and/or the school does not provide transportation.

0

0
Notes

Measure 4b Is the school complying with facilities requirements? Result
Points 

Possible 
Points 
Earned

Facilities

Meets Standard: The school materially complies with applicable laws, rules, regulations , and requirements of the performance certificate relating 
to the school facilities and grounds, including but not limited to: Americans with Disabilities Act, fire inspections and related records, viable 
certification of occupancy or other required building use authorization, and documentation of requisite insurance coverage. The school facility is 
clean, well-maintained, and adequate for school operations.

25

Partially Meets Standard: The school largely exhibits compliance with applicable laws, rules, regulations, and requirements  of the performance 
certificate relating  to the school facilities and grounds. Instances of non-compliance are minor and quickly remedied, with documentation, by the 
governing board. Additional facility maintenance and/or updates have been recommended by DBS.

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially  comply with applicable laws, rules, regulations, or 
provisions of the performance certificate relating to the school facilities and grounds; and/or matters of non-compliance are not quickly remedied, 
with documentation, by the governing board. The school facility may be in need of  modification or repair required by DBS.

0

0



OPERATIONAL

INDICATOR 5: ADDITIONAL OBLIGATIONS

Measure 5a Is the school complying with all other obligations? Result
Points 

Possible 
Points 
Earned

Additional Obligations

Meets Standard: The school materially complies with all other material legal, statutory, regulatory, or contractual requirements that are not 
otherwise explicitly stated herein, including but not limited to requirements from the following sources: revisions to statute and administrative 
rule; requirements of the State Department of Education; and requirements of the accrediting body.

25

Partially Meets Standard:  The school largely complies with all other material legal, statutory, regulatory, or contractual requirements that are not 
otherwise explicitly stated herein. Matters of non-compliance, if any, are minor and  quickly remedied, with documentation, by the governing 
board. 

15

Does Not Meet Standard:  The school exhibits frequent and/or significant failure to materially comply with all other material legal, statutory, 
regulatory, or contractual requirements contained in its charter contract that are not otherwise explicitly stated herein; and/or matters of non-
compliance are not quickly remedied, with documentation, by the governing board. 

0

0
Notes
Notes



FINANCIAL

INDICATOR 1: NEAR-TERM

Measure 1a Current Ratio: Current Assets divided by Current Liabilities Result
Points 

Possible
Points 
Earned

Current Ratio
Meets Standard: Current Ratio is greater than or equal to 1.1 OR Current Ratio is between 1.0 and 1.1 and one-year trend is positive (current year ratio is higher than last 
year's). Note: For schools in their first or second year of operation, the current ratio must be greater than or equal to 1.1.

50

Does Not Meet: Current Ratio is between 0.9 and 1.0 or equals 1.0 OR Current Ratio is between 1.0 and 1.1 and one-year trend is negative. 10

Falls Far Below Standard: Current ratio is less than or equal to 0.9. 0

0

Notes

Measure 1b Current Ratio: Cash divided by Current Liabilities Result
Points 

Possible
Points 
Earned

Cash Ratio

Meets Standard: Cash Ratio is greater than 1.0 OR Cash Ratio is equal to 1.0 and one-year trend is positive (current year ratio is higher than last year's). 50

Does Not Meet: Cash Ratio is between 0.9 and 1.0 OR Cash Ratio equals 1.0 and one-year trend is negative. 10

Falls Far Below Standard: Cash ratio is equal to or less than 0.9. 0

0

Notes

Measure 1c Unrestricted Days Cash: Unrestricted Cash divided by (Total Expenses minus Depreciation Expense/365) Result
Points 

Possible
Points 
Earned

Unrestricted Days Cash
Meets Standard: 60 Days Cash OR Between 30 and 60 Days Cash and one-year trend is positive. Note: Schools in their first or second year of operation must have a 
minimum of 30 Days Cash.

50

Does Not Meet: Days Cash is between 15-30 days OR Days Cash is between 30-60 days and one-year trend is negative. 10

Falls Far Below Standard: Fewer than 15 Days Cash. 0

0

Notes

Measure 1d Default Result
Points 

Possible
Points 
Earned

Default
Meets Standard: School is not in default of financial obligations. Financial obligations include, but are not limited to: nonpayment, breach of financial representation, non-
reporting, non-compliance, financial judgements, loan covenants, and/or tax obligations. 

50

Does Not Meet: School is in default of financial obligations. 0

0

Notes



FINANCIAL

INDICATOR 2: SUSTAINABILITY

Measure 2a Total Margin: Net Income divided by Total Revenue AND Aggregated Total Margins: Total 3-Year Net Income divided by Total 3-Year Revenues. Result
Points 

Possible
Points 
Earned

Total Margin and Aggregated

 3-Year Total Margin
Meets Standard: Aggregated 3-yar Total Margin is positive and the most recent year Total Margin is positive OR Aggregated 3-Year Total Margin is greater than -1.5 
percent, the trend is positive for the last two years, and the most recent year Total Margin is positive. Note: For schools in their first or second year of operation, the 
cumulative Total Margin must be positive.

50

Does Not Meet: Aggregated 3-Year Total Margin is greater than -1.5 percent, but trend does not "Meet Standard". 30

Falls Far Below Standard: Aggregated 3-Year Total Margin is less than or equal to -1.5 percent OR the most recent year Total Margin is less than -10 percent. 0

0

Notes
Due to the Reinstatement of Pension Liability, as required by GASB 68, Net Position may be higher than expected. Changes in Net Position due to pension reinstatement 
that do not provide or require current financial resources have been removed from the Net Position calculation. This reinstatement had no material effect on the outcome 
for this measure.

Measure 2b Debt to Asset Ratio: Total Liabilities divided by Total Assets Result
Points 

Possible
Points 
Earned

Debt to Asset Ratio

Meets Standard: Debt to Asset Ratio is less than 0.9. 50

Does Not Meet: Debt to Asset Ratio is between  0.9. and 1.0 30

Falls Far Below Standard: Debt to Asset Ratio is greater than 1.0 0

0

Notes
Due to the Reinstatement of Pension Liability, as required by GASB 68, Net Position may be higher than expected. Changes in Net Position due to pension reinstatement 
that do not provide or require current financial resources have been removed from the Net Position calculation. This reinstatement had no material effect on the outcome 
for this measure.

Measure 2c Cash Flow: Multi-Year Cash Flow = Year 3 Total Cash - Year 1 Total Cash AND One -Year Cash Flow = Year 2 Total Cash - Year 1 Total Cash Result
Points 

Possible
Points 
Earned

Cash Flow
Meets Standard: Multi-Year Cumulative Cash Flow is positive and Cash Flow is positive each year OR Multi-Year Cumulative Cash Flow is positive, Cash Flow is positive in 
one of two years, and Cash Flow in the most recent year is positive. Note: Schools in their fist or second year of operation must have positive cash flow.

50

Does Not Meet: Multi-Year  Cumulative Cash Flow is positive, but trend does not "Meet Standard" 30

Falls Far Below Standard: Multi-Year  Cumulative Cash Flow is negative. 0

0

Notes

Measure 2d Debt Service Coverage Ratio: (Net Income + Depreciation + Interest Expense)/(Annual Principal, Interest, and Lease Payments) Result
Points 

Possible
Points 
Earned

Debt Service Coverage Ratio

Meets Standard: Debt Service Coverage Ratio is equal to or exceeds 1.1 50

Does Not Meet: Debt Service Coverage Ratio is less than 1.1 0

0

Notes
Due to the Reinstatement of Pension Liability, as required by GASB 68, Net Position may be higher than expected. Changes in Net Position due to pension reinstatement 
that do not provide or require current financial resources have been removed from the Net Position calculation. This reinstatement had no material effect on the outcome 
for this measure.



Appendix C: Pre – Opening Requirements 



ITEM COLLECTION BY PCSC
Performance Certificate Executed 

Bylaws Executed

Articles of Incorporation 

Conflict of Interest and/or Code of Ethics Statement

Facility Lease or Mortgage Executed 

Annual Board Approved Budget

501c3 Approval Letter

Org Chart 

Board Member and School Leader Contact Information (PCSC Dashboard)

Emergency Incident Team Communication Plan

ITEM PCSC Verification

Enrollment is Sufficient for Operation

Meeting 1 Tasks (see "Pre-Opening Checklist", "Meeting 1 - October" tab)

Meeting 2 Tasks (see "Pre-Opening Checklist", "Meeting 2 - December" tab)

Meeting 3 Tasks (see "Pre-Opening Checklist", "Meeting 3 - February" tab)

Meeting 4 Tasks (see "Pre-Opening Checklist", "Meeting 4 - April" tab)

Meeting 5 Tasks (see "Pre-Opening Checklist", "Meeting 5 - June" tab)

Final Tasks and Facilities Visit (See "Pre-Opening Checklist", "Final Facilities Visit - August" tab)

Certificate is hereby given that all facts and representations on this assurance document are true and correct. 

Printed Name and Title of Authorized Charter School Representative

Signature Date 

Printed Name of PCSC Representative

Signature Date 

The following items must be collected by the PCSC for your school's files.

The school has successfully completed all of the tasks as outlined in the accompanying task lists. 

New School Pre-Opening Requirements



Appendix D: Charter 



Pinecrest Academy 
of Idaho 

A proposed public charter school 
serving students in 

Kindergarten-8th Grade  

Proposed Opening: August 2020 
Located: Twin Falls School District 

Submission Date: August 1., 2019 

Connie Stopher 
richconn@isu.edu 



Table of Contents 

Narrative 

EXECUTIVE SUMMARY 1 
I. EDUCATIONAL PROGRAM 2 
II. FINANCIAL AND FACILITIES PLANS 39 
III. BOARD CAPACTIY & GOVERNANCE STRUCTURE 44 
IV. STUDENT DEMAND & PRIMARY ATTENDANCE AREA 49 
V. SCHOOL LEADERSHIP & MANAGEMENT 57 

APPENDICES 

APPENDIX A1 – FINANCIAL SUMMARY 66 
APPENDIX A2 – PRE-OPERATIONAL BUDGET 67 
APPENDIX A3 – THREE-YEAR OPERATING BUDGET 72 

APPENDIX A4 – YEAR ONE CASH FLOW PROJECTIONS 76 

APPENDIX A5 – FACILITY OPTIONS 77 

APPENDIX B – ARTICLES OF INCORPORATION & BYLAWS 82 

APPENDIX C – BOARD OF DIRECTORS RESUMES 98 

APPENDIX D – SCHOOL ADMINISTRATION & ORGANIZATION CHART 109 

APPENDIX E – EDUCATION SERVICE PROVIDER 112 

APPENDIX F1 – DISTRICT NOTIFICATION LETTERS 143 

APPENDIX F2 – COMMUNITY SUPPORT LETTERS 147 

APPENDIX F3 – PRINCIPAL EVALUATION 153 

APPENDIX F4 – HAWKINS SUPPORT LETTER 164 

APPENDIX F5 – PINECREST AFFILIATION AGREEMENT 165 

APPENDIX F6 – LEASE AGREEMENT EXAMPLE 187 



 
 
 
 

Narrative 
 



Pinecrest Academy of Idaho 

 

 
EXECUTIVE SUMMARY 

 
Educational Program 
Pinecrest Academy of Idaho's (PAI) educational program is modeled after specific innovative 
learning methods and strategies that have proven successful in raising student learning and 
achievement and are constant across the Pinecrest system. PAI will provide all students with a 
core curriculum of ELA, math, social studies, science, and a rich array of special and elective 
courses in fine arts, health, physical education, languages, and technical curricula encompassing 
the STEAM focus of the school. 
 

Mission 
Pinecrest Academy of Idaho unites the community to prepare students for college and career. 
 

Vision 
At Pinecrest Academy of Idaho, scholars perform at the highest level on all academic measures. 
 
Financial & Facilities Plan 
The Pinecrest Academy of Idaho (PAI) Board will oversee all aspects of the fiscal management 
of the school and are dedicated to providing an enhanced educational experience by furnishing 
students with an academically challenging and personally meaningful learning environment with 
an emphasis on arts integration. The charter school budget will serve as the financial plan of 
operation for the charter school and will include estimates and purpose of expenditures for a 
given period and the proposed means of financing the estimated expenditures. 
 
Board Capacity & Governance Structure 
The governing board will be the ultimate policy-making body with the responsibility of 
operation and oversight of the school including academic direction, curriculum, and budgetary 
functions. The policies, procedures, powers, and duties, by which the board will operate, 
including specific member powers, are detailed in the attached bylaws. 
 
Student Demand & Primary Attendance Area 
PAI’s target attendance area will most likely focus on our families and students in the Twin 
Falls, Idaho area. Based on these 2018 ISAT results, only 50.8% of the students in the 
community are proficient in English language arts (ELA), while only 45.6% are proficient in 
mathematics and 50.1% are proficient in science. What’s more, these proficiency results are even 
poorer when examining specific student subgroups, such as: Hispanic/Latino students and 
students that participate in the Free and Reduced Lunch program. 
 
School Leadership & Management 
The school principal, hired by the board, will be responsible for all aspects of day-to-day 
administration of the school within the scope of operating policies, procedures, and budgetary 
functions as adopted and approved by the governing board. The principal makes all school-based 
decisions and establishes procedures for the day-to-day operations of the school. 
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Pinecrest Academy of Idaho 

 

I. EDUCATIONAL PROGRAM 
 
Pinecrest Academy of Idaho's (PAI) educational program is modeled after specific innovative 
learning methods and strategies that have proven successful in raising student learning and 
achievement and are constant across the Pinecrest system. These include, but are not limited to: 

• A course guide, lesson plans, and syllabi based on the Idaho Content Standards and 
national STEAM Standards.1 

• A hybrid, standards-based approach to grading and communication of grades. 
• A thematic approach to integrate core areas of study such as: mathematics, reading, 

language arts, writing, science, and social studies. 
• A differentiated approach through blended learning to enhance student learning and goal 

tracking. 
• Appropriate assessments to measure learning (screening, progress monitoring, and 

diagnostic). 
• Data-driven, high-quality differentiated instruction for all students. 
• Supplemental programming for student advancement and remediation. 
• Research-based instructional practices (i.e., Randy Sprick’s Safe and Civil School & 

CHAMPS, Kagan Cooperative Learning Structures, Blended Learning, and the 
Components of an Effective Lesson). 

• Professional development and support for teachers with research-based practices, 
advanced curriculum, and technology integration. 

• Weekly grade level meetings to review common pacing calendars and lesson plans. 
• Data Days and Staff Development Days for ongoing review of campus and system-wide 

data and professional development workshops. 
• Before and after school tutoring for remediation and acceleration. 
• Targeted interventions for struggling students performing below grade level. 

 
Student proficiency is a fundamental need and the basis for assimilation and mastery of all 
curriculum to be implemented. Thus, teachers and staff will have training in and access to 
instructional materials to reinforce academic skills in all courses. Some of these reinforces 
include: Structured Independent Reading, Reciprocal Teaching, Vocabulary Development, 
Cooperative Groups, and Graphic Organizers, to name a few. 
 
In addition, the School will increase learning opportunities for all students through careful, 
frequent monitoring and assessment of student performance. Emphasis will be placed on low 
performing students, beginning with identification of those not making adequate progress and/or 
not demonstrating mastery of the Idaho Content Standards, as adopted.  Differentiated instruction 
and other appropriate measures for targeted instruction will then be instituted for these students, 
and those who are not performing at grade level will be placed on a Progress Monitoring Plan. 
 
The School’s curriculum will serve students of all ability levels and aim for mastery of the Idaho 
Content Standards for all students. Using data from assessments and other applicable state and 
district assessments, PAI will measure its own progress in meeting the needs of its student 
                                                                 
1 The Center on Standards & Assessment Implementation. WestEd. CRESST. URL: https://www.csai-
online.org/collection/2810 ; last accessed October 2019. 
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Pinecrest Academy of Idaho 

 

population. The school will annually develop measurable learning objectives over the major 
subject areas, to target student learning and development needs in its annual School Improvement 
Plan (SIP). Idaho Content Standards, as adopted, that are not mastered will be identified, and 
appropriate measures for remediation will be instituted.  Students in need of remediation and 
students with special learning needs will have access to supervised study time and tutoring after 
school (and possibly on Saturdays, as well) to accelerate their progress. 
 
PAI will maintain a commitment to the instruction of the Idaho Content Standards and to the 
mastery of these standards by the students. Additionally, it will encourage teachers to use a 
variety of instructional methods to deliver the coursework, with an emphasis on infusing 
STEAM activities into daily instruction. While setting high academic expectations for all 
students, PAI will provide students the means to reach their academic goals through 
differentiated instruction methodology and hands-on, inquiry-based investigations in their 
coursework.  
 
Additionally, educators will be encouraged to exercise freedom in delivery of the content and 
experiment with new instructional techniques in meeting with the needs of their students. All 
students learn differently, and teachers will be required to adapt their teaching styles to fit the 
learning needs of their populations. This student-centered approach ensures the curriculum will 
be accessible to all students, regardless of level. 
 
Thus, academic excellence and performance will drive teachers’ pedagogical efforts and their 
commitment to students will manifest itself in all aspects of PAI. Teachers will deliver 
instruction to address the respective Idaho Content Standards by employing effective research-
based strategies such as critical-thinking skills, hands-on learning, inquiry-based research 
projects, science experimentation, technology rich environments, Reciprocal Teaching, and high 
expectations for all students. 
 
The choice to replicate a successful school system, instead of create an entire curriculum and 
school model, is responsive to the National Association of Charter School Authorizers’ 
guidance.2 Academic excellence as well as financial and organizational performance are the two 
leading indicators identified by NACSA for use by charter school authorizers in measuring the 
historical success of the charter school network proposed for replication and by extension the 
school applicant’s potential success. The Pinecrest Academy network of schools answers these 
requirements sufficiently.  
 
Like that of the schools it will replicate, the Pinecrest Academy of Idaho’s educational 
philosophy is grounded in the expectation of increasing learning opportunities and raising the 
academic achievement of all of its students through high expectations and character 
development. 
 

                                                                 
2 National Association of Charter School Authorizers. Replicating Quality. January 2014. URL:  
https://www.qualitycharters.org/wp-
content/uploads/2016/01/ReplicatingQuality_ExecutiveSummary.2014.01.pdf; last accessed October 2019. 
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Educational Philosophy 
The educational philosophy of Pinecrest Academy of Idaho is grounded upon increasing learning 
opportunities, raising academic achievement, and promoting civic responsibility. The educational 
program will draw upon Dr. Theodore Sizer’s Coalition of Essential Schools and its ten 
principles.3  
 
A sampling of the integration of the ten principles into the PAI educational philosophy includes:  

• Principle 1. Learning to use one’s mind well. PAI will focus on helping its students learn 
to use their minds well.  

• Principle 2. Less is more, depth over coverage. The PAI faculty will use the Idaho 
Content Standards to focus on each student mastering a limited number of essential skills 
and areas of knowledge. Curricular decisions will be guided by the aim of thorough 
student mastery and achievement rather than by an effort to merely cover content.  

• Principle 3. Goals apply to all students. While the goals of each student may vary, PAI 
will strive for each student to maximize his or her fullest potential.  

• Principle 4. Personalization. Teaching and learning will be personalized at every level. 
The school principal and faculty will provide input into the decisions about the details of 
the course of study, the use of students’ and teachers’ time, and the choice of teaching 
materials and specific pedagogies.  

• Principle 5. Student-as-worker, teacher-as-coach. Woven into the school program will be 
opportunities to stretch students’ individual learning habits. The PAI faculty’s will 
balance direct instruction with problem-based learning opportunities to provoke students 
to be independent learners.  

• Principle 6. Demonstration of mastery. Teaching and learning at PAI will be documented 
and assessed with tools based on student performance of real tasks. Students not at 
appropriate levels of competence will be provided with intervention and support to assist 
them to meet grade level standards. Multiple forms of evidence, ranging from ongoing 
observation of the learner, to completion of specific projects will be incorporated to better 
understand the learner’s strengths and needs. Students will also be recognized for their 
mastery through various award assemblies and activities.  

• Principle 7. A tone of decency and trust. The tone of PAI will explicitly and self-
consciously stress values of expectation, trust, and decency. Incentives appropriate for 
students and teachers will be emphasized. Parents will be key collaborators and vital 
members of the school community.  

• Principle 8. Commitment to the entire school. The PAI principal and teachers will 
perceive themselves as generalists first (teachers and scholars in general education) and 
specialists (experts in a particular discipline) second. Staff should expect multiple 
obligations (teacher-counselor-manager) and a sense of commitment to the entire 
school’s philosophies. 

• Principle 9. Resources dedicated to teaching and learning. The PAI budget will provide 
for student schedules that promote personalization, time for collective planning by 
teachers, and competitive salaries for staff.  

                                                                 
3 Coalition of Essential Schools. Common Principles. http://essentialschools.org/common-principles/. Last retrieved 
October 2019. 
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• Principle 10. Democracy and equity. PAI will demonstrate nondiscriminatory and 
inclusive policies, practices, and pedagogies. It will model democratic practices that 
involve all the school’s stakeholders. PAI will honor diversity and build on the strength 
of its community. 

 
PAI will maintain Pinecrest Academy’s underlying purpose, which is academic excellence. The 
emphasis in the Pinecrest Model is a “push and pull” method of preparing students to maximize 
upon their potential, wherein all students are pushed together with the most challenging 
academic program they can handle. Simultaneously, students who are struggling can be pulled 
together for remediation through supportive learning strategies that extend the classroom 
learning experience instead of replacing it with remedial material. As a result, students will be 
better prepared for success in middle and high school (and subsequently college) coursework. 
These and other Pinecrest best practices (described through this application) are established 
pillars of the Pinecrest Academy and derived from eighteen years of experience with innovative 
board members, parents, and educators working together for a common purpose.  
 
Pinecrest schools meet high standards of student achievement through the delivery of a rigorous 
and relevant curriculum with emphasis on mastery of benchmarks aligned to the Common Core 
State Standards (CCSS). The Pinecrest Model has already been adapted to both the Florida and 
Nevada State Standards frameworks. Accordingly, PAI will combine the best practices 
developed by the Pinecrest network in translating the CCSS standards in those states when 
making the adjustments necessary to align the Pinecrest Model with the Idaho Content 
Standards. The standards encompass all content areas, including science, social studies, music, 
visual arts, health, physical education, and computer and technology. These standards provide a 
consistent, clear understanding of what students are expected to learn at each grade level. The 
framework is structured to prepare students for college, the workforce, and to be lifelong learners 
and responsible citizens. 
 
PAI will provide all students with a core curriculum of ELA, math, social studies, science, and a 
rich array of special and elective courses in fine arts, health, physical education, languages, and 
technical curricula encompassing the STEAM focus of the school. Teachers and other support 
staff will use data from all available assessments to develop and target instruction to meet the 
needs of all students so that each child can realize his or her highest potential. Units of 
instruction within and across all grade levels will provide a vertically articulated curriculum 
framework that scaffolds the skills and knowledge required for success and concomitantly 
provides teachers with continuous feedback on student progress. 
 
Students who are struggling or are below grade-level will be identified; remediation courses, as 
well as prescriptive classroom-based strategies, will target gaps. Teachers and other support 
staff, from all available sources, will drive targeted instruction. The goal of the academic 
program is to holistically meet the needs of all students, maximizing each child’s talents and 
potential and remediating individual deficiencies. 
 
The Pinecrest Model will provide a solid academic foundation for students to have success at 
subsequent levels. Cognitive science research in mathematics and reading underscores the 
emphasis on meaning and understanding, beginning in the early elementary grades. Thus, much 
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of the curriculum is centered on this approach as well as remediation when necessary. Instruction 
will emphasize developmental learning while providing differentiated strategies (supports and 
interventions for struggling students and students with special needs as well as enrichment for 
advanced learners). 
 
Student Academic Achievement Standards  
The School’s educational goals for improving student achievement each year aim to increase 
student proficiency from year to year and that remain competitive with district/state achievement 
targets and to increase student performance and learning gains annually. The following 
performance goals were developed with the rationale of reaching the average proficiency levels 
of the Pinecrest Academy K-8 school model as compared to district averages.  
 
Pinecrest Academy schools in Nevada4 and Florida5 are currently yielding higher proficiency 
rates than the surrounding area schools while serving higher rates of minority and economically 
disadvantaged student populations. Thus, by replicating and implementing the same best 
practices and curriculum in serving the target student population, the School expects to have a 
similar and/or higher rates of academic growth and improvement as the Pinecrest schools beyond 
the first year of inception.  
 
Kindergarten through 2nd Grade Reading/Math 
Baseline:  Baseline scores in grades K-2 will be determined using the iReady Diagnostic 
assessments administered in Aug/Sept.    
GOAL—80% of students in grades K-2 will have made learning gains in Reading and 
Mathematics as measured by results on iReady Diagnostic (pre- and post-tests) administered in 
the fall and spring of the inaugural school year.    

 
Third through 6th Grade: 
Incoming Baseline of student academic achievement – The expected incoming baseline for 
grades 3-8 in Year 1 was determined using the average performance of students in the Twin Falls 
District for the 2018 assessment year. The rationale is that the School’s incoming students are 
presumed to be representative of the demographics of that District. Because the incoming 
baseline projected here may not actually be the exact student population in year 1 of the school, 
the goals and projections below establish the basis for academic growth and improvement that 
students are expected to show each year but will be realigned once the school collects actual 
baseline data after the first year of operation.  
 

• ELA 
o Baseline:  49.71% - Twin Falls District Grade K-8 ELA Average on the ISAT 
o GOAL—At least 60% of students in Grades K-8 will meet high standards in 

ELA, as evidenced by scoring proficient or higher on the ISAT ELA within the 
first year of operation.  In years 2 through 5, the cohort will grow 2% annually. 

                                                                 
4 See Nevada Report Card. http://nevadareportcard.com/. Last retrieved June 25, 2019. 
5 See Florida Department of Education http://www.fldoe.org/accountability/assessments/k-12-student-
assessment/results/2017.stml#ARR    Last retrieved June 25, 2019. 
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o Rationale:  77% of Pinecrest Academy students in grades 3-8 scored proficient or 
higher on the FSA ELA during the 2018 testing year.  

 
• Mathematics 

o Baseline: 44.71% - Twin Falls District Grade K-8 Mathematics Average on the 
ISAT 

o GOAL: At least 60 % of students in grades K-8 will meet high standards in 
Mathematics, as evidenced by scoring proficient or higher on the ISAT in 
Mathematics within the first year of operation.  In years 2 through 5, the cohort 
will grow 2% annually. 

o Rationale:  81% of Pinecrest Academy students in grades 3-8 scored proficient or 
higher on the Mathematics during the 2018 testing year.  
 

• Science 
o Baseline:  53.55% - Twin Falls District Grades 5th and 7th Science Average on the 

ISAT 
o GOAL—At least 60% of students in Grades 5th and 7th will meet high 

standards in Science, as evidenced by scoring proficient or higher on the ISAT 
Science within the first year of operation.  In years 2 through 5, the cohort will 
grow 2% annually. 

o Rationale:  62% of Pinecrest Academy students in grades 5th and 7th scored 
proficient or higher on the FSA Science Assessment during the 2018 testing year.  
 

• Learning Gains 
o GOAL: At least 60% of students in grades K-8 will make learning gains on ISAT 

ELA by:  
 Improving one or more achievement levels from one year to the next; or  
 Level 1 and 2 students increasing their score from one subcategory to a 

higher subcategory; or  
 Level 3 students maintaining a Level 3 or improving their score by at least 

1 point from one year to the next; or  
 Level 4 students: Maintaining a level 4 from one year to the next.   

 
o GOAL: At least 60% of students in grades K-8 will make learning gains on ISAT 

Math by:  
 Improving one or more achievement levels from one year to the next; or  
 Level 1 and 2 students increasing their score from one subcategory to a 

higher subcategory; or  
 Level 3 students maintaining a Level 3 or improving their score by at least 

1 point from one year to the next; or  
 Level 4 students: Maintaining a level 4 from one year to the next.   

 
Key Educational Design Elements, Curricula, Tools, & Instructional Methods  
Instrumentation: Select universal screeners and standardized assessments are used by Pinecrest 
Academy of Idaho to monitor students’ academic progress, academic performance, and trend 
analysis.  Commercially appropriate assessments, instruments, and curriculum will be used to 
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assist in the development of daily lessons, weekly units of instruction, and short and long range 
instructional goals.  Pinecrest Academy of Idaho will use one or more of the following 
assessments:  ISAT (Idaho Standards Achievement Test), Idaho Reading Indicator, Measure of 
Academic Progress (MAP), iReady, World-Class Instructional Design and Assessment (WIDA), 
PSAT, SAT, and Idaho Alternative Assessment (IDAA) to provide insight into further classroom 
instruction. Teacher created informal assessments will be used to regularly monitor student 
progress. 
 
Data Collection:  Pinecrest Academy of Idaho teachers will screen students at the beginning of 
the year to determine current levels of academic performance. Once the data from these 
screeners have been analyzed and interpreted, instructional objectives will be determined. Along 
with state mandated assessments, a variety of data points will be collected. These data points will 
be assembled virtually and shared in grade-level meetings along with other student performance 
artifacts for the purposes of reporting individual student growth and progress for teacher and 
administrative use in creating meaningful and purposeful instructional activities to meet the 
needs of all students. 
 
Data Analysis: Pinecrest Academy of Idaho will form data teams comprised of grade level 
teachers and groups of instructors who teach similar content such as math, ELA, science, and 
social studies. The purpose of these data teams is to assist in monitoring student progress. Data 
teams will compile progress-monitoring data on a quarterly basis (or during interim testing and 
when evaluating instructional impact) and will disaggregate the results for cohorts. Data teams 
will meet monthly to evaluate data and correlate to instructional decision, review progress-
monitoring data at grade level and classroom level to identify students and their academic levels; 
identify professional development to enhance students’ achievement levels; collaborate, problem 
solve, share effective practices, evaluate implementation, make decisions, and practice new 
programs and skills; as well as facilitate the process of building consensus, increasing 
infrastructure, and making decisions about implementation. 
 
Instructional Changes and Interventions (Corrective Actions) based on Data: 
Administrators and data teams will use data analysis to collaboratively develop instructionally 
focused calendars with timelines for addressing targeted strands as denoted in assessed 
benchmarks. Instructors will adjust their instruction, monitor student progress, and select 
appropriate classroom activities to work on student deficiencies and to guide differentiated 
instruction. 
 
Students who are identified as academically “at risk” via the universal screening process and 
who are not already identified with an IEP, will be referred to Pinecrest Academy of Idaho’s 
Student Academic Behavioral Intervention Team (SABIT). Pinecrest Academy of Idaho’s 
SABIT team will be comprised of a staff member from every general education grade level and 
the special education teacher or designee selected by the teacher. The SABIT team notifies the 
parent(s) that his/her/their child will be entering the SABIT program, which will provide 
interventions in all areas of the student’s deficiencies. 
 
Once the student is identified, the SABIT team writes goals for the student in the area of 
deficiency, provides intensive interventions, and monitors weekly progress. The interventions 
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and progress-monitoring tool provided would be interventions and tools that have been validated 
through research and determined effective by the SABIT team. The SABIT team reviews the 
student’s progress according to the progress-monitoring data every four weeks and adjusts 
instruction when a student is not showing progress through trend analysis. If the student is not 
showing progress after every four weeks of data analysis, the teacher attempts a variety of 
intensive interventions and strategies designed to facilitate the child’s learning within that 
classroom. Interventions may be intensified by providing more daily or weekly time on the 
intervention, providing interventions in a smaller group setting or individualized, or by 
compiling a combination of intervention that may work. 

 
Pinecrest Academy of Idaho has adopted researched base core curriculum to support the 
academic program at the school.  Below is an explanation of each program to be implemented: 
 

Content 
Area Core Curriculum Supplemental Curriculum 

Mathematics Everyday Math: (K-5) Elementary teachers 
and 5th grade teachers will implement the 
Everyday Math Curriculum based on Nevada 
Academic Content Standards, using the 
program consistently and uniformly across all 
campuses. https://connected.mcgraw-
hill.com/connected/login.do 
 
i-Ready & Ready Classroom: (K-5) materials 
have been accepted as ICSs aligned 
supplements. 
http://www.curriculumassociates.com/products
/ready-common-core-overview.aspx 
https://www.teacher-toolbox.com/ 
 
SpringBoard: Grades 6-8 will use the Math 
Springboard Curriculum based on Nevada 
Academic Content Standards and use the 
program consistently and uniformly across all 
campuses. 
https://pinecrestnv.springboardonline.org/eboo
k/login 
 

Calendar Routine & Math Message (K-2 
optional):   Teachers in first and second grade 
may shift away from traditional calendar 
routines to better meet the needs of their class. 
These routines establish repetitive practice of 
essential mathematical skills pertaining to the 
grade level and real world.  
Math Made Fun! (K):  An engaging math 
supplement that includes daily differentiated 
lessons, pre- and post-assessments, and hands-
on centers. 
Number Talks (K-5):  Number talks activities 
are meant to develop and review number sense 
concepts. 
http://www.insidemathematics.org/classroom-
videos/number-talks 
ST Math Test Drives: Teachers will 
incorporate these tools into whole and/or small 
group instruction, whenever possible, to 
promote the link between blended learning 
programs, curriculum, and the ICS. 
https://web.stmath.com/entrance/jijiconsole.ht
ml 
Achieve the Core:  
https://achievethecore.org/category/854/mathe
matics-lessons 

Reading Wonders Reading Series: Grades K-5 will 
implement the Wonders Reading Series based 
on Nevada Academic Content Standards and 
use the program consistently and uniformly 

Novels & Supplements: Grades 2-8 will use 
non-fiction reading material and novel sets) 
based on Idaho Content Standards. Novel 
studies should be standards-based and focused 
on student application of the standards through 
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across the campus.  https://connected.mcgraw-
hill.com/connected/login.do 

 
iReady: Grades 2-5 will implement the iReady 
Classroom curriculum based on Nevada 
Academic Content Standards and use the 
program consistently and uniformly across the 
campus.  https://teacher-toolbox.com/toolbox 
 
SpringBoard Curriculum: Grades 6-8 will 
use the ELA Springboard Curriculum based on 
Nevada Academic Content Standards and use 
the program consistently and uniformly across 
all campuses. 
 

the reading. Pinecrest teachers do not simply 
teach novels. They teach standards through 
novels. Resources used to teach novels are 
expected to be standards-based, rigorous, of 
high quality, and preferably not a packet. 

Science Houghton Mifflin Science Fusion: Fusion 
provides informational texts along with many 
hands-on labs. Teachers and students have access 
to ThinkCentral, which provides interactive labs. 
 
Pearson Interactive Science: Program provides a 
variety of interactive tools to help support, extend, 
and enrich classroom instruction.  
 
Pearson Interactive Science (pacing Adv): 
Interactive Science embodies the 21st century 
learner by infusing the core subjects and themes 
throughout the program; provides continuum of 
accelerated intervention strategies 
   
Physical Science: CPO Science: CPO Science- 
rich in STEM connections and aligned with NGSS 
 
Biology: Pearson Prentice Hall Miller & Livine 
Biology: Biology- text that will prepare students 
for advanced coursework. 

Gizmos Zaner-Blossser I Read to Write  
Science Weekly, Brain Pop, Think Central 
 
Gizmos, Brain Pop 
 
Gizmos, Khan Academy, Brain Pop 

 
Reading/English Language Arts (ELA) 
The school’s English Language Arts program is to provide instruction for mastery of the ICS, 
making students college and career ready at the conclusion of their high school career as well as 
21st century literate. Teachers will provide instruction in Language Arts to promote academic 
excellence in Reading, Writing, Speaking & Listening, and Language. The grade specific ICS 
will guide instruction at each grade level and help ensure that students gain adequate exposure to 
an increasingly complex range of texts and tasks as they progress from grade to grade. The 
courses will cover the application of the writing process, effective use of speaking and listening 
and language skills, and higher-order critical thinking and literacy skills in preparation for 
overall post-secondary studies. 
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To build a foundation for college and career readiness in language, students must gain control 
over many conventions of Standard English grammar, usage, and mechanics as well as learn 
other ways to use language to convey meaning effectively. The school will provide students with 
increasingly complex texts to aide student growth in reading comprehension and expose them to 
complex vocabulary. Similarly, students will be given writing tasks that engage them to use 
writing as a way of offering and supporting opinions, demonstrating understanding of the 
subjects they are studying, and conveying real and imagined experiences and events. Students 
will plan, revise, edit, and publish their writing. Via the writing process, students will appreciate 
that a key purpose of writing is to communicate clearly to an external audience and subsequently 
they will begin to adapt the form and content of their writing to accomplish a particular task and 
purpose. 
 
Students will master reading, writing, and verbal skills through continuous infusion of literacy 
skills in all subject areas. The ELA program will include instructional strategies for students 
reading at grade level or higher, as well as for students who are reading below grade level. The 
program emphasizes critical and creative thinking skills through instruction aligned to the Idaho 
Content Standards.  Lessons will be based on broad topics covering the reading process, literary 
analysis, the writing process, communication, information and media literacy. 
 
Students will also engage in research projects as a means to develop the capacity to build 
knowledge on a subject and to respond analytically to literary and informational sources. To 
meet these goals, teachers will be expected to provide students significant opportunities and time 
for writing and producing numerous pieces over short and extended time frames throughout the 
year. Through Language Arts, students will also be required to develop a range of oral 
communication and interpersonal skills through whole group discussions as well as individual, 
partnered and small group presentations. Through these, students engage in contributing 
accurate, relevant information, responding to and developing what others have said, making 
comparisons and contrasts, and analyzing and synthesizing a multitude of ideas through various 
language arts domains. 
 
Students will receive 90 minutes of consecutive, uninterrupted daily instruction in 
Reading/Language Arts. The School will follow the state standards in the instruction of Reading 
using placement procedures for Intensive Reading and following the same frequency of delivery 
and timelines for progress monitoring at all Tiers of instruction. The school will use 
interventions; carefully selected supplemental instructional materials grounded in scientifically 
based reading research and progress monitoring tools proven successful at the Pinecrest schools 
being replicated. Students, who have been identified through the RtI/MTSS process as Tier 2, 
will receive a minimum of 30 minutes of uninterrupted daily immediate intensive intervention 
(iii) in addition to instruction in the 90-minute block. Individual intervention beyond the initial 
block and iii is required for students, which have been identified through the RtI/MTSS process 
as Tier 3. Students in need of immediate intensive intervention may be scheduled for a minimum 
of an additional 30 minutes daily during the school day or afterschool. 
 
English Language Learners (ELLs) will have the same instructional time as non-ELLs for 
language arts/reading. Students with Disabilities (SWD) will have the same instructional time 
(90 minutes of uninterrupted daily instruction) in reading/language arts only within a single 
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instructional setting. The general education classroom will be the first placement consideration 
for scheduling and providing access to these courses for students with disabilities. 
 
K-5 instruction in language arts includes English, reading process, literary analysis, writing 
process and applications, communication, information and media literacy. Student mastery of the 
basic skills, including cursive writing, will be in accordance with the criteria established by 
current Idaho requirements and frameworks.  Key strategies include: 
 
Universal Design of Learning: used as a guide to instructional design and delivery in all 
curriculum development.  Universal Design of Learning is a framework for flexible, 
differentiated instructional approaches that includes flexible methods for presentation, expression 
and active learning, and student engagement, so all students (e.g., students with disabilities, 
ELLs) can participate fully in core instruction.  
 
Centers/Differentiated Instruction - Reading centers will be set up throughout the classroom in 
various areas that allow students to work independently or in a small group setting using 
instructional materials to explore and expand their literacy. During this time, students are 
engaged in a variety of activities that reinforce and extend learning without the assistance of the 
classroom teacher. Students will practice reading, writing, speaking, listening, and working with 
letters and words. Manipulatives such as magnetic letters and sound letter cards are used to 
increase active participation and provide additional guided practice through multi-sensory 
approaches. For example during: 

Guided reading center, students work with the teacher to read and practice the weekly 
reading strategies and skills using text at their level. 
Writing center, students are practicing their writing skills related to the week's writing 
focus. Students are moving through the writing process at their own pace. 
Test prep center, students are participating in practice of reading skills and strategies 
relevant to their grade level grade reading. Students work independently and alongside a 
teacher when it is time to review the content. 
Technology center, students use technology such as Reading Plus and receive reading 
enrichment that challenges them according to their reading rate and comprehension level. 

 
The grade specific standards will guide instruction at each grade level and help ensure that 
students gain adequate exposure to an increasing complex range of texts and tasks as they 
progress from grade to grade. Using pacing guides for instruction, the school’s curriculum will 
cover the standards within each of the clusters in each strand. 
 
Grades 6-8 Courses: Students will be required to successfully complete three middle school 
annual courses in Language Arts, which emphasize literature, composition, and technical text.  
The following ELA courses will be offered: 
 
Intensive Reading: Courses will be in addition to the required Language Arts courses in grades 6-
8. 
 
As part of the school’s rigorous program, students who score below required proficiency levels 
on the FSA for English/Language Arts may be placed in an intensive reading course. 
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Instructional Materials: The school plans to use a mixture of board-adopted and teacher-selected  
instructional materials, including digital software and multimedia in the instruction of 
Reading/Language Arts to differentiate between the regular and advanced curriculum. The 
school commits to use these or other digital materials as appropriate for use by the charter 
school. 
 
Research-Based Instructional Materials (ELA/Reading) 

Wonders Reading Series: Grades K-5 will implement 
the Wonders Reading Series based on ICS and use the 
program consistently and uniformly across the campus.  
https://connected.mcgraw-hill.com/connected/login.do 

 
iReady: Grades 2-5 will implement the iReady 
Classroom curriculum based on ICS and use the 
program consistently and uniformly across the campus.  
https://teacher-toolbox.com/toolbox 
 
SpringBoard Curriculum: Grades 6-8 will use the 
ELA Springboard Curriculum based on ICS and use the 
program consistently and uniformly across all 
campuses. 
 

Novels & Supplements: Grades 2-8 will use non-
fiction reading material and novel sets) based on 
Idaho Content Standards. Novel studies should be 
standards-based and focused on student application 
of the standards through the reading. Pinecrest 
teachers do not simply teach novels. They teach 
standards through novels. Resources used to teach 
novels are expected to be standards-based, rigorous, 
of high quality, and preferably not a packet. 

 
Writing 
The writing standards focus mainly on text types, responding to reading, and research.  To build 
a foundation for college and career readiness, students need to learn to use writing as a way of 
offering and supporting opinions, demonstrating understanding of the subjects they are studying, 
and conveying real and imagined experiences and events. The standards acknowledge the fact 
that whereas some writing skills, such as the ability to plan, revise, edit, and publish, are 
applicable to many types of writing, other skills are more properly defined in terms of specific 
writing types: arguments, informative/explanatory texts, and narratives. The expectation is that 
students learn to appreciate that a key purpose of writing is to communicate clearly to an external 
audience and they begin to adapt the form and content of their writing to accomplish a particular 
task and purpose.  It is also important that students develop the capacity to build knowledge on a 
subject through research projects and to respond analytically to literary and informational 
sources. To meet these goals, teachers will be expected to provide students significant 
opportunities and time and to writing, producing numerous pieces over short and extended time 
frames throughout the year. 
  
Teachers will deliver lessons that focus on the following areas:  
 
Purpose, Focus, and Organization: These lessons will enable the student to write sustained and 
consistently focused within the purpose, audience, and task; and the student has a clearly stated 
controlling idea and effective organizational structure creating coherence and completeness.  
 
Evidence and Elaboration: The main focus in this area is to provide additional resources to 
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enable students to elaborate within their responses providing thorough and convincing 
support/evidence for the controlling idea or main idea that includes the effective use of sources, 
facts, and details. 
 
Conventions of Standard English: Additional lessons will focus on grammar usage and 
conventions both written and via the use of technological tools.  This will enable students to 
respond demonstrating an adequate command of basic conventions. 
 
Other primary instructional strategies include: Kinesthetic Aids- Prewriting and organizational 
skills are taught through the use of a graphic organizers; RACE -(restate, answer, cite and 
explain) responses will be expected from students to instill the need for evidence-based answers 
in alignment with the requirements outlined in the FSA writing rubrics; RAFT - essay writing 
that includes a role, audience, format and a topic, plus a strong verb; SPADE (Survey, Predict, 
Annotate + Analyze, Additional Reads, Dissect Questions, Evidence) reading strategy for 
teachers to use to improve reading comprehension.  
 
Research-Based Instructional Materials (Writing)  
Wonders Writing and Jane Schaffer: Grades K-1 will implement the Wonders Reading Series 
in conjunction with Jane Schaffer writing strategies. All lessons will be based on Idaho Content 
Standards.  Implementation will happen consistently and uniformly across all campuses. 
 
Ready Writing/Wonders and Jane Schaffer:  Grades 2-5 will implement the Ready Writing 
curriculum in conjunction with Jane Schaffer writing strategies.  All lessons will be based on 
Idaho Content Standards.  Teachers may use whichever elements of the program are available at 
their respective campus to teach the Idaho Content Standards and support Wonders Reading. 
 
SpringBoard and Jane Schaffer: Grades 6-8 will implement SpringBoard in conjunction with 
Jane Schaffer writing strategies, based on Nevada Academic Content Standards.  Implementation 
will happen consistently and uniformly across all campuses. 
 
In grades K-5 students will receive 150 minutes of weekly instruction with a minimum of 30-
minute instructional blocks. For Advanced Classes in 6-8: SpringBoard activities and Writing 
Workshops will deepen students’ knowledge of writing process, types, and purposes so that 
students can produce clear and coherent writing ready for publication. The Embedded 
Assessments and Writing Workshops provide a comprehensive writing curriculum to foster 
effective teaching and learning to ensure that all students are prepared for the writing demands of 
high-stakes state assessments, Advanced Placement courses and exams as they progress unto 
high school.  
 
Mathematics 
Students will receive 60 minutes of consecutive and uninterrupted, daily instruction in 
mathematics. Students with disabilities will have the same instructional time as their non-
disabled peers. The required program of study for Mathematics is aligned to state requirements. 
The School will develop students understanding of mathematical concepts as well as their ability 
to engage mathematics to reason, communicate, and problem solve making them able to remain 
competitive in an ever changing, fast-paced and technology-rich society. The cultivation of these 
skills will help students develop numerical literacy, wherein they will have acquired the 
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mathematical knowledge, problem-solving ability, and communication skills required to excel at 
or above grade level expectations. 
 
The School’s mathematics curriculum intends to develop students’ understanding of 
mathematical concepts as well as their ability to engage mathematics to reason, communicate, 
and problem solve making them able to remain competitive in an ever changing, fast-paced and 
technology-rich society.  Using the curriculum Pacing Guides, teachers will be able to plan for 
mathematics lessons that meets the ICS and achieve at minimum a year’s worth of learning for 
each student covering the Mathematics Standards under each domain (Counting and Cardinality; 
Operations and Algebraic Thinking; Number and Operations in Base of Ten; Measurement and 
Data; Geometry and Number and Operations – Fractions).  
 
In grades 6-8, the ICS describe the mathematical skills and concepts all students need for success 
in college and careers and are organized by grade level in the following domains: Grade 6/7: 
Ratios and Proportional Relationships, The Number System, Expressions and Equations 
Geometry, Statistics and Probability; Grade 8: The Number System, Expressions and Equations, 
Functions, Geometry, Statistics and Probability. 
 
The Standards for Mathematical Practice describe the characteristics of mathematically 
proficient students. These standards describe how students should use mathematics and provide a 
mechanism through which students engage with and learn mathematics. 
 
Mathematical Practices: 
1.   Make sense of problems and persevere in solving them. 
2.   Reason abstractly and quantitatively. 
3.   Construct viable arguments and critique the reasoning for of others. 
4.   Model with Mathematics. 
5.   Use appropriate tools strategically. 
6.   Attend to precision. 
7.   Look for and make use of structure. 
8.   Look for and express regularity in repeated reasoning. 
 
The Mathematical Practice Standards remain the same at each grade level; however, students 
will engage with and master new and more advanced mathematical ideas as they progress 
through each grade level.  Accordingly, the Practice Standards will be taught and practiced in 
conjunction with the Content Standards at each grade level. 

 
K-5 Centers/Differentiated Instruction -Teachers will use varying methods of instruction to 
address diverse learning styles. Examples are as follows: 
Classroom is arranged to enable active engagement by all students: 

• Whole-group instruction 
• Teacher-led small groups instruction (based on data and depending on student need) 
• Cooperative learning groups 
• Independent student centers 

 
Sample Math Centers – The number of students in each group may vary based on understanding 
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of concept. If a student is struggling with daily concept the teacher may provide scaffolding and 
support through: 

• Reteach - worksheets for better understanding 
• Enrichment- teacher provides worksheet that "level up" concept 
• Mathletics- challenges students' based on level and allows students to choose a concept to 

practice 
• Mathematics “print rich environment” - math word walls and bulletin boards will reflect 

taught and current mathematics topics 
 
Grades 6-8 Courses: Students will be required to successfully complete three middle school 
annual courses in Mathematics. 
 
Instructional Materials: The School plans to use standards-aligned instructional materials, 
including digital software and multimedia in the instruction of Mathematics. The school commits 
to use these or other digital state-adopted materials as approved by the district/state for use by the 
charter school. 
 
Research-Based Instructional Materials (Mathematics) 

Core Curriculum Supplemental Curriculum 
Everyday Math: (K-5) Elementary teachers and 5th 
grade teachers will implement the Everyday Math 
Curriculum based on ICS, using the program 
consistently and uniformly across all campuses. 
https://connected.mcgraw-hill.com/connected/login.do 
 
i-Ready & Ready Classroom: (K-5) materials have 
been accepted as ICSs aligned supplements. 
http://www.curriculumassociates.com/products/ready-
common-core-overview.aspx https://www.teacher-
toolbox.com/ 
 
SpringBoard: Grades 6-8 will use the Math 
Springboard Curriculum based on ICS and use the 
program consistently and uniformly across all campuses. 
https://pinecrestnv.springboardonline.org/ebook/login 
 

Calendar Routine & Math Message (K-2 optional):   
Teachers in first and second grade may shift away from 
traditional calendar routines to better meet the needs of 
their class. These routines establish repetitive practice of 
essential mathematical skills pertaining to the grade 
level and real world.  
Math Made Fun! (K):  An engaging math supplement 
that includes daily differentiated lessons, pre- and post-
assessments, and hands-on centers. 
Number Talks (K-5):  Number talks activities are 
meant to develop and review number sense concepts. 
http://www.insidemathematics.org/classroom-
videos/number-talks 
ST Math Test Drives: Teachers will incorporate these 
tools into whole and/or small group instruction, 
whenever possible, to promote the link between blended 
learning programs, curriculum, and the ICS. 
https://web.stmath.com/entrance/jijiconsole.html 
Achieve the Core:  
https://achievethecore.org/category/854/mathematics-
lessons 

 
Students below grade level - If a middle school student scores at Level 1 or Level 2 on the 
statewide-standardized assessment in mathematics, then the following year the student will 
receive remediation. 
 
Grades 6-8 Additional Technology Resources/Supplements: Technology will also be integrated 
into the mathematics curriculum to enable students to explore, visualize, solve, and better 
describe the concepts they are learning. Graphing software, calculators, computers, and 
interactive white-boards are some of critical technology tools that will be used as part of an 
effective mathematics program, as applicable. 

I. Educational Program 16

https://connected.mcgraw-hill.com/connected/login.do
https://www.teacher-toolbox.com/
https://www.teacher-toolbox.com/
https://pinecrestnv.springboardonline.org/ebook/login
http://www.insidemathematics.org/classroom-videos/number-talks
http://www.insidemathematics.org/classroom-videos/number-talks
https://web.stmath.com/entrance/jijiconsole.html
https://achievethecore.org/category/854/mathematics-lessons
https://achievethecore.org/category/854/mathematics-lessons


Pinecrest Academy of Idaho 

 

 
Science 
The Science curriculum will incorporate an inquiry-based approach to learning. The Science 
Curriculum addresses critical domains in science: The Nature of Science, Earth and Space 
Science, Life Science, and Physical Science to meet the specified annually assessed and content-
sampled benchmarks found in the NG-SSS. Using pacing guides, teachers will plan science 
instruction that meets the standards benchmarks grouped in nine-week clusters. The School will 
incorporate an inquiry-based approach to learning of the central science themes:  matter and 
energy, force and motion, earth and space, processes of life, and the scientific method. 
Students will participate in monthly Scientist of the Month projects in order to provide them with 
the ability to apply and practice the scientific method.  Moreover, students will participate in 
weekly hands-on science investigations in the classroom, exposing students to the scientific 
process and scientific thinking. In grades 5-8 students will be encouraged to participate in 
Science Clubs where they will be able to explore and investigate the steps to the scientific 
method.  
 
Differentiated Instruction in the Science Classroom 
To meet the individual needs of students, teachers will also provide differentiated instruction 
opportunities through enhancement of conceptual understanding of the Next Generation Science 
Standards/ICS via varying entry points of instruction, learning tasks, and outcomes, which 
include but are not limited to: 
 

Five “E” Instructional Model 
1. Engagement 
2. Exploration 
3. Explanation (& Elaborate) 
4. Evaluate 
5. Extend 

 
This approach takes students through the learning cycle by tapping into prior knowledge and 
experiences, new explorations and investigations. 
 
Engage - These activities mentally engage students with an event or question. Engagement 
activities capture students' interest and help them to make connections with what they know and 
can do. The teacher provides an orientation to the unit and assesses students’ prior understanding 
of the concepts addressed in the unit. 
 
Explore - Students encounter hands-on experiences in which they explore the concept further. 
They receive little explanation and few terms at this point, because they are to define the 
problem or phenomenon in their own words. The purpose at this stage of the model is for 
students to acquire a common set of experiences from which they can help one another make 
sense of the concept.  Students must spend significant time during this stage of the model talking 
about their experiences, both to articulate their own understanding and to understand another's 
viewpoint. 
 
Explain – Only after students have explored the concept does the curriculum and/or teacher 
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provide the scientific explanation and terms for what they are studying. The teacher may present 
the concepts via lecture, demonstration, reading, or multimedia (video, computer-based). 
Students then use the terms to describe what they have experienced, and they begin to examine 
mentally how this explanation fits with what they already know. 
 
Elaborate/Extend - Students elaborate on their understanding of the concept. They are given 
opportunities to apply the concept in unique situations, or they are given related ideas to explore 
and explain using the information and experiences they have accumulated so far. Interaction 
between the students is essential during the elaboration stage. By discussing their ideas with 
others, students can construct a deeper understanding of the concepts. 
 
Using NGSS standards for Science, teachers will develop lessons using strategies that 
incorporate the following Essential Science Components: Preparing Students for Learning 
and Prior-Knowledge Assessment - “frontloading” to elicit prior knowledge related to real-life 
experiences and applications.  Strategies: Using graphic organizer, Concept Mapping, KWL, 
showing a video clip, conducting a demonstration, using literature. 
 
Developing Active Learners - Students can become active learners by providing opportunities 
for them to construct their own understanding. These situations should require students to 
organize, classify, interpret, and draw conclusions about real-life mathematical and scientific 
problems. Strategies: Posing open-ended questions, real-life scenarios to solve, or situations 
requiring higher order thinking skills. 
 
Differentiated Instruction - A variety of instructional formats will be used in the classrooms to 
make sense of the content and to construct meanings from new situations. The School will 
provide opportunities for small-group work, individual exploration, peer instruction, and whole 
class discussion and inquiry-based instruction. Strategies: Using scientific laboratory equipment, 
hands-on activities, and technology-based activities. 
 
Integrated Teaching - Students must recognize the various roles that science plays in real life. 
The connection and application of science will motivate, give meaning to, and reinforce student 
learning. Strategies: Posing authentic problems to solve; bridging and activities that involve 
students in critical thinking, process skills, and product development. 
 
Critical Thinking and Higher-Order Questioning - Use effective, open-ended questioning 
techniques that encourage student inquiry. Encourage students to pose their own questions, 
evaluate the information presented, and make informed decisions about the information. 
Examples would include, “How would you solve a similar situation?” or “What criteria would 
you use to ...?”  Strategies: Elaborating, analyzing, hypothesizing, and evaluating. 
 
Strategies will be implemented to increase awareness of Science programs and initiatives as well 
as to ensure student success and mastery of Next Generation Sunshine State Standards, the FS 
Standards for Literacy in Science, and the FS Writing Standards for Science, as follows: 

• Commit to hands-on science learning experiences- science teachers will incorporate at 
least 75 minutes of laboratory experience per week into their instruction; 

• Encourage development of science clubs as well as Science/math related honor societies; 
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• Encourage students to participate in hand-on activities such as those proposed in 
SECME; 

• Allocate time for Science and mathematics teachers to work together to plan the 
integration of science and mathematics to support the curriculum of their specific courses 
(e.g. mathematics and science teachers at the School will include meaningful 
mathematics and science projects that emphasize the content strands and can be 
incorporated into classroom and home learning assignments); 

• Integrate technology and literacy (e.g. CRISS strategies for mathematics and science) as a 
part of their effective teaching strategies; 

• Utilize current research-based programs and high quality materials with documented 
success; and 

• Inform the community and the parents about the curriculum, assessment, and courses 
necessary to pursue various career options through a Family Math/Family Science and 
Technology Night. 

 
K-5 Instruction: Students in grades K-1 will receive 60 minutes per week of science instruction, 
while students in grades 2-5 will receive 150 minutes per week of science instruction covering 
the Next Generation Sunshine State Standards.  Students will participate in weekly hands-on 
science investigations, which will expose students to scientific processes and scientific thinking. 
Students will be encouraged to participate in Science Labs and Science Fairs where they will be 
able to explore and investigate the steps to the scientific method. These activities will allow 
students to recognize the various roles that science plays in real life. The connection and 
application of science will motivate, give meaning to, and reinforce student learning. 
 
Grades 6-8 Courses Students will be required to successfully complete three middle school 
annual courses in Science. 
 
Instructional Materials: The school plans to use standards-aligned instructional materials, 
including digital software and multimedia in the instruction of Science.  
 

Research-Based Instructional Materials (Science) 

Grades CORE Supplement/ 
Technology 

Rationale 
All Materials Aligned to NGSS 

K-5 Houghton Mifflin 
Science Fusion 
 

Gizmos   
Zaner-Blossser  
I Read to Write  
Science Weekly 
Brain Pop  
Think Central 

 
Fusion provides informational texts along 
with many hands-on labs. Teachers and 
students have access to ThinkCentral, which 
provides interactive labs. 

6-8 Pearson 
Interactive 
Science  

Gizmos  
Brain Pop  

Program provides a variety of interactive 
tools to help support, extend, and enrich 
classroom instruction.  
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Additional Science instructional materials will be gathered for lesson plans using the following 
resources: 

• Scientific magazines such as Science Weekly and National Geographic Resources 
• National Institute for Science Education 
• National Science Teachers Association 

 
Social Studies 
The School will deliver a Social Studies curriculum that will prepare students to achieve mastery 
of Social Science ICS as well as content area literacy standards for all grades.  Social Studies 
education will promote loyalty and love of country and community, and it will prepare students 
to participate intelligently in public affairs.  Its component disciplines foster in students the 
knowledge and skills needed to understand current political and social issues.  Social Studies 
education will provide students with an understanding of the democratic principles and ideals 
upon which good citizenship is founded and an understanding of the world beyond their borders.  
 
The comprehensive Social Studies program will: 

• Emphasize content, concepts, and skills from the social sciences, the humanities, and, 
where appropriate, mathematics, and the natural sciences; 

• Reflect a clear commitment to democratic beliefs and values; 
• Encourage civic responsibility and active participation; 
• Promote high expectations for all students; 
• Incorporate a multicultural perspective; 
• Reinforce the development of a global perspective; 
• Promote understanding of social, political, and economic institutions; 
• Encourage student involvement in community service; 
• Focus on the identification of the potential solutions to local, national, and world 

problems; 
• Involve students in their learning by using a variety of teaching strategies and 

instructional materials; and 
• Promote an interdisciplinary approach to learning. 

 
The school will use school-created pacing guides for K-8 to support mastery of ICS and 
incorporate the following topics in the Social Science curriculum:  

• African-American History (K-8)  

6-8  
Advanced  

Pearson 
Interactive 
Science (pacing 
Adv)    
 
Physical Science: 
CPO Science 
 
Biology: Pearson 
Prentice Hall  
Miller & Livine 
Biology   

Gizmos  
Khan Academy  
Brain Pop 

Interactive Science embodies the 21st century 
learner by infusing the core subjects and 
themes throughout the program; provides 
continuum of accelerated intervention 
strategies 
 
CPO Science- rich in STEM connections and 
aligned with NGSS 
 
Biology- text that will prepare students for 
advanced coursework 
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• Holocaust Education (K-8)  
• Hispanic Contributions to the United States (K-8)  
• Women’s Contributions to the United States  (K-8) 
• Sacrifices made by veterans in protecting democratic values (K-8) 
• History of Idaho (K-8) 
• History and content of the Declaration of Independence and the U.S. Constitution (K-8)  
• Digital Citizenship (K-5)  
• Multicultural education (K-8) 
• Character Education (K-8)  
• Economic Education (6-8) 
• History of the U.S., including the period of discovery, early colonies, the War for 

Independence, the Civil War, the expansion of the U.S. to its present boundaries, he 
world wars, and the civil rights movement to the present (Grade 8)  

 
Instructional Strategies 
Use visuals such as graphs, maps, information and digital materials (google earth) in social 
science instruction. The School will also use Newspapers as a literacy enrichment supplement 
and to incorporate data analysis daily by means of graphs and charts and will integrate Reading 
and Writing strategies within the Social Science Content using Literacy Standards for Social 
Science. 
 
Claim Evidence Reasoning (C-E-R) - requiring students to state a claim (may be in response to 
a question); to provide evidence to support the claim, and state a reason why the evidence 
answers the question.  
 
Inquiry-based learning – though primary sources of information - allowing students to: 
Connect: to prior knowledge, interpreting and questioning an information source; Wonder: 
develop focus questions to guide their inquiry investigations; Investigate: use a combination of 
primary and secondary sources to pursue their questions in depth; Construct: organize and draw 
conclusions from the information to confront conflicting ideas and form  and defend their 
evidence-based opinions; Express: develop a product to demonstrate their new understandings 
and share with others, they solidify their own learning; and Reflect: think about what they have 
learned about the topic or idea and about inquiry itself. 
 
History Labs require in-depth learning and thinking on the part of the student guided by an 
essential question, analysis of primary or secondary source documents, and ending in a rigorous 
writing assignment or other rigorous learning task. History/Social Science labs ensure that 
engaging lessons are designed to increase student skill level in interpreting documents. School-
based “Civics in a Snap Lessons” in grades K-5 will support the scaffolding of civic knowledge 
and dispositions. School-based “Civic Engagement Lessons” in grades 3-5 will support the 
scaffolding of civic knowledge and dispositions. 

 
Stimuli Based Instruction  using primary or secondary sources of information, emphasizing 
content/skills explicitly stated in standards/benchmarks, to increase student content knowledge, 
analytical skills, and engagement (e.g., political cartoons, graphs, quotes, etc.) 
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Grades 6-8 Courses: Students will be required to successfully complete three middle school 
annual courses in Social Science. 
 
Other Instructional Strategies 
Power Hour 
Power Hour reading was built on the premise that all students deserve differentiated instruction 
at their readiness level. This structure is derived from student need, coupled with teacher 
strengths, to meet the diverse range of learners within a grade level. Rather than every teacher 
facilitating three or more reading groups within their classroom, students are grouped according 
to their readiness/ability levels.  The teachers along with the principal will determine which 
option best meets the needs of the learners within their grade level. 
Options for student rotations are as follows:  

Option 1: Rotating Power Hour (entire grade level moves):   Students begin each day 
in their homeroom to receive grade-level instruction based on the Nevada Academic 
Content Standards. The weekly suggested lesson plans from the Wonders Literacy Series 
is broken up into whole group and small group activities.  The whole group activities 
serve as the basis for the homeroom instructional block.  During the second block (Power 
Hour), students rotate among the grade level to receive instruction at their 
readiness/ability level.  The number of teachers at each grade level will determine the 
number of groups (e.g. low, medium-low, medium, medium-high, and high for 5 
teachers). The small group activities from the Wonders Literacy Series will be the 
starting point for instruction within each group.  Supplements for instruction are listed in 
the chart below.  

 
Option 2: Targeted Power Hour (outliers move): Students begin their day in their 
homeroom for the on-level Wonders lesson.  During the Power Hour block, very low and 
very high student outliers shift classrooms to receive additional instruction at their 
readiness level.  All other students remain in their homeroom. 
 
Option 3: Homeroom Power Hour (all students remain): Students receive differentiated 
instruction within their own classroom. 

 
Strategies for Serving Special Populations  
At-Risk  
In accordance, with Idaho Administrative Code, PAI defines “at-risk” as “any secondary student 
grade six through twelve (6-12) who meets any three (3) of the following criteria:”6 

• Has repeated at least one (1) grade. 
• Has absenteeism that is greater than ten percent (10%) during the preceding semester. 
• Has an overall grade point average that is less than 1.5 (4.0 scale) prior to enrolling in an 

alternative secondary program. 
• Has failed one (1) or more academic subjects in the past year. 
• Is below proficient, based on local criteria or standardized tests, or both. 
• Is two (2) or more credits per year behind the rate required to graduate or for grade 

promotion.  

                                                                 
6 IDAPA 08.02.03.110.01 (June 2019) 
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• Has attended three (3) or more schools within the previous two (2) years, not including 
dual enrollment. 

• Has documented or pattern of substance abuse. 
• Is pregnant or a parent. 
• Is an emancipated youth or unaccompanied youth. 
• Is a previous dropout. 
• Has serious personal, emotional, or medical issue(s) 
• Has a court or agency referral. 
• Demonstrates behavior that is detrimental to their academic progress.  

 
PAI’s highly involved system of data assessment, monitoring, and Power Hour model will 
ensure that all at-risk students are identified and supported to ensure that all students have the 
opportunity to be academically successful. 
 
Special Education  
As a public charter school, admission to PAI will have no exclusionary component, and special 
education students will be encouraged to enroll in the same manner as non-special education 
students are recruited.  All of our recruitment materials will be tailored to address the concerns of 
students with disabilities and their parents.  Once enrolled, students with special education needs 
will be included in the school’s regular education and extracurricular environment to the extent 
that such participation is consistent with each special education student’s individualized 
education program (IEP).  In all cases, the school will conduct special education as it is outlined 
for each individual special education student in his/her IEP.  The charter school will convene IEP 
review meetings in order to review and revise IEPs as appropriate. The school always will 
attempt to place the special education student to the maximum extent appropriate in a learning 
environment with both his/her disabled and non-disabled peers, in accordance with the student’s 
IEP. 
 
As part of the school’s registration process (after the student has been accepted in lottery), 
parents will be asked if the student has an IEP. If the parent marks “Yes” a Pop-up window 
requests the parent to provide the student’s current IEP and any other relevant documents. In 
addition, the school registrar will request special education records from each student’s previous 
school to ensure that current documentation is received in the event the parent is unable to 
provide this documentation or does not disclose the student’s disability status for whatever 
reason. The paperwork is collected and a caseload spreadsheet of all enrolling students with 
special education eligibility is created. Parents will also be requested to turn in 504s, but the 
school will also take proactive steps to request such records on behalf of all students immediately 
following the receipt of a records transfer form from the parent.  
 
The continuum of services offered by Pinecrest Academy of Idaho begins in regular education 
classes. All students are given a universal progress monitoring assessment 5 times a year. Then 
the school analyzes the data. Each quarter the school meets as a team during “Data Day” which 
allows the school to discuss children scoring in the bottom and top 15% or another cut score as 
determined by the school. Students who score in the bottom 15% and students who are failing 
are discussed and an intervention plan is developed. Students who score in the top 15% are 
identified and provided specific differentiated instruction for accelerated learners.  The staff then 
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brainstorms different interventions that may help the student progress further academically or 
behaviorally. In general education, Power Hour and intervention periods are scheduled in daily 
to provide instructional level academics to all students. In addition, before and after school 
tutoring clubs and blended online learning programs provide instructional level interventions and 
accelerations.  
 
If the student is still not showing progress on the universal progress monitoring, the student will 
enter into an SABIT program. During SABIT, a goal is written in the deficit academic area, the 
student is provided with additional interventions, and the student has weekly progress monitoring 
related to the goal. The data is graphed and analyzed every 6-8 points. If the student’s graphed 
line is not moving toward the grade level trend line, then instruction becomes more intensive by 
increasing the amount of time in intervention, increasing the number of sessions in intervention, 
or changing the teaching method. If after 12-16 data points, the student’s graph still shows a lack 
of progress, the student will be referred to special education.  Consistent with Federal law and 
guidance, a parent may also request a comprehensive evaluation at any time, including prior to 
commencement of or during the SABIT process.   
 
Over-Identification 
Students who are inappropriately placed in special education will be identified by progress 
monitoring on a routine weekly basis through their IEP goals. Students also take quarterly 
universal progress monitoring assessments that all students in the school are given. The special 
education teacher will complete a monthly analysis of data to determine if students are meeting 
their goals. If students are meeting their behavior and/or academic goals and progress monitoring 
is showing growth, the IEP team can meet to discuss the exit of students who are no longer 
showing academic or behavioral needs. 
 
If the school has a student who needs transitioning out of special education, the IEP team may 
transition the student out by revising the IEP to provide consultation services during the 
reevaluation period. If the team determines that student no longer needs an IEP, said student will 
be referred to the school psychologist who, with parental permission, will reevaluate the student. 
The IEP team will then meet to determine if a student is still eligible in the eligibility category or 
does not meet eligibility. 
 
Continuum of Services 
Once the evaluations are complete, the team will reconvene to discuss the results of the 
evaluation and determine eligibility for special education.  The school will provide a copy of the 
eligibility report, along with copies of all evaluations to the parents.  The conference may 
convene without the parent under the following conditions:  (1) the parent waives his or her 
responsibility to attend, or (2) the parent has neglected to respond to three documented 
communication efforts. 
 
Once this conference is completed, the team will develop an Individualized Education Program 
(IEP), determining what special education or related services will benefit the child. 
An IEP will be completed describing the special services, and the parent or guardian will sign a 
Consent for Special Education Form.  Once this process has been completed and the team, 
including the parents, is in complete agreement with the provisions of the IEP, the IEP will be 
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signed and services will begin immediately. 
 
IEP Yearly Reviews 
Once a year, or more frequently if necessary, there will be a team conference, that includes the 
individuals described in §300.344, and other qualified professionals, regarding each child on an 
IEP.  During this conference, team members will discuss the progression toward annual goals 
and objectives, develop new goals and objectives, and determine whether the child’s special 
needs can continue to be appropriately met through the current educational placement.  To 
initiate such a conference, the special education teacher will send home a Prior Written Notice 
accompanied by a Notice to Conference Form.  As with the initial IEP meeting guidelines, the 
special education teacher must give the parent a number of opportunities to participate and 
document at least three attempts to establish communication prior to holding an IEP meeting 
without the parent. 
 
Three-year Reevaluations 
Reevaluations will be conducted in accordance with the procedures outlined above regarding 
initial evaluations if conditions warrant a reevaluation or if the child’s parent or teacher requests 
an evaluation.  They will occur at least once every three years.  An IEP meeting will follow to 
develop new goals and objectives.  IEP teams cannot exit or deny students from services based 
on reevaluations finding that a student no longer meets initial eligibility criteria. 
 
The School Leader and the special education staff will maintain exceptional records, and proper 
measures will be taken to ensure that they are kept confidential pursuant to applicable laws and 
regulations.  These procedures include but are not limited to allowing parents the right to inspect 
any files pertaining to their child, maintaining a record of all parties gaining access to 
exceptional files, amendment of records at parent request, parental consent, procedural 
safeguards, destruction of data, children’s rights, and providing a free appropriate public 
education (FAPE). 
 
Least Restrictive Environment 
Consistent with the principle of least restricted environment, most students who are determined 
to be eligible for special education services would first receive support in regular education with 
supplementary aides and services and progress monitoring would continue.  If the student 
showed no academic growth, a resource room would be added. A Resource Room could then be 
added up to 50% of the day to provide the necessary interventions to show academic growth.   
Students with severe intellectual disabilities also can benefit from combining inclusion with a 
resource room. In the regular education classroom, using peer assisted learning and online 
programs can help the student remain with typical peers and receive intensive instructional level 
instruction. 
 
Students with severe emotional disabilities also can benefit from combining inclusion with a 
resource room. In addition, a Check-In/Check-Out system is very effective for students with 
emotional needs. A mentor is assigned to the student and the student has a daily progress 
monitoring sheet which goes home daily. The student’s parent bridges their behavior at school to 
privileges at home. Depending on the student’s needs, the mentor will check in with student at 
least three times a day, though more can be done if needed. Furthermore, the school counselor 
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can help the family with locating appropriate community support. 
 
Depending on the nature of and severity of the disability, other placement models outside of the 
approach discussed above may be determined to be more appropriate to the needs of the student.  
As a local education agency, the charter school could explore contracting for a change in setting 
in a manner consistent with Idaho Department of Education procedures or bringing in other 
resources to meet the student’s needs.   
 
Staffing 
PAI’s administration team will recruit highly qualified special education teachers through 
multiple means. They will use job recruiting websites such as Teachers to Teachers and PAI’s 
administration will attend and recruit teachers at Teacher Fairs in several states. Teachers who 
are not certified in Idaho will apply for teacher certification. All related service personnel 
including speech and language therapists and school psychologists will be certified in the State 
of Idaho or they have to apply for a license before they are hired.    
 
Staff Development 
PAI will schedule Professional Development (PD) days into their yearly calendar. PD will be 
offered in the areas of intensive interventions and research validated methods addressing the 
unique needs of students with disabilities. Additionally, the special education teachers, the 
special education facilitators, and the related service personnel (e.g. - SLP and OT) will be in 
communication with teachers providing instructional information on how to modify the 
curriculum and address the unique needs of students with disabilities on a weekly basis as 
service is provided. 
 
Discipline 
The rights of students with disabilities are protected by following the IDEA flow chart below. If 
a student with disability has a discipline problem, the administration contacts the parent for a 
parent meeting. If the student is suspended, all school work may be picked up daily by the parent 
and returned so that student’s grades are not affected. Alternately, the school can provide the 
work by other means.  If necessary, a teacher will provide service in the home setting or the 
student will receive alternative instruction in an after school program. 
 
The IEP team will also meet after 5 suspensions to complete a manifestation determination IEP 
meeting. The team will brainstorm other services and community resources that may benefit the 
student to prevent further behavior disruptions.  A Functional Behavior Assessment (FBA) will 
be completed and the team will reconvene to write a Behavioral Intervention Plan (BIP). The 
team may also request a Behavior Therapist to help in the process. 
 
If the student has reoccurring events that result in further suspension, the team will meet after 
nine suspensions and complete a change of placement. The administration will contact the parent 
for a parent meeting. Each time a student is suspended, all school work may be picked up daily 
by the parent and returned so that student’s grades are not affected or other arrangements may be 
made to ensure access to assignments. Again, if necessary, a teacher will provide service in the 
home setting or the student will have alternative instruction in an after school program. Please 
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see Image 27 below: 
 

Image 2: IDEA Disciplinary Procedures for Students With Disabilities 

 

                                                                 
7 Bateman, David F. & Bateman, C. Fred. A Principal’s Guide to Special Education, 3rd Edition. Council For 
Exceptional Children. Arlington. (2014). 
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Monitoring 
PAI’s special education programs comply with all federal and state laws. The role of the special 
education facilitator is a complete compliance review on all IEPs before and after the IEP 
meetings. In addition, a review of the confidential folder will be completed monthly on all 
confidential folders. Special education facilitators check annual and three-year dates weekly to 
make sure all meetings are held on time. 
 
Special education teacher’s complete progress monitoring on a weekly basis to evaluate for 
student growth and success.  If a student shows no academic growth, a resource room is added. A 
resource Room can be added up to 50% of the day to provide the necessary interventions to show 
academic growth.  If a student shows academic growth, then said student will be provided a less 
restrictive placement with support. As the student successfully progresses towards full time in 
the general education curriculum, direct support services can be implemented by the special 
education teacher in the regular education classroom with supplementary aides and services until 
they receive consultation services. Quarterly progress reports are sent home. Progress reports are 
also sent home more frequently as determined by an IEP team.  Student grades are also 
monitored weekly to see academic growth. If students are not receiving enough support 
determined by weekly progress monitoring and grade checks then the IEP is revised. 
 
Once students are in middle school, a daily monitoring sheet will be used and includes looking at 
direct instruction participation, classwork participation, homework turn-in, and citizenship. Each 
teacher signs the student out of class. Special Education teachers check students out at the end of 
the day. Copies of the form go home with the students for parents to sign. Special education 
teachers keep a copy and the student returns the signed copy the next day when they pick up their 
new folder. 
 
Special education facilitators will help to monitor the academic and behavioral growth of 
students with disabilities in order to ensure that student needs are being met.  Adjustments to a 
student’s instructional programs are made accordingly through the collaboration with the SPED 
team (teachers, administration, and SPED Facilitators) and progress monitoring. 
 
Parental Involvement 
All PAI staff will follow all IDEA procedures when implementing appropriate programs related 
to IEP evaluations/re-evaluations by phoning parents to set up meetings and then following with 
two prior written notices. 
 
Check-In/Check-Out systems and progress monitoring reports are sent home on a predetermined 
frequency: daily or weekly.  Quarterly progress reports and report cards are mandatory universal 
grade reports. Special education teachers and related staff are expected to have frequent 
communication with parents with students with emotional and or behavioral needs. 
 
In this digital age, teachers even text back and forth with a parent through the day if necessary to 
give them updates if a parent requests to be informed. In addition, the school uses an online 
program and websites where they post all school events and homework assignments. 
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English Language Learners  
Identification 
PAI will identify the primary language of students upon enrollment.  The process is as follows: 

• All newly-enrolled students are provided a Home Language Survey (HLS) which is 
included in the enrollment packet. 

• Based on the answers provided to the questions in the HLS, student records will be 
requested from the student’s last school/school district.  Students without a WIDA 
Placement will be given a placement test. 

• All student screening and evaluation will use the assessment framework adopted by the 
State of Idaho, the World-Class Instructional Design and Assessment’s (WIDA) 
Assessing Comprehension and Communication in English State to State for English 
Language Learners (ACCESS). PAI will initially administer the WIDA-ACCESS 
Placement Test (W–APT), an English language proficiency "screener" test given to 
incoming students who may be designated as English language learners. It assists 
educators with programmatic placement decisions such as identification and placement of 
ELLs.”8 The W-APT screener for English proficiency will take place in the first 30 days 
of school. 
 

Placement 
For students Classified as Non-English or Limited English Proficient who are coded as non-
English or limited English proficient as a result of the initial assessment, the following steps will 
be completed within the mandated timelines: 

• Classify students who are eligible for English Language Learner (ELL) services as Non- 
English or Limited English proficient. The students eligible for ELL services. 

• Prepare a Parent Notification Letter if a student qualifies for ELL services. Once the 
parent receives the letter, they may choose to receive ELL instructional services. If the 
parent or guardian refuses ELL instructional services, the school will meet with the 
parent or guardian to ensure that the parent or guardian understands what is being 
waived.  Parents or guardians may only waive ELL instructional services – not testing.  
The school will document the parent conference and place a copy of the waiver in the 
cumulative student folder. 

• As stated above, students will be evaluated with the World-Class Instructional Design 
and Assessment’s Assessing Comprehension and Communication in English State to 
State for English Language Learners (WIDA-ACCESS) assessment, which is based on a 
six tier scoring system. Students will receive an English Language Proficiency Level on a 
scale of 1-6 (1-Entering, 2-Emerging, 3-Developing, 4-Expanding, 5-Bridging, 6- 
Reaching). Teachers will utilize the score report to better differentiate instruction to meet 
the needs of each student. 

• Once students are assessed, the Principal will ensure that eligible students are provided 
appropriate ELL services. In addition, Principals or designees will ensure that ELL 
students and their parents or guardians are aware of school activities and other 
opportunities at the school in a language they understand. Students who are eligible for 
ELL services will receive these services until it is determined, through reevaluation 
procedures, that they possess adequate English language and academic skills to allow 

                                                                 
8 WIDA. Assess. Kindergarten W-APT. [website] URL: https://wida.wisc.edu/assess/kwapt; last accessed June 2019. 
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them to perform satisfactorily in general education classes without special instructional 
considerations. 

 
Staffing 
PAI’s ELL services may be coordinated through a teacher with an ENL-7126 endorsement who 
will, at least initially, be administering ELL identification and support services in conjunction 
with his or her role as a classroom teacher. PAI’s Board and Principal may also decide to 
contract for these services through duly-certified, ENL-7126 endorsed contractors that 
administer ELL assessments and support ongoing monitoring of ELL students. 
 
PAI will offer an evidenced-based ELL Program such as the Content-Based Model. The goals of 
all of the program will be to:  (1) help ELL students achieve comprehension, speaking, reading, 
and writing competence in the English language; (2) enable students to achieve and maintain 
grade level status; and (3) enable students to meet graduation standards. The Sheltered Content-
Based ESL Instruction Model is an integrated content language approach. The goal of the 
Sheltered Content-Based Instruction Model is for ELL students to develop English language 
skills in content classes.9 
 
The goal of the content-based approach is the acquisition of English and grade level academics 
so that the ELL student can succeed in an English-only classroom. This approach has the 
following features: 

• All instruction is done in English; 
• When possible, the child’s primary language is used to clarify instruction; 
• English is taught through reading, language arts, math, science, and social studies; 
• A strong English language development (ELD) component is included in every lesson; 
• The acquisition of English takes place in a structured, non-threatening environment in 

which students feel comfortable taking risks; and 
• Controlled vocabulary is included while students gradually acquire the necessary 

language skills to succeed academically and become lifelong learners. 
 
The reading and math Power Hour blocks will provide excellent opportunities to group students 
with similar English-acquisition profiles. The school may need to provide instruction in the 
students’ native language during Power Hours to aid with cultural assimilation and language 
comprehension. Ready Reading from i-Ready has built in ELL modules in each section that can 
be delivered by the classroom teacher or during Reading Power Hour. Teachers will also support 
non-native English-speaking students by introducing the richness their language and culture 
brings to the classroom. Ethnically and culturally diverse students will be welcomed and 
celebrated.  
 
Monitoring 
PAI will progress monitor ELL students as with all students on a regular basis using data to track 
their progress. In addition, ELL students will be reassessed every year to determine whether the 
pupil’s proficiency in English is fluent and whether they are able to succeed in courses of study 
                                                                 
9 Dong, Yu Ren. (2005). Educating language learners: getting at the content. Educational Leadership, 62(4), 
Retrieved from http://www.ascd.org/publications/educational-leadership/dec04/vol62/num04/Getting-at-the-
Content.aspx; last accessed June 2019. 
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that are taught only in English. The school will monitor all reclassified students for a minimum 
of two years after they have met language proficiency. 
 
The Principal will ensure appropriate policies are followed. As with non-ELL students, ELL 
students may be retained. In the case of ELL students, the Principal will ensure that ELL students 
are not retained based solely on the student’s inability to perform in the English language. In 
making a determination of whether an ELL student should be retained, the Principal will ensure 
that careful consideration is given to the range of services and options available prior to making 
the decision to retain a student.  Response to Instruction (RtI) data should be used to assist the 
principal in making retention decisions regarding an ELL student. 
 
Adjustments or changes to the student’s educational program may be necessary in order to avoid 
retention. As with non-ELL students, retention concerns should be ongoing throughout the year. 
If the decision is made to retain an ELL student, the principal will ensure that the student 
receives different services during the year following the retention. 
 
ELL students be reassessed every year to determine whether the pupil’s proficiency in English is 
fluent and they are able to succeed in courses of study that are taught only in English.  The 
student must be given the test Accessing Comprehension and Communication in English State-
to-State for English Language Learners (ACCESS for ELLs) every year until the student exits 
the ELL program. Parents or guardians of LEP children do not have the option of withdrawing 
their student from participating in the ACCESS for ELLs. 
 
PAI may reclassify an ELL student only if the school administers the ACCESS for ELLs to 
assess the pupil’s proficiency to comprehend, speak, read, and write English. Afterward, the 
pupil will obtain a score on the examination that is equal to or greater than a score for a person 
who is fluent in speaking, reading and writing English, as established by the publisher of the 
examination. 
 
The school will monitor any students reclassified as English proficient who have not yet met exit 
criteria. The school will ensure that reclassified students are appropriately placed in general 
education classes and PAI will monitor a student reclassified as fluent-English proficient, but 
who has not yet met exit criteria, for no less than two years. The purpose of this monitoring is to 
ensure that the students have no grades below a “C” in any academic class and are no longer in 
need of language acquisition assistance. 
 
The monitoring from the school will include periodic contact with the student’s teacher(s) to 
ascertain student progress. The school will also review the student’s report card annually to 
review the student’s attendance, academic and citizenship grades.  To be considered 
academically successful, a student should have no grades below a “C” in English, reading, math, 
science, or social studies. 
 
The ELL monitoring process information should be included in any RtI interventions that are 
determined by the school.  Specific consideration for language proficiency must be taken into 
consideration in planning specific interventions for the student. If, as a result of monitoring, 
evidence indicates that the student is not successful in English-only classes and needs further 
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language acquisition assistance, the school will administer the initial assessment test to ascertain 
the student’s current English proficiency. A meeting will be held with the student’s parents or 
guardians and the student will be considered for reinstatement into the ELL program, into an 
academic remediation program, or the student will remain in English-only classes. The school 
will continue to monitor the student for language and academic progress. If the student is 
determined to be academically unsuccessful, the school and the appropriate teachers will seek 
out other services for the student in order to address any academic deficiencies. Prior to making 
any changes, the principal or designee will meet with the parents or guardians to discuss the 
recommended changes. 
 
Parental Involvement 
Principals or designees will ensure that ELL students and their parents or guardian are aware of 
school activities and other opportunities at the school in a language they understand. Parent 
outreach for ELL families will conducted in a manner and format that is meaningful and 
accessible to the parent.  In some instances, for example, written documents may be inaccessible 
to parents with limited literacy in their primary home language.  Such families will need to be 
contacted verbally at a time and in a place that is conducive to their involvement and attention 
(e.g. at home versus when they’re working and could face discipline for using a personal phone).   
Parental and community involvement in the School is a fundamental and expected (but not 
legally required) part of the philosophy and operation of the School.  The goal is to encourage 
parents to be active participants in their child’s education, and give the community ownership of 
a high quality educational program, and teach children to be civic-minded and socially 
responsible. Parents and community members will have extensive opportunities for involvement 
in aspects of school operations. Through the parent/teacher group, School Advisory Council 
(SAC), and other such committees, parent and community representation and decision making in 
the educational processes of the School is possible. Similarly, the administration will also require 
the faculty and staff of the School to uphold a strong belief in and understanding of the charter 
school concept through the inclusion of parents in the educational process. Through open lines of 
communications, faculty and staff will also encourage parental involvement through such 
endeavors as follow: 

• Parental Volunteers – parents will be welcomed to volunteer at the School during various 
school activities, assemblies and meetings. Parents can be active participants in the parent 
club and their child’s homerooms. Volunteer opportunities to complete parent 
participation hours (communicated through newsletters, the School website, 
schoolnotes.com, email and calls home) will be plentiful and yearlong. Some of these 
will include activities such as chaperoning field trips, assisting with class and community 
service projects, helping in the library, participating in Career Week and Family Day, and 
assisting with the School store.  

 
School Advisory Council (SAC) - This group will consist of school personnel, parents, students, 
local business, and community members.  Members will be able to address and vote on pertinent 
school matters on a regular basis.    

• Quarterly Parent/Teacher Conferences – hosted in the evenings at the School where 
parents can discuss topics that affect their children’s educational progress. 

• Open houses, Career Fairs, Family Day - events held to recruit new students, maintain 
communication and involvement between the School and the surrounding community. 
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• School Website, Newsletters, Social Media, and Event Calendar – updated regularly to 
disseminate information and maintain open lines of communication in the community.  

• Community Service Projects – students, faculty and parents will participate in activities 
to help, give back to, and connect with, the community.   

• PTO – Parent Teacher Organization coordinates extra-curricular events involving the 
community. 

• Parent Club- dedicated to work in partnership with the families, faculty, and community 
to provide resources for the school through fundraising and volunteering. The club strives 
to support students in an academic environment that encourages character building. 

• Parent Workshops on education-related topics, such as decision-making regarding school 
performance and student assessment needs will be offered.  

 
The school will continually seek out opportunities to educate parents and community members 
about the school’s vision and mission, instructional philosophy, governance, school performance, 
and student assessment criteria. PAI will issue a parent satisfaction survey at least once a year. 
The results of this survey will help PAI’s governing board determine actions needed to address 
categories averaging less than 70% satisfaction, with the goals of achieving at least 85% 
satisfaction on average across the survey. 
 
Homeless/Migrant  
Identification 
PAI will identify students and families in need of homeless/migrant services for new students by 
including a space for identifying homeless/migrant student status in the initial enrollment of a 
student. Additionally, because students can become children in transition at any point, PAI will 
identify existing students in need of homeless/migrant student services through counselor/teacher 
referrals and proactive communications with parents and families about available supports. 
Misidentification will be avoided by making sure staff involved in registration of new students 
understand the differences between families have a difficult time pulling together all materials 
required and/or requested for enrollment: birth certificates, immunization records, previous 
school records, home address etc., and those families who lack this information due to their 
homeless/migrant status. 
 
To assist in identification, PAI will follow to the broadly defined definition of homeless as set 
forth in Section 330 of the Public Health Service Act (42 U.S.C., 254b),  Homeless Emergency 
Assistance and Rapid Transition to Housing Act of 2009 (P.L. 111-22, Section 1003), remaining 
cognizant of the evolving and complex nature of defining homelessness: 
The term “homeless” or “homeless individual” includes: 

• An individual who lacks a fixed, regular, adequate nighttime residence; 
• An individual who has primary nighttime residence in a supervised, publicly or privately 

operated shelter for the accommodations (including welfare hotels, congregate shelters, 
and transitional housing for the mentally ill); 

• An individual who sleeps in a public or private place not designated for, or ordinarily 
used as, a regular sleeping accommodation for human beings (e.g., cars, parks, motels, 
campgrounds, undeveloped state or federal lands); 

• Children living with a parent in a domestic violence shelter; 
• An individual who is, out of necessity, living with relatives or friends due to lack of 
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housing; 
• Runaway children (under 18 years of age) and children and youths who have been 

abandoned or forced out of the home by parents or other caretakers, or such youth 
(between 1 and 20 years of age) who may still be eligible for educational services who: 
temporarily reside in shelters awaiting assistance from social service agencies; live alone 
on the street or move from place to place between family members, friends, or 
acquaintances; and children of migrant families who lack adequate housing. 

 
To meet the specific needs of low-income students, PAI will send voluntary questionnaires to 
families to address food and housing security.  Interventions and services will be offered where 
required or allowed by law.  These may include coordinating with social service organizations, 
providing transportation for homeless students, and addressing wrap-around nutrition services. 
PAI will choose a National School Lunch program vendor who can provide meals at or below 
the cost of the federal reimbursement rate and comply with the requirements of Idaho Child 
Nutrition Program.10 There would not be a need for a budget for the program since it would be 
expected to break-even. 
 
Gifted/Talented 
Gifted students will have many opportunities to stretch their learning and work with peers at 
their readiness level. The reading and math Power Hour configuration will provide ample 
opportunity to receive challenging programming. Ready Reading and Ready Math have modules 
built in for advanced learners that can be assigned during grade-level instruction and during 
Power Hour. 
 
Identification 
In accordance with Idaho Code §33-2001, gifted/talented students are those students “who are 
identified as possessing demonstrated or potential abilities that give evidence of high performing 
capabilities in intellectual, creative, specific academic or leadership areas, or ability in the 
performing or visual arts and who require services or activities not ordinarily provided by the 
school in order to fully develop such capabilities.”11 
 
PAI will identify and meet the needs of gifted and talented students, in accordance with Idaho 
Code §33-2003. In determining the eligibility of a pupil for the gifted and talented program of 
instruction, the GATE Team (comprised of classroom relevant teachers and administration) may 
use alternative assessment procedures for a pupil from another culture, a pupil who is 
environmentally or economically deprived or a pupil who has a disability. The conclusions of the 
GATE Team concerning the eligibility of the pupil for the gifted and talented program of 
instruction will be based upon an assessment of the talent, cognitive abilities or academic 
achievement of the pupil. Unless the pupil’s individualized educational program otherwise 
provides, a pupil who is gifted and talented must participate in not less than 150 minutes of 
differentiated educational activities each week during the school year. 
 
A range of service delivery options will be available to meet each gifted and talented student’s 
special needs based on the student’s Gifted and Talented Educational Plan (GTEP) and will be 
                                                                 
10 See http://www.sde.idaho.gov/cnp/. Last retrieved June 26, 2019. 
11 Idaho Code §33-2001. 
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provided with administrative support to assure adequate funds for materials and professional 
development. 
 
Plan Development 
Once a student has been referred to the gifted and talented program, the gifted and talented 
teacher will notify the student’s parent, teachers, and school psychologist. The school 
psychologist at PAI will fill out the appropriate forms and send home a written notice to inform 
the parents for the initial assessment for the gifted and talented program. Parents will sign 
consent to evaluate. The School Psychologist will administer appropriate cognitive assessments. 
The Gifted and Talented Eligibility Statement form will be used to determine eligibility in the 
gifted and talented program. 
 
Parents will be considered partners with the schools in developing, reviewing, and revising the 
gifted plan for their child. The role of parents in developing such plans will include: 

• Providing critical information regarding the strengths of their child; 
• Expressing their concerns for enhancing the education of their child; 
• Participating in discussions about the child's needs; 

 
The team considers the following during development, review, and revision of the gifted plan: 

• The strengths of the student and the needs resulting from the student’s giftedness 
• The results of recent evaluations, including class work and state or district assessments 
• In the case of an ELL student the language needs of the student in relation the gifted plan. 
•  The plan for each student will be individualized, measurable, and observable.  

 
Implementation 
The gifted plan will be implemented immediately following the meeting and will be made 
accessible to each of the student's teachers who are responsible for the implementation. Each 
teacher of the student will be notified of specific responsibilities related to implementing the 
student's gifted plan. 
 
Services and Instructional Strategies 
The school will offer various services to meet the needs of the gifted and talented student. These 
services may include but are not limited to: Specialized gifted and talented courses, Acceleration, 
Ability grouping, Modifications of content through differentiated curriculum, Career exploration 
and goal setting integrated into the curriculum, Curriculum compacting, Enrichment, Social 
skills development and/or counseling, and Real-world immersion activities (i.e. as science and 
social studies fairs, exhibits, academic competitions, mentoring). 
 
Curriculum will be vertically and horizontally enriching, providing those students who have 
mastered the grade-level Idaho Content Standards and PAI-offered opportunities for 
acceleration. Curriculum for gifted and talented students will include a wealth of opportunities 
for extended learning beyond the classroom. 
 
Evaluations 
The team shall consider the strengths of the student and needs resulting from the student's 
giftedness and the results of recent evaluations, including class work and state assessments. In 
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the case of a student with limited English proficiency, the language needs of the student as they 
relate to the IEP, will be considered when reviewing and revising the plan. 
PAI will offer various services to meet the needs of the gifted and talented student based on the 
gifted plan. These services may include but are not limited to: 

• Elementary School (K-5) Gifted Program - 
• Acceleration: (e.g. enrichment, world immersion activities (i.e. as science and 

social studies fairs, music and art exhibits, academic competitions, mentoring, 
career exploration and goal setting integrated into the curriculum); 

• Differentiation: (e.g. curriculum compacting, modifications of content through 
differentiated curriculum); and 

• Ability grouping: (e.g. specialized gifted and talented courses, real social skills 
development and/or counseling). 

• Middle School (6-8) Gifted Program - PAI will offer accelerated (gifted) content area 
courses (Mathematics, Science, Social Studies, and/or English Language Arts) and/or 
State-approved middle school gifted elective courses. All of the students in the gifted and 
talented course are eligible for gifted and talented services and the teacher is endorsed to 
teach gifted and talented students or on an approved waiver to complete the gifted and 
talented endorsement. 

 
Enrichment Opportunities 
Similar to the gifted plan, there will be a variety of enrichment opportunities that will be 
available to students performing at or above grade level as part of PAI’s comprehensive strategy 
to ensure that all students are making accelerated academic progress these include but are not 
limited to: 

• Acceleration: (e.g. enrichment, world immersion activities (i.e. as science and social 
studies fairs, music and art exhibits, academic competitions, mentoring, career 
exploration and goal setting integrated into the curriculum); 

• Differentiation: (e.g. curriculum compacting, modifications of content through 
differentiated curriculum); and 

• Ability grouping: (e.g. specialized gifted and talented courses, real social skills 
development and/or counseling). 

• Extended Learning Opportunities- Afterschool enrichment programs and clubs. All 
students will be included in the data driven instruction model (Data Methods and 
Systems) to ensure that all students are making academic progress even those who are 
performing at or above grade level.   

 
Promotion/Retention 
PAI is also committed to ensuring fair and equitable promotion and retention of our students in 
alignment with PAI’s mission.  Using real-time data from frequent assessment results, PAI will 
provide the necessary individual, classroom and/or school-wide intervention programs. The Data 
Team and along with teacher referrals will determine which students may need additional 
targeted interventions which include: requiring students to attend specific targeted tutoring, 
Early-Bird, during school, or afterschool; proving for supplemental intervention programs and 
support within the respective reading, math, science classrooms through academic coaching, 
lesson modeling, computerized intervention programs and pull out services (as needed).  Parents 
of students who are in need of interventions (individual or other) will be notified throughout the 
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process. The teachers will work with students and families to accommodate schedules. A 
 
Additionally, the Data Team will identify students that may need to be part of the RtI (Response 
to Intervention) process. If the Data Team and Classroom teacher should identify a struggling 
student that may be in need of retention, they will be referred to Pupil Promotion/Retention 
Team by the end of the first semester. 
   
The Pupil Promotion/Retention Team may be comprised of a member of the administrative team, 
current teacher, next year’s teacher, and special education teacher (if applicable). Administration 
is responsible for identifying the appropriate members of the team. The school will identify 
benchmarks and procedures for promotion at each grade level.  Students who meet or exceed the 
benchmarks determined by the school will be promoted to the next grade level.  Data to be 
considered may include attendance, state assessments, school and curriculum-based assessments, 
classroom observations, parent and teacher surveys, and classroom grades and work samples. 
The Pupil Promotion/Retention Team will review the data and make a recommendation or 
promotion to the next grade level or retention. The Team will then meet with the parent/guardian 
to discuss the data, recommendation, and social emotional concerns, and the options for their 
student. The team along with the parent will make a decision to promote or retain the student.  
 
PAI will comply with State and Federal laws regarding the students with disabilities and IDEA 
in the case of students who are twice exceptions, e.g. they are both Gifted and Talented and they 
have an IEP.    
 
Professional Development Plan  
Pinecrest Academy of Idaho will develop a Professional Learning Community (PLC) atmosphere 
by using professional development throughout the school year to allow for common planning 
and teaching teams, both within grade levels and subject areas. Through professional 
development activities planned within the school calendar, teachers will have opportunities to 
reflect on practice, discuss research and cases of learning, and examine student work. Such a 
culture makes it safe for teachers to share universal goals, confront what is and isn’t working, 
and transform their own thinking and practice.  
 
A two-week summer institute will be scheduled at the start of each school year.  For year one, 
given the importance of our endeavor, we will strive for three weeks of training and preparations 
with our teachers. Professional development will include:   

Pinecrest Academy Instructional Model: This training will be provided by current 
Pinecrest Academy instructional staff across the Pinecrest system and will focus on the 
Pinecrest Instructional Model, provide classroom-level scope and sequence instruction 
including individual lesson plan materials for the classroom including: adopted 
curriculum, positive behavior support, supporting special needs students including special 
education, ELL and GATE learners. 
Data Analysis: Teachers will acquire skills necessary to implement data-driven 
instructional decisions.  This training will also provide teachers with the necessary skills 
for administration of school-wide adopted assessments. 
Vertical Alignment (by subject and grade level): Teachers will be permitted common 
planning time by department in order to correctly align courses by quickly assessing what 
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students mastered in preceding grades and focusing on building skills and knowledge. 
This will eliminate the common problem of consuming valuable instructional time with 
unnecessary reviewing and re-teaching of skills that have already been mastered. 
Horizontal Alignment (by grade level): The School will encourage teacher collaboration 
and cross-curricular planning, allowing all teachers of a common grade level to address 
specific subject matter following the same time line.  Such alignment is crucial in school 
systems dealing with state-mandated, standards-based assessments. It also allows 
students to see interdisciplinary connections. 
Building Emotional Intelligence:  This training will provide teachers with the positive 
behavior support for social emotional learning of our students.  
STEAM: This training will provide support to teachers on incorporating STEAM 
activities into daily instruction. 
Ongoing Professional Development:  The primary venue for ongoing professional 
development will be during staff meetings. Planning in-service training will be the 
responsibility of the principal based primarily on student achievement data (which can be 
measured through i-Ready assessments) and behavioral management issues. Secondarily, 
in-service training will provide opportunities to introduce or reinforce concepts taught in 
Summer Institute. Teachers with unique experience (reading therapy, special education, 
etc.) will be asked to lead in-service training when appropriate. Ongoing training topics 
will include the following: 

- Using Student Information Systems 
- Managing IEP and 504 students and records 
- State Commission Performance Framework  
- AdvancED Accreditation 
- CMAS Administration Training 
- Data reviews 
- Maximizing i-Ready 

 
In addition to on-site professional development opportunities, PAI plans to send instructional 
staff to content specific conferences.  The expectation when attending these events will be for the 
attending staff to bring information back to the site and provide professional development to 
other teachers.  These conferences may include: 

• National Council for Teachers of Mathematics  
• National Science Teachers Association 
• International Literacy Association 
• International Society for Technology in Education Conference 
• National Charter School Conference 
• ASCD Conference 
• Annual Conference for Middle Level Educators 
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II. FINANCIAL AND FACILITIES PLANS 
 
Fiscal Philosophy and Spending Priorities  
The Pinecrest Academy of Idaho (PAI) Board will oversee all aspects of the fiscal management 
of the school and are dedicated to providing an enhanced educational experience by furnishing 
students with an academically challenging and personally meaningful learning environment with 
an emphasis on arts integration. The charter school budget will serve as the financial plan of 
operation for the charter school and will include estimates and purpose of expenditures for a 
given period and the proposed means of financing the estimated expenditures. Pinecrest 
Academy of Idaho will provide the budget and budget documents in accordance with the rules 
and regulations as specified by the Idaho Department of Education on an annual basis. 
 
The governing body recognizes its responsibility to establish an unreserved fund balance in an 
amount sufficient to: 

1. Protect the charter school from unnecessary borrowing in order to meet 
cash- flow needs; 

2. Provide prudent reserves to meet unexpected emergencies and protect 
against catastrophic events; 

3. Meet the uncertainties of state and federal funding; and 
4. Help ensure a charter school credit rating that would qualify the charter 

school for lower interest costs. 
 
In determining an appropriate unreserved fund balance, the governing body will consider a 
variety of factors with potential impact on the charter school’s budget including:  

1. The predictability and volatility of its expenditures;  
2. The availability of resources in other funds; 
3. The potential drain upon general fund resources from other funds; 
4. Liquidity; and 
5. Designations 

 
Pinecrest Academy of Idaho has presented a fiscally conservative budget for their first 3 years of 
operation as well as a breakeven budget for their first year of operation in case student 
enrollment comes in lower than expected. Pinecrest Academy of Idaho’s largest fixed costs are 
salaries & benefits with categories such as educational program items, technology, furniture, and 
supplies fluctuating with student enrollment.  This is no surprise as the largest fixed cost is the 
most important; in order to successfully implement an educational program, being able to 
hire/retain dedicated school staff is top priority. 
 
Utilizing Academica Nevada’s standing relationship with the lending institution Vectra Bank 
will allow Pinecrest Academy of Idaho to lease all their furniture, fixtures, equipment, and 
curriculum in the first year of the school over a 48-month period. The lease will include a 5% 
residual purchase option at the end of the 48 months or an early purchase option in the 45th 
month for a 6% residual. The proposed campus will likely enter into this lease agreement in their 
first year of operation. Pinecrest Academy of Idaho budgets $1,000 per student to outfit the 
entire school in its first year of operation at a 5% interest rate over 4 years. The budget reflects 
projected FFE costs for the first three years of operation, these projected totals are divided into 
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the three equipment categories: curriculum, technology, & furniture/fixtures.  

Transportation and Food Service Plans  
Pinecrest Academy of Idaho will look to provide transportation to and from school and will 
contract out the service in its first few years. The budget has been based on rates given by Brown 
Bus Company (BBC), a well-established bus transportation company that provides school bus 
transportation to various Idaho schools. The budget reflects the transportation allowance of 60% 
of the projected transportation expenses. The transportation expenses are assumed at $325 per 
route per day, for 180 school days; utilizing one route for the first two years of operation, 
increasing to two routes in the third year of operation. Once established, the Pinecrest Academy 
of Idaho governing board will seek the appropriate bids for a bus transportation provider in 
compliance with Idaho Code. 

As outlined in Section IV, PAI projects that 66% of the student population will qualify for free 
and reduced lunch. Standard kitchen equipment is factored into the amount of the anticipated 
building space and may include up to an oven, warming cabinet, double door refrigerator, and 
single door freezer. These items are included in the schools anticipated FFE lease mentioned in 
more detail in the subsection above. Additional start-up expenses may include food 
thermometers, a prep table, oven mitts, single use gloves, and other kitchen supplies.  

Administrative costs are minimal and may include a date-stamp, envelopes, and mailing stamps. 
The school is looking into several options on how best implement the National School Lunch 
Program (NSLP), including talking with Emily Chatelain of School Food and Wellness Group on 
all options.  First, we will seek to contract with a Vendor/School District to prepare specified 
meals under the NSLP. The school will also contact local restaurants to see if any of them would 
be interested in serving the school. If neither of these are possible, the school will evaluate the 
best way to implement it internally.  The school will administer the application process for all 
free and reduced-price meals and will submit claims for reimbursement to the state. The budget 
assumes that meals will be paid for by students not eligible for these programs. The amount of 
$6,000 per year has been budgeted in Year 1 – 3 for any potential overages or one-time costs 
associated with providing food services.  The operating costs associated with this expense are 
based on experience with similarly sized schools in other markets and initial consultations with 
food service providers in the Twin Falls area. 

Financial Management and Monitoring Plan  
As mentioned above, the Pinecrest Academy of Idaho Board will oversee all aspects of the fiscal 
management of the school. The auditors, accountants, and educational management company 
retained by the Board, will work as a team to develop financial statements and accounting 
reporting templates to ensure compliance with the state and federal reporting guidelines.  

Additionally, Pinecrest Academy of Idaho intends to contract with Academica Idaho, an 
Educational Service Provider whose services to Pinecrest Academy of Idaho, shall include, but 
not me limited to, the following: 

• Identification, design, and procurement of facilities and equipment
• Staffing recommendations and human resource coordination
• Regulatory compliance and state reporting
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• Legal and corporate upkeep 
• Public relations and marketing 
• The maintenance of the books and records of the charter school 
• Bookkeeping, budgeting and financial forecasting 

 
For the services of Academica Idaho, an annual fee per student as structured below will be 
charged to Pinecrest Academy of Idaho. An early relationship with Academica Idaho allows 
Pinecrest Academy of Idaho to have some financial flexibility during its initial growth phase. 
The budget presented includes an Academica Fee schedule of the following:   
 

Student Count Fee 
175 or Less $ - 

176-225 $10,000.00 (Flat Fee) 
226-325 $75.00 (p/student) 
326-425 $150.00 (p/student) 
426-525 $225.00 (p/student) 
526-624 $300.00 (p/student) 

625 or more $450.00 (p/student) 
 
Academica will also provide Pinecrest Academy of Idaho with a $25,000 start-up loan for 
operational expenses in their first year of operation. This loan will be a non-recourse loan at an 
interest rate of 5% over 36 months. There will also not be any prepayment penalty on the loan.  
 
Under the supervision of the Board Treasurer, and in conjunction with the school’s audit firm, 
Academica Idaho will be responsible for the school’s bookkeeping, financial reporting, and 
financial liability. The school principal will supervise the day-to-day cash collections at the 
school. The governing body, through the Board Treasurer, will receive and accept financial 
reports that include monthly bank statement reconciliations, estimates of expenditures for the 
general fund in comparison to budget appropriations, actual receipts in comparison to budget 
estimates and the charter school’s overall cash condition. Supplementary reports on other funds 
or accounts will be furnished upon request of the governing body or administrator. Appropriate 
staff will be available at any governing body meeting, upon the governing body’s request, to 
respond to questions and to present current financial information. The administrator will notify 
the governing body at any time of substantial deviations in the anticipated revenues and/or 
expenditures. 
 
The governing body, through the Board Treasurer, will receive and accept financial reports that 
include monthly bank statement reconciliations, estimates of expenditures for the general fund in 
comparison to budget appropriations, actual receipts in comparison to budget estimates and the 
charter school’s overall cash condition. Supplementary reports on other funds or accounts will be 
furnished upon request of the governing body or administrator. Appropriate staff will be 
available at any governing body meeting, upon the governing body’s request, to respond to 
questions and to present current financial information. The administrator will notify the 
governing body at any time of substantial deviations in the anticipated revenues and/or 
expenditures. 
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The campus principal will be responsible for assuring budget allocations are observed and the 
total expenditures do not exceed the amount allocated in the budget. The Board will look to 
outsource payroll processes to a 3rd party vendor. Preparation of payroll, including time 
schedules and payroll periods, will be done in accordance with each employee’s agreement with 
the governing body. Employee health, accident, dental, and other types of insurance will be 
provided as outlined in the agreements. Mandatory payroll deductions will be withheld as 
required by state and federal law. The person designated to draw all orders for the payment of 
monies belonging to the charter school is the principal, and the principal will work closely with 
the EMO. All claims for payment from charter school funds are processed by Academica Nevada 
in conformance with charter school procedures. Payment is authorized against invoices properly 
supported by approved purchase orders with properly submitted vouchers approved by the 
governing body.  

Pinecrest Academy of Idaho intends to adopt and comply with the Idaho Financial Accounting 
Reporting Management System (IFARMS), developed by the Idaho Department Education. The 
function of charter school purchasing is to serve the educational program by providing the 
necessary supplies, equipment, and services. The governing body will appoint the purchasing 
agent. He/She will be responsible for developing and administering the charter school’s 
purchasing program. Any officer or member of the governing body may incur no obligation 
unless that expenditure has been authorized in the budget or by governing body action and/or 
governing body policy. In all cases, calling for the expenditure of charter school money, except 
payrolls, a requisition and purchase order system must be used. Unless authorized by the 
administrator, no purchase will be authorized unless covered by an approved purchase order. No 
bills will be approved for payment unless purchases were made on approved orders. The 
administrator will review bills due and payable for the purchase of supplies and services to 
determine if they are within budget amounts. After appropriate administrative review, the 
administrator will direct payment of the just claims against the charter school. The administrator 
is responsible for the accuracy of all bills and vouchers.  

Additionally, Pinecrest Academy of Idaho (“Licensee”) will enter into a Trademark License 
Agreement with Pinecrest Academy, Inc. (“Licensor”). Pinecrest Academy, Inc. grants Pinecrest 
Academy of Idaho a non-exclusive, non-transferable, royalty-free license to use the trademark in 
connection with the development and establishment of the school of Pinecrest Academy of Idaho 
in the State of Idaho. The budget reflects this agreement as the Pinecrest Academy, Inc. 
Affiliation fee. This fee is 1% of state unrestricted revenue, half of which goes back to the school 
for Professional Development use and the other half going to Pinecrest Academy, Inc. for its 
collaboration, accreditation, and support. The budget reflects only the Professional Development 
half of the expense in Pinecrest Academy of Idaho’s first few years of operation. The half of the 
fee that goes to Pinecrest Academy, Inc. will be charged once Pinecrest Academy of Idaho is 
able to financially sustain its cost. Please see Appendix F5 – Pinecrest Affiliation Agreement for 
more information. 

Facilities Plan  
PAI is actively searching for facilities options within its target community.  Based on its 
proposed enrollment configuration, the school’s eventual facility need is no more than 30,000  
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square feet at full build-out by year 5 of the charter.  It is important to note that PAI’s 
enrollment plans assume a slow growth model starting with approximately 190 students and 
expands by a grade per year with some modest adding of additional sections in existing grades. 

PAI is in discussions with Twin Falls Reformed Church located 1631 Grandview Drive North, 
Twin Falls. The location is within the schools target community.  This site includes over 12 
classrooms, administration offices, cafeteria area, full size gym, commercial kitchen, outdoor 
play area and large parking area.  The school would work with its architect to ensure the building 
meets all facility codes necessary to operate a public charter school.  PAI will look to enter into a 
short term lease, 1-3 years, with Twin Falls Reformed Church.  

PAI will look to construct a long term facility after it’s first or second year of operation.  For it’s 
long-term facility PAI will look to build a facility that accommodates the school’s enrollment at 
full capacity or 489 students.  PAI estimates that the long-term facility it constructs will be 60-75 
sf per student, with a large field space. The school is in discussions with groups such as Hawkins 
Companies, Galena Fund, and Building Hope among others about purchasing a facility and 
creating a stair step rent schedule that would allow the school to build up enrollment until it can 
afford a full rent payment. PAI is also currently in preliminary discussions with leaders from 
from Twin Falls Reformed Church which are subject to further development upon receipt of 
evidence of an approved charter. Until a charter is granted, a specific arrangement cannot be 
established.  At this time, however, the founding team has begun steps that will facilitate the 
process once a charter has been awarded.  Additionally, our preliminary exploration indicates 
that rent costs at either facility fall within the projected cost per square foot that we used to 
generate our budget assumptions for the facilities line item. 

For further information regarding these facilities, please see see Appendix A5: Facility Options. 
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III. Board Capacity & Governance Structure

Governance Structure  
The Pinecrest Academy of Idaho (PAI) is organized exclusively for educational purposes within 
the meaning of Section 501(c)(3) of the Internal Revenue Code. The governing board will be the 
ultimate policy-making body with the responsibility of operation and oversight of the school 
including academic direction, curriculum, and budgetary functions. The policies, procedures, 
powers, and duties, by which the board will operate, including specific member powers, are 
detailed in the attached bylaws. 

 Board members will serve five-year terms, and board members may serve no more than two 
terms. Terms will be staggered so that no more than half of the board will be up for election in 
any one year, unless a vacancy needs to be filled. 

The officers of the governing board will include a chair, vice chair, secretary, treasurer, and such 
other officers, as the board will deem necessary to elect. The board will elect and appoint all 
officers at the annual meeting of the board. Officers will serve a one-year term and may serve 
consecutive terms in any office. The officer responsibilities are as follows:  

• Board Chair – The chair will preside at all meetings of the board. The chair will possess
the power to sign all certificates, contracts, or other instruments of the school that are
approved by the board.

• Vice Chair - In the absence of the chair, or in the event of the chair’s disability, inability,
or refusal to act, the vice chair will perform all of the duties of the chair and will have all
of the powers of the chair. The vice chair will have such other powers and perform such
other duties as may be prescribed from time to time by the board or by the chair.

• Secretary- The secretary will keep the minutes of the board with the time and place of
holding, whether regular or special and if special, how authorized, the notice thereof
given, the name or names of those present at the board meetings and the proceedings
thereof. The Secretary will give notice of all the meetings of the board required by law.

• Treasurer – The treasurer will have oversight responsibility and adequate and correct
accounts of the properties and business transactions of the school, including accounts of
its assets, liabilities, receipts, disbursements, gains, and losses. The books of account will
at all times be open to inspection by any board member. The treasurer will be charged
with safeguarding the assets of school and he or she will sign financial documents on
behalf of the school in accordance with the established policies of the school. He or she
will have such other powers and perform such other duties as may be prescribed by the
board from time to time.

The board will be composed of between five and nine members, as set or adjusted by the 
governing board. The bylaws state that the board will seek to maintain a membership that is 
representative of the community and possesses the breadth of knowledge and experience to 
effectively support and direct the operation of the school. To support this, the board will 
endeavor to maintain a membership which includes:  

• At least two parents of enrolled students;
• An active or retired licensed educator;
• An individual with expertise in the areas of Accounting and/or Finance; and,
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• An individual with expertise in the areas of Law and/or Human resources. 
 
Any board member of the school may be removed by two-thirds of the members then in office, 
excluding the member at issue, whenever such removal would serve the best interests of the 
school. Any member may resign at any time and their resignation will be effective upon receipt 
by the Chair of a written communication. 
 
Governing Board 
As mention previously, the policies, procedures, powers, and duties by which the board will 
operate are detailed in the attached bylaws. A brief overview of those powers include: 

• Ratify the school’s mission and vision statements, and any modification thereof  
• Establish and approve all major educational and operational policies  
• Develop and approve an annual budget and financial plan  
• Approve any management, operational, and service contracts  
• Exercise continual oversight of the charter school’s operations  
• Select an independent accountant to perform an annual audit, and review and approve the 

audit report  
• Hire and supervise an administrator who will oversee the day-to-day operations of the 

charter school 
 
Additionally, Board members will:  

• Understand the approved curriculum and agree with the educational philosophy, 
discipline policy, and administrative structure of the school 

• Attend PTO meetings or events to show support and encouragement for the school 
• Attend a yearly board retreat where the goals of the board are defined, and a board self-

evaluation will be conducted to critique the performance of the board during the past year 
• Participate in professional development trainings  
• Know and abide by the Idaho Open Meetings Law for open meetings. 

 
Furthermore, PAI’s bylaws state that the board may create by resolution an Academic 
Committee, a Governance Committee, a Financial Committee and 1 or more other committees, 
which may exercise such authority in the management of the school as provided in such 
resolution or in the school bylaws. Each committee created will consist of at least one board 
member and will include key stakeholders from the school community. 
 
School Principal 
The school principal, hired by the board, will be responsible for all aspects of day-to-day 
administration of the school within the scope of operating policies, procedures, and budgetary 
functions as adopted and approved by the governing board. The principal will delegate duties to 
administrative support staff to ensure that daily operations, resources, policies, and procedures 
are being implemented in accordance with the school’s mission. The principal will hire, oversee, 
and evaluate faculty and staff. The principal will make all school-based decisions, establishing 
and implementing procedures for the day-to-day operations of the school including procedures 
for curriculum and instruction, classroom management, faculty and staff evaluation, data 
analysis, testing, support services, parental communication, professional development, discipline, 
community outreach, oversight of facilities, and internal financial controls. The principal will 
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report to the board on the school’s operations and finances and is expected to communicate with 
the board as often as needed by the school or board members to ensure the school’s operational 
needs are met. The governing board will conduct an evaluation of the school principal annually.  
 
Teachers and Staff 
All school personnel will report to the principal. The principal will determine the most 
appropriate staffing requirements and structure for the administrative office, who will report 
directly to the principal. Teachers and staff will be responsible for carrying out the procedures in 
their duties, activities, and interactions with students, teachers, and parents of the school.  
 
Management Provider 
PAI will be contracting with Academica as its Educational Service Provider, as detailed in 
Section V. Academica’s services are designed to allow the Principal and the Governing Board to 
focus on day-to-day school operations. Academica’s services include, but are not limited to: 

• Assist the Board in creating budgets and financial forecasts; 
• Assist the Board in preparing applications for grant funds; 
• Monitor and assure Compliance with all state reports; 
• Assist the Board in locating and securing a school facility; 
• Maintain the financial books of the school; 
• Assist with systems development; 
• At the Board’s direction, prepare agendas and post notices of all board meetings; 
• Assist the Board in identifying and retaining an employee leasing company; 
• Provide human resources related services such as dispute resolution and contract 

preparation and review and; 
• Assist the Board in renewing the School’s charter. 

 
Board Member Qualifications 
Pinecrest Academy of Idaho’s founding board consists of a diverse group of people that meets 
the experience and skills necessary to successfully oversee the school, as detailed below:  
 
Alex Castañeda 

• Real estate, Hispanic Chamber of Commerce 
• Customer service, bilingual (Spanish/English) 

Connie Stopher 
• BA, Political Science; MA, Public Administration 
• Economic Development, Human Resources 

Lucy Keaton 
• BA, Education; MA, Educational Leadership 
• Former Pinecrest Principal, Exemplary Turnaround Schools 

Rogelio Villaseñor 
• Certificate in Law Enforcement, Core courses in Associates of Liberal Arts 
• Employment Training, Management, Workforce Programs 

 
Transition Plan 
Once the charter is approved the board will transition to its role as a governing entity. The board 
anticipates to be a working board prior to the school opening and will both govern and assist 
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with operations since minimal staff will be in place. With the mission and vision in the forefront, 
the board will do anything and everything to help get the school off the ground, from seeking 
facilities to developing programs. 
 
Once a principal is identified and hired, all management duties will be transferred to him or her. 
The board may still assist the principal until the school opens, but the goal is to transition away 
from operations. Systems will be developed to allow the board to effectively provide appropriate 
oversight, and the board will shift its focus to strategic issues and building the school’s 
reputation. 
 
PAI structured its founding committee with the governing board role in mind. None of our 
members are seeking employment at the school, and all joined the committee because they are 
passionate about the school’s mission and believe they bring an expertise to ensure the school is 
successful and to perform as guardians of the “public trust.”  
 
Board Member Recruitment and Training 
As mentioned before, the board strives to maintain a governing board that possesses the breadth 
of knowledge and experience to effectively support and direct the operation of the school, as well 
as is representative of the school community. The bylaws outline that the board shall seek to 
have the following minimum board competencies: 

• At least two parents of enrolled students;  
• An active or retired licensed educator;  
• An individual with expertise in the areas of Accounting and/or Finance; and,  
• An individual with expertise in the areas of Law and/or Human resources. 

 
As vacancies arise, the board will search for the best-qualified candidates, to maintain 
compliance with the board’s bylaws. The board will develop a written job description of the 
qualifications and will advertise vacancies by posting the description on the school’s website and 
other free or low-cost venues.  We will also disseminate it through direct communication to the 
parents of all enrolled students, requesting referrals of individuals with the requisite skills, 
beliefs, and behaviors necessary to be effective and engaged board members. Individual board 
members will also circulate the notice within their professional communities and we will actively 
seek out opportunities to broaden our networks to recruit individuals who reflect the broader 
community and believe wholeheartedly in our mission and vision. Notice of the governing 
board’s intentions to elect board members will be included in the agenda for that meeting and 
publicly announced in accordance with open meeting requirements. Newly created board 
member positions resulting from an increase in the number of board members comprising the 
board, and all vacancies occurring on the board for any reason, will be filled by a vote of the 
majority of the members in office at a duly organized meeting of the governing board. 
 
Current board members attended the Charter Start! Workshop conducted by the Idaho 
Department of Education’s Office of School Choice. The two-day workshop covered topics on 
ethical and effective board governance, the charter petition process, charter school financing, 
accountability, and other topics relevant to starting a governing a new charter school. Between 
January and August 2020, the board will participate in additional trainings that cover: Open 
meetings law, public records request, governing board roles and ethics, financial oversight, 
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school leader evaluation, and academic achievement data analysis.  
 
At the conclusion of the first year, and annually thereafter, the board will participate in a board 
retreat. The retreat will be a time to analyze ISAT scores and other assessment data from the 
prior year; complete a board self-evaluation; develop/modify a strategic plan; and set measurable 
performance goals for the principal based upon his/her last year’s performance review, student 
achievement and growth, school system health, and leadership. The self-evaluation will use an 
evaluation tool to rate the board’s performance on factors including: 

• A solid board foundation (well-drafted charter contract and board bylaws, financial and 
legal status clear and well-understood, strategic plan in place) 

• Board operations (new members oriented, members collectively possess a range of 
expertise, meetings well-planned with clear agendas, strong board chair, meeting norms, 
minutes are taken and promptly approved, members prepare for meetings and participate 
constructively, process in place for addressing ineffective, destructive or absent board 
members, committees have clear scope) 

• Relationship with Principal (clear performance goals in place, plan for succession, board 
has understanding with staff regarding board vs. principal responsibilities) 

• Budget/Finance (adopts annual budget, monitors budget throughout the year, contracts 
with independent auditor, adopted a long-term financial plan, fiscal management policies 
in place, board oversees fundraising activities) 

• Student Achievement (board has adopted student achievement goals, assessment data is 
reviewed and analyzed by the board throughout the year, school reports on student 
achievement to authorizer) 

 
Based on the self-evaluation, authorizer feedback, and stakeholder input, the board will develop 
a training schedule for the upcoming year. The board will also ensure ongoing training on 
applicable Idaho laws, policies, and legislation affecting charter schools. 
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IV. STUDENT DEMAND & PRIMARY ATTENDANCE AREA

Primary Attendance Area  
As a public charter school, Pinecrest Academy of Idaho (PAI) is open to all residents in the state 
of Idaho. However, PAI’s target attendance area will most likely focus on our families and 
students in the Twin Falls, Idaho area. PAI’s proposed school facility, for at least its first year of 
operation, will be located at Twin Falls Reformed Church located at the following address: 1631 
Grandview Dr. N, Twin Falls, ID 83301. 

In order to determine the primary attendance area, our committee to form focused on the schools 
within a 5-mile radius of the proposed location. The school district zoning boundaries of these 
schools will define the primary attendance area for the purpose of identifying students who are 
eligible for the relevant preference in your enrollment lottery. Those schools include the 
following elementary and junior high schools: 

• Bickel Elementary School
• Bridge Academy
• I B Perrine Elementary School
• Lincoln Elementary School
• Morningside Elementary
• Oregon Trail Elementary School
• Robert Stuart Jr High School
• Sawtooth Elementary School
• Vera C O'Leary Jr High School

We chose this area because of the need of a high quality school option, as explained further 
below, and because of the increase in the student population in the area. The population of Twin 
Falls School District has increased significantly over the past few years. There was a 23.5% 
increase in the student population between 2010 and 201712. To assist with the population 
growth, the school district built two new elementary schools, one of which filled to capacity in 
just two years.13 Pinecrest Academy of Idaho will help relieve the overcrowding at current 
schools, while also giving families a high quality school option. 

Student Need and Demand 
Based on the most recent academic performance information, these schools have struggled with 
significant achievement gaps, as demonstrated in Chart 1: 

12 Wooton-Greener, Julie (2018) ‘Magic Valley schools weigh options to deal with enrollment growth’ 
MagicValley.com, 2 August. Available at: https://magicvalley.com/news/local/education/magic-valley-schools-
weigh-options-to-deal-with-enrollment-growth/article_a3f025cc-4a9a-5322-b73d-9ff2c5aa4b85.html  
13 Ibid. 
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Proficiency scores shown in Chart 114 have been averaged together for all grades from all public 
schools within a 5-mile radius of PAI’s proposed location. Based on these 2018 ISAT results, 
only 50.8% of the students in the community are proficient in English language arts (ELA), 
while only 45.6% are proficient in mathematics and 50.1% are proficient in science. What’s 
more, these proficiency results are even poorer when examining specific student subgroups, such 
as: Hispanic/Latino students and students that participate in the Free and Reduced Lunch 
program. Because of data privacy laws, the Idaho Department of Education was not able to 
provide data for the other subgroups for most of the schools used in the analysis. Please see 
Chart 215 below: 
 

 
 
These student proficiency results demonstrate a need for families and students of the community 
to attend a quality school with a rigorous and unique approach to preparing students for success 
in life. The educational philosophy at Pinecrest is anchored by the key areas of collaboration, 

                                                                 
14Idaho Department of Education. School Report Cards. Idaho School Finder. https://idahoschools.org/; last 
accessed June 2019. 
15 Ibid. 
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communication, creativity and critical thinking. These four skills have been identified by 
Partnership for 21st Century Skills as “super skills” necessary to thrive in the future. Pinecrest’s 
educational model ensures that achievement gaps are closed and that every student progresses 
using research-based strategies and curriculum that have proven effective for students at all 
levels, but especially for at-risk students. By providing students with Pinecrest’s STEM and 
Blended Learning program, students become competent global citizens who are college and 
career ready. 

As stated earlier, PAI is a replication of the highly successful Pinecrest Academy charter school 
network located in both Nevada and Florida. This network has demonstrated success with 
diverse, at-risk student populations, including students qualifying for Free/Reduced Lunch 
(FRL), ELL students, and Students with Disabilities. What’s more, the Pinecrest Academy 
network schools in Nevada provide a very close representation of our expected demographic, 
demonstrating that the network’s success can be replicated here. The Nevada schools’ largest 
minority demographic subgroup, Hispanic students (22%), closely matches the analyzed schools’ 
largest minority subgroup, also Hispanic (23%), and there is the same percentage in Students 
with Disabilities (10%). 

The Pinecrest school network in Nevada is the highest rated charter school network in the state. 
The Nevada Department of Education scores each elementary, middle and high school on the 
Nevada School Performance Framework (NSPF) and gives a school a star rating from 1 to 5, 
with 1-star being the lowest rating and 5-star being the highest. Each Pinecrest elementary and 
middle school (a total of 8 schools) received a 5-star rating. “A five-star school recognizes a 
superior school that exceeds expectations for all students and subgroups on every indicator 
category with little or no exception. A five star school demonstrates superior academic 
performance and growth with no opportunity gaps. The school does not fail to meet expectations 
for any group on any indicator. These schools are recognized for distinguished performance.”16 

The subgroups with the Pinecrest of Nevada (PAN) network have also outperformed the state 
and the school district in which the schools are located. Table 1 shows the difference in percent 
proficient of the subgroups in elementary school within PAN to the overall state proficiency in 
Math and ELA. Table 2 shows the data for middle school. Historically, underperforming 
subgroups would have proficiency rates that are less than the state’s overall proficiency rates. As 
you can see in the tables, most of the subgroups within PAN are close or greater than the state’s 
overall proficiency percentages. 

Table 1 
% Proficient  - Elementary School 

2017-18 
Math 

2017-18  
ELA 

State (overall) 43.4 50.1 
PAN (overall) 70.3 76.3 
IEP 38.3 39.3 
ELL 39.0 52.1 

16 2018 Nevada School Performance Framework Procedures Manual. Page 72. 
http://nevadareportcard.nv.gov/DI/Content/pdf/2018_NSPF_Guidance_Final_8-21-18.pdf 
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FRL 51.5 65.3 
Black 55.0 68.1 
Hispanic 61.4 71.4 

Table 2 
% Proficient – Middle School 

2017-18 
Math 

2017-18 ELA 

State (overall) 32.4 47.8 
PAN (overall) 51.7 72.7 
IEP 16.8 20.7 
ELL 10.0 20.5 
FRL 37.7 48.8 
Black 19.4 43.2 
Hispanic 44.1 51.4 

There are a few subgroups that are struggling, but PAN has been making progress with these 
subgroups. As part of the NSPF rating, the Department of Education calculates how each school 
closes the opportunity gap. Closing the opportunity gap is determined as the percentage of 
students meeting their Adequate Growth Percentile (AGP) who did not pass the state assessment 
from the previous year. Table 3 shows the percentage of students who met their AGP in ELA 
and Math during the 2017-18 school year who had not passed the state assessment during the 
previous school year. The NSPF gives up to 20 points for the Closing Opportunity Gaps 
category, and Table 3 also shows the score each campus received providing further evidence that 
the Pinecrest Academy of Nevada network is a high quality charter school.  

Table 3 
Campus Math ES ELA ES Score Math MS ELA MS Score 

Inspirada 42.4% 53.8% 20/20 26.6% 65.3% 20/20 
Cadence 28.0% 55.2% 15/20 22.4% 37.5% 19/20 
Horizon 32.8% 44.6% 13/20 34.8% 61.9% 20/20 
St. Rose 35.4% 44.4% 14/20 24.2% 37% 20/20 

Student Population  
PAI’s target population has been projected by examining the schools listed above. Please see 
Table 417 and Table 518  below: 

Table 4 
Target Population – Ethnic Demographics 

Am. 
Indian/ 

AK Native 
Asian 

Black/ 
Afr. – 

American 

Hispanic/ 
Latino White 

Nat. HI / 
Pacific 

Isl. 

Multi- 
Racial 

17 Idaho Department of Education. Idaho School Finder. http://www.idahoschools.org ; last accessed June 2019. 
18 Ibid. 

IV. Student Demand & Primary Attendance Area 52

http://www.idaho/


Pinecrest Academy of Idaho 

0% 4% 3% 23% 68% 1% 1% 

Table 5 
Target Population – Subpopulations 

ELL FRL SWD 
19% 66% 10% 

PAI anticipates serving a similar population demographic that is majority White (68%) as well as 
having a high percentage (66%) of students who qualify for Free and Reduced Lunch (FRL) 
services and a large percentage of English Language Learners (19%). In short, PAI recognizes 
these demographic projections demonstrate a population with a variety of backgrounds and 
needs, which will be adequately addressed by the school. 

Enrollment Capacity 
PAI plans to open in August of 2020, with grades K-5, and will add subsequent grades until it 
reaches grade 8, as shown in Table 6. The total school capacity is expected to be 489 at full 
build out. 

Table 6 
Grade 2020-21 2021-22 2022-23 2023-24 2024-25 

K 40 40 40 40 40 
1 40 40 40 40 40 
2 42 42 42 42 42 
3 21 42 42 42 42 
4 25 25 50 50 50 
5 25 25 25 50 50 
6 - 50 75 75 75 
7 - - 50 75 75 
8 - - - 50 75 
Total 193 264 364 464 489 

Tables 1 and 2 above show the estimated percentages of ethnic demographics and estimated 
percentages student subpopulations.  

PAI will comply with Idaho’s class size ratio goals and has planned for teaching staff 
accordingly. Table 7 shows the proposed staffing of the school during the first five school years. 

Table 7 
TEACHING STAFF 20-21 21-22 22-23 23-24 24-25
Classroom Teachers 8 11 15 19 20 
SPED Teachers 1 1 1.5 2 2 
Art Teacher 0 0 1 1 1 
Music 0 0 1 1 1 
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PE Teacher 0 0 0 1 1 
Technology (STEM) 0 0 0 1 1 
Additional Elective Teachers 0 0 0 1 2 
     Total Teaching Staff 9.00 12.00 18.50 26.00 28.00 
ADMIN & SUPPORT 
Principal 1 1 1 1 1 
Assistant Principal 0 0 0 1 1 
Office Manager 1 1 1 1 1 
Receptionist 0 0 1 1 1 
Teacher Assistants 
(Including SPED) 

0 0 2 6 7 

Campus Monitor/Custodian 0 0 0 1 1 

Community Partnerships and Local Support 
Community partnerships are extremely important as it broadens the student’s opportunity to be 
exposed to the quality curriculum and educational experiences during the school day and outside 
the school day. PAI will seek partnerships with community organizations that enrich the after-
school programs, field trips, guest speakers, etc.  

Early relationships that have been cultivated that will help amplify our students’ educational 
experiences include:  

• Academica Nevada
• Pinecrest Inc.
• Jostens
• AdvancED

PAI’s plan for student recruitment involves a wide array of media and materials to promote the 
school to ensure that the school reaches the widest possible audience. Promotional flyers and/or 
brochures will be distributed via direct mail as well as to community groups and churches to 
ensure that harder-to-reach families are aware of the school and their eligibility to apply for 
enrollment. Digital and social media marketing/advertising will be used in order to reach out to a 
broad audience through ads which direct parents to click on the school’s website. Examples of 
social and digital marketing/ads include: Ads on Facebook, Digital ads on Pandora, Sponsored 
ads on Instagram, and Google Ads. Informational materials will be available in multiple 
languages, as needed. The school commits to using Social Media accounts as a means to promote 
the school and inform the community of the school’s opening. The school will tailor its social 
media strategies to target specific audiences including local businesses and community 
organizations. 

The School will distribute press releases and/or public service announcements to various media 
outlets to promote the open enrollment period, open house and other essential details about the 
school and its programs. A banner will also be posted on site with relevant information, 
including the school’s website information, grade levels to be served, and phone number. PAI 
will host informational meetings either on the school site or a nearby location which would be 
accessible to all interested in attending the school. These events would be promoted in the same 
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manner as listed above. During the informational meetings, the school will highlight its program 
and how it will serve all students. 

Once opened, parents and community partners will be encouraged to inform family, friends, and 
their community groups about the School. Local elected officials and community leaders will be 
invited to visit the School. They will also be given an update on the program’s growth and will 
be asked to share open enrollment information with their constituents through their newsletter 
and upcoming community meetings. 

PAI has secured an interest-free loan and plans to spend $10,000 of these start-up funds for 
advertising/marketing as outlined in the chart below.   

Timeline Item Cost 
December 2019 – 
March 2020 

Develop PAI website $ 1,500 

December 2019 – 
March 2020 

Create Facebook page and other possible social media 
outlets 

$ 0 

December 2019 – 
March 2020 

Create and print flyers/brochures with information about 
the educational program 

$ 2,500 

January-March 
2020 

Continue conversations with business and community 
leaders about the school and its purpose. 

$ 0 

March-June 2020 Host informational nights for potential families and 
collect contact information 

$ 100 

March-June 2020 Purchase banners to place at the school site upon 
approval 

$ 2,500 

May-August 2020 Distribute press releases announcing approval of the 
school and to promote open enrollment period 

$ 700 

May-August 2020 Create and distribute direct mail pieces that includes 
additional information about enrollment procedures  

$ 1,500 

May-August 2020 Run social media ads $ 1,100 
May-August 2020 Host various  informational nights for parents interested 

in learning more about the school program and 
enrollment procedures 

$ 100 

Enrolling Underserved Families 
To recruit all students fairly in the target area, we are using comprehensive outreach and 
marketing strategies to ensure that potentially interested students and parents have equal access 
to apply and enroll at the school. These include recruiting and marketing initiatives that target the 
entire community, provide information for economically disadvantaged students and families, 
those who may have limited English proficiency, special physical or academic needs, or may be 
at risk of academic failure. 

PAI will market the opening of the school via multiple modes to ensure that all families are 
informed of their educational options. A grassroots recruitment campaign is especially important 
to make sure that “harder-to-reach” families (e.g. single-parent families, low socio-economic 
households, second language families, etc.) are aware of the choice program and their eligibility 
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to apply for enrollment. A grassroots marketing campaign includes: a school website, Facebook, 
flyers, direct mailers, advertisements in varying media, building relationships with community 
groups, and a “door to door” approach. The School will post flyers in local public facilities such 
as the post office, community centers, libraries and other locations of public access, and will also 
use banner advertisement on the proposed location. 

Marketing materials will contain inclusive language to inform parents that all students are 
welcome to apply to PAI regardless of their socioeconomic status, race/ethnicity, home 
language, or enrolled academic program (Special Education, English Language Learners). The 
school’s website will be built with language translation options. Informational meetings will be 
hosted at varying times during the day to accommodate different work schedules.

Additionally, children of full-time employees will be included in the First Preference Category 
of the Equitable Selection and Enrollment Process.
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V. School Leadership & Management

Top-performing charter school networks identify two competencies that will drive our 
recruitment of an outstanding school leader, leadership practice and student outcomes. 19  
Leadership practice consists of the actions that principals take to drive increased student 
outcomes. We describe these actions in five categories, or standards:  

1. Learning and Teaching: The actions a principal takes to drive dramatic student
achievement gains though the development and support of effective teaching.

2. Shared Vision, School Culture and Family Engagement: The actions a principal takes to
create a vision of high achievement supported by a culture of high expectations and
family engagement.

3. Strategic Planning and Systems: The actions a principal takes to manage and monitor
school systems and operations., including those that impact financial and organizational
outcomes.

4. Talent Management: The actions a principal takes to develop and maintain a high-quality,
effective teaching staff.

5. Personal Leadership and Growth: The actions a principal takes to demonstrate effective
leadership through self-reflection, change management, and clear communication.

To fulfill those endeavors, PAI recognizes that the domains included in the Idaho Standards for 
Effective Principals are essential to a successful school. 

PAI plans to hire a school leader that promotes success for all students through a positive school 
culture, effectively communicates the school’s mission and vision, and advocates for education 
to all stakeholders to garner support and involvement.  The school’s Educational Service 
Provider, Academica, will assist with the advertising of the principal position and collection of 
application packets.  A rubric will be developed with the board to identify ‘must haves’ in 
applicants and determine which candidates will be interviewed.  Sample interview questions will 
be provided to the board, and the board will be conducting principal interviews and making final 
decisions on the candidate selected.   

The Principal is responsible for communicating school culture to all employees. This process 
begins during the interview for employment. Candidates for employment at PAI will be screened 
for personal mission, vision, and pedagogical beliefs. Candidates that have beliefs that closely 
align to the school’s mission and vision and have the necessary pedagogical skill set will be 
offered employment.  In addition, every classroom will display PAI’s mission and vision.  The 
building’s culture will show the beliefs of the school through the consistent mission and vision 
being posted.   

The principal will promote a collaborative leadership style that fosters shared leadership to 
capitalize on the expertise of individual leaders within the school and build capacity in teacher 
leaders through the promotion of professional development opportunities and self-reflection.  
The school leader will establish accountability for all based on professional, legal, ethical and 

19 See https://cdn.americanprogress.org/wp-content/uploads/2016/09/30112946/CharterLeadership.pdf. Last 
retrieved June 20, 2019. 
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fiscal standards.  To develop and build leadership capacity, subject-level lead teachers are chosen 
and provided leadership opportunities. Teacher leaders meet with administration weekly to 
establish goals and provide feedback. This collaboration with lead teachers will ensure teachers 
are able to give feedback and directives in collaborative teams with their colleagues. 
Collaborative teams held daily will ensure that all PAI systems are consistently enforced and 
evaluated for effectiveness. 

Finally, the school leader will have strong instructional leadership background in order to 
facilitate the school’s vision, goals, continuous improvement of instruction, evaluation of 
teachers and the recruiting and hiring of teachers.  Through the affiliation with Pinecrest 
Academy of Nevada and Pinecrest Academy, Inc. in Florida, current administrators and school 
leaders will be responsible for coaching and training of PAI principal in the domains set forth in 
the Idaho Principal Evaluation Framework. This evaluation tool focuses on student achievement, 
instructional leadership, organizational leadership, and professional and ethical behavior, among 
other criteria. Additionally, the Principal will be evaluated in three stages through-out a school 
year: 

1. Beginning of school year – Establish goals
2. Mid-Year Evaluation (Based on Idaho Principal Evaluation Framework)
3. End-of-Year Evaluation (Based on Idaho Principal Evaluation Framework)

The Principal and/or designated academic supervisor will conduct formal evaluations of 
classroom teachers and other instructional personnel annually. Because of its affiliation with 
Pinecrest Academy, PAI has adopted the Evaluation System for Classroom Teachers and Other 
Instructional Personnel developed by the Florida Consortium of Public Charter Schools. This 
tool will be used to create classroom communities that are intellectually active and where 
students assume a large part of the responsibility for the success of the lesson through monitoring 
of their own learning.  Teachers will be involved in a collaborative evaluation process between 
the evaluator and themselves. 

PAI’s and Pinecrest Academy Inc.’s (Pinecrest Inc.) affiliation is a key partnership in the success 
of the proposed leadership and curriculum development plans, as PAI plans to replicate the 
highly successful model of Pinecrest Academy Inc. (Pinecrest Inc.).  Pinecrest Inc. has 
successfully opened and implemented this model and best practices at their schools in Florida 
and Nevada.  With special distributions from the state of Idaho, Professional Development funds 
and Continuous Improvement Plans and Training funds will be accessed to provide high quality 
training to PAI administration and staff to ensure a successful replication. 

Pinecrest Academy, Inc. is a high-achieving charter school network that currently operates 13 
schools across 9 campuses in Florida and 4 campuses in Nevada. Since its inception in 2000, the 
organization has maintained a proven track record of success in raising student achievement 
while decreasing the achievement gap for disadvantaged student populations. As of the 2016-17 
school year, seven Pinecrest schools were designated high performing schools by the Florida 
Department of Education, having met all criteria specified and all campuses in Nevada earned 
five-star ratings.   
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Pinecrest Academy of Idaho will evaluate its affiliation with Pinecrest Academy, Inc. three times 
during the year, similar to its evaluation of the Principal and its service provider, Academica 
Nevada. Goals will be established at the outset of the school year and services will be evaluated 
at a mid- and end-of year evaluation. The rubric used for this evaluation is currently under 
development and will obtain approval from Pinecrest’s Governing Board once finalized. 

2017-18 Accountability Data from Pinecrest Nevada Schools 

Campus Star 
Rating 

Total 
Enrollment 

Elem ELA 
Proficiency 

Elem Math 
Proficiency 

Middle 
School 
ELA 

Proficiency 

Middle 
School 
Math 

Proficiency 
PA 
Horizon 

5 866 71.9% 63.6% 72.6% 48.9% 

PA 
Cadence 

5 1261 69.4% 65.4% 64.5% 45.5% 

PA 
Inspirada 

5 1017 85.3% 80.4% 88.1% 61% 

PA St. 
Rose 

5 982 82% 75.4% 70.6% 55.9% 

Each Pinecrest school benefits from the support and scrutiny of several entities including the 
governing board and Academica. The Pinecrest of Idaho Board will be responsible for the affairs 
and management of the school and will provide continuing oversight of all school operations. 
The Governing Board of the school is the ultimate policy-making body that determines the 
academic direction, approves curriculum, and oversees operation of the school.  

In 2017, Pinecrest Academy, Inc. achieved corporate accreditation for their network of schools. 
This has allowed Pinecrest to create unified standards, policies, and best practices, ensuring that 
all schools that are replicated stay true to the network’s mission, vision and academic standards. 
All Pinecrest Academy, Inc. schools share: 1) a common philosophy/expectation of student 
excellence; 2) a commitment to instill a college bound mindset at every level of education; 3) an 
assurance to implement rigorous and standards based instruction; 4) an expectation of parental 
commitment and partnership in the academic career of their child; 5) and a collaborative 
management infrastructure to ensure implementation of the Pinecrest model with fidelity; and 6) 
necessary support for all schools to not only ensure continuous improvement but also quality 
outcomes. These commitments and corporate values have yielded success for the Pinecrest 
schools and further support the organization’s capacity to replicate the Pinecrest model. 

Leadership Team  
The Pinecrest Academy of Idaho governing board will be the ultimate policy-making body with 
the responsibility of operation and oversight of the school including academic direction, 
curriculum, and budgetary functions. The policies, procedures, powers, and duties by which the 
board will operate, including specific member powers, are detailed in the attached bylaws. A 
brief overview of those powers and duties are as follows: 

• Ratify the school’s mission and vision statements, and any modification thereof
• Establish and approve all major educational and operational policies
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• Develop and approve an annual budget and financial plan
• Approve any management, operational, and service contracts
• Exercise continual oversight of the charter school’s operations
• Select an independent accountant to perform an annual audit, and review and approve the

audit report
• Hire and supervise an administrator who will oversee the day-to-day operations of the

charter school

The school principal, hired by the board, will be responsible for all aspects of day-to-day 
administration of the school within the scope of operating policies, procedures, and budgetary 
functions as adopted and approved by the governing board. The principal will delegate duties to 
administrative support staff to ensure that daily operations, resources, policies, and procedures 
are being implemented in accordance with the school’s mission. The principal will hire, oversee, 
and evaluate faculty and staff. The principal will make all school-based decisions, establishing 
and implementing procedures for the day-to-day operations of the school including procedures 
for curriculum and instruction, classroom management, faculty and staff evaluation, data 
analysis, testing, support services, parental communication, professional development, discipline, 
community outreach, oversight of facilities, and internal financial controls.  

Faculty and staff will be responsible for carrying out these procedures in their duties, activities, 
and interactions with students, teachers, and parents of the school. The principal will report to the 
board on the school’s operations and finances and is expected to communicate with the board as 
often as needed by the school or board members to ensure the school’s operational needs are 
met. 

PAI will be accountable to the public through the school’s goals and accountability measures. 
Furthermore, Pinecrest Academy of Idaho will continue to work closely with the Parent-Teacher-
Student Organization and the School Accountability Committee to ensure that all members of the 
community have an active voice in the school’s governance and operations.  

In compliance with Idaho Standards for Effective Principals, the administrator’s evaluation must 
be based on the following components:  

Domain 1: School Climate   
Domain 2: Collaborative Leadership   
Domain 3:  Instructional Leadership 

The governing board will conduct formal administrator evaluations annually. The evaluation 
systems for school administrators will: 
• Promote success for all students by sustaining a positive school culture and instructional

program that is conducive to student learning and continued professional development.
• Foster a collaborative leadership structure by seeking input from stakeholders and establishes

high standards for professional, legal, ethical, and fiscal accountability.
• Be designed to support effective instruction and student learning growth, and performance

evaluation results must be used when developing school improvement plans.
• Assess teacher performance using the Danielson Framework for Teaching which includes

timely feedback and criteria for continuous quality improvement of the professional skills of
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instructional personnel, and performance evaluation results will be used when identifying 
professional development. 

• Include a mechanism to examine performance data from multiple sources, including 
opportunities for parents to provide input into employee performance evaluations when 
appropriate. 

• Differentiate among four levels of performance as follows: 
1. Distinguished 
2. Proficient 
3. Basic  
4. Unsatisfactory 

 
Educational Services Provider 
The founding team believed that it would be in the best interest of the school to hire an 
experienced and successful management company to assist in the planning and creation of the 
new charter school, and so that the school staff and administration can focus on implementing 
the school’s mission and vision and concentrating on student achievement. Contracting with an 
EMO will ensure that the business operations are maintained and that the governing board is 
supported. The Committee chose Academica because they have experience in successfully 
helping to open and support quality charter schools in the Nevada, Colorado, and Arizona, which 
currently total 24 separate campuses and nearly 20,000 students. In addition, the Committee feels 
that Academica’s services in assisting the Board with financial management, financial oversight, 
board meeting management and statutory compliance will complete tasks that otherwise require 
the Board to hire additional staff. 
 
The Committee to Form was initially contacted because of the desire of the Pinecrest Academy 
network to expand into the state of Idaho.  The PAI Board has not entered into any contractual 
agreement with an Educational Service Provider, and the Committee to Form will continue to do 
its due diligence in researching services and pricing of other management companies to ensure 
that Academica is the best fit for the school.  All Pinecrest Academy schools in Nevada and 
Florida contract with Academica as their Education Service Provider so it was a natural 
collaboration to begin this journey.   
 
Academica is one of the nation’s longest-serving and most successful charter school service and 
support organizations. Its mission is to facilitate each governing board’s vision by handling the 
‘business’ of the school, allowing the school to stay student-focused. Academica was founded in 
1999 on the principle that each school is a unique educational environment led by an 
independent governing board. Academica works to help its clients achieve their educational and 
organizational goals. Academica’s clients maintain complete control over their schools’ 
academic programs, staffing needs, management, and curricula. Pinecrest Academy of Idaho will 
benefit from not only the Pinecrest Academy network of schools in Nevada and Florida, but also 
an existing portfolio of over 150 Academica partner schools. 
 
Primarily Academica staff from Idaho and Nevada will assist Pinecrest Academy of Idaho in 
providing services to the school.  All Academica schools follow industry best practices in 
regards to financial policies and procedures in addition to passing annual financial audits.   
Contact information for the Chief Operating Officer of Academica Nevada is as follows: 
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Ryan Reeves, Chief Operating Officer 
Academica Nevada 
6630 Surrey Street 
Las Vegas, NV  89119 
 

Academica Nevada’s portfolio includes 38 schools that received star ratings in August 2018 
(each elementary, middle, and high received their own star rating even if they reside on the same 
campus).  Of the 38 schools, 24 earned four and five star ratings and 9 received three-star rating.   
 
Role of Service Provider 
The role of the service provider, Academica, is to serve at the will and guidance of the Board.  
Academica will be expected to carry out the defined responsibilities found in their contract in a 
manner that is consistent and assists the board to meet its vision and mission. Academica’s 
services will include, but are not limited to, the following:  

• At the Board’s direction, prepare agendas and post notices of all board meetings;  
• Assist the Board in locating and securing a school facility;  
• Maintain the financial books of the school; 
• Assist the Board in creating budgets and financial forecasts;  
• Assist the Board in preparing applications for grant funds;  
• Assist with school programs (i.e. National School Lunch Program); 
• Assist with systems development;  
• Assist with procurement of furniture, curriculum, and technology;  
• Monitor and assure Compliance with all state reports; 
• Assist the Board in identifying and retaining an employee leasing company;   
• Assist with student and teacher recruitment (advertising, job fairs); 
• Provide human resources related services such as dispute resolution and contract 
preparation and review; and,  
• Assist the Board in renewing the School’s charter.  

 
As part of the commitment and relationship between PAI and Academica, it is understood and 
agreed that Academica will NOT do the following:  

• Employ the School Administrator or any other licensed personnel;  
• Draw orders for the payment of money, as that responsibility is limited strictly to the 
school’s board and principal;  
• Use fees paid by PAI to subsidize schools located outside of Idaho; and,  
• Permit the school’s lease and management contract to be conditioned one upon the 
other.  
 

The payroll and employee leasing company is a third party vendor that will be providing a 
service to the school outside of the proposed Educational Service Provider.  That contract 
agreement is approved by the Board of Directors, and the payroll processing fee is accounted for 
in the school’s budget.  If Academica has any affiliation with recommended vendors, this will be 
disclosed to the Board during an Open Meeting prior to entering into any agreements.   If the 
PAI Board does not approve of a vendor recommended by the Educational Service Provider, 
there is no impact to the contract with Academica.    
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As outlined in the Education Service Provider Contract (Appendix E), all reimbursement of costs 
incurred by Academica on behalf of the school must be preapproved by the Board of Directors.  
The limit on these reimbursements is attributed to the expenses within the school’s budget. 

 
Evaluation of the ESP 
The Governing Board and the school administration will have an opportunity to provide 
feedback to Academica a minimum of three times per year through the completion of a Service 
Evaluation. At the outset of a school year, the Board will establish goals with Academica and 
will evaluate them twice during the year (a mid- and end-of year evaluation). The Service 
Evaluation includes a rubric for each department/service within the Academica organization.  
Those departments include: 

• Board Management  
• Facilities 
• Finance (Accounting, Accounts Payable, Budget, Payroll) 
• Legal Services 
• Marketing 
• National School Lunch Program 
• Procurement 
• Registration 
• School Resource Development 
• State Reporting 
• Teacher Recruitment   

 
In evaluating the service provider, the Board Members and principal will use the Service 
Provider Rubric provided in Appendix E that uses the following rating metrics: 
 

Academica Service Provider Rubric 
Exemplary Solid Approaching Unsatisfactory 

The service provider 
exceeds 
expectations of the 
school organization 
by providing 
excellent level of 
service.  Provider 
anticipates problems 
and responds 
immediately to 
urgent requests, 
working 
extraordinarily 
flexible hours to 
meet the school 

The service provider 
consistently meets all 
performance 
expectations in 
timeliness, accuracy, 
responsiveness, 
efficiency, and 
integrity. In the rare 
instance of failing to 
meet expectations, 
the service provider 
acknowledges the 
deficiency and takes 
clear and decisive 
action to address it. 
 

The service provider 
occasionally failed to 
meet the school 
organization's 
expectations or has 
made a material error 
but otherwise 
performed 
satisfactorily. In 
response to such 
failure, the service 
provider is slow to 
respond or challenges 
the facts rather than 
focusing on solving 

The service provider 
consistently fails to 
meet the school 
organizations 
expectations, is 
inflexible when 
urgent requests are 
made, does not 
respond quickly to 
calls of emails, 
subverts the school's 
organization's mission 
by its actions and 
behaviors, and does 
not embody the 
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organization’s 
needs.  

the problem 
proactively. 

values of the school 
organization. 
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Background 

 
This Closure Protocol is aligned to Idaho statute and rule and is designed to reflect best practices for 

managing the school closure process in an organized manner that protects the state, students and the 

community. 

 

The Idaho Public Charter School Commission Closure Protocol is based on the Colorado Charter School 

Sample Closure Framework released in 2011 and publicly available at www.charterschoolquality.org. The 

Colorado Sample Closure Framework was created through the collaborative work of the Colorado 

Department of Education, the Colorado League of Charter Schools, and the Colorado Charter School 

Institute.  

 

The Colorado Charter School Sample Closure Framework incorporated information from the following 

sources: 

1.  Accountability in Action: A Comprehensive Guide to Charter School Closure. Edited by Kim 

Wechtenhiser, Andrew Wade, and Margaret Lin. National Association of Charter School 

Authorizers (2010). 

2.  Colorado Charter School Institute Closure Project Plan (2010). 

3.  Charter Renewal. Charter Schools Institute, The State University of New York (SUNY).  

4.  Pre‐Opening Checklist and Closing Checklist. Office of Education Innovation, Office of the Mayor, 

City of Indianapolis. 

5.  2010‐2011 Charter Renewal Guidelines. District of Columbia Public Charter School Board. 

 
During the revision process, the following additional sources were integrated into the Idaho Public Charter 

School Commission Closure Protocol: 

6.  Navigating the Closure Process.  Matthew Shaw.  Authorizing Matters Issue Brief, May 2011.  

National Association of Charter School Authorizers (2011).  
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Introduction 

Charter school closures happen when a school’s charter is revoked, non‐renewed, or relinquished.   A number of 

factors can lead to closure of the school, including poor academic performance, finances, governance, or safety 

issues.  Regardless of the reasons for closure, the board of directors of the public charter school is responsible for 

managing the closure and dissolution process.2  Cooperation between the public charter school board and 

administrator, authorizer, and other state entities can allow for the facilitation of a smooth process that 

“minimize[s] disruption for students while ensuring that public funds are used appropriately.”3  

 
The closure process should begin as soon as the 

authorizer or the charter school board takes initial 

action to close the school, regardless of whether an 

appeals process has been completed or the decision 

has been finalized.  This allows the school and 

authorizer to discuss the potential closure, identify a 

tentative timeline for the final decision, and work 

together to establish a closure team and clear paths 

of communication with each other, stakeholders, and 

the community.   

 

Whenever possible, the authorizer and public charter 

school should work together to ensure that the 

school is able to operate through the completion of 

the regularly‐scheduled school year.   Under most 

circumstances, this should allow adequate time to 

complete all closure tasks.  More importantly, it 

minimizes instructional gaps for students. However, 

there are occasions when it is necessary for a school 

to close mid‐year.  In these cases, students’ 

educational transitions should be the highest priority.  

The school, authorizer, and other state entities must 

also identify the appropriate closure team and work 

closely together to prioritize closure tasks and 

manage their completion in as organized and efficient 

manner as possible.   

 

Though individual schools should develop closure 

plans that are tailored to their situation, resources, 

and needs, all schools should keep the following 

primary goals in mind: 

1. Providing educational services in accordance with 
the charter and performance certificate until the 
end of the school year, or the agreed upon date 
when instruction will stop. 

2. Reassigning students to schools that meet their 
educational needs. 

3. Addressing the school’s financial, legal and 
reporting obligations. 

 
The closure process has many tasks, which are 

illustrated in the chart below.  Based on the 

circumstances surrounding the closure, not all tasks in 

this protocol may apply.   When the charter school, 

authorizer, and other state entities meet at the outset 

of the closure process, they should refer to the Closure 

Protocol and identify which tasks will be required or 

necessary.  During this meeting, responsible parties and 

completion dates should be agreed upon to ensure a 

transparent and smooth closure.  The template that 

follows includes the basic tasks that will usually need to 

be addressed to close a school; the format allows for 

the insertion of responsible parties and task deadlines.

 

Endnotes 

1 Peyser, J. and Marino, M.  “Why Good Authorizers Should Close Bad 

Schools.”  Accountability in Action: A Comprehensive Guide to Charter 
School Closure.  National Association of Charter School Authorizers 
(2010).  Pages 6 and 9. 

2 I.C. § 33‐5212 

3 Shaw, M.  “Navigating the Closure Process.” Authorizing Matters 

Issue Brief, May 2011.  National Association of Charter School 
Authorizers (2011).  Pages 2‐3. 
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Notification and Initial Steps 
 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Meet with PCSC and SDE staff 
Within 3 business days of the authorizer’s or school’s initial / intended closure 
decision, the charter school administrator and a representative of the school’s 
board will meet (in‐person or via telephone or web conference) with staff 
representatives of the PCSC and SDE to: 

1. Review the remaining process for finalizing the closure decision as 
applicable  

2. Review the Closure Protocol and tasks and clarify critical deadlines 
3. Identify points of contact for media or community questions  

4. Draft communication to staff, families, and affected districts  

School,  
PCSC,  
SDE 

     

Notify Parents / Guardians of Potential Closure 
1. Within one week of the authorizer’s or school’s initial / intended closure 

decision, the charter school will send letters to enrolled families.  
Notification should include: 

 The reasons for closure. 
 If applicable, an explanation of the appeals process and likely timeline 
for a final decision. 

 Assurance that instruction will continue through the end of the 
school year or an estimation of when instruction will cease. 

 Assurance that after a final decision is reached, parents/students will 
be notified and assisted in the reassignment process. 

 Public Charter School Closure FAQ. 
 Contact information for parents/guardians with questions. 

School, 
PCSC 
 

 
 

 

 

 

   

Notify School Districts Materially Impacted 
1. Within one week of the authorizer’s or school’s initial / intended closure 

decision, the charter school will send letters to districts materially 
impacted by the closure decision.  Notification should include: 

 The reasons for closure. 
 If applicable, an explanation of the appeals process and likely timeline 
for a final decision. 

 Copy of the letter sent to parents. 
 Public Charter School Closure FAQ. 
 Contact information for questions. 

School,  
PCSC 

     

Meet with Charter School Faculty and Staff 
Administrator and charter board chair meet with the faculty and staff to: 

1. Discuss reasons for closure, status of appeals process (if applicable), and 
likely timeline for a final decision. 

2. Emphasize importance of maintaining continuity of instruction through 
the end of the school year. 

3. Emphasize need to limit expenditures to necessities.  
4. Discuss plans for helping students find new schools and need for teachers 

and staff to have organized student files prepared for transfer. 
5. Identify date when last salary checks will be issued, when benefits 

terminate, and anticipated last day of work. 
6. Describe assistance, if any, that will be provided to faculty and staff to find 

new positions. 

School       

Review and Report on Finances 
1. Review budget to ensure that funds are sufficient to operate the school 

through the end of the school year, if applicable.  Communicate with the 
PCSC and SDE regarding financial status and next steps. 

2. Limit expenditures to only those in the approved budget and delay 
approving expenditures that might no longer be necessary until a revised 
budget is approved. 

3. Communicate with the SDE regarding whether there are any anticipated 
changes to remaining disbursements from the state. 

School, 
PCSC,  
SDE  
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Send Additional and Final Notifications 
1. Notify parents and affected school districts in writing after key events 

(e.g., denial of an appeal) and when the closure decision is final.   

2. The letters notifying staff, parents, and other districts of the final closure 
decision should include:  

 The last day of instruction. 
 Any end‐of‐the‐year activities that are planned to make the transition 
easier for parents and students. 

 Assistance that will be provided to families in identifying new schools. 
This may include a list of school options; application deadlines or 
open house dates for traditional public, public charter, or private 
schools; or individual meetings with families. 

 Basic information about the process for access and transfer of 
student and personnel records. 

School,  
PCSC 
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Develop/Monitor Implementation of the Closure Plan 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Establish Transition Team, Develop Closure Plan, and Assign Roles
1. Contact appropriate entities to establish a transition team, including: 

 A member of the PCSC staff 

 A member of the SDE staff 

 Charter school board chair 
 Lead administrator from the charter school 

 Lead finance person from the charter school 

 Additional members as deemed appropriate  

2. Develop plan, review roles of primary entities, identify individuals 
responsible for closure tasks, and exchange contact information. 

School,  
PCSC,  
SDE 

     

Establish a Schedule for Meetings and Interim Status Reports
Agree on a meeting schedule to review progress and interim, written status 
reports to include: 

1. Reassignment of students and transfer of student records. 
2. Identification of long‐term storage location of student and personnel 

records; plan for access and communication to parents regarding access. 
3. Notification to entities doing business with the school. 
4. The status of the school’s finances, including outstanding expenses and 

payment of creditors and contractors. 
5. Sale, dissolution, or return of assets. 
6. Submission of all required reports and data to the authorizer and/or state. 

School       

Submit Final Closure Report 
Submit the completed closure Protocol document and appropriate final closure 
documents to the PCSC (see the Reporting section for more details). 

School       
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Finalize School Affairs: Governance and Operations 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Maintain Identifiable Location 
Maintain the school’s current location through the winding up of its affairs or 
relocate its business records and remaining assets to a location with operational 
telephone service that has voice message capability. 

School       

Protect School Assets 
Protect the school’s assets and any assets in the school that belong to others 
against theft, misappropriation and deterioration. 

1. Maintain existing insurance coverage on assets, including facility, until the 
disposal of such assets in accordance with the closure plan. 

2. Negotiate school facility insurance with entities that may take possession 
of school facility – lenders, mortgagors, bond holders, etc. 

3. Obtain or maintain appropriate security services. Action may include 
moving assets to secure storage after closure or loss of facility. 

School       

Notify Commercial Lenders / Bond Holders (if applicable)
If the school has existing loans ‐ Within 10 days after the final decision to close 
the charter school (after appeals process is complete), notify banks, bond 
holders, etc., of the school’s closure and projected dates for the school’s last 
payment towards its debt and if/when default will occur. 

School       

Terminate EMO /CMO Agreement (if applicable) 
Review the management agreement and take steps needed to terminate the 
agreement at the end of the school year or prior to the intended closure date. 

1. The management company should be asked for a final invoice and 
accounting, including an accounting of any retained school funds and the 
status of grant funds. 

2. The school and the management company should agree upon how the 
company will continue to provide educational services until the last day of 
instruction. 

The school and the management company agree when other services including 
business services will end. 

School       

Notify Contractors and Terminate Contracts 
1. Notify all contractors, including food service and transportation, of school 

closure. 
2. Retain records of past contracts and payments. 
3. Terminate contracts for goods and services as of the last date such goods 

or services will be needed. 

School       

Notify Employees and Benefit Providers 
1. Whenever possible, provide employees with formal, written notification 

of termination of employment at least 60 days before closure to include 
date of termination of all benefits in accordance with applicable law and 
regulations (i.e. WARN and COBRA) and eligibility for unemployment 
insurance pursuant to federal or state law or regulations of the Idaho 
Department of Labor.  
 

2. Notify benefit providers of pending termination of all employees, to 
include: 

 Medical, dental, vision plans. 

 Life insurance. 
 PERSI, 403(b), or other retirement plans 

 

3. Consult legal counsel as specific rules and regulations may apply to such 
programs. 

School        
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Finalize School Affairs: Governance and Operations (continued) 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Maintain and Organize Records 
1. Maintain all corporate records related to: 

 Loans, bonds, mortgages and other financing. 

 Contracts. 
 Leases. 
 Assets and their sale, redistribution, etc. 
 Grants ‐‐ records relating to federal grants must be kept in 

accordance with 34 CFR 80.42. 

 Governance (minutes, bylaws, policies). 

 Accounting/audit, taxes and tax status, etc. 
 Employees (background checks, personnel files). 

 Employee benefit programs and benefits. 

 Any other items listed in the closure plan. 
 

2. Determine where records will be stored after dissolution. 

School        

Transfer Student Records and Testing Material 
1. Ensure that all student records are organized and complete 

2. Within 10 days of receiving a records request, send student records, 
including final grades and evaluations, to the students’ parent  or new 
district and/or school, including: 

 Individual Education Programs (IEPs) and all records regarding special 
education and supplemental services. 

 Student health / immunization records. 

 Attendance record. 
 Any testing materials required to be maintained by the school. 

 Student transcripts and report cards. 
 All other student records. 

3. Document the transfer of records to include: 

 Date of transfer (for each individual student file transferred). 
 Signature and printed name of the charter school representative 
releasing the records. 

 Name and contact information of the receiver’s representative.  

 The total number and percentage of general and special education 
records transferred. 

School       

Inventory Assets and Prepare Federal Items for Pick‐up
1. Inventory school assets, and identify items: 

 Loaned from other entities. 

 Encumbered by the terms of a contingent gift, grant or donation, or a 
security interest. 

 Belonging to the EMO/CMO, if applicable, or other contractors. 

 Purchased with federal grants or funds (i.e. Charter Start grant) 
 Items purchased with federal funds should be listed on the 

Federal Items Inventory spreadsheet provided by the PCSC.  
The list should be very detailed and complete, and items 
should not be sold or re‐distributed. 

2. Return assets not belonging to school where appropriate 
documentation exists.  Keep records of assets returned. 

3. Organize and pack items purchased with federal funds and arrange for 
PCSC walk‐through and pick‐up. 

 Boxes should be packed, closed, taped, and clearly labeled with 
name(s) and/or number(s) corresponding to the inventory. 

 PCSC walk‐though must be scheduled in advance and must be 
at least 2 days prior to the scheduled move day.   

 At the time of the walk‐through, all federal items must be 
prepared and distinctly separate from other school assets.  If 
the school’s items are not adequately prepared for moving, the 
PCSC will delay the date for pick‐up of federal items. 

School,  
PCSC 
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Finalize School Affairs: Finance 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Maintain IRS 501(c)(3) Status 
Maintain IRS 501(c)(3) status until final dissolution.  Notify IRS regarding any 
address change(s) and file required tax returns and reports. 

School       

Notify Funding Sources / Charitable Partners 
Notify all funding sources, including charitable partners of school closure. Notify 
state and federal agencies overseeing grants / programs of school closure. 

School       

Review and Revise School Budget 
1. Review the school’s budget and overall financial condition. 
2. Make revisions, taking closure expenses into account closure while 

prioritizing continuity of instruction.  Submit budget to PCSC and SDE. 
3. Identify acceptable use of reserve funds. 

School,  
PCSC,  
SDE 

     

List all Creditors and Debtors 
Formulate a list of creditors and debtors and any amounts accrued and unpaid 
with respect to such creditor or debtor.  Note that the creditor list is not the same 
as the contractor list (above), but should include any contractors with whom the 
school owes money (based on a contract or invoice). 
1. Creditors include lenders, mortgage holders, bond holders, equipment 

suppliers, service providers and secured and unsecured creditors.  
2. Debtors include persons who owe the school fees or credits, any lessees or 

sub‐lessees of the school, and any person holding property of the school. 

School        

Notify Debtors and Process Payments 
Contact debtors to request payment.  Process and document received payments. 

School       

Determine PERSI Obligations 
Contact PERSI to determine remaining liabilities for employee retirement 
program. 

School       

Notify and Pay Creditors 
1. Notify all creditors of the school’s closure and request final invoices.   
2. Sell appropriate assets. 
3. Prioritize and pay creditors in accordance with I.C. § 33‐5212(2). 

Document payments made. 

School       

Itemize Financials 
Review, prepare and make available the following: 
1. Fiscal year‐end financial statements. 
2. Cash analysis. 
3. Bank statements for the year, investments, payables, unused checks, 

petty cash, bank accounts, and payroll reports including taxes. 
4. Collect and void all unused checks and destroy all credit and debit cards. 

Close accounts after transactions have cleared. 

School       

Close Out All State and Federal Grants 
Close out state, federal, and other grants. This includes filing any required 
expenditure reports or receipts and any required program reports, including 
disposition of grant assets. 

School, 
SDE,  
Fed 

     

Prepare Final Financial Statement 
Retain an independent accountant to prepare a final statement of the status of all 
contracts and obligations of the school and all funds owed to the school, showing:
1. All assets and the value and location thereof. 
2. Each remaining creditor and amounts owed. 
3. Statement that all debts have been collected or that good faith efforts 

have been made to collect same. 
4. Each remaining debtor and the amounts owed. 

School       

Complete Final Financial Audit 
Complete a financial audit of the school in accordance with statute by a date to 
be determined by the authorizer.  Submit final audit to the PCSC and SDE. 

School, 
PCSC,  
SDE 

     

Reconcile with State 
Reconcile state billings and payments. Reimbursement of funds previously 
disbursed to the school may be required. 

School, 
SDE 
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Finalize School Affairs: Reporting 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Prepare and Submit End‐of‐Year Reports 
1. Communicate with the PCSC regarding necessary end‐year or annual data 

or reporting that needs to be submitted and identify deadlines. 

2. Prepare and submit annual reports to the authorizer. 

School,  
PCSC 

     

Prepare Final Report Cards and Student Records Notice
Provide parents / guardians with copies of final report cards and notice of where 
student records will be sent along with contact information. 

School       

Prepare and Submit Final ISEE Report 
Within 10 days of final closure, submit a final ISEE report to the SDE. 

School,  
SDE 

     

Prepare and Submit Final Budget and Financial Reporting 
Within 120 days of final closure, submit a final budget and financial reporting, 
including final financial audit, to the SDE. 

School, 
SDE 

     

Prepare and Submit All Other Required State and Federal Reports
1. Communicate with the SDE and the federal government to identify any 

outstanding or final reports required for federal, state, or special 
programs (special education, Title I, etc.) and confirm deadlines. 

2. Prepare and submit reports to the SDE and/or federal government. 

School, 
SDE 

     

Prepare and Submit Final Closure Report to the PCSC
Submit the completed closure Protocol document and a narrative and/or 
attachments that outline the following: 

1. The name and contact information of the individual(s) with whom the 
PCSC can follow‐up after closure if there are questions or issues to be 
addressed 

2. The school’s final financial status, including the final independent audit 

3. The status of the transfer and storage of student records, including: 

 The school’s total enrollment at the start of the final semester 

 The number and percentage of student records that have been 
transferred prior to closure 

 The plan for storage and access to student records after closure, 
including the signature of the person / entity that has agreed to be 
responsible for transferring records after closure 

 A copy of public communication to parents regarding how to access 
student records after closure 

4. The status of the transfer and storage of personnel records, including: 

 The school’s total number of staff at the beginning of the final 
semester 

 The number and percentage of personnel records that have been 
distributed to staff and/or new employers 

 If necessary, the plan for storage and access to personnel records 
after closure, including the signature of the person / entity that has 
agreed to be responsible for transferring records after closure 

 A copy of communication to staff regarding how to access personnel 
records after closure 

5. Additional documentation (inventories, operational info, etc.) may be 
included with the report 

School, 
PCSC 
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Dissolution 

DESCRIPTION OF REQUIRED ACTIONS 
ENTITIES 
INVOLVED 

INDIVIDUALS 
RESPONSIBLE 

DEADLINE  STATUS 

Dissolve the Charter School (I.C. § 30‐3‐110) 
1. Give appropriate notice of the meeting per Open Meeting law and statute, 

including the intention to vote on the dissolution of the corporation.

2. The charter school board adopts a plan of dissolution indicating to whom
the assets of the non‐profit corporation will be distributed after all
creditors have been paid. (I.C. § 33‐5206(9))

3. Unless otherwise provided in the bylaws, the board of directors votes on
the resolution to dissolve.  A non‐profit corporation is dissolved upon the
effective date of its articles of dissolution. (I.C. § 30‐3‐112)

School 

Notify the Secretary of State (I.C. § 30‐3‐112) 
1. After the resolution to dissolve is authorized, dissolve the corporation by

delivering to the Secretary of State for filing articles of dissolution setting
forth:

 The name of the non‐profit corporation.

 The date dissolution was authorized.

 A statement that dissolution was approved by sufficient vote of the
board. 

 If approval of members was not required (commonly true for public
charter schools), a statement to that effect and a statement that
dissolution was approved by a sufficient vote of the board of
directors or incorporators

 Such additional information as the Secretary of State determines is
necessary or appropriate.

School

Notify Known Claimants (I.C. § 30‐3‐114) 
Give written notice of the dissolution to known claimants after the effective date 
of the dissolution.  Claimants have 120 days from the effective date of the written 
notice to submit a claim. 

School 

End Corporate Existence (I.C. § 30‐3‐113) 
A dissolved non‐profit corporation continues its corporate existence, but may not 
carry on any activities except as is appropriate to wind up and liquidate its affairs, 
including:  

1. Preserving and protecting its assets and minimizing its liabilities.

2. Discharging or making provision for discharging its liabilities.

3. Disposing of its properties that will not be distributed in kind. 

4. Returning, transferring or conveying assets held by the corporation upon a
condition requiring return, transfer or conveyance, which condition occurs
by reason of dissolution, in accordance with such condition.

5. Transferring, subject to any contractual or legal requirements, its assets as
provided in or authorized by its articles of incorporation or bylaws.

6. Doing every other act necessary to wind up and liquidate its assets and
affairs.

School

Notify IRS 
Notify the IRS of dissolution of the education corporation and its 501(c)(3) status 
and furnish a copy to the authorizer. 

School 
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“If charter schools are to have any hope of transforming public education, they cannot 
settle for simply being pretty good or just above average – especially when that average is 
well below what students need to succeed in the world.  From this perspective, charter 
schools need to be about excellence.  Specifically, they need to prove that excellence is 
possible and achievable at scale and under difficult circumstances, even with students whom 
others may have given up on.” 

“All of those who embark on this perilous journey of hope deserve our deepest gratitude 
and respect for embracing this challenge with courage, persistence and good faith.  But 
these virtues alone are not enough.  Charter schools are not supposed to rest on good 
intentions and earnest effort; they are supposed to achieve meaningful results 
demonstrated by a sound body of evidence over the charter term.  Charter schools that 
cannot deliver on that promise, either to their students or the broader public, need to be 
closed.  This is the unpleasant, but imperative responsibility of authorizers.” 

-- James A. Peyser and Maura Marino. “Why Good Authorizers Should Close Bad Schools.”1 



 
February 14, 2019 

ELEVATE PROPOSED AMENDMENTS                TAB E1 Page 1 

SUBJECT 
Elevate Academy Proposed Charter Amendment 
 

APPLICABLE STATUTE, RULE, OR POLICY 
I.C. §33-5206(8) 
IDAPA 08.02.04.203 
 

BACKGROUND 
Elevate Academy is an alternative education campus focused on career technical 
education.  The school serves approximately 285 students in grades 6-12 and is located 
in Caldwell.  The school is approved to serve 487 students at capacity.    
 
Elevate opened its doors in 2019, and is currently in its first year of operation.  

 
DISCUSSION 

Elevate Academy is requesting to amend the enrollment growth plan currently included 
in the school’s charter and included in the performance certificate as Appendix D.  While 
it is uncommon for school’s to adjust enrollment before any performance outcomes can 
be measured, Elevate’s student body faces unique challenges.  The school has provided 
a description of the amendment request explaining the reasons for their request.   
 
Elevate Academy is making two requests.  The first is to reduce the number of students 
enrolled in grades 9-11, increase the number of students enrolled in grade 6, and grow 
the school’s overall enrollment toward capacity more quickly than originally planned.  No 
changes are proposed to enrollment grades 7, 8, and 12. The school proposes to adjust 
their maximum enrollment to 488, as this minor change will ensure the school’s ability to 
maintain their CTE programs holistically.  Charts are included in these materials for 
comparison. 
 
The second request is to allow the school to hold 3 seats open in each grade level for the 
purpose of providing continuous enrollment in the school for students who are unenrolled 
temporarily due to a juvenile detention or Idaho Youth Challenge Academy situation.   
 

IMPACT 
If the PCSC approves the proposed amendments, relevant modifications to the school’s 
charter and performance certificate will be adopted accordingly, and Elevate Academy 
will immediately begin operating under the amended charter and performance certificate.   
 
If the PCSC denies the amendment, Elevate Academy could appeal this decision to the 
State Board of Education, or could decide not to proceed any further. 
 

STAFF COMMENTS AND RECOMMENDATIONS 
Staff recommends the PCSC approve the proposed amendments to Elevate Academy’s 
performance certificate including the proposed adjustment in allowable enrollment by 
grade level and year of operation as presented in the amendment request submitted by 
Elevate Academy, and the ability to hold 3 seats open in each grade level for the purpose 
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of accommodating continuous enrollment in the school for students who are unenrolled 
temporarily due to a juvenile detention or Idaho Youth Challenge Academy situation.   
 

COMMISSION ACTION 
A motion to approve the proposed charter amendments including: 

• The proposed adjustment in allowable enrollment by grade level and year of 
operation as presented in the amendment request submitted by Elevate Academy,  
 
and  
 

• The ability to hold 3 seats open per grade level for the purpose of accommodating 
continuous enrollment in the school for students who are unenrolled temporarily 
due to a juvenile detention or Idaho Youth Challenge Academy situation.   

 
OR 
 
A motion to deny the proposed charter amendments as submitted by Elevate Academy 
on the following grounds:  ________. 
 
Moved by _______ Seconded by ________ Carried Yes _____ No _____ 

 



 

 

Elevate Academy Amendment Request Cover Letter  

 

Elevate is requesting both an amendment for the enrollment table, as well as flexibility when applying 

the table to real world scenario’s at Elevate.  After our charter was approved and before the school 

opened, we amended our enrollment table to reduce our sixth grade and expand our high school.  The 

assumption made at that time was that parents would be reluctant to put a sixth grade student into an 

environment where students were labeled ‘at risk’.   Because of this assumption, Elevate reduced the 

sixth grade to one classroom and expanded the high school classes.  Although this was done with the 

best of intentions, the move created an imbalance at Elevate, and we believe with a few tweaks we can 

better serve students, helps more students from a younger age, and have a stronger capacity for our 

high school students to be successful.   

We propose to add an additional classroom to our sixth grade.  This would increase enrollment for 22-44 

per year.  Currently we have over 100 students on the waiting list for sixth grade.  The demand is clearly 

there, and the programming for the life of the student will be more impactful by making this 

adjustment.  Second, our secondary class sizes are too large based on the secondary schema we 

proposed for opening.  By reducing our high school classes by 10 students in each grade level, this will 

provide a better balance for the teachers so they are better able to serve their needs.   

Additionally, we would like to request flexibility within the enrollment growth table to allow for up to 3 

seats to be held open in each grade level to accommodate specific circumstances.  For example: A 

student that is admitted to the local juvenile detention center is automatically enrolled in the Pat 

Anderson School, overseen by the Caldwell School District.  This transfer requires Elevate to drop the 

student from our enrollment.  Once that student is dropped, we enroll the next student on our waiting 

list.  Often times the student is only in the detention center for a few days, then they are released.  If we 

are full, we are not allowed to let that student re-enroll at Elevate, they must go back to their ‘home 

school’.  

 At this point a student has gone to three schools within a week, and they don’t get to return to where 

they on track, and they are often starting new, mid semester at another school.  Nothing in this scenario 

aligns with the student being successful in the future, and only father propels a student being behind.  

Elevate was designed to do exactly the opposite for students that are already disenfranchised.   

A second scenario we face is students that choose to attend the Idaho Youth Challenge Academy.  

Students must leave Elevate for 5 months to complete this program.  If a student makes this choice, they 

are bettering their chances of being more successful in the future.  We would like to request that when 

a student returns from this program they are allowed to enroll at Elevate, even if it put’s us over the 

enrollment table agreement.   

  



 

 

   Year 1 

2019-20 

Year 2 

2020-21 

Year 3 

2021-22 

6th  22 44 44 

7th  66 66 66 

8th 66 66 66 

9th 88 78 78 

10th 88 78 78 

11th  x 78 78 

12th  x  78 

Total 330 410 488 

 

Enrollment Tables 

 

Currently Approved Enrollment by Year    Proposed Enrollment by Year 
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CONSIDERATION OF PERFORMANCE CERTIFICATE NEGOTIATION TAB F1 PG 1 

SUBJECT 
Consideration of Performance Certificate Negotiation 

APPLICABLE STATUTE, RULE, OR POLICY 
I.C. §33-5206(8)
IDAPA 08.02.04.302

BACKGROUND 
Heritage Academy submitted a petition to revise its performance certificate on January 
8th.  Pursuant to Idaho Code §33-5206(8), the authorizer must issue a decision to accept 
or reject only the proposed changes within 75 days of receipt.   

Heritage Academy is a K-8 school located in Jerome.  The school offers a model focused 
on school-wide enrichment and had a full-term average daily attendance of 172 students 
in FY19.  Heritage Academy’s performance certificate was conditionally renewed in 2017 
with two conditions (regarding academic proficiency and growth on the ISAT ELA and 
Math exams) to be met by June 30, 2020.   

In the spring of 2019 the relationship between Heritage Academy and the PCSC was 
negatively impacted by comments made by PCSC staff and commissioners during an 
executive session.  

Indirectly related, but of note, the PCSC Renewal Committee is currently reviewing the 
academic section of the PCSC Performance Framework and is considering whether 
revisions to the currently adopted calculations are necessary.   

DISCUSSION 
Heritage Academy will give a brief introduction of their school and their proposal.  
Meeting materials include a copy of the school’s performance certificate with the 
school’s proposed edits embedded. The school has also provided additional academic 
data for the PCSC’s review. 

PCSC staff reviewed the proposed certificate against the existing certificate and has 
provided a summary of the requests. Statute does not provide a mechanism by which 
the PCSC may approve several of the requests made.  The provided summary indicates 
whether a particular request may or may not be considered for approval under the 
current law.  

IMPACT 
If the PCSC approves the proposed performance certificate revisions, Heritage Academy 
will immediately begin operating under the amended performance certificate.   

If the PCSC denies the amendment, Heritage Academy could appeal this decision to the 
State Board of Education, or could decide not to proceed any further. 
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STAFF COMMENTS AND RECOMMENDATIONS 
Staff recommends the PCSC approve the following: 

• the changes to the school’s Mission, Vision, and Key design elements as
presented in the proposed performance certificate;

• the proposed reduction of the school’s maximum enrollment from 450 students to
207 students with the per-grade enrollments as presented in the proposed
performance certificate;

• the proposed adjustments to the school’s primary attendance area as presented
in the proposed performance certificate;

and

• the proposed submission of the school’s annual budget in the same format as is
submitted to the SDE.

All other proposed changes may be discussed and considered by the PCSC.  

COMMISSION ACTION 
A motion to approve: 

• the changes to the school’s Mission, Vision, and Key design elements as
presented in sections 3A and 3B of the proposed performance certificate;

• the proposed reduction of the school’s maximum enrollment from 450 students to
207 students with the per-grade enrollments as presented in section 5B of the
proposed performance certificate;

• the proposed adjustments to the school’s primary attendance area as presented
in section 5E of the proposed performance certificate;

and

• the proposed submission of the school’s annual budget in the same format as is
submitted to the SDE as presented in section 6D of the proposed performance
certificate.

OR 

A motion to deny all proposed performance certificate revisions as submitted by Heritage 
Academy on the following grounds:  ________. 

Moved by _______ Seconded by _______ Carried Yes ______ No ______ 







CHARTER SCHOOL PERFORMANCE CERTIFICATE  

LEA 479 Heritage Academy 

July 1, 2020 – June 30, 2025 

This performance certificate is executed on this 13th day of February, 2020, by and between the Idaho 

Public Charter School Commission (the “Authorizer”), and Heritage Academy, Inc. (the “School”), an 

independent public school organized as an Idaho nonprofit corporation and established under the Public 

Charter Schools Law, Idaho Code Section 33-5201 et seq, as amended (the “Charter Schools Law.”)  

RECITALS 

WHEREAS, on August 5, 2010, the Authorizer approved a charter petition for the establishment of the 

School; and  

WHEREAS, the School began operations in the year 2011; and  

WHEREAS, the School’s charter was renewed on February 7, 2017 for a five-year term of operations,  

NOW THEREFORE in consideration of the foregoing recitals and mutual understandings, the Authorizer 

and the School agree as follows:  

SECTION 1: AUTHORIZATION OF CHARTER SCHOOL  

A. Continued Operation of School. Pursuant to the Charter Schools Law, the Authorizer hereby 

approves the continued operation of the School on the terms and conditions set forth in this Charter 

School Performance Certificate (the “Certificate”). The approved Charter is attached to this Certificate as 

Appendix C.  

B. Term of Agreement. This Certificate is effective as of July 1, 2020, and shall continue through June 30, 

2025, unless earlier terminated as provided herein. 

SECTION 2: SCHOOL GOVERNANCE  

A. Governing Board. The School shall be governed by a board (the “Charter Board”) in a manner that is 

consistent with the terms of this Certificate so long as such provisions are in accordance with state, 

federal, and local law. The Charter Board shall have final authority and responsibility for the academic, 

financial, and organizational performance of the School. The Charter Board shall also have authority for 

and be responsible for policy and operational decisions of the School, although nothing herein shall 

prevent the Charter Board from delegating decision-making authority for policy and operational 

decisions to officers, employees and agents of the School, as well as third party management providers. 

B. Articles of Incorporation and Bylaws. The articles of incorporation and bylaws of the entity holding 

the charter shall provide for governance of the operation of the School as a nonprofit corporation and 

public charter school and shall at all times be consistent with all applicable law and this Certificate.  The 

articles of incorporation and bylaws are attached to this Certificate as Appendix D (the “Articles and 

Bylaws”). Any modification of the Articles and Bylaws must be submitted to the Authorizer within five 

(5) business days of approval by the Charter Board. C. Charter Board Composition. The composition of 



the Charter Board shall at all times be determined by and consistent with the Articles and Bylaws and all 

applicable law and policy. The Charter Board shall notify the Authorizer of any changes to its 

composition and provide an amended School Leadership Roster within five (5) business days of their 

taking effect.  

  

SECTION 3: EDUCATIONAL PROGRAM  

A. School Mission and Vision. The mission and vision of the School are as follows:  

VISION 

 Heritage Academy believes each student has gifts, talents and strengths. 
 We embrace a diverse student body and commit to creating a nurturing and supportive school culture. 
 Our school ensures that all students acquire the academic, interpersonal, critical thinking and problem-

solving skills and mindsets to succeed in school, career and life. 
 Our goal is to enable students to become responsible, respectful and caring members of society. 

 

MISSION 

Our school community brings together the resources necessary to help all students grow and succeed. 

B. Grades Served. The School may serve students in Kindergarten through grade 8.  

C. Design Elements. The School shall implement and maintain the following essential design elements of 

its educational program: 

o Use the School Enrichment Model (SEM) to provide expanded educational opportunities 

for all students based on their strengths and interests in order to engage them in their 

learning, thereby raising expectations and achievement for all.  The fundamental aspect 

of the SEM is Enrichment Clusters  

 Each student participates in at least one enrichment cluster per school year. 

Clusters last 6-12 weeks, and typically meet once per week.  

 Students work in small groups to produce products or services that solve real-

world problems and benefit the students, their school, or the larger community.  

o Strong Social Emotional Learning (SEL) program  

 Implementation of 7 Mindsets Program 

 Safe environment  

 Students are provided with a safe school facility.  

 Students have access to adults willing to listen and protect students’ 

safety.  

 Students are provided with education and tools to encourage safe       

behavior among themselves.  

 A strong, anti-bullying policy will be enforced.  

o Community School Approach to Meeting the Needs of Students and Families 

 Community partnerships developed to support students and families 



 Social, emotional and academic needs of students and families are addressed as 

part of a comprehensive approach to helping students succeed in school and in 

life. 

 D. Standardized Testing. Students of the School shall be tested with the same standardized tests as 

other Idaho public school students.  

E. Accreditation. The School shall be accredited as provided by rule of the state board of education.  

SECTION 4: AUTHORIZER ROLE AND RESPONSIBILITIES  

A. Oversight Allowing Autonomy. The Authorizer shall comply with the provisions of Charter School Law 

and the terms of this Certificate in a manner that does not unduly inhibit the autonomy of the School. 

The Authorizer’s Role will be to evaluate the School’s outcomes according to this Certificate and the 

Performance Framework rather than to establish the process by which the School achieves the 

outcomes sought.  

B. Charter School Performance Framework. The Charter School Performance Framework (“Performance 

Framework”) is attached and will not be incorporated into this agreement until after June 30, 2025.   

The Performance Framework shall not be used to evaluate the School’s academic, financial and 

operational performance, and shall not supersede and replace any and all assessment measures, 

educational goals and objectives, financial operations metrics, and operational performance metrics set 

forth in the Charter and not explicitly incorporated into the Performance Framework. Specific terms, 

form and requirements of the Performance Framework, including any required indicators, measures, 

metrics, and targets, are determined by the Authorizer and shall not be binding on the School during the 

five years of this performance certificate.   

C. Authorizer to Monitor School Performance. The Authorizer shall monitor and report on the School’s 

progress in relation to the indicators, measures, metrics and targets set out in the Performance 

Framework. The School shall be subject to a formal review of its academic, mission-specific, operational, 

and financial performance at least annually. During the five years of this performance certificate, 

enrollment and revenue metrics will not negatively impact the overall scores for the financial and 

operational sections of the school’s annual report due to the potential negative impact of the 

Authorizer’s April 2019 meeting.   

D. School Performance. The School shall work to achieve an accountability designation of Good 

Standing or Honors on each of the three sections of the Performance Framework. Heritage Academy 

shall be exempt from enrollment and finance measures for the five years of this certificate due to the 

impact of the April 2019 Authorizer meeting. In the event the School is a party to a third party 

management contract which includes a deficit protection clause, the School shall be exempt from some 

or all measures within the financial portion of the Performance Framework.  In accordance with Charter 

School Law, the Authorizer shall renew any charter in which the public charter school met all of the 

terms of its performance certificate at the time of renewal.  

E. Performance Framework As Basis For Renewal of Charter. The School’s performance in relation to 

the indicators, measures, metrics and targets set forth in the Academic and Mission-Specific, 

Operational and Financial sections of the Performance Framework shall not serve as the basis upon 

which the Authorizer will decide whether to renew the School’s Charter at the end of the Certificate 



term (June 30, 2025).  The certificate term (2020 – 2025) will serve as a reparation period for the School.  

The Authorizer acknowledges that unfair treatment of the School, by its authorizer, has negatively 

impacted all areas (academic, financial and operational) of the School’s performance.  The Authorizer 

therefore grants an extended performance certificate with exemption from use of the performance 

certificate for revocation or renewal purposes until the end of this certificate.   

As part of the Performance Framework, the Authorizer agrees to consider mission-specific, rigorous, 

valid, and reliable indicators of the School’s performance. These negotiated indicators will be included in 

the Mission-Specific portion of the Academic and Mission Specific section of the Performance 

Framework.   

F. Authorizer’s Right to Review. The School will be subject to review of its academics, operations and 

finances by the Authorizer, including related policies, documents and records, when the Authorizer 

deems such review necessary, but no more frequently than once per year. The Authorizer shall conduct 

its reviews in a manner that does not unduly inhibit the autonomy granted to the School.   

G. Site Visits. In addition to the above procedures, the Charter School shall grant reasonable access to, 

and cooperate with, the Authorizer, its officers, employees and other agents, including allowing site 

visits by the Authorizer, its officers, employees, or other agents, for the purpose of allowing the 

Authorizer to fully evaluate the operations and performance of the School. The Authorizer may conduct 

a site visit at any time if the Authorizer has reasonable concern regarding the operations and 

performance of the School. The Authorizer will provide the School reasonable notice prior to its annual 

site visit to the School. The School shall have an opportunity to provide a written response to the site 

visit report no later than fourteen (14) days prior to the meeting at which the report is to be considered 

by the Authorizer. If no written response is provided, the School shall have the opportunity to respond 

orally to the site visit report at the meeting.  

The Authorizer agrees that during this performance period (July 1, 2020 – June 30, 2025), all site visit 

reviews shall be conducted by a third party that is mutually agreed upon by the Authorizer and the 

Charter School.  Third party reviewers shall hold current teaching and administrative certification 

through the Idaho Professional Standards Commission and a minimum of five years of service in public 

school districts with demographic characteristics of no more than 5% less than the Charter School in the 

following categories:  Free and Reduced Lunch Percentage, Students with Disabilities, English Language 

Learners. Any cost incurred by the third party review will be the responsibility of the Authorizer and may 

be funded through Authorizer fees collected annually by the Authorizer.   

H. Required Reports. The School shall prepare and submit reports regarding its governance, operations, 

and/or finances according to the established policies of and upon the request of the Authorizer. 

However, to the extent possible, the Authorizer shall not request reports from the School that are 

otherwise available through student information systems or other data sources reasonably available to 

the Authorizer.  

 SECTION 5: SCHOOL OPERATIONS  

A. In General. The School and the Charter Board shall operate at all times in accordance with all federal 

and state laws, local ordinances, regulations and Authorizer policies applicable to charter schools.  



B. Maximum Enrollment. The maximum number of students who may be enrolled in the school shall be 

207 students. The maximum number of students who may be enrolled per class/grade level shall be as 

follows: 20 students per grade level in kindergarten, 1st and 2nd grade; 22 students in 3rd grade and 25 

students in grades 4 through 8.   

C. Enrollment Policy. The School shall make student recruitment, admissions, enrollment and retention 

decisions in a nondiscriminatory manner and without regard to race, color, creed, national origin, sex, 

marital status, religion, ancestry, disability or need for special education services. In no event may the 

School limit admission based on race, ethnicity, national origin, disability, gender, income level, athletic 

ability, or proficiency in the English language. If there are more applications to enroll in the charter 

school than there are spaces available, the charter school shall select students to attend using a random 

selection process that shall be publicly noticed and open to the public.   

D. School Facilities. 500 S. Lincoln Ave, Jerome, Idaho, 83338. The School shall provide reasonable 

notification to the Authorizer of any change in the location of its facilities.  

E. Attendance Area. The School’s primary attendance area is as follows: 

North Boundary: 900 North Road (Northern Jerome County Boundary) 

East Boundary: 500 East Road 

South Boundary: Golf Course Rd (700 South) (Southern Jerome County Boundary) 

West Boundary:  500 West Road (Western Jerome County Boundary) 

F. Staff. Instructional staff shall be certified teachers as provided by rule of the state board of education. 

All full-time staff members of the School will be covered by the public employee retirement system, 

federal social security, unemployment insurance, worker’s compensation insurance, and health 

insurance.  

G. Alignment with All Applicable Law. The School shall comply with all applicable federal and state laws, 

rules, and regulations. In the event any such laws, rules, or regulations are amended, the School shall be 

bound by any such amendment upon the effective date of said amendment.       

SECTION 6: SCHOOL FINANCE  

A. General. The School shall comply with all applicable financial and budget statutes, rules, regulations, 

and financial reporting requirements, as well as the requirements contained in the Performance 

Framework incorporated into this agreement as Appendix B.  

B. Financial Controls. At  all  times,  the  Charter  School  shall  maintain  appropriate  governance and 

managerial procedures and financial controls which procedures and controls shall include, but not be 

limited to: (1) commonly accepted accounting practices and the capacity to implement them (2) a 

checking account; (3) adequate payroll procedures; (4) procedures for the creation and review of 

monthly and quarterly financial reports, which procedures shall specifically identify the individual who 

will be responsible for preparing such financial reports in the following fiscal year; (5) internal control 

procedures for cash receipts, cash disbursements and purchases; and (6) maintenance of asset registers 

and financial procedures for grants in accordance with applicable state and federal law.   



C. Financial Audit. The School shall submit audited financial statements from an independent auditor to 

the Authorizer no later than November 1 of each year.    

D. Annual Budgets. The School shall adopt a budget for each fiscal year, prior to the beginning of the 

fiscal year. The budget shall be in the Idaho Financial Accounting Reporting Management Systems 

(IFARMS) format and any other format required for submission to the Idaho Department of Education. 

as may be reasonably requested by the Authorizer.  

SECTION 7: TERMINATION, NON-RENEWAL AND REVOCATION  

A. Termination by the School. Should the School choose to terminate its Charter before the expiration 

of the Certificate, it may do so upon written notice to the Authorizer. Any school terminating its charter 

shall work with the Authorizer to ensure a smooth and orderly closure and transition for students and 

parents, as guided by the public charter school closure protocol established by the Authorizer attached 

as Appendix E.   

B. Nonrenewal. The Authorizer may non-renew the Charter at the expiration of the Certificate if the 

School failed to meet one (1) or more of the terms of its Certificate. Any school which is not renewed 

shall work with the Authorizer to ensure a smooth and orderly closure and transition for students and 

parents, as guided by the public charter school closure protocol established by the Authorizer attached 

as Appendix E.  

C. Revocation. The School’s Charter may not be revoked by the Authorizer prior to the end of this 

performance period: June 30, 2025 except for substantial, material non-compliance to applicable state 

and federal law.  If the School has failed to meet any of the specific, written renewal conditions attached 

as Appendix A, the Authorizer and the Charter School will develop a mutually agreed upon plan for 

necessary improvements by the dates specified. Revocation may not occur until the public charter 

school has been afforded a public hearing, unless the Authorizer determines that continued operation of 

the public charter school presents an imminent public safety issue. If the School’s Charter is revoked, the 

School shall work with the Authorizer ensure a smooth and orderly closure and transition for students 

and parents, as guided by the public charter school closure protocol established by the Authorizer 

attached as Appendix E.  

D. Dissolution. Upon termination of the Charter for any reason by the Charter Board, or upon 

nonrenewal or revocation, the Charter Board will supervise and have authority to conduct the winding 

up of the business and other affairs of the School; provided, however, that in doing so the Authorizer 

will not be responsible for and will not assume any liability incurred by the School.  The Charter Board 

and School personnel shall cooperate fully with the winding up of the affairs of the School.  

E. Disposition of School’s Assets upon Termination or Dissolution. Upon termination of the Charter for 

any reason, any assets owned by the School shall be distributed in accordance with Charter Schools Law.  

SECTION 8: MISCELLANEOUS  

A. No Employee or Agency Relationship.  None of the provisions of this Certificate will be construed to 

create a relationship of agency, representation, joint venture, ownership, or employment between the 

Authorizer and the School.  



B. Additional Services. Except as may be expressly provided in this Certificate, as set forth in any 

subsequent written agreement between the School and the Authorizer, or as may be required by law, 

neither the School nor the Authorizer shall be entitled to the use of or access to the services, supplies, or 

facilities of the other.  

C. No Third-Party Beneficiary. This Certificate shall not create any rights in any third parties, nor shall 

any third party be entitled to enforce any rights or obligations that may be possessed by either party to 

this Certificate.  

D. Amendment. This Certificate may be amended by agreement between the School and the Authorizer 

in accordance with Authorizer policy. All amendments must be in writing and signed by the School and 

the Authorizer. 

IN WITNESS WHEREOF, the Authorizer and Heritage Academy (HA) have executed this  

Performance Certificate to reflect minor charter amendments and to establish a mutually agreed upon 

performance certificate that allows the school to recover from the damage incurred as a result of the 

April 11, 2019 illegal executive session meeting of the Idaho Public Charter Commission.   

IN WITNESS WHEREOF, the Aulhorizer and the School have executed this Performance Certificate to 

be effective:  February 13, 2020 

 

_______________________________________  _______________________________________ 

Chairperson, Idaho Public Charter School Commission  Chairperson, Heritage Academy 

The Amendment to HA’s Performance Certificate is effective as of February 13, 2020.    

1.  By June 30, 2025, Heritage Academy and the Idaho Public Charter School Commission will develop 

mutually agreed upon performance measures to ensure students at the school continue to make growth 

toward proficiency.   These measures will recognize the demographic characteristics of students 

enrolled at Heritage Academy and will incorporate reasonable growth goals for students with those 

specific characteristics. 

IN WITNESS WHEREOF, the Aulhorizer and the School have executed this Performance Certificate to 

be effective:  February 13, 2020 

 

_______________________________________  _______________________________________ 

Chairperson, Idaho Public Charter School Commission  Chairperson, Heritage Academy 

 

 

 



Heritage   Academy   Data   Comparisons   and   Documenta�on  
 

The   Idaho   Public   Charter   School   Commission   (PCSC)   and   its   staff   cri�cized   Heritage   and   said:  
● Heritage   students   would   be   be�er   off   if   they   returned   to   the   Jerome   School   District.   
● All   Jerome   students   (Heritage   and   JSD)   would   be   much   be�er   off   if   they   were   bussed   to  

Commission-favorite   North   Valley   Academy,   a   charter   school   in   Gooding.  
● The   Commissioners   said   that   Heritage,   Jerome   School   District   and   North   Valley   Charter  

School   serve   popula�ons   with   the   same   demographic   characteris�cs.   
● They   say   that   North   Valley   students   grow   while   Heritage   and   Jerome   School   District  

students   fail.  
 
The   data   show   that   Heritage   Academy   is   overcoming   tremendous   barriers   and   challenging  
demographic   characteris�cs   to   produce   growth!   

 

Student   Demographic   Characteris�cs   -    NOT   THE   SAME  

School  Students   from   Low  
Income   Families  

Students   with  
Disabili�es  

Students   Learning  
English  

Non-White  At   Risk  
(Homeless,  

Foster   Care,   etc.)  

State   of   Idaho  45%  11%  7%  24.9%  5%  

Heritage  
Academy  

96%   Students   from  
low   income   families  

24%   Students  
with   Disabili�es  

19%   Students  
Learning   English  

45%  
Non-White  

5%  
At-Risk  

Jerome   School  
District  

64%  11%  22%  55%  5%  

North   Valley  
Academy  

60%  13%  4%  24%  3%  

Idaho   ‘s   “High  
Performing”  
Charters   *  

 
 

22%  

 
 

4%  

 
 

<1%  

 
 

15%  

 
 

<1%  

*Top   10   charter   schools   based   upon   the   IPCSC   Academic   framework   measures  
 

Most   Challenging   Characteris�cs  
 

School  Low   Income  Students   with   Disabili�es  English   Learners  At   Risk  

School  Heritage   Academy  Heritage   Academy  Jefferson   Elementary  Heritage,   Jefferson   &   Horizon  

Percent   96%  24%  43%  5%  

 
 



Least   Challenging   Demographic   Characteris�cs  
 

School  Low   Income  Students   with   Disabili�es  English   Learners  At   Risk  

School  North   Valley  
Charter  

60%  

Jefferson   Elementary  
 

<10%  

North   Valley   Charter  
 

4%  

North   Valley   Charter  
 

3%  

Commission  
“Top  
Performers”  

Commission   Top   10   
 

22%  

Commission   Top   10   Schools  
 

4%  

Commission   Top   10   
 

<1%  

Commission   Top   10   Schools  
 

<1%  

 
ACADEMIC   DATA  

Most   Significant   Growth  
 

 2018   -   2019  
ISAT   MATH  

2018-2019  
ISAT   ELA  

Fall   2018   to   Spring   2019   IRI  

School  Heritage   Academy   &  
North   Valley   Charter  

Heritage   Academy  Heritage   Academy  

Percent   Growth  Increase   of   22%  Increase   of   77%  Increase   of   109%  

 

Least   Growth  
 

 2018   -   2019  
ISAT   MATH  

2018-2019  
ISAT   ELA  

Fall   2018   to   Spring   2019   IRI  

School  Horizon   Elementary  Jerome   Middle   School  North   Valley   Charter  

Percent   Growth  Decrease   of   15%  Decrease   of   12%  Increase   of   9%  

 

Fall   2019   IRI   Proficiency    -    NOT   THE   SAME  

● These   data   show   two   important   things:  
1.   Spring   2019   to   Fall   2019   data   show   summer   loss   which   may   be   regained  

over   the   school   year.  
2. For   Heritage   Academy,   91%   of   first   through   third   graders   tested   a�ended  

Heritage   Academy   during   the   2018-19   school   year.    The   increase   in   Fall  
2018   to   Fall   2019   proficiency   shows   the   posi�ve   impact   and   growth   due  
to   good   instruc�on   provided   by   the   school.  



School  Fall   Proficiency  
2018   IRI  

Spring   Proficiency  
2019   IRI  

Fall   2018   to   Spring  
2019   Growth  

Fall   Proficiency  
2019   IRI  

Spring   to   Fall  
Loss  

Fall   2018   to   Fall  
2019   Growth  

State   of   Idaho  52.6%  70.4%  34%   Increase  54.7%  22%   Loss  4%   Increase  

Heritage  
Academy  

28.4%  59.3%  109%   Increase  
In   1   year  

42.4%  28%   Summer  
Loss   

49%   Increase  

Jerome  
School  
District  

41.9%  54%  29%   Increase  36%  33%   Loss  14%   Decrease  

North   Valley  
Academy  

50.6%  54.9%  9%   Increase  39.7%  28%   Loss  22%   Decrease  

 
Data   Comparison   Chart   2018-2019   ISAT   and   IRI  

 

School  2018- 
19  
Fall   IRI  

2018- 
19  
Spring  
IRI  

Raw  
chang 
e   in   %  

Growt 
h   

Spring  
2018  
ISAT  
ELA  

Spring  
2019   
ISAT  
ELA  

Raw  
chang 
e   in   %   

Growt 
h   

Spring  
2018  
ISAT  
Math  

2019  
ISAT  
Math  

Raw  
chang 
e   in   %  

Growt 
h  

Spring  
2019   
ISAT  
Science  

State   of   Idaho  52.6%  70.4%  17.8%  34%  53.7%  55.6%  1.9%  4%  43.7%  45.2%  1.5%  3%  59.6%  

Heritage  
Academy  

28.4%  59.3%  30.9%  109%  16.5%  29.2%  12.7%  77%  12.5%  15.3%  2.8%  22%  32.5%  

Jefferson  
Elementary  

42%  46.7%  4.7%  11%  <25%  26%  1%  <4%  <30%  27%  --3%  --10%  NA  

Horizon  
Elementary  

42.3%  61.4%  19.1%  45%  39.5%  38.9%  --0.6%  --2%  44.4%  37.6%  --6.8%  --15%  NA  

Jerome   Middle  
School  

NA  NA  NA  NA  43.4%  38.3%  --5.1%  --12%  29.1%  23.4%  --5.7%  --20%  39.1%  

Jerome   School  
District  

41.9%  54%  12.1%  29%  40.5%  38.1%  --2.4%  --6%  28.8%  25.8%  --3%  --10%  47.9%  

Gooding   School  
District  

48.5%  67%  18.5%  38%  37.1%  43.5%  6.4%  17%  29.2%  30.5%  1.3%  4%  54.2%  

North   Valley  
Academy  

50.6%  54.9%  4.3%  9%  42.5%  52.9%  10.4%  25%  31%  38%  7%  22%  51.2%  

 

 



SIMILAR   SCHOOLS   COMPARISONS  

Comparisons   made   with   similar   schools   -   Idaho   Report   Card   Data   (SDE)  

School  Economically  
Disadvantaged  

English   Learners  Students   with  
Disabili�es  

Heritage   Academy  96%  19%  24%  

Chief   Tahgee   Charter  93%  5%  28%  

Heritage   Community   Charter  66%  27%  12%  

Linda   Ross   Elementary  77%  >47%  27%  

Swan   Valley   Elementary  45%  N   size  18%  

Syringa   Mountain   School  52%  <6%  10%  

 

Fall   to   Spring   Reading   Growth  

 

 

 



Spring   Reading   Proficiency  

 

Math   Growth   (Spring   2018   to   Spring   2019)  

 



ELA   Growth   (Spring   2018   -   Spring   2019)  

 

English   Learner   Growth   Compared   to   a   Full   Dual   Language   Immersion   Program  

 



SIMILAR   DISTRICTS   COMPARISON  

Comparisons   made   with   similar   district   -   Idaho   Report   Card   Data   (SDE)  

District  Economically  
Disadvantaged  

English  
Learners  

Students   with  
Disabili�es  

Heritage   Academy  96%  19%  24%  

Aberdeen   District  99%  33%  19%  

COSSA  95%  10%  23%  

Chief   Tahgee   Charter  93%  5%  28%  

Clark   County   District  74%  25%  17%  

Plummer-Worley   District  >98%  <2%  21%  

 

 

 

 



Math   Growth   (Spring   2018-Spring   2019)  

 

Reading   -   IRI   Fall   to   Spring   Changes  

 



Reading   -   IRI   Spring   Proficiency  

 

Heritage   Academy   -   Progress   Monitoring   Data  

2018/2019   Comparison   to   2019/2020  

January/Mid   Year  

Reading   -   ISIP   by   Tier  

 
 18/19  19/20  18/19  19/20  18/19  19/20  
 At   Grade  

Level  
At   Grade  
Level  

Near   Grade  
Level  

Near   Grade  
Level  

Below  
Grade   Level  

Below  
Grade   Level  

K  45  76  40  18  15  6  
1  47  47  40  40  13  13  
2  20  62  20  15  60  23  
3  42  54  25  8  33  38  
4  29  62  36  8  36  31  
5  17  57  8  14  75  29  
 33%   >  60%  28%   <  17%  39%   <  23%  



Growth   in   Achieving   Proficiency   -   Reading  

Already   Proficient   &  
Stayed   Proficient  

Not   Proficient   &  
Became   Proficient  

Not   Proficient   But  
Near   Proficient  

Not   Proficient   &   Not  
Making   Enough   Growth  

33%  27%  17%  23%  

Well   Served  Well   Served  Well   Served  Targeted   for  
Interven�on  

 

Math   -   ISIP   by   Tier  

 18/19  19/20  18/19  19/20  18/19  19/20  
 At   Grade  

Level  
 

At   Grade  
Level  

Near   Grade  
Level  

Near   Grade  
Level  

Below   Grade  
Level  

Below   Grade  
Level  

K  50  65  30  18  20  18  
1  56  27  31  27  13  47  
2  29  50  21  29  50  21  
3  50  69  17  8  33  23  
4  35  54  41  23  24  23  
5  14  58  10  17  76  25  
 40.5%   >  54%  25%   <  20%  36%   <  26%  

 

Growth   in   Achieving   Proficiency   -   Math  

Already   Proficient   &  
Stayed   Proficient  

Not   Proficient   &  
Became   Proficient  

Not   Proficient   But  
Near   Proficient  

Not   Proficient   &   Not  
Making   Enough   Growth  

41%  13%  20%  26%  

Well   Served  Well   Served  Well   Served  Targeted   for  
Interven�on  

 

 
 



Summary   -   January   2019  
ISIP™   Math   results   for    Heritage   Academy  

2018/2019   School   Year  

 

Summary-   January   2020  
ISIP™   Math   results   for    Heritage   Academy  

2019/2020   School   Year  

 

https://secure.istation.com/Domains/Index/84913
https://secure.istation.com/Domains/Index/84913


Summary   -   January   2019  
ISIP™   Early   Reading   results   for    Heritage   Academy  

2018/2019   School   Year  

 

Summary   -   January   2020  

ISIP™   Early   Reading   results   for    Heritage   Academy  
2019/2020   School   Year  

 

 

https://secure.istation.com/Domains/Index/84913
https://secure.istation.com/Domains/Index/84913


Heritage   Academy   Ini�a�ves   
The   following   initiatives,   programs   and   results   from   our   school.    Most   of   these   have   been  
in   place   for   at   least   2-3   years.    Some   have   been   in   place   for   6-7   years.    All   of   these   things  
are   necessary   to   help   students   grow   academically.    We   focus   on   the   Idaho   Core  
Standards,   Bloom's   Taxonomy   and   Maslow's   Hierarchy   of   Needs   as   a   foundation   for   our  
school   programs.  

● ISAT   Interim   assessment   results,   processes   and   use   of   data  
● Number   and/or   percentage   of   students   who   grew   1   level   or   more   on   the   ISAT  

(some   still   would   not   score   proficient   and   would   not   be   captured   by   the  
Commission   Performance   Framework,   even   though   they   grew   tremendously)  

● Average   point   increase   from   2018   to   2019   on   ISAT   by   grade   level   
● Tri-Annual   benchmark   assessments   (IStation,   Aimsweb,   Bridges,   Core   Phonics  

Survey,   CKLA   language   arts)   and   monthly   progress   monitoring   (IStation   math  
and   reading,   Bridges,   CKLA);   RtI   process   (we   add   Bridges   Intervention  
assessment,   Gloss,   ICan,   more   frequent   Core   Phonics   Survey   and   Aimsweb)  

● Regular,   ongoing   data   analysis   completed   by   team   members   (led   by   the   school  
administrator   and   capacity   builder)   of   benchmark   data,   annual   assessment   data  
and   progress   monitoring  

● Assessment   Team,   School   Accountability   and   Engagement   PLC,   RtI   Team,  
FACE,   Team,   Elementary   Team,   Middle   School   Team,   Special   Services   Team,  
Child   Nutrition   Team,   Social   Emotional   Learning   Team,   School   Leadership   Team  

● 7   Mindsets   (SEL),   Sources   of   Strength,   Extensive   school   counseling   program,  
middle   school   advisory,   love   and   logic,   restorative   practices  

● Child   Nutrition   Program   -   free   breakfast   and   free   lunch   for   all   students;   free  
fresh   fruit   and/or   vegetable   snack   for   K-5  

● Free   school   uniforms,   washer   and   drying   to   wash   clothes   for   students   who  
don't   have   access   to   clean   clothes  

● Full   day   kindergarten   (no   additional   cost)   
● College   of   Southern   Idaho   adult   education   -   EL,   GED   and   technology   classes   in  

the   evening  
● Mentoring   program   for   beginning   and   alternate   route   teachers;   grow   your   own  

program   to   help   paras    interested   in   becoming   teachers;   22   full-day   professional  
development   days   built   into   the   schedule.    Most   focus   on   data   analysis,  
identifying   and   planning   growth   targets,   math   professional   development   or  
reading   professional   development  

● Extensive   board   and   staff   strategic   planning   process,   plans   and   outcomes   (this  
year's   plan   is   attached).    We   use   an   appreciative   inquiry   approach   to   strategic  
planning   that   results   in   a   very   detailed   plan.  

● Over   1000   pages   of   documentation   submitted   to   Commission   staff   members  
over   the   past   3   years   -   none   has   been   reflected   in   the   school's   annual  
performance   reports   or   in   comments   or   recommendations   made   by  



Commission   staff   members   to   the   Commission.    Documentation   is   primarily  
from   the   Idaho   Department   of   Education   and   the   Center   for   Education   Reform  
(they   did   a   complete   review   and   analysis   of   our   school   three   years   ago)  

Current   and   Ongoing   Accountability   -   Heritage   Academy  

Here   is   a   list   of    some    of   the   ways   Heritage   Academy   is   already   held   accountable.    All   Idaho  
public   charter   schools   are   expected   to   be   compliant   with   each   area.  
 
● These   accountability   measures   would   con�nue   through   both   proposed  

performance   cer�ficates  
 
All   Idaho   public   charter   schools   must   meet   academic,   opera�onal   and   financial   standards  
required   for   every   public   school   or   local   educa�on   agency(LEA).   Agencies   responsible   for  
ensuring   public   charter   schools   meet   or   exceed   all   programma�c,   statutory   and   regulatory  
requirements:   
 

● The   public   charter   school’s    Board   of   Directors ;  
○ School   district/LEA   policies  
○ Legal   oversight   -   Responsible   for   compliance   with   local,   State,   federal   laws,   rules  

and   regula�ons  
○ Financial   oversight  

■ Annual   audit  
■ Financial   statements  
■ Balanced   budget   with   no   addi�onal   tax   levy   ability  

○ Opera�onal   oversight  
■ Hiring   prac�ces  
■ Bidding   process   and   contracts  

○ Mission,   vision,   compliance   with   charter   
○ Compliance   with   local   regula�ons   (City,   County,   Building   Inspec�on,   Fire  

Inspec�on,   Occupancy,   etc.)  
○ Compliance   with   Charter   Commission   (this   workload   has   substan�ally   increased  

since   2013)  
● Idaho   Department   of   Educa�on ;   

○ Finance  
■ Compliance   with   annual   budget   hearing   no�ce,   publica�on   of   budget   and  

approval   of   budget  
■ Submission   of   approved   budget  
■ Compliance   with   annual   audit   requirements  



■ Submission   of   board-approved   annual   audit  
■ IFARMS   Annual   Report   submission  
■ Coding   by   fund   number   to   report   publicly   on   School   Report   Card  

○ Transporta�on  
○ Child   Nutri�on   Programs   (along   with   the   USDA)  
○ Safe   Schools  
○ School   Counseling,   College   and   Career   ini�a�ves  
○ Content   Standards  
○ Assessment   (ISAT,   IRI,   Access   WIDA,   ISAT   Alt,   Civics   Exam,   Science   EOC)  
○ Compliance   with   instruc�on   hours   and   school   calendars  
○ Compliance   with   federal   programs   that   are   connected   to   state   programs  
○ Teacher   cer�fica�on  
○ Gi�ed   and   Talented   Plan  
○ State   Limited   English   Proficiency/English   Learner  

● Idaho   State   Board   of   Educa�on ;   
○ Administra�ve   Rule   ( 08.02.01,   Rules   Governing   Administra�on;     08.02.02,   Rules  

Governing   Uniformity; 08.02.03,   Rules   Governing   Thoroughness; 08.02.04,   Rules  
Governing   Public   Charter   Schools  

○ Accountability   System   (developed   and   approved   by   SBOE)  
○ Con�nuous   Improvement   Plan   -   must   be   submi�ed   every   year   by   Oct.   1  
○ Teacher   Evalua�on   System  
○ Literacy   Plan,   Bullying   Plan,   College   and   Career,   Gi�ed   and   Talented   (yearly  

submissions)  
○ Gradua�on   Requirements  
○ Career   and   Technical   Educa�on   Programs  

● United   States   Department   of   Educa�on   
○ Every   Student   Succeeds   Act   (ESSA)   of   the   Elementary   and   Secondary   Educa�on  

Act  
■ Title   IA,   Title   II,   Title   III,   Title   IX,   REAP,   RISL,   Homeless,   McKinney   Vento  

Act,   Migrant   etc.  
○ IDEA  
○ 3   -   5   year   Federal   Programs   review   -   Robust   academic/   opera�on   measures   for  

compliance   and   evidence   submission  
○ Annual   -   Review   of   academic/   opera�on   measures   for   compliance   systema�c  

reviews   and   evidence   collec�on  
○ Annual   -   Maintenance   of   Effort  
○ Federal   Programs   Financial   review   

● United   States   Office   of   Civil   Rights   
○ Americans   with   Disabili�es   Act  

https://adminrules.idaho.gov/rules/current/08/0201.pdf
https://adminrules.idaho.gov/rules/current/08/0202.pdf
https://adminrules.idaho.gov/rules/current/08/0202.pdf
https://adminrules.idaho.gov/rules/current/08/0203.pdf
https://adminrules.idaho.gov/rules/current/08/0204.pdf
https://adminrules.idaho.gov/rules/current/08/0204.pdf


○ Sec�on   504   of   the   Rehabilita�on   Act  
○ CRDC   data   collec�on   (every   2   years)  

● Idaho   Public   Charter   Commission  
○ Charter   Dashboard  
○ Financial   submissions   (are   these   changing   this   year?)  
○ Annual   Performance   Framework   (Academic,   Opera�onal,   Financial)  
○ Annual   Performance   Framework   appeal  
○ Mission-specific   goal   development  
○ 5   Year   review   process   w/   Renewal   Applica�on   and   evidence  
○ 5   Year   review   Site   Visit  
○ Appeal   to   Site   Visit   report   with   suppor�ng   evidence   
○ Charter   revision   process   for   program   changes  
○ Charter   revisions   when   academic   measures   changes   at   state/federal   (like  

referencing   old   ISAT   tests)  
○ Charter   renewal   hearings   (if   you   appeal   the   recommenda�on)...   even   if   you   do  

not   decide   to   appeal,   this   takes   immense   legal   considera�on   with   is   �me   and  
money   for   schools  

○ Repor�ng   directly   to   the   Commission   at   PCSC   mee�ngs   (seems   like   most   of   this   is  
when   a   school   is   struggling   financially   but   I’ve   seen   it   happen   for   program  
changes,   charter   revisions).  

● AdvancEd/Cognia    (Accredita�on   Requirements)   -   SEE   ATTACHED   5   year   REVIEW  
PROCESS  

○ Con�nuous   school   improvement   model   based   on   mul�ple   measures  
(academic/opera�onally/strategically)  

○ Online   schools   are   review   based   on   recommended   Digital   Standards  
○ Agency   compliance   check   (state,   BOE,   federal,   PCSC)  
○ Data   collec�on   (annually   and   goal   specific)  
○ Evidence   submissions   �ed   to   Cognia   Standards  

 



 



PCSC Staff Summary of Heritage Academy  

Performance Certificate Negotiation Requests 

1. Mission, Vision, and Key Design Elements

Heritage Academy’s Board of Directors has adjusted the school’s mission 

and vision statements through a strategic planning process.  The school 

proposes to revise the performance certificate to include the updated 

mission and vision. These proposed changes are reflected in Sections 3A 

and 3C of the school’s proposal.  

2. Maximum Enrollment

Heritage Academy is proposing to lower their maximum enrollment from 

450 to 207 and reduce their per-grade cap size to 20 students in grades 

K-3, 22 in grade 3, and 25 in grades 4-8. This proposed change is 
reflected in Section 5B of the school’s proposal.

3. Attendance Area

Heritage Academy is proposing to adjust their attendance area from the 

Jerome School District boundaries to a more specific description.  This 

would allow students living outside of the traditional school district 

boundaries, but within the newly defined Heritage Academy boundaries, 

to qualify for attendance area enrollment preference.  This proposed 

change is reflected in Section 5E of the school’s proposal.   

4. Terms of Agreement

Heritage Academy’s current performance certificate is valid from July 1, 

2017 – June 30, 2022.  The school is proposing that the PCSC adopt a new 

certificate with term dates of July 1, 2020 – June 30, 2025 and that the 

PCSC adopt two consecutive 5 year terms, effective February 13, 2020.  

This proposed change is reflected in Section 1B of the school’s proposal 

and further explained in the cover letter provided by the school.    

Section 4E of the school’s proposal explains that the school is proposing 

that the 2020-2025 certificate term serve as a reparation period for the 

school and asks for acknowledgment of unfair treatment.  



5. Performance Framework

Heritage Academy is proposing that the PCSC waive the incorporation of 

the Performance Framework until after June 30, 2025. Additionally, the 

school proposes that it shall be exempt from financial and enrollment 

measures for the length of this performance certificate term and that 

the framework not serve as the basis for renewal decisions. The 

specifics of these proposed changes are described throughout Section 4 

of the school’s proposal.  

6. Authorizer’s Right to Review

Heritage Academy proposes that the PCSC’s right to review academic, 

operational, and financial documentation be limited to once per year 

and that all site visits be conducted by only 3rd party teams, mutually 

agreed upon by the school and the authorizer. Details of this request are 

included in Section 4F of the school’s proposal.   

7. Annual Budgets

Heritage Academy proposes that budgets submitted to the PCSC each 

year only be required in the same format as that requested by the SDE. 

As background, the certificate currently includes: “other formats as may 

be reasonably requested by the Authorizer”.  Current procedures require 

that budgets are submitted at the same time of year to both the SDE and 

the PCSC and that schools may choose to send reports to the PCSC in the 

same format or a simplified version.  Additional reporting requirements 

include up to quarterly balance sheets and budget to actual comparison 

reports.  This proposed change is included in Section 6D of the school’s 

proposal.  

8. Revocation

Heritage Academy proposes that the PCSC waive its right to revoke the 

school’s charter due as allowable under the current law through the end 

of the proposed performance certificate period (June 30, 2025) except 

for substantial, material non-compliance with state and federal law. 

Details of this proposal are included in Section 7C of the school’s 

proposal.  



February 13, 2020 

PCSC DIRECTOR REPORT TAB G1 Page 1 

SUBJECT 
PCSC Director’s Report 

APPLICABLE STATUTE, RULE, OR POLICY 
Idaho Code §33-5209C(1) 
Idaho Code §33-5209C(2) 
PCSC Policy Section IV  

BACKGROUND 
The PCSC Director oversees the day-to-day management of the authorizing office. 
This agenda item provides opportunity for a brief report regarding actions taken and 
work in progress at the staff level.  

DISCUSSION 
• The PCSC Annual Report is complete and posted online. The report is also

included in these meeting materials.
https://chartercommission.idaho.gov/pcsc-schools/pcsc-annual-report/

• FY19 annual reports for all PCSC schools are complete and posted online.  A
summary chart is included on page 5 of the PCSC Annual Report included in
these materials.  https://chartercommission.idaho.gov/pcsc-schools/by-region/

• An error was identified in a school’s conditional status update and the mission
specific goals section of that same school’s annual report.  This error has been
corrected in both the FY19 and the FY18 reports.

• Q2 Income Statement and Balance Sheets have been collected from all schools
for annual review.

• A minor performance certificate amendment for Treasure Valley Classical
Academy (TVCA) was approved.

• PCSC Director will provide a brief summary of outstanding compliance issues.

• PCSC staff requests clarification on PCSC policy Section III.A.xii, regarding the
definition of “minor” amendments. The text reads:  “In accordance with IDAPA
08.02.04.302.02, the PCSC delegates to the Public Charter School Commission
Director authority to approve minor amendments to a school’s charter or
performance certificate.”

IMPACT 
Information item only. 

STAFF COMMENTS AND RECOMMENDATIONS 
Staff has no comments or recommendations. 

COMMISSION ACTION 
N/A 

https://chartercommission.idaho.gov/pcsc-schools/pcsc-annual-report/
https://chartercommission.idaho.gov/pcsc-schools/by-region/
https://chartercommission.idaho.gov/pcsc-policies/section-iii-charter-and-performance-certificate-amendment/
https://adminrules.idaho.gov/rules/current/08/080204.pdf
https://adminrules.idaho.gov/rules/current/08/080204.pdf
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IDAHO PUBLIC CHARTER SCHOOL COMMISSION 

304 NORTH 8TH STREET, ROOM 242 
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ALAN REED, CHAIRMAN 

JENN THOMPSON, INTERIM  DIRECTOR 

Idaho Public Charter School Commission 

2019 Annual Report 
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PUBLIC CHARTER SCHOOL COMMISSION 

The Public Charter School Commission’s mission is to ensure 

PCSC-authorized public charter schools’ compliance with Ida-

ho statute, protecting student and public interests by balancing 

high standards of accountability with respect for the autonomy 

of public charter schools and implementing best authorizing 

practices to ensure the excellence of public charter school op-

tions available to Idaho families.  

Alan Reed, Chairman 

Term Ends 2022 

Appointed by Pro Tem 

Julie Van Orden 

Term Ends 2023 

Appointed by Speaker 

Kathleen “Kitty” Kunz 

Term Ends 2023 

Appointed by Pro Tem 

Wanda Quinn 

Term Ends 2020 

Appointed by Governor 

Nils Peterson 

Term Ends 2023 

Appointed by Speaker 

Brian Scigliano, Vice Chair 

Term Ends 2020 

Appointed by Governor 

Sherrilynn Bair 

Term Ends 2020 

Appointed by Governor 

MISSION STATEMENT 
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Performance Certificate 

Within 75 days of approving a new charter school 

petition, the authorizer and the charter school’s 

board must execute an agreement for operations.  In 

Idaho, this document is called a Performance Certifi-

cate.  The certificate establishes the terms and condi-

tions under which the school can operate, including 

how many students and  what grade levels the school 

may serve, as well as the key design elements the 

school’s model will deliver.  All certificates provide a 

5-year term of operation.

Performance Framework 

All performance certificates must include a perfor-

mance framework that establishes the minimum ac-

ceptable standards a school must meet in order to 

earn a subsequent 5-year term of operation. Author-

izers have some flexibility in how measures and met-

rics are defined.  However, all frameworks must con-

sider proficiency, growth, college and career readi-

ness, and board stewardship.  The PCSC’s framework 

considers 34 measures across the categories of aca-

demic, operational, and financial performance.  

Annual Report 

Each year, authorizers are required to publish a re-

port that communicates each school’s outcomes in 

relationship to the framework measures adopted in 

the school’s operational certificate.  

This report provides continuous improvement data 

for the school and serves as the primary data source 

for the commission when considering whether to is-

sue a subsequent operational term to any given char-

ter school.   

ORGANIZATIONAL STRUCTURE 

KEY DOCUMENTS 

The work of the commission is carried out by a direc-

tor and a small team employed by the State Board of 

Education as illustrated in the organizational chart.  

Additionally, the PCSC maintains two standing com-

mittees that meet on an as-needed basis.  Commis-

sioners Scigliano, Bair, and Van Orden serve on the 

Petition Committee.  Commissioners Quinn, Peter-

son, and Kunz serve on the Renewal Committee. 

In 2018, the Petition Committee worked to revise the 

PCSC’s new petition evaluation tools.  The resulting 

Standard of Quality document was used to evaluate 

10 new and transfer petitions in 2019. 

The Renewal Committee is currently engaged in re-

viewing the academic measures used to  

evaluate schools for the purpose  

of renewal decisions.  The  

committee intends to hold  

feedback sessions  and  continue  

researching through March and will make specific 

revision recommendations to the PCSC in the spring. 
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“Let us put our minds together and see what 
life we can make for our children.”  

— Sitting Bull 

The PCSC values choice in education and has developed a portfolio that offers a wide variety of in-

structional models to Idaho families.  PCSC schools include models that celebrate the importance of 

early childhood discovery, such as Montessori and Waldorf, as well as models that deliver a classical 

education that includes Latin instruction and accelerated learning plans.  Instructional models at 

PCSC schools also include STEM, Project Based 

Learning, International Baccalaureate, and an Idaho 

specific model called Harbor.   

In addition to diverse instructional models, the 

PCSC portfolio also offers a variety of delivery meth-

ods.  These include face-to-face, blended learning, 

and virtual models, as well as 4-day weeks, 5-day 

weeks, and traditional, modified, and year-round 

calendars.      

All charter schools in Idaho enroll students based on 

the equitable selection process established in Idaho 

Code.  This process provides all students equitable 

access to Idaho’s charter schools. 

SCHOOLS SERVED 

The Idaho Public Charter 

School Commission cur-

rently serves as authorizer 

for 52 schools.  45 of these 

schools were operational 

during the 2018-19 school 

year. 7 are pre-operational 

and plan to open fall of 

2020 or 2021.  

While the PCSC serves 

schools across the state,   

70% of PCSC portfolio 

schools are located in either 

Eastern Idaho or the Treas-

ure Valley.   

Approximately 19,200 stu-

dents attended PCSC port-

folio schools last year.  This 

represents 7% of the stu-

dents who attended Idaho 

public schools during the 

2018-19 school year.   

22% of PCSC portfolio 

schools serve grades K-8.  

15% serve only secondary 

grades, and 18% provide 

their unique instructional 

model for students from 

Kindergarten through grad-

uation.   

PORTFOLIO DIVERSITY 
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SCHOOL OUTCOMES FY19 

Annually each PCSC school’s performance out-

comes are evaluated against the standards estab-

lished in the PCSC’s framework.  School’s receive 

an accountability designation of honor, good 

standing, remediation, or critical in three catego-

ries (academic, operational, and financial).  Ac-

countability designations are determined based on 

the percentage of points earned across multiple 

measures in each category.  The chart above repre-

sents the distribution of accountability designa-

tions across PCSC schools during the 2018-19 

school year. 

Schools that earn an academic accountability des-

ignation of Good Standing or Honor  in the aca-

demic section are guaranteed to receive another  5

-year operational term when the school is consid-

ered for renewal.  61% of the schools that earned a

Critical or Remediation accountability designation

in the academic section are also identified as CSI 

UP, CSI Grad, TSI or ATSI by the SDE.  Through 

this identification, schools receive additional sup-

port and funding targeting improvement in aca-

demic outcomes. Because of the scope and quality 

of services and resources provided by the SDE, the 

PCSC does not currently offer additional supports 

in this area.  

However, as the operational and financial issues 

encountered by charter schools are often unique to 

charter schools, the PCSC does provide additional 

support in these areas.  Schools that earn a Critical 

or Remediation accountability designation in the 

operational or financial section receive additional 

evaluation, direction, and progress monitoring 

from the PCSC.  The ultimate goal of this work is 

to help schools strengthen their outcomes. 

“Public charter schools 

are unique public 

schools that are al-

lowed the freedom to 

be innovative while 

being held accountable 

for advancing student 

achievement…” 

— National Alliance 

for Public Charter 

Schools 
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In between a school’s initial petition approval and each 5-year re-

newal decision, the PCSC staff performs the work of ongoing over-

sight.  This team prepares annual reports for each school aligned to 

the performance framework.  They monitor financial reports and 

issue notifications of fiscal concern when there is reason to believe 

that a school may not remain financial viable for the remainder of 

their operational term.   They also manage interventions and investi-

gations when necessary— issuing courtesy letters detailing the con-

cerns a school needs to address for minor issues and reporting more 

significant issues to the appropriate investigative bodies. 

In addition to oversight work, PCSC staff visit schools on a rotational 

schedule, provide quality resources in areas not addressed by other 

entities, and deliver proactive communications in an effort to build 

strong relationships between the authorizer and its schools.   

PRIMARY POINTS OF ACTION—STAFF 

“There are no shortcuts to true excellence.” 
— Angela Duckworth 

Idaho statute provides three opportunities for authorizers to make oper-

ational decisions about any given charter school.  These include:  the 

school’s initial petition hearing, the school’s renewal hearing (every 5 

years), and on any deadlines established by an operational condition 

adopted during the renewal process.   

At a petition hearing the Commission must approve, deny, or condition-

ally approve a petition.  At the time of renewal the Commission must re-

new, non-renew, or conditionally renew a school’s performance certifi-

cate.  If a renewal condition is not met by the established deadline, the 

PCSC must decide whether to allow the school to continue operating for 

the remainder of its existing term.  

In many ways, the PCSC functions as a risk management team, assessing 

the initial risk to taxpayer dollars and student achievement, and then 

revisiting that assessment regularly to determine whether the risk re-

mains below the threshold established by the Performance Framework.  

PRIMARY POINTS OF ACTION—COMMISSION 

The PCSC strives to find bal-

ance in its dual roles of 

“Educate and Inform” and 

“Oversee and Enforce”.   

Communicating policy and 

procedure, providing annual 

reports, and discussing con-

cerns with honesty and kind-

ness in a timely manner sit on 

one side of the scale.   

On the other side of the scale is 

the responsibility to protect 

taxpayer dollars and student 

achievement through responsi-

ble authorizing decisions.   

FINDING BALANCE 
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PHASES OF AUTHORIZER DEVELOPMENT 

In addition to making decisions about new school 

approvals and renewing existing schools’ operational 

terms, authorizers serve an important role in facili-

tating choice, quality, and growth of the sector.   

Initially, an authorizer’s focus is on providing diverse 

options for families. The goal during this phase is to 

respond to community demand for choice while re-

maining sensitive to data such as population growth 

and district yield rate to prevent oversaturation.  The 

PCSC’s Petition Evaluation Reports help ensure that 

petition decisions are well-informed.   

As an authorizer begins to work with more schools, 

the work of authorizing evolves to include quality as 

well as choice.  During this phase, evaluating aca-

demic, financial, and operational performance are 

primary actions of all authorizers.  This work helps 

school boards and school leaders identify areas of 

potential growth.  It informs taxpayers and lawmak-

ers about the return on their investment in charter 

schools, and it ultimately informs the authorizer’s 

renewal decisions. 

Once its schools are performing well, an authorizer 

can begin to focus on replicating its strongest mod-

els.  At this mature stage of school development, new 

school openings are less frequent and more stable.   

While charters have existed in Idaho for twenty 

years, only a few school models have found them-

selves in a position to effectively replicate, this in-

cludes the Gem Innovation blended learning schools 

as well as the Harbor schools located in Nampa.     

Although choice and growth are always in motion, 

the PCSC is also concerned with supporting its 

schools as they strengthen and grow.   

LOOKING FORWARD 

2019 has been a record year of growth in Idaho’s charter sector.  The PCSC saw 10 charter petitions, the 

largest annual number in its history.  Six new schools are currently preparing to open their doors for the 

first time.  This year has also been one of reflection and lessons learned.   

Several improvement projects are in progress.  First, the PCSC is evaluating the structure of the academic 

measures used in its framework to ensure accuracy and credibility of annual reports.  Second, the PCSC 

intends to clarify and document standard intervention procedures to ensure consistency in implementa-

tion.  Third, the PCSC is working to revise its site visit rubric to better align it with its framework to ensure 

that site visits are more meaningful for schools and that the contextual information gathered can be used 

to supplement annual report data during renewal.  

Much work lies ahead.  The PCSC is committed to its continued service as a quality authorizer in Idaho. 
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February 13, 2020 

RENEWAL COMMITTEE UPDATE TAB H Page 1 

SUBJECT 
Renewal Committee Update 

APPLICABLE STATUTE, RULE, OR POLICY 
N/A 

BACKGROUND 
In October 2019, the PCSC tasked the Renewal Committee with the exploration of 
opportunities for increasing performance framework flexibility. The committee was 
directed to form recommendations to the PCSC regarding a model for ensuring 
that all schools have the opportunity to be evaluated using fair and meaningful 
performance framework standards.  

DISCUSSION 
The Renewal Committee will update the PCSC regarding its plan and progress for 
the performance framework flexibilities exploration project. 

IMPACT 
Information item only. 

STAFF COMMENTS AND RECOMMENDATIONS 
Staff has no comments or recommendations. 

COMMISSION ACTION 
N/A 



February 13, 2020 

PCSC DISCUSSION TAB I1 Page 1 

SUBJECT 
PCSC Discussion:  location of regular meetings; legislative update; review of 
PCSC policy  

APPLICABLE STATUTE, RULE, OR POLICY 

N/A 

BACKGROUND 

1. On October 10, 2019, the PCSC adopted a calendar of regular meetings for
2020.  The motion passed at that time identified meeting locations outside of
Boise for the PCSC regular meetings in April, October, and December.
However, the logistics of relocating meetings has proven complicated.

2. Several bills will be presented during the 2020 legislative session that will
impact Idaho’s public charter schools.  The PCSC may choose to support,
oppose, or remain neutral with regard to proposed legislation.

3. The PCSC’s current policies were originally adopted in 2015, and were
revised with stakeholder feedback in both 2016 and 2018.  Further revision
may be appropriate in 2020.

DISCUSSION 

1. Commissioners have expressed interest in holding all regular meetings in
Boise during 2020 to alleviate the additional travel burden for staff during this
year of transition. (Action Item)

2. PCSC Staff will provide an update of 2020 legislation relevant to charter
schools. (Action Item)

3. Commissioners have expressed interest in conducting a review process of all
PCSC policy in 2020. Commissioners will discuss plans for moving forward
on this work. (Action Item).

STAFF COMMENTS AND RECOMMENDATIONS 

Staff has no comments or recommendations. 

COMMISSION ACTION 
1. A motion regarding the location of the April, October, and December, 2020

regular commission meetings could be made at the discretion of the
commission.



February 13, 2020 

PCSC DISCUSSION TAB I1 Page 2 

2. A motion regarding support or opposition of any particular piece of legislation
could be made at the discretion of the commission.

3. A motion directing the review of PCSC policy could be made at the discretion
of the commission.
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